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BRIDGING THEORY AND PRACTICE IN COIL:  
A CASE STUDY ON IMPLEMENTATION CHALLENGES  
AND THE ENHANCEMENT OF FOREIGN LANGUAGE 
INTERCULTURAL COMMUNICATIVE COMPETENCE

Статтю присвячено розкриттю практичних аспектів реалізації моделі спільного міжнародного 
онлайн-навчання (COIL) як стратегічного інструменту інтернаціоналізації вищої освіти в умовах сучас-
них глобальних викликів.

Установлено, що COIL – це складна педагогічна концепція, яка ґрунтується на засадах соціаль-
ного конструктивізму та забезпечує розвиток іншомовної міжкультурної комунікативної компетент-
ності через автентичну соціальну взаємодію в цифровому середовищі. В освітологічному дискурсі 
віртуальний обмін за моделлю COIL потрактовується не лише як технологічне рішення для подолан-
ня обмежень фізичної мобільності, а як актуальне методологічне підґрунтя для формування глобаль-
ної готовності фахівців. Наголошено, що ефективність такої взаємодії залежить від узгодженості дій, 
спільної відповідальності та діалогічності між усіма учасниками освітнього процесу.

Висвітлено трансформацію COIL із допоміжної методики у цілісний міждисциплінарний підхід, 
що інтегрує лінгвістичні, управлінські та соціокультурні практики. Проведено аналіз реалізації укра-
їнсько-польського партнерства, в межах якого виявлено суперечність між теоретичними очікування-
ми та емпіричними реаліями управління міжнародними проєктами. Виокремлено організаційні та 
мотиваційні виклики, що постають під час масштабування віртуальних обмінів. Зокрема, визначено 
чинники, що стримують продуктивну комунікацію у великих групах, як-от феномен «втоми від пре-
зентацій» та асиметрія залученості студентів із різних національних когорт.

Обґрунтовано етапи системного впровадження COIL-проєктів: від спільного моделювання та 
планування до стадії активної модерації та критичної рефлексії. Запропоновано практичні рекомен-
дації щодо впровадження гібридної моделі взаємодії  (із використанням платформ Padlet та Zoom) 
та стратегії залучення «студентів-лідерів» як ефективних чинників активізації групової динаміки й по-
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долання комунікаційних бар’єрів. Доведено, що поетапний підхід та чітка логістична структура пере-
творюють операційні труднощі на ресурс для автентичного навчання, сприяючи комплексному ака-
демічному та лінгвістичному зростанню. Визначено перспективні напрями адаптації COIL-стратегій 
до національного освітнього контексту як дієвого механізму забезпечення стійкості та якості міжна-
родного навчального досвіду.

Ключові слова: спільне міжнародне онлайн-навчання (COIL), віртуальний обмін, міжкультур-
на комунікативна компетентність, вивчення іноземних мов, інтернаціоналізація вищої освіти, 
кейс-стаді, українсько-польська співпраця.

Problem statement. In the contemporary landscape of higher education, the 
internationalization of professional development has evolved far beyond the traditional 
model of physical student mobility. While study abroad programs remain valuable, 

they are often accessible only to a small part of the students due to financial, geographical, or 
personal constraints. This has necessitated a shift toward the so-called internationalization at 
home, where global exposure is no longer a luxury tied to travel but a fundamental component 
of the digital academic experience. By leveraging Collaborative Online International Learning 
(COIL), institutions can bridge these gaps, ensuring that all learners have the opportunity to 
engage with international peers in a structured environment.

