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HARDINESS OF STUDENT YOUTH IN CONDITIONS
OF CHRONIC STRESS: THE ROLE OF PERSONAL RESOURCES

Y cTaTTi NpeAcTaBNeHO pe3ynbTaTh TEOPETUYHOTO Ta EMMIPUYHOIO AO0CAIAKEHHS MUTTECTIMKOCTI
CTYZLeHTCbKOI MO/IOZi B YMOBAX XPOHIYHOr0 CTpecy i BU3HAa4YEHO posib 0COBUCTICHMX pecypciB y GopmyBaHHI
NCUXONOFYHOT  CTIMKOCTI. AKTYaNbHICTb AOCAIAMKEHHA 3yMOB/AIEHA 3POCTAHHAM pPIiBHA COLiaNbHO-
MCUXO/IONYHOTO HAMpPYXKeHHs cepes CTYAEHTIB YHACNiAOK BOEHHUX Ail, HecTabinbHOCTI couianbHOro
cepenoBuLLA Ta NiABULLEHUX OCBITHIX BUMOT, WO noTpebye nowyKy edbeKTMBHUX pecypciB aganTaLii Ta
NiATPUMKM NCUXIYHOTO 34,0P0B’A MOOAI.

TeopeTnyHy oCHOBY POBOTM CTAHOBAATb KOHLeNuji X)uTTecTinkocTti C. Maaai Ta C. Kobacu, a Takox
pecypcHui nigxig nosutMeHOI ncmxoTepanii H. Me3elwkiaHa, AKMIA po3rasgae ocobucTicHI pecypcu Ak
CUCTEMY NEPBUHHMX i BTOPUHHMX aKTyasibHUX 34i6HOCTeN, Wwo 3abe3neyyoTb NCMXONOFIYHY afganTaL,iio.

Pe3ynbTaT AOCNIAKEHHS 3aCBiAYMUAN, WO 3araNibHUI PiBEHb MKUTTECTIMKOCTI CTyAEHTIB NepebyBae
Ha cepefHbOMY piBHi, WO € TMNOBUM ANA MOAOAI B YMOBax TPUBA/MIOrO COLia/IbHOrO HanpyXeHHs.
Hali6inbw cPopmoBaHMM KOMMOHEHTOM MKWUTTECTIMKOCTI BMABMAACA 3a/yyeHicTb, fKa Bigobpakae
36epekeHHsa iHTepecy A0 HABYAHHA Ta KUTTEBUX MepcneKTUB. KOMMOHEHT KOHTPOO MAE MOMipHY
BMPAXKEHICTb, WO CBigYMTb NPO YacTKOBe 30eperKeHHsA BigyyTTA BMAAMBY Ha noAji »uTTa. HalimeHLw
PO3BMHEHUM KOMMOHEHTOM BWMABWUIOCA CNPUNHATTA XUTTEBUX TPYAHOLLIB AK BUKAMKY, LLO CBiAYUTb
Npo HAABHICTb TPYAHOLLIB Y MEePEeOCMUC/IEHHI KPU3OBUX CUTYALLIM AK MOXKIUBOCTEN A5 0COBUCTICHOTO
PO3BUTKY.

AHaniz ocobuCTiCHUX pecypciB MOKas3aB MepeBaXkaHHA MEPBUHHUX aKTya/lbHUX 34i6HOCTEN, WO
3a6e3nevytoTb €K3UCTEHLiNHI onopyu 0COBUCTOCTI, 30KPEMA HAABHICTb CEHCY KWTTHA, O0BipW, Hagii Ta
3[aTHOCTI 40 eMOLiMHOT 61M3bKOCTI. BTOPUHHI pecypcu, NoB’A3aHi 3 BiANOBIAANbHICTIO, ANCUMNAIHOW Ta
camoperynAaLieto, TakoX AEeMOHCTPYIOTb A0CTaTHIN piBeHb CPOpMOBAHOCTI. BCTAaHOBNEHO CTaTUCTUYHO
3HAYyLLi NO3UTMBHI B3aEMO3B’'I3KM MiXK KUTTECTIMKICTIO 1 OCOBUCTICHUMKW pecypcamu, WO NiATBEPAXKYE
ixHto BydepHy posib y NOA40NaHHI XPOHIYHOrO cTpecy.

