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PEDAGOGICAL POTENTIAL OF RESOURCE-BASED TEACHING
IN PROMOTING HEALTH-PRESERVING EDUCATIONAL CONTEXTS

Y cTaTTi pO3KpUTO 0COBAMBOCTI BNPOBAZKEHHA PECYPCHO-OPIEHTOBAHOrO HaBYaHHA (POH) y BuLLii
OCBITI AK LiNICHUIA AMHAMIYHWMIA NPOLLEC, WO ONTUMI3YE Tpiady «CTyaeHT-BMKNagad-6ibniotekap». Jocni-
[OYKEeHHA LEMOHCTPYE, IK PeCypPCHO OpiEHTOBAHE HAaBYAHHA MPY BNPOBAAXKEHHI B34,0p0B’ A36epekyBaibHOMY
OCBITHBOMY CEpPe0BMULLI, CTBOPIOE YMOBMU, LLLO NOKPALLYOTb 340P0B’A cy6’eKTIB OCBITHLOrO NpoLLeCy, OAHO-
YyacHo cnpuaAtodm eHeKTUBHOMY HaBUYAHHIO.

MeTolo pocCnigKeHHA € JocnigkeHHA ePeKTUBHOCTI BMPOBAMKEHHA PEeCypCHOro HaBYaHHA Yy
3p0poB’a3beperkyBaNbHOMY OCBITHBOMY Cepe0BULLI 3aKNALIB BULLOT OCBITU.

Y [ocnigyKeHHi 3acTocoBaHO MeTof, Oria4y NiTepatypu Ta eKcnepumeHTanbHi metoaun. Pesynbtatu
NMOKa3syoTb 3HaYHE MOKpPaLLLEHHA YCMiLHOCTI 1 3a1y4eHOoCTi cTyAeHTiB, Koim POH 3acTocoByeTbCs 3 ypaxy-
BaHHAM 340poB’a3bepexkyBaNbHUX MipKyBaHb, 0COBMBO B KOHTEKCTi MObGiINbHOrO HaBYaHHA. Lel nigxin,
cTBOptOE KoMbopTHE, 6e3cTpecoBe HaBYa/IbHE CEPEOBUILLE, OLHOYACHO CNPUAOYM CAMOCTIMHIN KOTHITUB-
Hil 4iAaNbHOCTI Ta MOBeAiHL, LLLO BMOXK/IMBIOE 3MiLLHEHHS 1 36eperkeHHA 300poB’A.

© L.M. Rybalko, T.Yu. Hulko, T.S. Plachynda, A.O. Kovalev, W. Zukow, 2025
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Lle pocnigykeHHA Npo BNPOBAAMKEHHA PECYPCHO-OPIEHTOBAHOMO HaBYaHHA Y 3aK/1aax BULLOI OCBITH
B YMOBaXx 340p0B’A36epeKyBasibHOro OCBiTHbOro cepenosuLLa. POH po3rnagaerbes Ak LinicHUM AuHamiy-
HWI NPOLLeC opraHisauii Ta CTUMYNOBAHHA CaMOCTIMHOI KOTHITUBHOI AifNbHOCTI CTYAEHTIB, ONTUMI3YHOUM
BMKOPUCTAHHSA KagpoBUX, TOTICTUYHMX, OCBITHIX, METOL,0/10TIYHNX, QiHAHCOBUX Ta iIHPOPMaLiiHKUX pecyp-
CiB Yepes Tpiafy «CTyAeHT-BMKNaaau-6ibniotekap». [locnigKeHHA aHanisye eGeKTUBHICTb YNPOBALKEHHS
POH npw nigTpumaHHi 350poB’sa36eperkyBanbHMUX YMOB.

Pe3ynbTaT¥ [OCNIOKEHHS MOKasyloTb, WO KOAM MobinbHe HaByaHHA (POH) BnpoBamKyeTbes y
380poB’a3bepiratoyomy OCBITHBOMY CEPEAO0BULLI, BOHO CTBOPIOE ONTUMA/bHI YMOBM A1 HaBYaHHSA, 3abe3-
neyyr4m NiATPMMKY Ta NOKPaLLEHHA 340Pp0B’A BCiX y4acHuMKiB. [JocnigkeHHa, nposeseHe B HalioHanbHoO-
My yHiBepcuTeTi «[TonTaBcbKa nonitexHika imeHi KOpia KoHgpaTioka», BUABUAO 3HAYHEe NOKpPaLLeHHA no-
Ka3HMKIB YCMilWHOCTI Ta 3a/ly4eHOCTI CTyAEeHTIB. EKcnepumeHTanbHa rpyna npoAeMoHCTpyBana 36iiblweH-
HA BUCOKOTO PiBHA yCMiLWHOCTI Ha 6,25% Ta NOBHE YyCYHEHHA HWU3bKOrO PiBHA YCMILWHOCTI NOPIBHAHO 3 MiHi-
Ma/sIbHUMU 3MiHAMU B KOHTPOJIbHIM rpyni.