Ukraine’s steady alignment with European higher education standards demonstrates a shift 
toward increased cooperation and internationalization, which significantly influences the nature of 
professional training for future specialists. This framework places an emphasis on the exploration 
of global communication strategies within multicultural contexts, necessitating the acquisition of 
skills for effective communication, and specifically recognizing the role of English as a lingua franca 
[Bespalova, Blynova, Medynska, Voloboieva, 2025]. COIL represents a deliberate and strategic 
effort to connect international, intercultural, and global dimensions creating the core of learning 
and research. Rather than treating global engagement as an isolated or extracurricular activity, 
this approach integrates these elements into the curriculum through collaborative pedagogy. By 
aligning learning objectives across borders, institutions foster a research-rich environment where 
diverse cultural perspectives are essential to the problem-solving process. This integration ensures 
that the co-creation of knowledge is informed by a variety of worldviews, making the academic 
experience more impactful and reflective of the modern globalized professional sphere.

Ultimately, this integrated process significantly improves educational quality by 
fundamentally expanding students’ worldviews and equipping them with the competencies 
required for the workforce on the current global labour market. By participating in cross-
border collaborations, students gain first-hand experience in dealing with cultural differences, 
overcoming language barriers, and managing professional diversity. These global opportunities 
foster the adaptability and intercultural literacy necessary to become successful in an 
interconnected world. Consequently, internationalization becomes more than just a trend; it 
serves as a foundation of holistic professional readiness, providing students with a competitive 
edge and a deeper understanding of their roles as global citizens.

Analysis of the latest research and publications. The discourse surrounding Collaborative 
Online International Learning (COIL) has gained significant momentum in both Ukrainian and 
international academic circles. In the national context, researchers are increasingly focusing on 
how online collaboration can serve as a catalyst for the internationalization of higher education 
emphasizing its benefits and challenges, particularly considering mobility constraints caused by 
the COVID-19 pandemic and the full-scale invasion of Russia into Ukraine [Drobotun, Kavytska, 
Fortanet-Gómez, & Madrid, 2023; Zhyhadlo & Szczepanowska, 2025]. Meanwhile, foreign studies 
underline the role of internationalization as “a gold standard of higher education institutions”, 
analysing benefits and challenges of the COIL initiatives with the evaluation of the pedagogical 
experience through different methods [Cardoso, Duarte, Silva, & Fardilha, 2024; Kučerova, 2023].

Central to this discussion is the definition provided by J.  Knight, who characterizes 
internationalization as an intentional process of integrating global and intercultural dimensions 
into the delivery of post-secondary education [COIL Consulting, n. d.]. This framework suggests 
that the ultimate goal of such initiatives is not merely academic exchange, but the enhancement 
of research and teaching for the broader benefit of society.



ISSN 3041-2196 (print)	 ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online)	 2025. № 2 (30) 

184

The primary driver behind this movement is the necessity of producing “global-ready” 
graduates equipped with the intercultural competencies required to deal with modern global 
challenges [De Wit & Hunter, 2015]. According to D. Deardorf and E. Jones, these competencies 
are multi-dimensional, encompassing internal traits – such as openness, respect, and curiosity – 
and external skills, including active listening, observation, and the critical ability to interpret 
complex cultural nuances [Deardorf, 2006; Deardorf & Jones, 2012]. To develop these traits, 
institutions are shifting toward digital models of engagement, though a clear distinction must 
be made between Virtual Mobility (VM) and Virtual Exchange (VE). While VM typically involves a 
student taking a course at a foreign institution via platforms like MOOCs without leaving home, 
VE (and specifically COIL) integrates structured, peer-to-peer dialogue directly into the student’s 
existing home curriculum, making international collaboration a regular academic reality [O’Dowd 
& Beelen, 2021].

As a specialized model of virtual exchange, COIL is recognized for its socio-constructivist 
foundations, emphasizing that deep learning occurs through social interaction [Guth & Rubin, 
2015]. This approach allows professors from diverse cultural backgrounds to co-develop a 
shared syllabus, creating a space where students must collaborate to achieve academic success. 
Unlike traditional study abroad programs, which often face financial and geographical barriers, 
COIL offers a low-cost way of internationalization. It functions as a community where students 
use English as a lingua franca to solve real-world problems. This transition from abstract 
language learning to functional communication exposes students to contextualized vocabulary 
and essential “soft skills,” such as empathy and rapport-building, which are integral part of the 
multicultural workforce.