OTpuMaHi pe3ynbTaTM CBigYaTb, WO KUTTECTIMKICTb CTYAEHTCbKOI MOMOA4I € AUMHAMIYHMM
NCUXOOFIYHUM Pecypcom, AKUIN GOPMYETbCA Y B3aEMOAIT EK3UCTEHLIAHUX, PEryIATOPHUX TA COLLialbHUX
YMHHUKIB. TpaKTUYHE 3HAYeHHA [OOCNIAMKEHHA MOMATAE Yy MOMAMBOCTI BUKOPUCTAHHA OTPUMaHUX
pe3ynbTaTiB A1 PO3pOBAEHHA NCUXONOMYHUX MPOrpamM PO3BUTKY 0COBUCTICHUX pecypciB, NPOdINaKTUKK
eMOLMHOr0 BUCHA)KEeHHA Ta NiABWLLEHHA afanTaliiHOro MoTeHUiany CTYAEeHTIB B YyMOBaX KpU30BUX
couiaNibHUX 3MiH.

Knwuoei cnoea: »ummecmilikicme, cmpec, ocobucmicHi pecypcu, cmydeHmu, WIPPF, coyianeHo-
rcuxosnoai4yHi pecypcu

roblem statement. The modern student environment is characterized by high
dynamism and constant expectations for cognitive, emotional and social engagement.
The combination of an intensive academic workload, uncertainty of professional
prospects, and external social factors creates conditions for chronic stress, which can significantly
affect the mental health and academic performance of students. Recent studies show that
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prolonged exposure to stressful situations not only reduces the effectiveness of educational
activities but also threatens psychological maladjustment and a decrease in the quality of life of
young people.

In conditions of such challenges, the phenomenon of hardiness attracts special attention,
as it is considered a set of psychological resources capable of mitigating the negative impact
of stress. Hardiness includes components of involvement, control, and perception of life as a
challenge, which allows an individual to effectively adapt, regulate emotions, and maintain
an active position in difficult life circumstances. However, despite significant attention to
this concept in foreign studies, the issue of the relationship between hardiness and personal
resources of students in the context of chronic stress in Ukrainian conditions remains
insufficiently studied.

Personal resources play the role of a buffer that promotes effective coping and adaptation.
At the same time, the lack of a systematic analysis of these resources and their impact on the
formation of hardiness limits the development of targeted programs of psychological support
for student youth.

That is why the integration of research into hardiness with the assessment of personal
resources is an urgent task of modern psychological science. Thus, the problem of the study
is to determine the mechanisms of interaction between personal resources and students’
hardiness in conditions of chronic stress, which has practical significance for the creation of
effective psychological and educational programs to support youth in difficult sociopsychological
conditions.

Analysis of the latest research and publications. In the context of this study, the work of
Ukrainian and foreign researchers has gained particular interest. Hardiness is considered [Rutter,
1985, 2006, 2012] as a relative ability to withstand psychosocial risks, which distinguishes it from
simple adaptation.

Suzanne S. Kobasa [1979] first described the concept of psychological hardiness as personal
hardiness under stress. Salvatore S. Maddi [2002] developed and popularized the concept of
“hardiness” in subsequent works and emphasized that hardiness is a psychological “power” that
includes three components:

1. Involvement — active participation in life.

2. Control — a sense of ability to influence events.

3. Perception of challenges as opportunities.

Connor-Davidson Hardiness Scale (CD-RISC) [2003] developed one of the most widely used
scales for measuring hardiness. Their definition emphasizes a person’s ability to successfully
withstand setbacks, adapt, and “thrive” in the face of adversity.

During a full-scale war, research into the impact of stress on the individual has increased
dramatically. This is especially true for young people, who experience not only the effects of
anxiety, bombing, power/heating, and water outages, but also learning conditions that require
adaptation to extreme conditions and planning for the future.

One of the psychological characteristics of a person that reflects their ability to effectively
withstand stress, maintain internal balance, and continue active activity in the face of adversity
and uncertainty is hardiness. Hardiness is viewed not as an innate trait, but as a dynamic
psychological resource that is formed under the influence of personal, social, and environmental
factors. In conditions of chronic stress, particularly in student youth, it performs a protective
function, reducing the negative impact of stressful events on mental health, academic
performance, and social adaptation. Hardiness is the basis of psychological flexibility, which is
characterized by the adaptability of thinking, behaviour and emotional regulation [CBigepcbKa &
Mixosuy, 2024, pp. 148-149].