[JoBeneHo, WO  pecypcHO-OpieHTOBaHe  HaBYaHHA  MoXe  edeKTMBHO  niaTpumyBaTh
3p0pos’asbeperkyBanbHe OCBITHE CepefoBULLE, OAHOYACHO CMAPUAKOYM CaMOCTIMHOMY HaBYaHHIO
Ta KOTHITUBHOMY PO3BUTKY CTyAeHTIB. Pe3ynbTaTm nigTBepArKytoTb edeKTUBHICTb noeaHaHHA POH 3
380poB’azbeperkyBasbHUMMN TEXHONOTIAMM Y BULLM OCBITi, NPONOHYOUYM MOAENb AN BNPOBAAKEHHA TeX-
HOJIOTYHO PO3LUIMPEHOro HaBYaHHA 6e3 WKoam Ana 340p0B’A | cnpuatoum 61aronoNyyyto CTyAeHTiB.

JocnipxeHHA edeKTUBHOCTI BNPOBAAKEHHA PECYpPCO-OpPiEHTOBAHOrO METOAy HaBYaHHA B YMOBAxX
380poB’a3beperkyBasbHOrO OCBITHLOrO CEPeOBULLA 3aCBIAUNIIO, LLLO CTBOPEHHA KOMGOPTHOTO CepeoBU-
Wa ANa CTYAEHTIB — Le, nepeaycim, BigCyTHICTb CTPECOBUX CUTYaLiN 3 ypaxXyBaHHAM iXHiX iHAMBIAYaNbHUX
0CcOBMBOCTEN, @ TAKOXK MOBHOLHHWI Ta PaLLiOHa/IbHO OPraHi30BaHWI PYXOBUIN PEKMUM; CTUMYJIHOBAHHSA
CaMOCTiIMHOI Ni3HaBaNbHOI Aif/IbHOCTI CTYAEHTIB, AOBipW 40 HUX, CPUANO NiABULLEHHIO BignoBiganbHOC-
Ti 32 pe3ynbTaT HaBYaHHA 1 edEeKTUBHOCTI IXHbOT HAaBYaNbHOI AiANbHOCTI. Pecypco-opieHToBaHe HaBYaHHA
MOXHa PO3rNA4aTh K 300p0B’A36epeXkyBaibHy TEXHO/IOTIKO HaBYaHHSA CTYAEHTIB 3aK/1aAiB BULLOT OCBITH.
BuKopucTaHHA Takoi GOpMU HaBYAHHSA, AK MOBiNbHE, CNPUATMME CTBOPEHHIO 34,0p0B’'A36eperKyBaNbHOrO
OCBITHbOTO cepenoBmwa y 3BO.

Knryoei cnoea: ocsimHi mexHonoeii, 30opos’azbepexcysansHa oceima, suwya oceima, mobisneHe Ha-
BUYQHHSA, pecypcHul nioxio, pecypcHe HABYAHHA, 6aa2onony44Ya cmydeHmis, Memoou HaOBYAHHA

ntroduction. Modernity challenges higher education institutions with the need to

reform the education system, improve it, and enhance the quality and competitiveness

of graduates on the European labour market. Special attention should be paid to the
problem of modernization of higher education, provision of scientifically based changes in the
strategies and structure of the educational sector as a whole, search for new content, methods,
forms of education and technologies for the implementation of these changes in the preparation
of future specialists. In recent years, the education system in the context of informatization has
undergone significant changes in connection with the development and practical use of new
information and communication technologies: the practice of electronic learning (E-learning),
and resource-based learning (Resource Based Learning) is widely used in the education system
in foreign and partly domestic institutions of higher education.

Teachers from different countries defend the position that the modernization of the content
of higher education should ensure the formation of a student’s productive knowledge, skills and
competences, that is, the professional competences that they will use both during studying and
after the graduation from the institution of education, in life and in professional activity. That is
why the necessity arises in applying innovative approaches to education, their implementation
with the highest indicators of the quality of educational results.

We suggest introducing resource-based learning (resource-based learning, or RBL) in
institutions of higher education, which is explained as a holistic dynamic process of organizing
and stimulating the independent cognitive activity of students for mastering the skills of active
transformation of the information environment, which involves the optimal use of the “student-
teacher-librarian” triad with consolidated personnel, logistical, educational, methodological,
financial and information resources.

Analysis of the latest research and publications. The analysis of scientific pedagogical lit-
erature shows that a resource-based approach to education is being implemented in the ed-
ucational systems of such countries as: Australia, Austria, Great Britain, Ireland, Canada, Chi-
na, Germany, Norway, Singapore, the USA, Taiwan, Sweden, Switzerland, Finland, etc. Research
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of resource-based learning (RBL) is conducted by such scholars as T. Vakaliuk, O. Spirin & T. Ni-
kitchuk [2023]; M. Diachenko-Bohun, I. Grygus, V. Zukow [2019]; L. Olsson [2024]; O. Otravenko
[2016]; L. Rybalko et al. [2023]; O. Shtepa [2020]; M. Gryniova [2019]; O. Vashchenko, T. Berezh-
na [2013]; D. Pérez-Jorge et al. [2021]; O. Yezhova [2013].

The phenomenon of resource-based learning in pedagogy is considered as a process that
provides students with easier access to information and is based on the application of a variety of
external resources, the main of which are information resources and e-learning based on mod-
ern network technologies using resource-based learning systems — electronic and online educa-
tional resources. Today, RBL is widely used in the training of law and economic specialists [OT-
paBeHKo, 2016, p. 9]. Thus, distance education, online learning, the use of information and com-
munication technologies, mixed learning in the information environment, etc. are commonplace
in higher educational institutions.

The information environment in the institution of higher education is considered as a com-
ponent of the student’s information space, which forms the immediate environment and is a
combination of conditions that provide them with productive activities. While learning, the stu-
dent constantly transforms the information space.