Finally, recent literature highlights the value of cultural diversity and tension within the COIL 
framework [Cardoso, Duarte, Silva, & Fardilha, 2023; Kučerová, 2023; Zhyhadlo & Szczepanowska, 
2025]. When students encounter differing educational routines or communication styles, they 
are forced to develop strategic competencies, such as clarifying and rephrasing, to ensure mutual 
understanding. These challenges, while initially demanding, ultimately foster the critical thinking 
and creativity necessary for global citizenship. As noted by the Core Collaborative Learning Lab 
[The Core Collaborative Learning Lab, 2024], exploring these cultural depths serves as research 
into humanity’s essence, fostering a more empathetic global community. This article builds upon 
this foundation by analysing how these theoretical linguistic and intercultural gains are realized 
through specific stages of implementation and the management of student engagement.

Previously unresolved parts of the general problem. While the pedagogical benefits of 
COIL are well-documented, the practical challenges of implementation are often underexplored 
in academic literature, leaving a significant gap between theory and reality. This article goes 
beyond broad support of COIL and is targeted at addressing the specific operational and 
motivational barriers that affect the scale and sustainability of international collaborations. By 
documenting all the stages of successful implementation of the particular COIL project (case 
study) and necessary improvements aimed at minimizing the downsides of the COIL project, we 
provide a practical framework for moving from the conceptual design of a COIL project to its 
successful execution in a real-world setting. 

The purpose of this article is to bridge the gap between theoretical COIL frameworks 
and the practical, often-overlooked realities of managing cross-border online collaborations, 
specifically examining how implementation strategies facilitate the enhancement of foreign 
language intercultural communicative competence (FLICC). It aims to provide a detailed analysis 
of the challenges, which can hinder implementation of international projects, on the basis 
of the coordinators’ observations and students’ feedback, offering actionable solutions for 
maintaining both scale and quality. Ultimately, this research serves as a comprehensive roadmap 
for educators seeking to move beyond pilot programs toward sustainable, resilient, and deeply 
engaging international learning experiences that effectively prepare students for the linguistic 
and cultural complexities of the global workforce.

Presentation of the main research material. A practical integration of the studied 
concepts can be found in the following COIL project, which serves as a benchmark for integrating 
international dimensions into the foreign language classroom while promoting intercultural 
dialogue. The following case study details a COIL project designed to bridge the gap between 
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theory and practice, offering a scalable example of how home-based institutions can foster 
global-readiness without the barriers of physical mobility. 

The project entitled “Global Challenges: Past, Present and Future” brought together 
16 students from Adam Mickiewicz University in Poznań (Poland) majoring in Italian, and 22 
students from Alfred Nobel University in Dnipro (Ukraine) majoring in Marketing, Management, 
International Economic Relations and Tourism who were working on it jointly from 17th March 
to 9th May 2025 within the courses aimed at studying foreign languages.

Its main goal was to encourage critical and well-informed discussions on shared aspects 
of Polish and Ukrainian societies, namely their historical experiences, current issues, and future 
perspectives. The project created a space not only for academic exchange but also for genuine 
intercultural dialogue. Students developed their teamwork, communication, and critical thinking 
skills while gaining deeper insights into social and cultural realities beyond their national borders.

The COIL project “Global Challenges: Past, Present and Future” was aimed at achieving 
the following goals: 1)  to identify and analyse global challenges  – to look into their causes, 
effects, possible trends, and potential solutions, recognizing how complex and interconnected 
these issues really are; 2) to give students a truly intercultural experience – to let them see the 
world from another perspective and understand how cultural context shapes our thinking and 
decision-making; 3) to develop collaboration in multicultural teams by learning how people from 
different countries and backgrounds approach the same academic or professional problems 
in very different  – and often inspiring  – ways; 4)  to help participants build their social and 
emotional skills, such as empathy, rapport, and cross-cultural networking, which are essential 
for communication in today’s globalized world; 5)  to enhance critical thinking, creativity, and 
communication in the foreign language  – helping students grow not only as learners, but as 
confident global citizens ready to engage with the challenges of the future.