In the work of [®ewyk, 2023, pp. 89—-90] it is emphasized that hardiness should be
interpreted as a specific model of individual behaviour in conditions of risk, uncertainty and
intense influence of external circumstances. It is manifested in the ability of an individual to take
an active position in overcoming difficulties and to bear responsibility for their own decisions
and actions even in difficult life circumstances. Personal hardiness involves a proactive approach
to solving problems, the ability to influence the course of events, as well as a willingness to take
risks, perceiving challenges as a resource for gaining new experience.
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The study [EropoBa & Yauko, 2021, pp. 64-65] emphasizes that the psychological
characteristics of students’ hardiness include several interrelated components. In particular,
involvement plays an important role, which is manifested in the individual’s conviction about the
value of their own activities and their perception of them as a source of interest and satisfaction.
Actually, hardiness is considered by the authors as a system of basic ideas about the world,
oneself and interaction with the social environment. In turn, for graduate students, the key
psychological characteristics of hardiness are neuropathic hardiness and a set of factors that
determine the features of its manifestation, since it is considered as a complex of individual
psychological properties of the personality, as well as strategies for overcoming stress, which
determine the behavioural reactions of a person in various stressful situations. At the same time,
for first-year students, the psychological specificity of hardiness is primarily associated with
imagination, which can be interpreted as a tendency to fantasize, daydream and mentally model
the ways to solve problems that a person faces.

[EpmakoBa & IBaHOBa, 2024, pp. 92—-93] emphasize that a high level of hardiness contributes
to the transformation of neurotic, destructive anxiety associated with public speaking into a
constructive state, in which a person moves from imaginary prediction of negative consequences
of active action. At the same time, the researcher emphasizes that hardiness is not a stable
characteristic of a person, but can develop in the process of gaining life experience, which
confirms the feasibility and effectiveness of training forms of work aimed at the development of
this psychological phenomenon.

In the study of students with and without disabilities under martial law by [OBuapeHKo,
2023, pp. 52-54; CuHakosa, boxoHkoBa, & MiHiH, 2025], it was found that there are no
significant differences between these groups, which is consistent with the results of previous
scientific research on the absence of a fundamental difference between people with and without
disabilities [MmxaHuoBa, 2021]. Such similarity may indicate a sufficient level of development
of personal resources of students with disabilities, their ability to effectively overcome life
difficulties, and maintain control over the course of life situations.

Previously unresolved parts of the general problem. Despite a significant number of
theoretical and empirical studies devoted to stress resistance and hardiness, a number of
important aspects of this problem remain insufficiently explored. In particular, there is a lack
of integrated research that examines hardiness in combination with personal resources within
the framework of positive psychotherapy, especially under conditions of chronic stress caused
by social instability and military challenges. Existing studies often focus either on individual
components of hardiness or on separate coping strategies, without considering their interaction
with internal resource systems of the personality.

Furthermore, the specific features of hardiness development among student youth in
prolonged crisis conditions remain under-researched. Insufficient attention has been paid to
the differentiation of primary and secondary personal resources and their role in maintaining
psychological stability, emotional well-being, and adaptive functioning. The mechanisms through
which personal resources transform stress into opportunities for personal growth are also not
fully established.

Another unresolved issue concerns the limited empirical data on the effectiveness of
resource-oriented approaches in strengthening students’ hardiness within the context of
higher education. There is a lack of studies that substantiate the practical implementation of
resource-based psychological interventions aimed at enhancing students’ resilience during
periods of long-term uncertainty. These gaps highlight the need for comprehensive research
that integrates hardiness, personal resources, and contextual stress factors to develop evidence-
based psychological support strategies.

The purpose of the article consists in studying the resilience of student youth in conditions
of chronic stress and determining the role of personal resources in ensuring psychological
adaptation. Analysis of the relationships between the level of resilience and primary and
secondary relevant abilities, balance of life spheres and orientation to meaningful models.

Research methods. The study used psychometric methods: S. Maddi’s Hardiness Survey
[2006] —to determine the ability and willingness of students to actively act in a stressful situation
according to the indicators: control, commitment, and acceptance of challenges. By determining
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the level of students’ ability and willingness to actively act in a stressful situation according to
the indicators of: control, commitment, and acceptance of challenges, it is possible to determine
the level of hardiness indicators in students according to various sample indicators. Another
method used was Wiesbaden Questionnaire for Positive Therapy and Family Therapy (WIPPF
2.0) by N. Pezeshkian for diagnosing internal personal resources [Serdiuk & Otenko, 2021, pp.
11-14] - to identify personal resources of the individual that help to resist difficulties, study
current abilities, areas of conflict processing and basic emotional attitudes. Statistical analysis of
the data was carried out using the Jamovi software package (Version 2.6.19). First, descriptive
statistics — including the calculation of means (M), standard deviations (SD), and minimum (Min)
and maximum (Max) values — were used to summarize the primary variables. A percentage
distribution analysis was then conducted to categorize the high, medium, and low levels of the
examined indicators. To assess differences between groups, Student’s t-test was applied. Finally,
a Pearson correlation analysis (r) was performed to determine the statistical relationships
between hardiness and the various indicators of personal resources.