The transformation of the information environment is understood as the study, analytical
and synthetic analysis of the content of educational information, regrouping and changing its val-
ues and form, preparation of its new form (secondary information), convenient for future use
[Vakaliuk, Spirin, Nikitchuk, 2023, p. 145]. Thus, the RBL is explained as a partnership between
a teacher, a librarian and students, during which a stimulation and organization of active inde-
pendent cognitive activity of students is carried out in order to master the system of professional
competencies envisaged in the content of each particular discipline, as well as educational pro-
grams for the training of future specialists in higher education.

The use of resource-based learning provides: formation of students’ abilities to formulate
the purpose of educational activity, to model and design their own educational activity; develop-
ment of the desire to achieve the goal; formation of skills to evaluate and analyse the results of
educational activities; mastering rational methods of working with educational materials, infor-
mation resources, especially with Internet resources; formation of abilities to search for informa-
tion and to process it qualitatively; development of effective cooperation of the “student-teach-
er-librarian” triad as an innovative form of interaction, in which the teacher helps the student to
study independently [Shtepa, 2020, p. 153].

Undoubtedly, if the emphasis in the application of the RBL is only on e-learning based on
modern network technologies using resource-based learning systems — electronic and online ed-
ucational resources, then in this context the issue of healthcare of the subjects of the education-
al process is actualized [BawieHKo, beperkHa, 2016]. Therefore, we believe that the effectiveness
of the use of RBL in institutions of higher education will be qualitative only in a health preserv-
ing educational environment.

The implementation of RBL in higher educational institutions with the established health
preserving educational environment enables: a purposeful system of conditions for education-
al activity, which not only is harmless to the health, but also ensures its formation, preservation
and strengthening in all participants of the educational process; application of active forms and
methods of education aimed at creating a comfortable health-saving psychological atmosphere
during classes; awareness of teachers and students about ways to preserve health and respect
for their health preserving behaviour; development of students’ value attitudes towards their
own health and the health of their peers [Gryniova, et al., 2019, p. 144].

Formulation of the purposes of the article. The purpose of the article is to analyse the
effectiveness of the implementation of resource-based learningin a health preserving educational
environment of higher educational institutions.

Research methods. The study included 493 undergraduate students (N = 493) from the
National University “Yuri Kondratyuk Poltava Polytechnic” during the 2023-2024 academic year.
The participants were enrolled in the “Physical Education and Sports” specialty program and were
randomly assigned to either the experimental group (EG, n = 240) or control group (CG, n = 253).

Key findings from Baseline Analysis are obtained with no significant demographic differences
between groups:
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1. Equivalent academic backgrounds (p > 0.05).

2. Similar technology access and preferences.

3. Comparable initial performance levels.

4. Matched health indicators.

5. Equal learning environment access.

The groups showed no statistically significant differences in any baseline characteristics,
confirming successful randomization and group equivalence at study commencement.

The process of designing a health preserving environment is considered as a complex of
changes to the traditional system of education, aimed at increasing the effectiveness of activities
to preserve and enhance the viability of students and teachers in conjunction with the correction
of their internal picture of health.

When forming health preserving environment in institutions of higher education, special at-
tention should be paid to:

- patterns of development and self-development of a young person;

- self-realization of creative potential of students and development of readiness for realiza-
tion of health preserving technologies in professional activity;

- subjective and objective factors contributing to the preservation of health, and achieve-
ment of the peaks of professionalism;

- self-education, self-organization and self-control in the direction of formation and pres-
ervation of health;

- self-development, self-correction and self-organization of students of their actions and
actions under the influence of new requirements of the profession, society, development of sci-
ence, and culture, due to a healthy lifestyle;

- awareness of students of their own abilities and capabilities, advantages and disadvantag-
es of their behaviour regarding healthcare;

- compliance with the requirements and rules for work at the computer, awareness of the
legislation of Ukraine regarding the safety and health protection of workers during operation
with on-screen devices;

- compliance with the requirements of ergonomics in the development and use of electron-
ic teaching aids (electronic textbooks and manuals, distance learning courses).

During the study the performance indicators of the development of a health preserving ed-
ucational environment, which would be favourable in the context of the use of resource-based
learning were defined and characterized [€xoBa, 2013, pp. 75-76]:

— dynamics of student morbidity (the dynamics decreases — the signal for improvement,
worsens — there is a need to make corrections in the educational process);

—comfort and level of anxiety of students as one of the main psychological aspects that play
a significant role in ensuring the psychological health of future specialists;

— students’ ability to work (physical and mental) as the integral indicator that indicates the
way of their life and their health preserving activity, which depends directly on the knowledge
and skills of a rational combination of mental work with physical one, learning and recreation,
knowledge of their biological rhythms, etc.;

— competence of teachers in the implementation of health preserving technologies as an
integral part of the successful implementation of the RBL, because for successful education the
teacher must be a highly skilled professional;

— compliance with the rules and regulations for work at a computer as an important indica-
tor of the efficiency of the health preserving educational environment of the institution of high-
er education, especially when it comes to introducing a distance learning form.

We believe that health preserving educational environment of higher educational institu-
tion lays the foundation of health values of student youth, on which depends the effectiveness
of forming a healthy lifestyle of those who study.

Presentation of the main research material. The method of resource-oriented trainingis the
most effective within the framework of organizing independent work of students. Independent
work of students takes a leading place among the key forms and types of educational activities.

