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UKRAINIAN-ENGLISH-GERMAN CULTURAL MATCHES
AND MISMATCHES: GUIDELINES FOR TEACHING GERMAN
CULTURE TO TERTIARY LINGUISTIC STUDENTS LEARNING

GERMAN AS THE SECOND FOREIGN LANGUAGE
AFTER ENGLISH AS THE FIRST ONE

HaBuyaHHA 6yab-aKoi iHO3eMHOI MOBM, 0c06A1MBO B MOBHMX 3BO, HeMoK/MBe 6e3 HaBYaHHSA CTyAEH-
TiB KOMYHIKaTUBHOI KyNbTypu Bi4NOBIAHOT MOBHOI CMiNbHOTK. Lle CTOCYeTbCA AK HAaBYaHHA NepLloi iHo3em-
HOi MOBM y MoBHOMY 3BO, TaK i HaBYaHHA YCiX iHWMX iIHO3eMHMX MOB (L,pYroi, TPeTbOT TOLLO), AKUX MOXKYTb
i MatoTb HaBYaTM Ha OCHOBI Ta Bepyun A0 yBarM KOMYHIKaTUBHI Ky/IbTYPU MOBHO-COLLO-KY/IbTYPHUX CMiNlb-
HOT, Yy AIKUX QYHKLIOHYE pigHa moBa cTyaeHTiB (L1) Ta iHO3eMHa MOBa, Ky BOHM BMBYaAM AK nepuwy (L2).
AKWO HaBYalOTb TPETbOT iIHO3EMHOI MOBW, KOMYHIKaTUBHI KynbTypu L1, L2 Ta gpyroi iHo3emHoi mosu (L3)
MatoTb PO3rNA8aTMCA AK OCHOBA A/1A NOPIBHAHb, HABYAHHA i T. 4. Y CTaTTi NpOaHanNi30BaHO MNOHATTA KOMYHI-
KaTMBHOI KY/IbTYpPU 3 TOYKM 30pY METOAMKM HaBYAHHA iIHO3EMHMX MOB | MPOAEMOHCTPOBAHO, O LA KyNb-
Typa CKNaAa€eThbCA i3 CTAaHAAPTIB KOMYHIKaTMBHOI NOBEAiIHKM, AKi NoA4iNATbCA Ha BepbanbHi, HeBepbanbHi
Ta 3MilLaHi CTaHAAPTM | CTaHAAPTU KOMYHIKAaTUBHOI NOBEAIHKM «CTUIO KUTTA». HaBOAATLCA NPUKAAAM BCiX
YOTMPbLOX TUMIB CTaHAAPTIB KOMYHIKAaTUBHOI NOBEAiHKK, AKi 6yN0 B3ATO 3 TUMOBOI KOMYHiKal,ii B yKpaiHo-,
QHT/10- Ta HIMELLbKOMOBHIW Ky/IbTYPHili CNiIbHOTI. Y CTATTi TAKOXX HaBeAEeHO A0Ka3W TOrO, LLO, KOU HimeLb-
Ka MOBa BMBYAETbCSA AK Apyra iHozemHa (L3) y moBHoMy 3BO, HiMeLbKOi KOMYHIKaTUBHOT Ky/IbTypu NOTPi6-
HO HaBYaTM LINAXOM MOPIBHAHHA HiIMELbKOMOBHMX CTaHAAPTIB KOMYHIKaTUBHOI NoBeaiHKK (BepbanbHMX,
HeBepbanbHUX, 3MILLAHMX Ta KCTUJTHO XKUTTA») 3 BiAMNOBIAHUMM YKPAIHOMOBHMMM Ta aHIJIOMOBHUMM CTaH-
faptamu (L1 Ta L2). 3HaxoaA4M BiANOBIAHOCTI Ta HEBIANOBIAHOCTI, MOPIBHIOKYK, 3iCTaBAAIOYM Ta NPOTU-
CTaBAAKYM CTAaHAAPTM KOMYHIKATMBHOI NMOBEAIHKM, AKI XapaKTepHi A1A Pi3HUX MOBHO-COLLIO-KY/IbTYPHUX
CMiJIbHOT, CTYAEHTU He TiIbKM Kpalle yCBigOM/IIOTb, PO3YMIOTb Ta OMAaHOBYHOTb KOMYHIKAaTUBHY Ky/bTy-
pYy, WO Bigpi3HAE HIMELKOMOBHY CMiILHOTY Ta HOCIiB HiMeL,bKOT MOBW, — APYroi iHO3eMHOi ANA HUX. BoHK
TaKOX HaBYalOTbCA Kpalle PO3YMITU KOMYHIKaTUBHY Ky/NbTypy CMiNIKyBaHHA CBOEKD OCHOBHOIO iHO3EMHOIO
MOBOIO (aHr/TiNCbKO — L2) i HaBiTb KOMYHIKaTUBHY Ky/bTypy CMiJIKYBaHHA PigHO MOBO (YKpPaiHCbKOW —
L1), TakKMM YMHOM HOPMYIOUM BIACHE YiTKe YSIBJIEHHSA NPO KOMYHIKaTUBHY KyNbTypy /IOACHKOrO CMi/IKyBaH-
HA B3arai, WO AyXKe BaXANBO ANA CTyAeHTiB-pinonoris.