The sample consisted of 199 students from various universities, distributed as follows: the
University “Ukraine” (20.10%), Taras Shevchenko National University of Kyiv (37.19%), the Institute
of Postgraduate Education at Taras Shevchenko National University of Kyiv (34.17%), the Academy
of Labour, Social Relations and Tourism (4.02%), and other higher education institutions (4.52%).

The participants’ distribution by year of study was broken down as follows: 1st year (7.54
%), 2nd year (8.54%), 3rd year (5.03%), 4th year (3.52%), and 5th year (75.37%). In terms of
gender distribution, the sample was 80.40% female and $19.60% male.

Regarding the participants’ place of residence at the time of completing the questionnaire,
175 students were located within Ukraine and 25 students were based outside Ukraine. The
study was conducted in 2022-2024, during the period of full-scale military operations, which
caused an increased level of stress in the sample. The student survey was conducted in the
format of electronic testing (filling out a Google form). All respondents agreed to participate in
the study and were familiarized with its goals. In the questionnaire, students indicated: gender,
age, name of higher education institution, course of study, and place of residence at the time of
filling out the questionnaire (Ukraine or outside Ukraine).

Presentation of the main research material. In conditions of prolonged social tension,
military instability and uncertainty of the future, the psychological hardiness of student
youth acquires the status of one of the key factors in maintaining mental health and adaptive
functioning. Hardiness is considered in modern psychological science as an integral personal
characteristic that ensures the ability of an individual to effectively resist stressful influences,
maintain internal integrity and realize life goals in conditions of prolonged difficulties.

The theoretical origins of the concept of hardiness are associated with the works of S. Maddi
and S. Kobasa, who first defined hardiness as a system of beliefs and attitudes that modify the
impact of stress on the individual. According to their model, hardiness consists of three basic
components: involvement, control, and challenge. These components determine whether a
person will perceive stress as a threat or as an incentive for development.

Further studies [Maddi, 2006; Bartone, 2007; Smith et al., 2008] confirmed that hardiness
acts as a powerful buffer between chronic stress and negative psychological consequences,
such as emotional burnout, anxiety, depressive states, and decreased academic performance. In
student samples, hardiness is associated with higher levels of psychological well-being, academic
engagement, and adaptive coping strategies.

In Ukrainian studies, the phenomenon of hardiness is actively studied in the context of social
transformations, pandemic and military challenges [daHunioK, Mpeako, & KucamHcbka, 2023,
pp. 66—68; 3aneKka, 2019, pp. 89-91]. Scientists emphasize that for young students, hardiness
is of particular importance as a resource for preserving life prospects, professional identity and
motivation for development in conditions of chronic uncertainty.

The involvement component reflects the degree of psychological involvement of the
individual in their own life, educational activities, and interpersonal interactions. A high level of
involvement is associated with experiencing meaning, interest, and significance of life events,
even in the presence of difficulties. For students, this manifests itself in maintaining motivation
for learning and an active position regarding the future.
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The control component characterizes the individual’s belief in their own ability to influence
life events and be responsible for their course. In a situation of chronic stress, it is the feeling
of control that acts as a key regulator of psychological stability, preventing the development of
helplessness and passivity.

The challenge component reflects the willingness to perceive changes and difficulties as
a natural part of life and a potential for personal growth. For young people in wartime, this
component is associated with the ability to rethink losses, transform life plans, and the need to
adapt to new realities.

Thus, hardiness appears not as a static trait, but as a dynamic system of attitudes that is
activated in interaction with personal resources.

Modern approaches to the study of hardiness increasingly focus on the analysis of internal
resources that ensure the ability of an individual to maintain psychological balance in stressful
situations. One such approach is the resource model of positive psychotherapy (WIPPF),
developed on the basis of the concept of Nossrat Pezeshkian and adapted for psychological
research on personal potential.

Within the framework of WIPPF, personal resources are considered as a system of primary
and secondary actual abilities that form the basis of psychological adaptation and hardiness.

Primary actual abilities are associated with the basic existential needs and values of the
individual: faith, meaning of life, trust, hope, love, corporeality, the ability to be close and
accept. It is these resources that provide the individual with internal support in conditions of
deep uncertainty and loss. Studies [Peseschkian, 1987] have shown that a high level of primary
resources is associated with reduced existential anxiety and higher psychological hardiness.