We consider a health-preserving educational environment as a favourable condition for a
student’s studies at a higher education institution (absence of stressful situations, adequacy of
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requirements, teaching methods); optimal organization of the educational process (according
to age, gender, individual characteristics and hygienic standards); a full-fledged and effectively
organized movement mode, a systematic way of programming goals, building content, methods,
means of learning and education aimed at increasing the level of health of the individual, and the
formation of health-preserving competence in the conditions of monitoring the state of health
of subjects of educational process.

In our opinion, mobile learning as one of the forms of RBL can be considered as such a
technology. Mobile learning is an innovative educational approach that creates a new learning
environment in a higher educational institution where students can access educational
materials at a time and anywhere, making the learning process more attractive, democratic, and
comfortable. stimulates the student to self-education and lifelong education. Mobile learning of
students is a kind of creative learning strategy that focuses on the ability of modern smartphones,
tablets, and laptops to become full-featured students’ assistants in education when they need it
[Vakaliuk et al., 2023].

It is resource-oriented training as a modern and promising technique, its theoretical
foundations, study of experience of its introduction in Ukrainian universities, and features of use
within various academic disciplines in recent years that has repeatedly attracted the attention
of teachers and scientists. Thus, a meaningful methodical portal has been created based on the
accumulated experience connected with issues of resource-oriented training, which is presented
with content related to electronic and video resources, methodical advice, and scientific
developments.

To organize resource-oriented training as an RBL, a teacher must: have (develop) electronic
educational resources in PDF format (including individual lectures, teaching materials for practical
classes, individual tasks to complete, electronic textbooks, manuals and electronic educational and
methodical complexes); give students access to these materials: post them on their own website,
a page in a social network or on the college website (but this requires the help of the administrator
of the educational institution’s website); communicate with students in the process of mobile
learning (correspondence, file exchange, question-answer, control-evaluation, etc.).

In the context of resource-oriented learning (ROL), the teacher, defining a topic for students
to study independently, at the same time focuses on the use of information resources, on paper
ones (textbooks, manuals, scientific journals, collections etc.) and electronic media. The use of
the ROL method in the study of academic disciplines opens up wide opportunities for familiarizing
students with the modern study of relevant theoretical materials, the use of scientific research
methods of “correspondence” participation in scientific discussions, etc.

The basis for the introduction of elements of resource-oriented learning when studying
academic disciplines at the university should include its information resources: the library,
electronic educational resources, websites of departments and information resources from
the Internet. It should be noted that the role of the teacher-consultant increases when using
ROL. They must teach the student to learn and build knowledge, since the responsibility for
one’s learning is transferred to the student. The teacher speaks at the role of consultant and
“controller” of the level and quality of self-acquired knowledge. However, the student gets great
opportunities regarding the manifestations of a creative attitude to the process of acquiring
knowledge, the manifestation of one’s individuality, non-standard, spiritual and intellectual
development.

Electronic textbooks are gaining special importance. An electronic educational resource
implies educational materials in electronic form, which are intended for studying a certain
discipline. These include: electronic textbooks and manuals, electronic educational and methodical
complexes, etc. The electronic manual facilitates the process of studying theoretical material and
performing practical tasks, in particular when organizing students’ independent work.

Thus, it can supplement a traditional textbook by presenting educational material in a
different form — by means of emphasis on key concepts, theses and reference schemes, due to
the use of interactive tasks, a large amount of multimedia illustrative material, etc.

On the Internet, students can familiarize themselves with the materials of electronic
conferences, virtual seminars and forums, periodical scientific electronic publications, personal
Web pages of leading scientists, and Web sites of scientific centres.
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This will allow students to take virtual participation in scientific forums, to form their own
point of view on current issues of history. Note that before involving a student in independent
work with elements of ROL, it is necessary to conduct not only consultations, but also classroom
classes in interactive forms. Such, for example, can become well-known lectures-presentations
that ensure the clarity of the lecture material. This method allows you to accompany the
educational process with structural and logical diagrams, slides at each stage of the lecture,
use short videos on the topic of the lecture, which provides a visual, deeper perception of the
educational material, and contributes to its better comprehension.

It is advisable to turn to preliminary interactive lectures as well —the day before, students familiarize
themselves with the materials of the lecture, which allows them to better navigate the material and
interact with the teacher during the lecture. The advantages of such a lecture are the possibility of
processing a large amount of information, establishing operational feedback with students, and activation
of their thinking. Such a lecture allows you to combine the leading role of the teacher with the high activity
of students and contributes to a deeper and more systematic acquisition of knowledge on the topic.

Checking the results of self-education of students using ROL is expedient in practical classes
in a debatable form, such as a debate, which is a discussion built on the basis of pre-prepared and
recorded speeches of representatives of two opposing groups. The task of participants is to put
forward their arguments “for” and “against” and in this way convince the rest of the participants.
Another type of discussion is a round table — a small group discussion (no more than 5 people)
where participants discuss a specific issue as equals, communicate both with each other and
with the rest of the students who make up the audience of the round table.

Thus, the use of resource-oriented teaching methods in institutions of higher education, in
particular, in the study of academic disciplines in the preparation of future specialists in the field
of physical education and sports, contributes to the formation and consolidation of students’ skills
in searching, collecting, analysing and interpreting information to achieve the educational goal.
Such training involves not just acquiring knowledge, but a creative attitude to it, contributes to the
formation and upbringing of an educated, creative, competent and professionally capable specialist.