Kntoyosi cnosa: HimeuybKka mMosa Ak Opyaa iHO3eMHa, aHenilicbKa Mo8sa AK nepwa iHo3emMHa, yKpaiH-
CbKa M08a AK piOHa, KOMYHIKAMUBHA Kysa6mypad, CMaHoapmu KOMyHIKamMueHoi No8ediHKU, 3HOXOOHeHHA
KysnibmypHoi 8idnosioHocmi ma HegidnogioHocmi.
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06yyeHune Nt06OMY MHOCTPAHHOMY A3bIKY, 0COBEHHO B A3bIKOBbIX By3aX, HEBO3MOXKHO 63 0byyeHus
CTYAEHTOB KOMMYHMKATMBHOM Ky/NbType COOTBETCTBYIOLLErO A3bIKOBOTO COO6LLECTBA. ITO KacaeTca Kak
0byyeHns NnepBoMy MHOCTPAHHOMY A3bIKY B Ha3BaHHOM TUMe BbicLuero yyebHoro 3aBefeHus, Tak u oby-
YeHMA BCeM MOCAeAYIOLMM MHOCTPAHHbIM A3blKam (BTOPOMY, TPETbEMY U T.4.), KOTOPbIM MOMKHO U HYX-
HO 06yyYaTb Ha OCHOBE W MPUHMUMAsA BO BHUMAHME KOMMYHMUKATUBHbIE KY/bTYyPbl A3bIKO-COLMO-KYIbTYPHbIX
co06LLecTs, B KOTOPbIX GYHKLMOHUPYET POAHOM A3bIK CTYAEHTOB M NepBblii U3BECTHbIM UM MHOCTPAHHbIN
A3blK (a 3aTem BTOPOM U T.A4.). B cTaTbe aHaNM3UPYETCA NMOHATUE KOMMYHMKATUBHOM KY/bTypbl C TOUYKMU
3pEHMA METOAMKM MPenogaBaHnAa MHOCTPAHHbIX A3bIKOB M AEMOHCTPUPYETCA, YTO 3Ta Ky/ibTypa COCTOMUT
M3 CTaHAAPTOB KOMMYHWKATUBHOMO NOBEAEHMWS, KOTOpble pacnpesenatoTca Ha CTaHaapTbl BepbanbHble,
HEBep6aﬂbele, CMellaHHble U CTaHOAPTbl KOMMYHUKAaTUBHOIO NoBeAeHUA «CTUNA XKUSHUD. anBOAﬂT-
CA [LOKa3aTeNbCTBa TOrO, YTO, KOTAA HEMELKMI A3bIK M3y4aeTcs Kak BTOPOM MHOCTPAHHbIN B A3bIKOBOM
By3€e, HEMeLKOI KyabType cieayeT obyyaTb Yepes cONoCTaBNeHNE HEMELKOA3bIYHbIX CTaHAAPTOB KOMMY-
HUKATUBHOTO noBeaeHnA C YKPanHO- U aHINMOA3bIMHbIMU CTaHAAPTaMMU. HaXO,D,ﬂ COOTBETCTBMA N HECOOTBET-
CTBMA COMOCTaBASAEMbIX CTaHAAPTOB, MPUHALMNENKALMX PA3HbIM A3bIKO-COLMO-KYNbTYPHbIM OBLLHOCTAM,
CTYZEHTbI HE TO/IbKO NlydLle NOHMMAOT U OCBaMBAOT KOMMYHUKATUBHYHO KyJbTYpy BTOPOrO MHOCTPAHHO-
ro A3bIKa, OTHOCALLErOCA K HEMELKOA3bIYHOMY A3bIKO-COLMO-KYNbTYpPHOMY coobLiecTBy. OHM TaKKe y4yaT-
CA lydLUe NOHUMATb KOMMYHUKATUBHYHO KY/bTypy CBOErO OCHOBHOMO MHOCTPAHHOTO A3bIKa U AaXKe POLHO-
ro A3blKa, Tem cambim Gopmupya 4ns ceba YeTKoe NpeacTaBAeHNE O KOMMYHUKATUBHOM KybType Yenose-
yeckoro obuieHnsa BoobLLe, YTO OYEeHb BaXKHO A/1A CTYAeHTOB-GpUI0NI0r0B.