Secondary actual abilities reflect socially normative and regulatory characteristics of the
personality: diligence, accuracy, obligation, punctuality, and responsibility. They are formed in
the process of socialization and play an important role in maintaining the structure of behaviour
and self-discipline under stress. Scientific data indicate that secondary resources mediate the
relationship between hardiness and adaptive coping strategies.

The WIPPF model pays special attention to internal conflicts and the balance model, which
reflect the ability of the individual to integrate conflicting needs and maintain a harmonious
relationship between different spheres of life. Disruption of balance is considered a risk factor
for psychological maladjustment, especially in conditions of chronic stress.

Modern empirical research confirms that hardiness is formed at the intersection of
existential, regulatory and social resources. The works of P. Bartone, S. Maddi, as well as
Ukrainian studies show that a high level of hardiness is associated with responsibility, meaning,
intrinsic motivation, and a positive life perspective.

In this context, the WIPPF resource approach allows not only to describe the structure of
students’ internal resources, but also to explain the mechanisms through which these resources
support hardiness in conditions of chronic stress. The combination of the concept of hardiness
with the resource model of positive psychotherapy creates an integrative theoretical basis for
the analysis of the psychological adaptation of student youth in crisis conditions.

In order to empirically analyse the above psychological phenomena, the level of hardiness
of students and the structure of their personal resources were investigated. The first stage of
the analysis provided descriptive statistics of hardiness indicators, which allowed us to outline
the general adaptive potential of the sample. Table 1 presents the average values of hardiness
indicators, namely Mean, SD, Min, and Max.

Table 1
Average Values of Students’ Hardiness Indicators
Scale Max Min Mean SD
Hardiness 118 36 78.29 19.38
Involvement 54 13 34.24 9.06
Control 47 13 27.83 7.41
Challenge 28 3 16.22 4.80
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The obtained data indicate that the overall hardiness indicator of students is at an average
level (M = 78.29 with a range from 36 to 118; SD = 19.38). A rather high standard deviation
indicates significant individual variability, i. e. the sample simultaneously presents both stress-
resistant students and those who are more psychologically vulnerable.

Components of hardiness:

— Involvement (M = 34.24; SD = 9.06) is the most developed component. This means that
most students retain interest in life, learning and social roles, feel included in events, even in
conditions of instability.

— Control (M = 27.83; SD = 7.41) is moderately pronounced, which indicates a partial
preservation of the feeling of influence on one’s own life, but at the same time the limitation of
this resource in conditions of external constraints and prolonged stress.

—Challenge (M =16.22; SD = 4.80) is the least developed component, indicating difficulties
in perceiving changes as opportunities for development. For a significant part of students,
uncertainty and difficult life circumstances are experienced as a threat, not as a resource.

— Hardiness (SD = 19.38) for the general indicator of hardiness indicates high interindividual
variability. The greatest variability was recorded for the components of involvement (SD = 9.06)
and control (SD = 7.41).

This means that students differ significantly in their ability to actively engage in overcoming
stress, which is critical in crisis conditions.

For the purpose of an in-depth analysis of the level of hardiness of student youth,
respondents were divided by the levels of the general indicator of hardiness and its structural
components — involvement, control and challenge. This approach allows not only to assess
the integral level of hardiness, but also to identify the features of the formation of individual
psychological attitudes that determine the ability of students to function effectively in conditions
of chronic stress and social instability.

Table 2 presents the percentage distribution of students by high, medium and low levels
of hardiness and its components, which makes it possible to trace the dominant trends in the
structure of psychological hardiness of the studied sample and to outline groups of potential risk
and resource development.

Table 2
Distribution of Students by Levels of Hardiness and Its Components (%)
Scale High Medium Low
Hardiness 18.59 65.33 16.08
Involvement 22.61 67.84 9.55
Control 17.58 73.37 9.05
Challenge 29.65 61.30 9.05

65.33% of students have an average level of hardiness, which is typical of young people in
conditions of chronic social stress. 18.59% demonstrate a high level of hardiness, that is, they have
formed internal resources for overcoming stress. 16.08% are at a low level, which indicates a group
of psychological risks for maladjustment, emotional exhaustion, and ineffective coping strategies.

The “Challenge” component is especially indicative, where the proportion of high values
(29.65%) is combined with the presence of a group of low values (9.05%), which indicates the
polarization of response strategies to change.