The participants worked collaboratively in six international teams, and each group researched 
a specific global challenge, comparing the ways it is exposed and addressed in both countries. 
During the project, the participants deeply explored a wide range of topics related to both social 
and cultural dimensions of modern life. They discussed issues such as employment and education 
opportunities, the influence of social media, women’s rights, social trauma, political tension, and 
attitudes toward animals – comparing how these topics are perceived and addressed in Poland 
and Ukraine. Each international team presented the results of their joint research, highlighting 
similarities, differences, and lessons that both societies can learn from each other.

As illustrated in Figure 1, to ensure the success of the COIL initiative, the coordinators followed 
a structured five-stage implementation plan that moved from initial concept to final evaluation. 
The process began with a Generating Ideas stage, where tutors from partner institutions held 
collaborative brainstorming sessions to select the most viable and engaging project themes. This 
led directly into a Planning stage, where the specific duration, learning objectives and outcomes, 
assessment criteria, weekly assignments and frequency of meetings were defined and integrated 
into a shared syllabus. Once the framework was established, the Organizing stage focused on 
selecting participants, briefing them on the project’s scope, completing pre-project surveys 
and forming balanced international teams around defined topics. During the Moderating and 
Implementing stage, tutors had to maintain momentum through regular coordination meetings 
and reviews, culminating in a final group presentation. Finally, the project concluded with a 
Reflecting stage, using surveys and structured feedback to capture lessons learned and awarding 
certificates to recognise the students’ cross-cultural achievements. 

The students’ participation in the project included the following milestones: 
1) completing the pre-project survey to assess initial expectations and knowledge; 
2) creating team video introductions, which helped to establish the first virtual connections 

before the first meeting, and brainstorming the ideas to make a list of global challenges (from the 
Polish and Ukrainian perspectives); 

3)  participating in an online kick-off meeting, where students from both universities 
participated in a number of icebreaker activities, formed international teams, and conducted a 
brainstorming session to choose their research topics; 

4)  working collaboratively, both synchronously and asynchronously, on collecting data, 
exchanging insights, and co-creating their presentations; 
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Fig. 1. The COIL Implementation Cycle for Enhancing Foreign Language Intercultural Communicative 
Competence (FLICC)

5) taking part in an online final project meeting where each team showcased their research findings; 
6)  completing the post-project survey to reflect on learning outcomes and intercultural 

experience; 
7)  awarding certificates at both universities to officially recognise the participants’ 

achievements. 
Not only did this structured process help the students develop their research and 

communication skills but also fostered teamwork, cross-cultural understanding, and a genuine 
sense of international academic partnership.

The COIL project discussed in this study was implemented as part of the foreign language 
courses, integrating international collaboration into formal language instruction. This approach 
allowed students to engage in authentic communication in English while simultaneously 
developing intercultural awareness and collaborative skills. To better understand students’ 
expectations, motivations, and prior experience, a pre-project survey was administered to 
Ukrainian and Polish participants before the start of the COIL initiative. The survey revealed a 
significant difference in prior exposure to COIL projects between the two groups: 87% of the 
Ukrainian students reported no previous COIL experience, while only 13% had participated in 
similar projects before. Meanwhile 45% of the Polish students had not participated in such 
initiatives, and 55% indicated prior experience with COIL. These results suggest that most 
Ukrainian students were engaging in COIL for the first time, while Polish students, as a group, 
were more familiar with this format of international online collaboration.