Knrouesoie cnosa: HemeyKull A3bIK KAK 8mMopoll UHOCMPAHHbIU, aHenulickull A3bIK Kak nepabill
UHOCMPAaHHbIU, YKPAuHCKUll A3bIK KOK pOOHOU, KOMMYHUKAGMUBHAA Kysbmypd, CMAaHOApmsl KOMMYHUKQ-
MUuBHo20 Mo8edeHUs, HAXOXOEeHUEe Ky/abmypHOo20 COOMeemcmeus U HeCoomeemcmaeus.

roblem statement. In the last few decades, foreign language teaching is becoming

more and more culturally oriented, so that one of the most important skills to be

developed by every foreign language student is considered to be the skill of culturally
appropriate target language communication [5; 7]. Such communication is the one which
proceeds in full accordance with the cultural norms of communication existing in a given target
speech community [8], or language and cultural community, i.e. the community where some
specific cultural norms function in communication, those norms being proper to that community
only and finding reflection both in verbal and non-verbal peculiarities of communication in
the language serving as the principal means of communication for the community in question.
For a foreign language student acquiring the skill of culturally appropriate target language
communication may be considered as gaining command of the target communicative culture
whose specific features will be considered further in this article. But even now it should be
mentioned that such a culture is quite peculiar for every speech community, so that with every
new foreign language that is being learned new communicative culture features need to be
acquired in parallel with the linguistic features of the new target foreign language.

When the first foreign language (L2) is acquired outside its natural environment (e.g., when
English is taught and learned as a foreign language in Ukraine) some comparisons with the lin-
guistic features of the students’ mother tongue (L1) are inevitable. The same concerns the com-
parisons of some cultural features of L2 communication as compared to the communication in
L1 because such linguistic and cultural comparisons help students to realize better the linguistic
and cultural peculiarities of communication in the target language (L2) as opposed to the com-
munication in their L1. In this way, they more consciously and deeply acquire those peculiarities,
thus improving their L2 communication skill mastery.

The same holds true of the second foreign language (L3) acquisition which also needs lin-
guistic and cultural comparisons with learners’ L1 to improve L3 mastery. But in this case com-
parisons should embrace not only L1 and L3. They should also cover L2 (the first foreign language
already known to students), especially in the area of cultural comparisons, because the more
communicative cultural phenomena the learners can match, contrast, juxtapose, and oppose
the deeper is their understanding and mastery of the peculiarities of the communicative culture
proper to each of the compared languages and cultures.

This articles analyzes such acquisition of L3 communicative culture when the L3 is German
and its communicative culture is acquired through comparisons with learners’ L1 (Ukrainian)
communicative culture and their L2 (the first foreign language — English) communicative culture.
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Thus, a situation typical for foreign language teaching at linguistic tertiary schools is discussed
when the second foreign language is being taught and learned on the basis of students’ both
mother tongue and their first foreign language.