Students with high hardiness (18.59%) are characterized by higher indicators of control and
involvement, which indicates a sense of personal responsibility for life events, an active position
in difficult situations, a positive orientation to challenges, which is manifested in the perception
of changes as opportunities for development, rather than threats.

Students with low hardiness (16.08%) are characterized by lower indicators of control
and involvement, which is manifested in an external locus of control, passivity or avoidance of
difficult situations, a low level of acceptance of challenges, which may indicate a fear of change,
a tendency to fixate on stressful circumstances.

In order to analyse the personal resources of students in conditions of chronic stress, the
WIPPF resource approach was used, which allows for a comprehensive assessment of both basic
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(primary) and acquired (secondary) current abilities of the individual, as well as the features of
internal conflicts and the ability to maintain mental balance. These resources are considered
important psychological determinants of hardiness, self-regulation and adaptation in crisis
conditions.

Table 3 presents the maximum and minimum values, averages and standard deviations for
the main scales of the WIPPF methodology, which allows us to characterize the general level of
formation of personal resources in the sample, as well as to assess the variability of individual
manifestations of students’ resource potential.

Table 3
Average Values of Indicators of Students’ Personal Resources (WIPPF)
Scale Max Min Mean SD
Secondary Relevant Abilities 12 3 8.74 1.74
Primary Relevant Abilities 12 3 9.23 1.74
Balance Model Spheres 12 3 8.27 1.95
Role Model 12 3 7.55 2.65

Indicators of personal resources are also generally at an average level:

— Primary actual abilities (M = 9.23; SD = 1.74) are the most preserved resource, which
indicates the presence of basic existential supports (faith/meaning/religion, ability to love and
hope). Primary actual abilities serve as the foundation of psychological stability and internal
support. Moderate SD indicates that these resources are relative.

—Secondary actual abilities (M =8.74; SD = 1.74) reflect the formation of social and normative
qualities (diligence, commitment, and responsibility). Students are generally able to maintain
functioning and perform social and educational roles even under conditions of increased stress.

— Spheres of the balance model (M = 8.27; SD = 1.95) and their average value reflect a
moderate level of integration of life spheres (study, interpersonal relationships, body, time,
values, and future). The increased standard deviation indicates greater individual variability:
some students maintain balance, while others experience tension or disharmony between
different spheres of life. This is typical in conditions of chronic stress and uncertainty.

—The role model (M =7.55; SD = 2.65) has the lowest mean and at the same time the largest
standard deviation indicates a vulnerable zone of the resource structure. The scale reflects the
presence of internal or external support figures (significant adults, social ideals, and images of
the “self in the future”). Significant variability means that for some students such models are an
important source of stability, while others are in a state of value and identification uncertainty.

—Secondary actual abilities (SD = 1.74) indicate moderate variability: in most students these
resources (for example, accuracy, diligence, and commitment) are presented at a similar level.

— Primary actual abilities (SD = 1.74) similarly indicate sufficient homogeneity of basic personal
resources (values, meaning, faith), which form the foundation of psychological hardiness.

—Spheres of the balance model (SD =1.95) moderately increased SD reflects the difference in
the ability of students to maintain balance between the main spheres of life (study, interpersonal
relationships, self-realization, rest).

— Model for imitation (SD = 2.65) the highest SD indicates significant heterogeneity of this
resource: the presence or absence of significant role models varies significantly between students.

For the purpose of in-depth analysis of the structure of personal resources of student youth,
respondents were divided by the levels of formation of personal resource indicators according
to the WIPPF method. Presenting the results in percentages allows us to identify the dominant
levels of development of individual resources, assess their homogeneity/heterogeneity in the
sample, and also identify potential areas of psychological vulnerability and resource deficit. The
obtained data serve as a basis for further comparison with indicators of hardiness and analysis of
the role of personal resources in overcoming chronic stress by students (Table 4).

About a third of students (37.73%) have a high level of secondary relevant abilities. Most
students have a sufficient level of secondary relevant abilities (55.60%), which ensures normal
functioning in the educational and social environment. However, a small part of students (6.67%)
has a deficit of secondary relevant abilities, which can complicate adaptation and self-regulation.
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Table 4
Distribution of Students by Levels of WIPPF Personal Resources Indicators (%)
Scale High Sufficient / Average Low
Secondary relevant abilities 37.73 55.60 6.67
Primary relevant abilities 47.11 49.37 3.52
Spheres of the balance model 25.75 66.33 7.92
Role model 25.71 49.92 24.37

Almost half of students have a stable internal resource of primary relevant abilities
(47.11%), which helps to cope with stress. The same part has an average level (49.37%), which
may be sufficient for daily adaptation, but requires support.