The next aspect was to select multiple motivations for participation. Among Ukrainian 
students, the dominant motivation was a desire to collaborate with students from other countries 
at the level of 40%, highlighting a strong interest in intercultural interaction within the English 
language learning environment. The least frequently selected motivation was choosing all of the 
options offered, selected by only 9% of respondents. For Polish students, the primary motivation 
was the opportunity to broaden horizons (at 25%), followed by an interest in international 
collaboration (20%). Such options as part of the course and its obligatory nature were the least 
selected motivations, suggesting that students perceived the project as a necessary tool to 
achieve academic results or the main objective of the course.
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The survey also explored which competencies students hoped to develop through 
participation in the COIL project embedded in the foreign language course. The responses 
appeared to be as follows:

–  Ukrainian students most frequently selected intercultural skills (27%) as their primary 
development goal. The least selected competency was the English language proficiency (6.7%), 
indicating that students prioritised intercultural learning over explicit language improvement.

– Polish students most commonly aimed to enhance interpersonal communication skills (30%). 
The least prioritized competencies were problem-solving and critical thinking skills, at 5% each.

The findings indicate that the COIL project, conducted within the framework of foreign 
language teaching, successfully attracted students motivated primarily by intercultural 
collaboration and global engagement rather than by traditional language-learning goals. 
Ukrainian students, many of whom were new to COIL, demonstrated strong interest in innovative 
learning formats and intercultural competence development. Polish students, with greater prior 
COIL experience, were motivated by broader perspectives and academic recognition.

While implementing the COIL project, students and coordinators used a variety of digital 
tools to communicate and collaborate: Padlet  – for brainstorming and sharing ideas; Google 
Forms & Google Drive  – for surveys, assignments, and resource sharing; Zoom  – for online 
meetings and presentations; WhatsApp & Telegram – for quick messaging and updates; e-mail – 
for formal communication; Canva & PowerPoint – for creating presentations and visual materials.

It is worth noting that throughout seven weeks of active teamwork, the coordinators met 
regularly online to discuss every detail of the project – from the structure of the project and the 
design of tasks to assessment criteria and communication strategies for the students. These online 
meetings were not just organizational but also creative, as they allowed exchanging ideas and 
adapting the project dynamically as it progressed. This continuous communication kept the project 
alive and dynamic, creating a strong sense of international partnership. What is more, the majority of 
the students showcased remarkable motivation and engagement throughout the project. They were 
extremely proactive, enthusiastic, and open to communication, which contributed greatly to the 
project’s overall success and helped create a truly dynamic and inspiring atmosphere of collaboration.

During the implementation of the COIL project “Global Challenges: Past, Present and 
Future”, several technical and organizational hurdles emerged that required high levels of 
adaptability from both students and tutors. A primary challenge was the unexpected change in 
the number of participants as the project progressed, which necessitated a rapid restructuring 
of team assignments and task distribution. These organizational shifts were often compounded 
by technical issues, ranging from platform access to connectivity problems, which tested the 
participants’ patience and flexibility. One of the reasons could be connected with the difference 
in the arrangements as the participants’ kick-off and final meetings took place during official 
class hours for the Polish students, while for the Ukrainian students it was after regular classes. A 
notable consequence of these delays was seen during the final stage of the collaboration, where 
the extended final group meeting exceeded its original time limits to ensure all teams could 
finalize their deliverables and achieve mutual understanding.

The “human element” of this exchange also presented significant coordination problems, 
particularly regarding quite a visible mismatch in the level of motivation between the various 
international cohorts. While some students demonstrated high levels of autonomy, others 
exhibited different levels of request for instructions and supervision, creating an imbalance 
in how teams approached their shared goals. This disparity in engagement led to specific 
communication problems within several teams, where the development of the research concept 
and its implementation were hindered by inconsistent participation. These interpersonal 
frictions required the tutors to intervene more frequently than anticipated to facilitate dialogue 
and maintain the project’s momentum.