Analysis of recent research and publications. Much attention is given in research and pub-
lications to teaching second foreign languages at tertiary linguistic schools. Probably the most
prominent of those publications is the work by B. Lapidus [2] in which one of the main ideas is
the one also advocated in our article — the necessity to compare the phenomena of the second
foreign language (L3) being taught to the language peculiarities of not only the learners L1 but
also of the first foreign language already known to them (L2). Regretfully, the author did not pay
much attention to the cultural studies in the course of the second foreign language for tertiary
linguistic students because at the time when his book was written culture-oriented foreign lan-
guage learning was not considered to be of primary importance. But it has become of such im-
portance later and, therefore, even on the basis of the book by B. Lapidus [2], it can be conclud-
ed that, if teaching L3 should be based on comparing it with L1 and L2, such comparisons should
obligatorily include the cultural constituent of the L3 course, i.e. the comparisons of the L3 com-
municative culture with the communicative cultures of L1 and L2.

The question is what cultural phenomena should be taught in the L3 course and what phe-
nomena of L3 communicative culture should be compared with the L1 and L2 communicative
cultures. The answer can be found in today’s ideas about the component parts of culture instruc-
tion in any foreign language course.

In all the works on culture-oriented language studies (see, for instance, 1; 4) the differ-
ence between two cultures that can be taught to students is either implicitly or explicitly em-
phasized. This difference can be called the difference between the culture with a big ‘C’ and the
culture with a small ‘c.” The first of them (the culture with a big ‘C’) includes art, literature, po-
litical structure of the country, legislature, i.e. everything that is usually implied when speaking
about the culture of a nation. It is certainly very good for students’ intellectual development if
they learn about the big ‘C’ culture of English- or German-speaking nations when they are learn-
ing English or German as their first or second foreign language at a tertiary linguistic school. But
such learners’ intellectual and cultural development is not the task of the practical course of Eng-
lish or German taught exclusively for communication purposes because the big ‘C’ culture does
not influence ordinary communication very much, not being what was called above the “com-
municative culture.”

The latter culture (culture with a small ‘c’) was best defined as far back as the 1950s by R.
Lado [10] who, investigating the relations between language and culture and being interested
only in those aspects of culture that directly influence communication in a given language (com-
municative culture), wrote that culture is a patterned behavior. Therefore, comparing two com-
municative cultures (e.g., Ukrainian and English) is comparing two types of patterned behavior,
while in our case, when three types of communicative culture (Ukrainian, English, and German)
are supposed to be compared, it means comparing three types of patterned behavior.

This view of communicative culture is shared by J. Corbett who wrote [6, p. 2] that:

“culture’ is first of all a mental phenomenon: its basis is a variable set of normative beliefs,
values and attitudes which are shared by certain groups. This socially-shared set of beliefs
and values generates certain types of behaviour - including all sorts of linguistic behaviour ... .
Linguistic behaviour is ... partly an act of affiliation to, or rejection of, a cultural group, and partly
a way of directly or indirectly sustaining or questioning the beliefs of the community. Culture
permeates every aspect of communication.”

Teaching patterned behavior characteristic of the target language communicative culture
certainly does not mean full affiliation to that culture and losing one’s own national cultural iden-
tity. It is just an effective means of what D. Killick [9] calls “crossing the cultural divide”. It devel-
ops what the same author calls the cross-cultural capability which is “a widening and deepening
of capabilities for interpersonal interaction. ... learning to see, to recognise and critically evaluate
difference or otherness from an objective standpoint. These depend upon self-awareness of my-
self as a cultural being ... “[9, p. 5].

In this way, comparing the German communicative culture in the university course of Ger-
man as the second foreign language (L3) with the English-speaking nations’ communicative cul-
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tures (English as the first foreign language — L2) and the mother tongue communicative culture
(Ukrainian as L1) means comparing three different sets of culturally conditioned patterned be-
haviors manifested in the communication of native Ukrainian-, English-, and German-speakers.
The comparisons are made for students’ better understanding and better acquisition of the cul-
tural peculiarities of communication in all the three languages (including L1), so that they are
able, when switching from one language to another, to do it in totally culturally appropriate (for
a given target speech community [8]) manner.