A small part of students has a deficit of internal resources of primary relevant abilities
(3.52%), which may increase the risk of emotional burnout.

The spheres of the balance model reflect the ability to balance personal, social and
professional resources. A quarter of students (25.75%) effectively maintain balance in different
areas of life. The majority have an average level (66.33%), which indicates sufficient, but not
optimal integration of resources. A small group of students (7.92%) has obvious difficulties with
balance, which can create psychological discomfort.

Role model characterizes the orientation to role models and the ability to take an example
from the environment. A quarter of students (25.71%) actively use social models for self-
development. Half (49.92%) are at an average level, which indicates a moderate orientation to
examples from the environment. A significant part of students (24.37%) does not use role models
enough, which can limit the formation of sociopsychological skills. Most students (over 50%)
have an average level of personal resources, which provides basic adaptation, but in conditions
of chronic stress may be insufficient.

The smallest deficit is observed in primary relevant abilities, and the largest in the role
model, which indicates the need to develop social orientation and role models in students.

The following Table 5 demonstrates the results of the correlation analysis between the
indicators of students’ hardiness and individual components of their personal resources. The
purpose of the analysis was to determine the relationship between the level of hardiness and
specific personality characteristics, such as accuracy, diligence, commitment, faith/meaning of
life and orientation to role models.

The data obtained allow us to assess which personal resources are most closely related to
students’ hardiness and in which areas of involvement and acceptance of responsibility these
resources can act as key factors in adapting and overcoming stressful situations.

The table presents Pearson correlation coefficients between individual hardiness scales and
WIPPF resources, where significant correlations are noted at the p < 0.05 and p < 0.01 levels.
These results serve as a basis for further analysis of the integrative effect of personal resources
on the overall level of stress resistance of students.

Table 5
Correlation Analysis of Hardiness Variables and Indicators of Personal Resources
Scale
| Hardiness | Involvement | Challenge
Secondary relevant abilities
Accuracy 0.192%**
Diligence 0.173* 0.205**
Commitment 0.164* 0.179*
Primary relevant abilities
Faith/meaning/religion | 0.173* | 0.202** | 0.152*
Role model
Others | 0.173* | 0.202** | 0.152*

**p<0.01; *p<0.05
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Correlation analysis revealed statistically significant positive relationships between
hardiness and individual personal resources:

Hardiness is positively related to: diligence (r = 0.173, p < 0.05), commitment (r = 0.164, p
< 0.05), faith/meaning/religion (r = 0.173, p < 0.05), and the role model indicator “Others” (r =
0.173, p < 0.05).

Engagement has stable relationships with: diligence (r = 010205, p < 0.01), commitment (r
=0.179, p < 0.05), accuracy (r = 0.192, p < 0.01), faith/meaning/religion (r = 0.202, p < 0.01) and
the indicator of the role model “Others” (r = 0.202, p < 0.01).

Accepting a challenge is associated with faith / meaning / religion (r = 0.152, p < 0.05) and
the indicator of the role model “Others” (r = 0.152, p < 0.05).

These data indicate that hardiness is based not only on individual traits, but also on deep
value-meaning resources and socially formed qualities.

Hardiness is not a direct consequence of resources, but is formed through the mechanism
of active involvement and internal control.

Thus, the relevant WIPPF abilities indirectly affect hardiness through the formation of a
responsible, active lifestyle.

Therefore, we can say that the “Functionally stable” type with average indicators of
hardiness (65.33%) and personal resources prevails among students: secondary relevant abilities
(55.60%), primary relevant abilities (49.37%), the sphere of the balance model (66.33%) and a
role model (49.92%). The psychological profile of such students is characterized by adaptation
without pronounced development and stability in the absence of additional stressors.

Conclusions. Analysis of the obtained data allows us to draw several important conclusions
regarding the resilience of student youth and the role of personal resources in overcoming
chronic stress. The overall level of resilience of students is at an average level, which indicates a
sufficient, but not absolute ability of young people to adapt to stressful conditions.

Among the structural components of resilience, the highest indicators are involvement, which
reflects the active participation of students in life, learning and social processes even in difficult conditions.

A study of personal resources using the WIPPF method showed that the average level
of resource formation is also at an average level, with primary relevant abilities being the
most stable resource, which includes value-meaning supports, faith, the meaning of life and
inner hope. Secondary relevant abilities provide socio-normative behaviour and the ability to
perform roles in learning and the social environment. The spheres of the balance model reflect
the integration of life spheres, with moderate variability, which indicates the partial ability of
students to maintain harmony between learning, social relationships and personal development.
The least formed and at the same time most heterogeneous resource is the role model, which
reflects the orientation to social and role models and shows a significant difference between
students in the use of external examples for self-development.