Despite these obstacles, the challenges encountered during the project served as a 
practical space for developing the “global-ready” skills discussed earlier. The necessity for 
constant flexibility in the face of technical and organizational issues forced students to move 
beyond theoretical knowledge and apply real-world problem-solving strategies. By dealing with 
the difficulties associated with diverse learning approaches and varying levels of commitment, 
the participants gained firsthand experience in managing the complexities of a multicultural 



ISSN 3041-2196 (print)	 ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online)	 2025. № 2 (30) 

188

workplace. Ultimately, these hurdles did not just represent academic friction; they provided the 
authentic context needed for students to develop the resilience and strategic communication 
skills essential for their future careers. Despite these challenges, all teams successfully completed 
their presentations, demonstrating flexibility, teamwork, and commitment to the project.

Following the completion of the COIL project, a post-project survey was conducted to evaluate 
students’ overall satisfaction, perceived project difficulty, and learning outcomes. The findings 
provide insight into participants’ experiences and benefits of international online collaboration.

The results of overall satisfaction with the COIL project indicated a generally high level of 
satisfaction among both Ukrainian and Polish students, with particularly strong positive evaluations 
from the Ukrainian cohort. Among Polish students, satisfaction ratings ranged from 3 to 10 on the 
evaluation scale. The highest score (10) was assigned by one participant out of eleven respondents, 
while one student reported the lowest level of satisfaction (3). The most common choices were 5, 6 
and 8 (by 7 respondents), which suggests a moderate to high level of approval of the project among 
Polish participants. In contrast, Ukrainian students reported markedly higher satisfaction levels. Six 
out of fifteen participants rated the project at the maximum score of 10 out of 10, indicating very 
high approval. Only one Ukrainian student assessed the project with a score of 3. Overall, Ukrainian 
students demonstrated a significantly more positive evaluation of the COIL experience compared 
to their Polish counterparts. It should be noted that while the Ukrainian cohort demonstrated high 
proactive motivation, the Polish cohort required a bit more structured encouragement, which 
might have been reflected in such a difference in satisfaction rankings.

Similarly, the information about perceived benefits and positive aspects of the COIL project 
was the part of the post-project survey. Qualitative responses revealed several recurring positive 
themes. Students from both countries emphasised the formation of new friendships and the 
presence of a warm, supportive learning atmosphere. Participants also appreciated the freedom 
to choose topics, the team-based structure, and the opportunity to collaborate with peers who 
contributed diverse ideas and perspectives. Additionally, many respondents highlighted the 
concept of the COIL project itself, noting the value of exchanging opinions and experiences with 
students from a different cultural background while working in English. These aspects were 
perceived as enhancing both personal engagement and academic learning. One of the Polish 
participants noted that they “learned the importance of adapting the communication style, being 
patient, and appreciating different cultural perspectives to work successfully in a diverse team.”

Furthermore, challenges and intercultural learning outcomes were necessary to reveal in 
order to take them into consideration in future projects.  Despite the overall positive evaluation, 
students reported certain challenges, most notably time constraints, insufficient clarity of 
guidelines and coordination difficulties in an international online environment. However, these 
challenges were frequently described as learning opportunities rather than obstacles. One of 
the Ukrainian participants summed it up saying “despite the difference in cultures, remember 
that we are all human beings and if we make an effort, we can understand each other and 
come to an agreement, teaching each other new and interesting things using the example of 
our own nationality.” Participants also reported developing greater awareness of intercultural 
communication, including the ability to adapt communication styles, demonstrate patience, and 
respect different cultural viewpoints. 

Overall, the post-project survey findings confirm that the COIL project was successful in 
achieving its educational objectives. High satisfaction levels, manageable perceived difficulty, 
and strong qualitative feedback indicate that the project effectively supported the development 
of intercultural competencies, collaborative skills, and readiness for international cooperation. 
These findings suggest that COIL-based training can serve as a valuable pedagogical approach 
for preparing students for collaboration in a globalized academic and professional environment.