In the works by O. Tarnopolsky [11] such sets of culturally conditioned patterned behaviors
are considered as a communicative etiquette consisting of communicative behavioral patterns.
It is those communicative behavioral patterns that are taught to students when we teach them
communicative culture of whatever foreign language that they are acquiring. O. Tarnopolsky and
N. Sklyarenko [3] classify those patterns as verbal communicative behavioral patterns, non-ver-
bal communicative behavioral patterns, mixed communicative behavioral patterns, and lifestyle
communicative behavioral patterns which should all be taught to tertiary linguistic students.

Purpose of the article. In accordance with everything said above, the purpose of this article
is to demonstrate what is included in the sets of communicative behavioral patterns belonging to
all the four mentioned types and how to teach them to university students learning German (L3)
through comparison with the Ukrainian (L1) and English (L2) communicative behavioral patterns.

Principal material. As it has been already said, the first type of communicative behavioral
patterns to be taught to university students of German as the second foreign language (in com-
parison with similar patterns from learners’ L1 and L2) are the verbal ones. Verbal communica-
tive behavioral patterns are those culture specific verbal formulas (e.g., formulas of politeness)
or more or less set verbal expressions that must obligatorily be used in the target language com-
munication for that communication to be considered as culturally normative by native speakers
in the target speech community. A good example is the culturally normative way of politely dis-
agreeing with your interlocutor. In the Ukrainian speech community telling him or her in the sit-
uation of disagreement: «Bu Henpasi! A abcosromHo 3 Bamu He 3200eH!» is totally culturally ac-
ceptable and does not seem impolite. On the contrary, in the British speech community telling
your interlocutor: “You are wrong!” is downright rude. Only a much more veiled and indirect (not
categorical) formula of disagreement is acceptable, something like: “I can agree with some of the
pints you have made but, on the other hand, ... .”

However, this particular verbal communicative behavioral pattern in the German speech
community is much closer to the corresponding pattern in the Ukrainian communicative culture
than in the British one. For a native speaker of German direct and categorical disagreement:
“Sie haben nicht recht!” is quite normative and not at all impolite. Also, the Germans are more
inclined to cursing and strong words in everyday speech than the British are and are also closer
to the Ukrainians in this respect.

It should not be considered as signs of greater closeness of German cultural communicative
norms to the Ukrainian ones or even of greater closeness of German and Ukrainian mentalities
in comparison with the British one since with a number of other patterns it often can be and is
vice versa. It only shows that if a learner of German as the second foreign language is put into a
situation where he or she compares a similar communicative behavioral pattern in three speech
communities communicating in three different languages, he or she will get a much clearer idea
about the variety of forms of that pattern functioning in three different cultures — thus better
realizing and appropriating the pattern itself not for communication in German only (as L3)
but also in English (L2) and his or her own mother tongue (L1). It means students’ developing
generalized ideas about communicative cultures in different speech communities. Therefore, the
more opportunities a student of Philology gets of comparing verbal communicative behavioral
patterns from as many different language and cultural communities as possible, the better
impact is made on his or her acquisition of all the target languages and cultures that he or she is
studying.

The same holds true of non-verbal communicative behavioral patterns. They are standard
culture specific non-verbal features of communication delivering socially and culturally determined
messages by purely non-verbal means in a given language and in a given speech community. A
very characteristic non-verbal communicative behavioral pattern is the so-called “comfort zone”
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or “body bubble,” i.e. a normative distance between interlocutors in communication if they
are not people close to each other, like close friends or relatives [7]. It is known that in more
Northern cultures, like the British, the Scandinavians, the Germans, this distance is greater (up to
1/1.5 meters) than in Southern cultures, like the Italians or the Spanish, where it is much shorter
(50/70 cm).

A characteristic non-verbal communicative behavioral pattern distinguishing the cultures
of German-speaking and English-speaking nations is the pattern often demonstrated in business
negotiations. For an American to take off his jackets and roll up the sleeves of his shirt means that
for him all the preliminaries are over and he is eager to get down to business. For a German, the
meaning of this pattern is absolutely opposite — the desire to stop talking business and relax for
a while. The Ukrainians do not have a definite non-verbal communicative behavioral pattern for
similar situations, so when working on it in the course of German as a second foreign language
after English, this fact should also be emphasized while comparing the opposition of German and
English communicative behavioral etiquette in such cases.