Statistical analysis was performed using IBM SPSS Statistics (Version 27.0), Microsoft Excel
2021 for initial data organization and descriptive statistics.

Statistical methods applied are as follows:

1. Descriptive Statistics.

1) Measures of Central Tendency: Mean (X) for average performance levels; Median (Me)
for central values in effectiveness distribution; Mode (Mo) for most frequent effectiveness levels.

2) Measures of Variability: Standard Deviation (SD) to measure spread of effectiveness
scores; Range (R) for spread of performance levels; Coefficient of Variation (CV) to compare
variability between groups.

2. Inferential Statistics. Primary Analyses:

1) Chi-Square Test of Independence (x?). The purpose is to determine if there are significant
differences in the distribution of effectiveness levels between experimental and control groups.
Application: comparing frequency distributions of performance levels (very high, high, average,
low, very low). Significance level: a =0.05.

2) Paired Samples t-test. The purpose is to compare pre- and post-intervention scores
within groups. Application: analysing changes in effectiveness levels before and after RBL
implementation. Effect size calculation: Cohen’s d.

3. Independent Samples t-test. The purpose is to compare differences between experimental
and control groups. Application: analysing between-group differences in effectiveness levels.
Effect size calculation: Cohen’s d.

4. Additional Statistical Measures:

1) Confidence Intervals (Cl). 95% Cl for mean differences. Used to estimate the precision of
obtained results.

2) Effect Size Calculations. Cohen’s d for t-tests. Cramer’s V for chi-square analyses. The
purpose is to quantify the magnitude of observed effects.

This statistical framework provides a comprehensive analysis of the effectiveness of
resource-based learning implementation in a health-preserving educational environment,
allowing for robust conclusions about the intervention’s impact.
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National University “Yuri Kondratyuk Poltava Polytechnic” acted as an experimental site
for resource training in a health-conserving educational environment. The implementation was
carried out on the basis of the academic disciplines of the Physical Education and Sports special-
ty for bachelor’s and master’s students. An analysis of the experimental results showed positive
changes in the mobility of those students who were involved in the experiment.

While processing the educational material, 15% of information is learned via auditory per-
ception. Simultaneous use of audio and video information increases efficiency of learning by 40-
50%. If the educational material is worked out by oneself independently (individually), and the
task is performed from its formulation to the analysis of the obtained results, no less than 90%
of the information is learned. That is why higher education is gradually but steadily moving from
information transfer to management of educational and cognitive activity, and formation of stu-
dents’ skills of independent creative study.

There are different types of independent study — studying lecture materials, preparing for
seminars, tests, exams, writing essays, theoretical and research tasks, reports, projects, etc. In-
dependent study contributes to the deepening and expansion of knowledge; formation of inter-
est to cognitive activity; mastering the techniques of the cognitive process; development of cog-
nitive abilities, etc.

Adaptation of resource-oriented teaching methods to students should be done by finding
an effective method of stimulating them to active activities, and independent study. Thus, stu-
dents of the experimental group (EG) were offered to complete the network projects “Students
of Ukraine — for a healthy lifestyle”, “Recipes for healthy food”, “No to alcohol and drugs”, “AIDS
prevention”, etc.

The organization of resource-oriented training provided for the creation of comfortable
conditions for students: 1) performing the tasks not only in the university auditorium and library,
but also in a cafe, a park, a student dormitory, and in the countryside; 2) use of any information
resources; 3) organization of feedback between the teacher and the student using the Viber ap-
plication. Control group students (CG) did not implement network projects, and worked on con-
ventional projects under traditional educational conditions.

It should be noted that the project activity of students within the framework of the appli-
cation of the resource-oriented teaching method was carried out in groups — 35—-38 students
were involved in one project. The experience of using the method of resource-oriented training
proves its high efficiency in increasing the level of professional socialization of future specialists
in the field of physical education and sports, their health-preserving competence, as well as the
level of information culture. Joint collective work on a network project allows students to devel-
op the following skills and abilities: to use computer equipment (laptop, smartphone, etc.) for
educational purposes; to cooperate, and share responsibility; to join a group or team and make
a cognitive contribution; to show solidarity; to be able to organize one’s work in interaction with
other people; to be able to cooperate and work in a group; to make decisions and reconcile dif-
ferences and conflicts; to negotiate; to design and perform various types of work. The organiza-
tional pedagogical conditions that ensure the effectiveness of the project activity of students are
of particular importance: an independent choice of the target group for which the project is be-
ing developed; the fact that the content and form of the project are fully in line with the require-
ments of the target audience; selection of sources that meets the needs and characteristics of
the perception of the target group.

The assessment of project implementation takes into account the conformity of the ob-
tained results with the needs of the target group. All project results undergo public approval,
which is an important part of the future professional growth of a specialist and the education of
a true citizen who promotes a healthy lifestyle.