Taking into consideration all the challenges and the students’ feedback mentioned above, 
a number of lessons from this experience were learnt to foster the implementation of the COIL 
projects. To ensure the success and sustainability of future COIL initiatives, it is recommended 
to adopt a “flipped” pedagogical structure that prioritises active dialogue over passive listening. 
Coordinators should require students to upload recorded presentations to a shared digital space, 
such as Padlet, for asynchronous viewing and peer commentary before any live interaction takes 
place. This approach keeps the project strictly within time limits, allows participants to watch 
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and comment at their own convenience, and transforms live meetings into dedicated discussion 
forums. Furthermore, when participation exceeds thirty students, meetings should be proactively 
split across at least two separate days to maintain an intimate environment where every participant 
has the opportunity to contribute without the session feeling overcrowded or rushed.

A formal mid-project review involving the tutors and students should be integrated 
into the project timeline as a mandatory checkpoint. This recommendation focuses on early 
intervention; by gathering feedback halfway through the collaboration, tutors can identify and 
resolve technical issues, communication barriers, or misaligned expectations before they impact 
the final outcomes. By creating a dedicated space for this bidirectional feedback before the 
final stage, the team can make real-time adjustments that improve the experience for everyone 
involved, preventing small misunderstandings from becoming major obstacles. This structured 
review fosters a sense of shared ownership and agility, allowing the teaching team to make 
real-time adjustments that improve the experience for all participants and ensure the project’s 
learning objectives are being met effectively.

Finally, the success of the collaboration relies heavily on identifying and empowering 
motivated students to set the pace for the group, drive peer-to-peer engagement and set a 
high standard for collaboration. Coordinators are encouraged to identify and empower 
the most motivated cohorts to act as catalysts for discussion. By using the energy of these 
motivated participants and spreading it among others, the project can benefit from a natural 
social momentum that encourages more reserved students to join the conversation. This peer-
led dynamic often proves more effective than tutor-driven environment in building a vibrant, 
inclusive, and truly international learning community.

Conclusions. While Collaborative Online International Learning (COIL) is an undeniably 
valuable concept for modern higher education, its success in enhancing foreign language 
intercultural communicative competence depends on a foundation of rigorous, step-by-step 
planning rather than informal coordination. It is highly recommended that future projects 
adopt a structured implementation roadmap that maps out every stage of the collaboration 
well in advance. By committing to such a disciplined approach, coordinators can ensure that 
the learning objectives remain aligned across different institutions and that the project moves 
beyond superficial interaction toward a deep, integrated academic experience.

Furthermore, stakeholders must recognise that a successful COIL project is a high-input 
endeavor that requires a significant and sustained investment of time, effort, and emotional 
energy to overcome implementation challenges. To maintain the project’s momentum, it is 
essential to establish a routine of regular updates between partners to ensure synchronization 
and address emerging challenges in real time. Ultimately, the resilience of the collaboration 
is based on the enthusiasm and perseverance of the teaching team; maintaining a positive, 
solution-oriented mindset is what allows a project to survive technical hurdles and cultural 
misunderstandings, turning them into valuable learning moments for both students and staff.

Future research should focus on optimising the operational sustainability of the COIL model 
by investigating the long-term impact of virtual exchange on graduate employability, developing 
data-driven selection criteria to mitigate asymmetrical student motivation, and exploring the 
integration of digital technologies to automate coordination and reduce linguistic friction in cross-
cultural digital spaces. Another direction worth researching is intercultural studies that analyse the 
contextuality of cultures to establish evidence-based guidelines for navigating implementation 
friction, particularly by investigating how varying cultural communication frameworks and 
value systems contribute to asymmetrical student engagement and communication failures. By 
exploring the intersection of cultural aspects and online collaboration, researchers can develop 
pedagogical strategies that move beyond mere technical fixes, instead transforming cross-
cultural tension into a deliberate catalyst for enhancing students’ intercultural communicative 
competence and professional adaptability in diverse global environments.