Correlation analysis confirmed the positive relationship between general resilience and
individual WIPPF resources. This confirms that the mechanism of resilience development is
complex, combining individual abilities, social orientations and internal psychological supports.

Thus, the “Functionally stable” type prevails among students. This profile is characterized
by adaptive stability without pronounced development, which ensures effective functioning in
the absence of additional stressors, but requires focused work on the development of social
orientation and role models to increase resilience in crisis situations.

Adherence to Ethical Standards. The study was conducted in compliance with ethical
standards for conducting psychological research. Participants were informed about the purpose
and procedure of the study, provided voluntary informed consent to participate and had the
opportunity to discontinue participation at any time. The anonymity and confidentiality of the
data obtained were ensured, and the results were used exclusively for scientific purposes.
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The article is devoted to a comprehensive psychological analysis of students’ hardiness in conditions
of prolonged social instability and chronic stress. The purpose of the study was to research, determine,
and substantiate the relationship between hardiness and personal resources of students under conditions
of chronic stress, as well as to identify psychological mechanisms that ensure adaptation and preservation
of mental health.

Modern theoretical approaches to understanding hardiness as an integral psychological characteristic
that reflects the ability of an individual to effectively resist stressful influences and maintain psychological
stability were researched. The study considered scientific concepts developed by S. Kobasa and S. Maddi, and
contemporary Ukrainian and foreign researchers, who interpret hardiness as a system of personal attitudes
that includes involvement, control, and perception of life challenges. It was determined that hardiness
performs a protective and adaptive function, reducing the destructive impact of stress on emotional well-
being, academic performance, and social integration of students. The research also reviewed the role of
personal resources as psychological factors that support stress resistance and promote constructive coping
behaviour.

The methodological framework of the study included psychometric diagnostic methods. The Hardiness
Survey by S. Maddi was used to assess the level of students’ stress resistance through the indicators of
commitment, control, and challenge. The Wiesbaden Questionnaire for Positive Psychotherapy and Family
Therapy (WIPPF 2.0) by N. Pezeshkian was applied to identify internal personal resources, including primary
and secondary relevant abilities, balance model spheres, and role model indicators. Statistical methods of
data processing were used, including descriptive statistics, percentage distribution, and correlation analysis,
which allowed determining, establishing, and proving relationships between psychological variables.

The empirical study involved 199 students from various higher education institutions, whose
educational activity took place during the period of full-scale military operations. The results revealed
that the general level of students’ hardiness is mostly average, which indicates the presence of adaptive
potential, but also demonstrates vulnerability to prolonged stress. It was established that involvement is the
most developed component of hardiness, indicating students’ motivation to remain engaged in educational
and social activities. Control was expressed at a moderate level, which reflects partial confidence in the
ability to influence life circumstances. At the same time, the challenge component appeared to be the least
developed, which indicates difficulties in perceiving changes as opportunities for personal growth.

The analysis of personal resources revealed that primary relevant abilities, such as faith, meaning
of life, and emotional support, are the most stable internal resources of students. Secondary relevant
abilities, including responsibility, diligence, and discipline, were also sufficiently developed and contribute
to maintaining behavioural organization under stress. However, the study identified that the role model
indicator is the most vulnerable component of the resource structure, which reflects the lack of stable social
and value orientations among a significant proportion of students.

Correlation analysis established, proved, and confirmed statistically significant positive relationships
between hardiness and specific personal resources. It was determined that diligence, responsibility,
faith, meaning of life, and orientation toward significant social figures are key predictors of students’
hardiness. The results demonstrated that hardiness is formed through the interaction of existential,
social, and regulatory psychological resources rather than being an innate personality trait. The study also
substantiated that personal resources function as protective mechanisms that promote adaptive coping
strategies and psychological resilience under chronic stress.
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The practical significance is substantiated by the possibility of using the obtained results to develop
psychological support programs aimed at strengthening students’ personal resources, preventing emotional
burnout, and improving stress management skills.

The conclusions of the research proved that students’ hardiness is a dynamic psychological system
that depends on the development of internal personal resources and social support mechanisms. It was
established that strengthening existential values, responsibility, and social role models significantly
increases students’ ability to cope with chronic stress and maintain psychological well-being. The results
revealed the necessity of implementing training and educational programs focused on the development
of personal resource potential as an effective means of supporting student youth in crisis social conditions.
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