The identical approach may be followed when working with mixed communicative
behavioral patterns which are simply a combination of verbal and non-verbal ones. For instance,
verbal greetings in English-speaking cultures should, in normal circumstances, be accompanied
with a smile, which are not obligatory in German- and Ukrainian-speaking communicative
cultures. Another example is the fact that both the British and the Ukrainians prefer at the very
start of business negotiations to be engaged in some “small talk” at least for a couple of minutes
before beginning to discuss business matters. Starting with them at once may be considered
not quite polite. On the contrary, the Germans believe such “small talk” to be a waste of time
which sometimes generates a feeling of annoyance (a non-verbal reaction) followed by a verbal
one: “Zur Sache! (Down to business!).” Again, such a pattern should be taught in comparing,
contrasting, juxtaposing, and opposing all the three communicative cultures with which the
students are working.

The same concerns lifestyle communicative behavioral patterns. They are those using
which an individual contacts representatives of a whole social institution as an outsider — a user
of services of that institution. For this person the officials of the institution with whom he or she
is in contact represent the institution as a whole —and are hardly viewed as individuals. Examples
of this kind may be the communication of a customer and a shop assistant, of a client and a teller
at the bank, of a taxi driver and a passenger. Such kinds of communicative contacts embrace
practically everything that the economists refer to as the tertiary sector — all kinds of services,
health care, leisure, tourism, and so on. That is why communication in such situations —whether
verbal or non-verbal — and behavior in them are most highly standardized, and communicative
behavioral patternsin such situations are probably the most standardized of all the patterns. Thus,
lifestyle communicative behavioral patterns “... may be defined as standardized patterns used by
individuals to obtain specific services from social institutions designed for rendering such services
incommunication with either human or mechanical representatives of these institutions” [3, p. 23].
Such patterns are also culture-specific. For instance, from their quoted definition it is clear that
students being taught any foreign language should learn lifestyle communicative behavioral
patterns of using public transport in the given target language and cultural community. But such
patterns depend on the kind of public transport to be used. In this respect, one the most spread
means of public transport in English-speaking cities is the bus while in German-speaking cities
it is much more often the tram. In Ukraine, tram and bus services are quite balanced in what
concerns the number of people riding them. Therefore, in the course of German as a second
foreign language after English students should be taught lifestyle communicative behavioral
patterns of using trams in German-speaking cities in opposition to the rarity of that means of
transport in English-speaking cities (unlike buses) and in comparison with the regulations of
riding trams in Ukraine.

Just the above described comparative method of teaching different types of communicative
behavioral patterns in the course of German as the second foreign language can lead to the best
awareness and acquisition of such patterns by learners not only in the target German-speaking
communicative culture but also in the two other communicative cultures (English and Ukrainian)
being analyzed in the course of such comparisons.
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Conclusions and further research directions. Everything said in this article proves that every
foreign language course is supposed to include teaching target speech community culture. But it
is not the culture with a big ‘C’. What is meant is the small ‘¢’ culture, or communicative culture
that consists of communicative behavioral patterns determining what kind of communicative
behavior should be followed in different communicative situations in the target language and
cultural community. It is those communicative behavioral patterns, which can be classified
into four types (verbal, nonverbal, mixed, and “lifestyle” ones), that should be taught to every
foreign language student. It is equally important to make learners acquire them not only when
the first foreign language is taught but also when they are gaining command of the second,
third, etc. foreign language. The paper discusses the case of a course of German as a second
foreign language after English taught to students of tertiary linguistic schools and shows how
to teach German communicative behavioral patterns in such a course. It is demonstrated
that they absolutely must be taught in comparison, contrast, opposition, and juxtaposition to
comparable Ukrainian (students’ mother tongue) and English (learners’ first foreign language)
communicative behavioral patterns. In the process of such comparisons, contrasts, oppositions,
and juxtapositions not the “either ... or” mode but the mode of “both ... and” should be followed.
It means the absolute necessity of comparing the communicative behavioral patterns from the
new foreign language being learned to similar known patterns not from only one but from all the
previously acquired languages. This is the most general conclusion that can be drawn from the
material in the article. The further research directions lie in studying the methods of teaching
communicative behavioral patterns in courses of other foreign languages, besides German,
being learned as the second, the third, etc. ones after some other foreign language(s) acquired
before them.
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