Adherence to Ethical Standards 
The empirical part of the study involved an online survey of students (n = 35 in the pre-

project survey; n = 26 in the post-project survey) who had taken part in the COIL project 
discussed in this article. The study was conducted in accordance with the principles of academic 
integrity and ethical standards accepted in educational research. Participation in the survey was 
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voluntary, and all respondents gave verbal consent to take part. Anonymity and confidentiality 
of responses were fully ensured, and the collected data were used solely in aggregated form for 
scientific and educational purposes. The survey posed no risks to the respondents and did not 
interfere with the educational process.
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In the contemporary landscape of higher education, the internationalization of professional 
development has transitioned from an elective luxury to a fundamental necessity. As physical student 
mobility remains limited by financial, geographical, and geopolitical constraints, Collaborative Online 
International Learning (COIL) has emerged as a critical pedagogical model for democratizing global 
exposure and fostering “internationalization at home.” While the theoretical benefits of virtual exchange – 
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such as the development of global citizenship and linguistic proficiency – are well-documented, a significant 
gap remains regarding the practical challenges encountered during project implementation. Most existing 
literature focuses on aspirational outcomes, often overlooking the logistical and motivational hurdles that 
dictate the success or failure of these online collaborations.

The purpose of this article is to bridge the gap between theoretical COIL frameworks and the 
practical, often-overlooked realities of managing cross-border online collaborations, specifically 
examining how rigorous implementation strategies facilitate the enhancement of foreign language 
intercultural communicative competence. It aims to provide a detailed analysis of the challenges, which 
can derail international projects, on the basis of the coordinators’ observations and students’ feedback, 
offering actionable solutions for maintaining both scale and quality. Ultimately, this research serves as 
a comprehensive roadmap for educators seeking to move beyond pilot programs toward sustainable, 
resilient, and deeply engaging international learning experiences that effectively prepare students for the 
linguistic and cultural complexities of the global workforce.

As to the applied methods, this research employs a qualitative case study design, focusing on a 
COIL collaboration between a Ukrainian university and a Polish partner institution. The study cohort 
consisted of students from both nations, requiring the use of English as a lingua franca. To address the 
research objectives, a mixed-methods approach was utilized for data collection: observational analysis to 
monitor student interaction patterns within synchronous Zoom sessions and asynchronous Padlet boards; 
descriptive-analytical mapping to track the project through a five-stage lifecycle: Generating Ideas, 
Planning, Organizing, Moderating and Implementing, and Reflecting; and qualitative feedback to analyse 
student pre-project and post-project surveys to evaluate perceived growth in intercultural and linguistic 
confidence.

The study adopts a socio-constructivist framework, emphasising that deep learning occurs through 
authentic social interaction. Key findings highlight significant communication barriers in large-scale cohorts, 
leading to “presentation fatigue.” Furthermore, the study identified a notable asymmetry in student 
experience and engagement; the Polish students appeared to be more experienced in COIL initiatives than 
the Ukrainian peers but the Ukrainian cohort demonstrated high proactive motivation while the Polish 
cohort required a bit more structured encouragement.

To resolve this, the research proposes a selection approach, suggesting that future projects should 
utilise a targeted matching process to align “student champions” across institutions. The integration of 
formal mid-project reviews was also found to be a vital tool for maintaining momentum and resolving 
technical or interpersonal failures before they compromised the project’s outcomes.

The article concludes that while COIL is a high-input endeavour requiring significant emotional and 
pedagogical investment, a structured, phased approach effectively transforms logistical challenges into 
authentic learning moments. The study provides a resilient roadmap for educators, demonstrating that the 
challenges inherent in cross-cultural online spaces are not a deterrent but a catalyst for deep, integrated 
academic and linguistic growth. 
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