It should be highlighted that the pedagogical experiment on the implementation of re-
source-oriented teaching methods was conducted during the 2023-2024 academic year among
undergraduate students majoring in Physical Education and Sports. Prior to the application of
the resource-oriented teaching method, the effectiveness of the educational activities of EG and
CG students was determined according to the method of I. Todorova [Olsson, 2024]. The results
are shown in Table 1 “Effectiveness of students’ educational activity (before the introduction of
mobile learning)” (N = 493).
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Table 1
Effectiveness of students’ educational activity (before the introduction of mobile learning)
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CG (253) 0 0.0 0 0.0 0.0 - X% =24.67*%
. (0.0-0.0) (0.0-0.0) p <.001
Very High
EG (240) 0 0.0 15 6.25 +6.25 0.84
(0.0-0.0) (3.2-9.3)
CG (253) 45 17.79 51 20.16 +2.37 0.21 t=3.92*
Hich (13.1-22.5) (15.2-25.1) p <0.001
i
& EG (240) 38 15.83 49 20.42 +4.59 0.43
(11.2-20.4) (15.3-25.5)
CG (253) 125 49.41 124 49.01 -0.40 0.04 F=18.34%
(43.2-55.6) (42.8-55.2) p < 0.001
Average
EG (240) 119 49.58 141 58.75 +9.17 0.67
(43.2-55.9) (52.5-65.0)
CG (253) 70 27.67 68 26.88 -0.79 0.08 V=0.31
Low (22.2-33.2) (21.4-32.3)
EG (240) 65 27.09 35 14.58 -12.51 0.89
(21.5-32.7) (10.1-19.1)
CG (253) 13 5.13 10 3.95 -1.18 0.16
(2.4-7.9) (1.5-6.4)
Very Low
EG (240) 18 7.50 0 0.0 -7.50 0.92
(4.2-10.8) (0.0-0.0)

Note: CG = Control Group; EG = Experimental Group; Cl = Confidence Interval; A% = Percentage Change;
x? = Chi-square test for independence; t = Independent samples t-test; F = One-way ANOVA; V = Cramer’s V effect
size; Cohen’s d values: small effect = 0.2, medium effect = 0.5, large effect = 0.8 *p < 0.001

A comparative analysis of the effectiveness of the educational activities of students of the EG
and CG shows that the level of this educational activity of students ranges from very low (CG—5.13%,
EG —7.5%) to high (CG—17.79%, EG — 15.83%), and groups are not significantly different from their
results. This is understandable because certain knowledge and skills to work independently, use of
electronic educational resources, and Internet resources for students are due to the IT direction of
the discipline and the knowledge acquired in the school of computer science.

After the introduction of resource-oriented teaching methods, the results
of the diagnosis of the effectiveness of student learning activities have changed
significantly, as shown in Table 2 “Effectiveness of students’ educational activity
(after the introduction of mobile learning)” (N = 493).

Table 2
Effectiveness of students’ educational activity
(after the introduction of mobile learning)
Efficiency Level | Group | Pre-implementation Post- Within-Group Between-Group
(n) implementation Analysis Analysis
% (95% Cl) % (95% Cl) Effect Size (d) [p] |Interaction Effect
Very High CG (253) |0.0 0.0 - F(1,491) = 28.45*
EG (240) |0.0 6.25 0.84 [<.001] n?=0.32
(3.2-9.3)
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End of table 2
Efficiency Level | Group | Pre-implementation Post- Within-Group Between-Group
(n) implementation Analysis Analysis
High CG (253) 17.79 20.16 0.21[.042] F(1,491) = 15.67*
(13.1-22.5) (15.2-25.1) n?=0.28
EG (240) 15.83 20.42 0.43 [<.001]
(11.2-20.4) (15.3-25.5)
Average CG (253) 49.41 49.01 0.04 [.856] F(1,491) = 22.13*
(43.2-55.6) (42.8-55.2) n*=0.35
EG (240) 49.58 58.75 0.67 [<.001]
(43.2-55.9) (52.5-65.0)
Low CG (253) 27.67 26.88 0.08 [.724] F(1,491) = 19.84*
(22.2-33.2) (21.4-32.3) n?=0.30
EG (240) 27.09 14.58 ( 0.89 [<.001]
(21.5-32.7) 10.1-19.1)
Very Low CG (253) 5.13 3.95 0.16 [.312] F(1,491) = 25.76*
(2.4-7.9) (1.5-6.4) n?=0.37
EG (240) 7.50 0.0 0.92 [<.001]
(4.2-10.8)

Table 2 shows that the levels of students’ educational efficiency after the implementation of
mobile learning were distributed as follows. Students of the EG with a very high level accounted
for 6.25%, while in the CG this number was 0%. 20.42% of the EG students demonstrated a
high level, while in the CG this figure amounted to only 20.16%. The average level was shown
by 58.75% of students from the EG, while in CG it was 49.01%. 26.88% of students from the
CG demonstrated a low level, compared with the EG that accounted for 14.58% of those who
had low-level results. Meanwhile, 3.95% of the CG students had a very low level of educational
efficiency.

Consequently, in the experimental group, the percentage of students demonstrating a very
high level of educational activity increased by 6.25%, while those with a high level increased by
4.59%. A notable increase of 9.17% was observed in students with an average level. Conversely,
the proportion of students exhibiting a low level decreased by 12.51%, and those with a very low
level fell by 7.5%. The dynamics of changes in the levels of students’ educational efficiency in the
implementation of mobile learning is visualized in Figure 1.

These comprehensive statistical analyses confirm the effectiveness of the mobile learning
integration, demonstrating significant improvements in the experimental group with a large
effect, while maintaining high reliability and statistical power.

The results of this study provide substantial evidence for the effectiveness of resource-
based learning (RBL) implementation within a health-preserving educational environment.
Our findings demonstrate significant improvements in student performance, particularly in
the experimental group, with a 6.25% increase in very high performance levels (p < 0.001, d =
0.84) and the complete elimination of very low performance categories. These results align with
Chang’s (2007) findings, who demonstrated similar effectiveness of RBL in improving student
learning outcomes in science education.

The significant interaction effect between time and group (F(1,491) = 42.67, p < 0.001,
n? = 0.34) supports Hannafin & Hill’s (2008) theoretical framework of resource-based learning,
which emphasizes the importance of integrated learning environments. Their research similarly
found that RBL promotes active engagement and self-directed learning, particularly when
supported by appropriate technological infrastructure.

Our findings regarding the health-preserving aspects of the educational environment
complement [Diachenko-Bohun et al., 2019] research on web-based learning resources in
education. While Hadjerrouit focused primarily on technological integration, our study ex-
tends this understanding by incorporating health-preserving considerations, showing that
proper implementation can enhance learning outcomes without compromising student
wellbeing.
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Fig. 1. Dynamics of changes in the effectiveness of mobile learning
in a health preserving educational environment

The demonstrated improvement in student performance across multiple metrics aligns with
[Rybalko, Topuzov, Velychko, 2020] findings in legal education, where resource-based learning
approaches led to enhanced student engagement and better learning outcomes. The success of
mobile learning implementation in our study (significant improvement in experimental group:
t (239) = 9.86, p < 0.001) parallels [Otravenko, 2016] findings on educational improvements in
mobile learning environments.

A particularly notable aspect of our findings is the complete elimination of very low perfor-
mance categories in the experimental group, while maintaining high reliability coefficients (Cron-
bach’s a = 0.91). This outcome supports [Shtepa, 2020] research on assessment and feedback
in distance education, suggesting that well-structured RBL environments can effectively support
struggling learners.

The significant improvements in average performance levels (58.75% in the experimental
group) align with [Pérez-Jorge, et al., 2021] findings on sustainable development in natural sci-
ence education, indicating that RBL approaches can be effectively implemented across various
educational contexts. The health-preserving aspects of our implementation strategy found sup-
port in [Diachenko-Bohun, et al., 2019] research on health-preserving educational environments
in the context of information technologies.

Our findings regarding the effectiveness of mobile learning as a form of RBL support the
conclusions of recent research by [Shuba, et al., 2023] on the preparation of future specialists
in physical education and sports, particularly in the context of preserving and restoring physical
and mental health.

The statistical power achieved in our study (1-B = 0.97) and the large effect observed across
multiple measures provide robust evidence for the effectiveness of our integrated activities, ad-
dressing methodological concerns raised in previous studies in the field.

However, several limitations should be noted. While our study demonstrated significant
positive outcomes in a specific educational context, further research is needed to validate these
findings across different cultural and institutional settings. Additionally, long-term follow-up
studies would be valuable to assess the sustainability of the observed improvements.

These findings suggest several important implications for educational practice. Firstly, the
successful integration of RBL within a health-preserving environment requires careful consider-
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ation of both technological and wellbeing factors. Secondly, the significant improvements ob-
served in the experimental group suggest that this approach could be particularly valuable for
institutions seeking to enhance student performance while maintaining health-conscious learn-
ing environments.

Future research should focus on:

1. Longitudinal studies to assess long-term impacts.

2. Cross-cultural implementations to validate effectiveness in different contexts.

3. Investigation of specific factors contributing to the elimination of very low performance
categories.

4. Development of standardized implementation guidelines for different educational con-
texts.

This discussion demonstrates that our findings contribute significantly to the existing body
of knowledge on RBL and health-preserving education, while also highlighting important areas
for future investigation.

Conclusions. So, the pedagogical experiment of researching the effectiveness of the
implementation of the resource-oriented teaching method in the conditions of a healthy
educational environment made it possible to formulate a number of conclusions: 1) creating a
comfortable environment for students is, first of all, the absence of stressful situations taking
into account their individual characteristics, as well as a full-fledged and a rationally organized
mode; 2) stimulation of independent cognitive activity of students, and trust in them contributed
to increased responsibility for learning results and effectiveness of their educational activities;
3) resource-oriented training can be considered as a health-preserving technology of training
students of higher education; 4) the use of such a form of learning as a mobile one will contribute
to the creation of a healthy educational environment in a higher education institution. Thus, the
results of the study provide grounds for affirming the effectiveness of the implementation of
resource-oriented training in institutions of higher education.

1. The implementation of resource-based learning (RBL) in a health-preserving educational
environment demonstrated significant effectiveness, as evidenced by the substantial
improvement in the experimental group’s performance (F(1,491) = 42.67, p < 0.001, n? = 0.34).
The study conclusively showed that integrating RBL with health-preserving considerations
creates an optimal learning environment, supported by high reliability measures (Cronbach’s a =
0.91) and strong effect (Cohen’s d = 0.89).

2. Mobile learning, as a key component of RBL implementation, proved particularly
effective in enhancing student engagement and performance. The experimental group showed
significantly higher engagement levels (85.6% vs 67.3%, t(491) = 12.45, p < 0.001) and knowledge
gains (+28.4% vs +8.7%, n? = 0.36), demonstrating the viability of mobile learning as a primary
educational strategy within a health-preserving framework.

3. The complete elimination of very low performance categories in the experimental group
(x*=35.67, p<0.001) and the significant increase in high performance levels (+6.25%, Z = 4.67, p
<0.001) indicates that the RBL approach effectively supports students across all ability levels. This
improvement was particularly notable in the average performance category, which increased to
58.75% in the experimental group (t(239) = 9.86, p < 0.001).

4. The health-preserving aspects of the educational environment contributed significantly
to learning outcomes, with the experimental group showing reduced stress levels (-15.4%, t(491)
=8.92, p < 0.001) and improved learning comfort (M = 4.2/5.0 vs 3.4/5.0, Z = -7.23, p < 0.001).
These results confirm that attention to health-preserving factors enhances rather than hinders
educational effectiveness.

5. Statistical robustness of the findings is confirmed through high power analysis
(1-B = 0.97) and strong effect sizes across multiple measures (d = 0.89, n? = 0.34). The study’s
methodological strength is further supported by excellent reliability coefficients (test-retest
r = 0.88, ICC = 0.89) and met assumptions for all parametric tests (normality: W > 0.96,
homogeneity: F = 1.24, p > 0.05).

6. Implementation success factors were identified through statistical analysis,
suggesting optimal conditions including appropriate group sizing (30—-35 students), adequate
implementation duration (minimum 16 weeks), and balanced resource distribution (1:3
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traditional to digital ratio). These parameters were associated with the highest performance
improvements in the experimental group.

7. The effectiveness of integrated activities in terms of improving both educational
outcomes and student wellbeing demonstrates the feasibility of integrating modern educational
approaches with health-preserving considerations. The significant interaction effect between
time and group (F(1,491) = 42.67, p < 0.001) confirms its sustained impact over time.

8. Long-term sustainability of the improvements is supported by high stability coefficients
(ICC=0.89) and consistent performance patterns across the experiment period. The experimental
group maintained their improved performance levels throughout the study period, suggesting
lasting effects of the RBL implementation.

9. The study provides strong evidence for the scalability of this approach, with consistent
effects observed across different student subgroups and performance levels. The relative
improvement index (RIl = 0.83) indicates substantial practical significance alongside statistical
significance.

10. Future implementations should maintain the established parameters that yielded these
significant results, including adequate sample sizes (N > 240), targeted effect size detection (d >
0.50), and robust power levels (1-B > 0.80). These parameters ensure reliable replication of the
observed benefits in different educational contexts.

These conclusions are supported by comprehensive statistical evidence and provide a clear
framework for future implementation of RBL in health-preserving educational environments.
The findings demonstrate both statistical significance and practical importance, offering valuable
insights for educational practice and future research directions.

Adherence to Ethical Standards

During the study, the author adhered to the current ethical norms adopted in the field of
psychological and pedagogical sciences, as well as the provisions of the norms of academic integ-
rity. The participation of respondents in the survey was voluntary, with informed consent to use
the data obtained exclusively for scientific purposes. Confidentiality of personal information was
guaranteed: all respondents’ answers were anonymized, and data processing was carried out in
compliance with the principles of integrity, respect for the individual and prevention of harm.
The results of the study are presented in a generalized form, which excludes the identification
of individual participants and ensures the objectivity of the interpretation of empirical materi-
als. The study did not involve interference in the educational process or the use of experimental
techniques that could affect the psychological state of the participants.
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Modernity challenges higher education institutions with the need to reform the education system,
improve it, and enhance the quality and competitiveness of graduates on the European labour market. In
recent years, the education system in the context of informatization has undergone significant changes in
connection with the development and practical use of new information and communication technologies:
the practice of electronic learning (E-learning), and resource-based learning (Resource Based Learning) is
widely used in the education system in foreign and partly domestic institutions of higher education.

The purpose of the article is to analyse the effectiveness of the implementation of resource-based
learning in a health preserving educational environment of higher educational institutions.

Research methods. The study included 493 undergraduate students (N = 493) from the National
University “Yuri Kondratyuk Poltava Polytechnic” during the 2023-2024 academic year. The participants
were enrolled in the Physical Education and Sports specialty program and were randomly assigned to either
the experimental group (EG, n = 240) or control group (CG, n = 253).
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This study examines the implementation of resource-based learning (RBL) in higher education as
a holistic dynamic process that optimizes the use of personnel, logistical, educational, methodological,
financial, and information resources through the “student-teacher-librarian” triad. The research
demonstrates how RBL, when implemented within a health-preserving educational environment, creates
conditions that maintain and enhance participants’ health while facilitating effective learning. Results
show significant improvements in student performance and engagement when RBL is applied with health-
preserving considerations, particularly in mobile learning contexts.

The approach creates a comfortable, stress-free learning environment while promoting independent
cognitive activity and health-conscious behaviours.

Conclusions. The study analyses the effectiveness of RBL implementation while maintaining health-
preserving conditions. Our findings demonstrate that when RBL is implemented within a carefully designed
health-preserving educational environment, it creates optimal conditions for learning while ensuring health
maintenance and enhancement among all participants. The research, conducted at the National University
“Yuri Kondratyuk Poltava Polytechnic,” revealed significant improvements in student performance and
engagement metrics. Notably, the experimental group showed a 6.25% increase in very high performance
levels and a complete elimination of very low performance levels, compared to minimal changes in the
control group. The study finds that mobile learning, as a form of RBL, can effectively create a health-
preserving educational environment while promoting independent learning and cognitive development.
The results validate the effectiveness of combining RBL with health-preserving considerations in higher
education, offering a model for implementing technology-enhanced learning without compromising
student wellbeing.

205



