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SOCIAL REPRESENTATIONS OF IMMIGRANTS AND VIOLENCE:
PERCEPTIONS OF LOCAL POPULATION IN SOUTHERN BRAZIL

Mirpauis € cknagHUm i 6araToBUMIpHUM COLialbHUM ABULLEM, LLLO CYTTEBO BM/IMBAE HAa GOPMYBAHHSA
iHOMBIAYaNbHUX TPAEKTOPIM, COLiaNibHMX B3AEMOLIM Ta KONEKTUBHUX iLEeHTUYHOCTEeN. BoHa oxontoe
AK [06poBiNbHI (NNaHOBaHI), Tak i BMMyLEHi (3ymoBieHi HeobXigHiCTIO BMXMBAHHA abo 30BHILLHIM
NPMMYCcOM) nepemillleHHs, AKi BigOyBaOTbCA B KOHTEKCTi LIMPLUMX COLLia/IbHO-eKOHOMIYHMX i MONITUYHUX
npouecis. Y cy4yacHii Bpasunii, nonpu peknaposBaHy BiAKPUTICTb 4O iMMIrpaHTiB, crnocTepiraeTbca
HU3Ka cynepeyvyHoCTen, NOoB’A3aHMX i3 HEeAOCTaTHbO edEeKTUBHICTIO AeprKaBHOI NONITUKM Ta HasABHICTIO
NONAPU30BAHMX COLia/IbHMX YABMIEHb LWLOAO IMMITPaHTIB | iIXHbOro MicLLA B CYCMiNbCTBI.

MeTa [OCNiAKEHHS NOMATAaE Yy BMBYEHHI COLa/NIbHUX YABAEHb MPO IMMIrpaHTIB Ta CNPUNHATTA
HaCWUAbCTBA WOAO HUX cepes, MiCLLeBOro HaceneHHA NiBaeHHOro perioHy bpaswmnii.

Y [ocniasKeHHi 3acTOCOBAHO 3MIlLAHMIM AM3alH, AKWMI MNOEAHYE KiNbKiCHI Ta AKicHi niaxoau, Ta
nepeabavae oHNaH-onMTyBaHHA (n = 189) Ta HaniBcTpyKTypoBaHi iHTepB’to (n = 20) 3 NOBHOAITHIMMK
pecnoHAeHTaMM, AKi HAPOAMINCA Ta NPOXKMBALOTL Y NiBAEHHIN Bpaswunii.

YcTaHOB/MEHO ambiBaNeHTHUI | BHYTPILIHbO CyMepeynBuii XapaKkTep CcOoLja/libHUX YsABAEHb Mpo
immirpaHTiB. 3 ogHOro 60Ky, BOHM MOB'A3YHOTLCA 3 MO3UTUBHUMM 3HAYEHHAMMU (KY/IbTYpHE PiSHOMaHITTA,
MOM/IMBOCTI, coLjabHe 36arayeHHs), 3 iHWOro — i3 HeraTMBHMMM (3arpo3a, ynepeaxeHHs, kceHoodobis).
Monpu 3aranbHy NIATPUMKY ifel NPUAHATTA iIMMIrpaHTiB, 3adikcOBAHO HAABHICTb CTPYKTYPHOro W
{HCTUTYLIMHOrO HAcKMNbCTBA. BMABAEHO 3HauyL,i 3B’A3KM MK CNPUIHATTAM iMMmirpauii Ak 3arposm Ta
KCEHOPOOHMMM YCTAHOBKAMM, TOAI AK COLjafIbHUIA KOHTAKT i3 iMMirpaHTamm Ta NporpecusHi NoAiTUYHI

© M. L. Becker Da Silva, A. B. Da Silva Bousfield, A. I. Giacomozzi, C. Duarte Da Silva, 2026.
Creative Commons Attribution license (CC BY 4.0)
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OpieHTaL,i KOPenoTb i3 BiNbL IHKA3UBHUMM NO3ULIAMK. AKICHUA aHaNi3 NiATBEPAMKYE L0 NOABIMHICTL
i leMOHCTPYE BAPIAaTUBHICTb COLANIbHUX YABAEHb 3aNEXHO Bif, OCBiTW, CTaTi, MONITUYHUX MEPEKOHaHb i
[,0CBiAy B3aEMOZ]i 3 imMMirpaHTamm.

BucHOBKK. CniBiCHYBaHHA iHK/MO3MBHUX Ta EKCK/O3MBHUX AUCKYPCiB Bigobparxkae cKAagHicTb i
NosAPU3aLLito coLiabHUX yABAEHb NPO IMMIrPaHTIB y Cy4acHOMY Hpa3nabCbKOMY CycninbCTBi. BuasneHo
pPO3pMB MiX [AEKNapOBaHOI TONIEPAHTHICTIO Ta peasbHUMWU COLiaNbHUMM YCTaHOBKaMM, a TaKOX
TeHAEHLUi A0 HeAO0OLIHKM NPOABIB HACUNBLCTBA LWOAO0 iIMMIrpaHTiB. OTPMMaHI pe3yibTaTv NiAKPECIoTb
HeOobXiAHICTb PO3WMPEHHA NYy6AIYHOrO AUCKYPCY, GOPMYBAHHA KPUTUYHOrO OCMWC/IEHHS MirpauinHux
npoueciB i po3pobaeHHA ePeKTUBHMUX MNONITUK COLiaNbHOT iHTErpaLii, CNPAMOBaHUX Ha 3HUXKEHHA PiBHA
ynepeayeHocTi Ta NiATPUMKY iMMIrpaHTiB.

Knw4oei cnosa: immizpauisa, couianbHi yasneHHA, HACUAbCMBO W000 iMMi2paHmis, KceHogobis,
COianbHi yCMAaHOBKU, COYiaabHA NCUX002iA

a complex crossing of borders that redefines identities and life trajectories. More

than a one-off event, it is a dynamic process, marked by stages involving decisions,
adaptations and profound transformations. This procedural notion is fundamental to
understanding migration in its multidimensionality. The very categorization of migrant subjects
reveals this complexity. The term “immigrant” encompasses a diversity of meanings, re-signified
by social, economic and political contexts. In this study, an essential distinction is made: on
the one hand, voluntary immigration, driven by the search for new opportunities and personal
fulfillment, where there is room for planning and the possibility of return; on the other hand,
involuntary immigration, marked by coercion and the urgency of survival, in which individuals flee
violence, persecution or crises. In these cases, migration is not a choice, but the only alternative,
with return often becoming impossible.

The Brazilian Ministry of Justice and Public Security estimates that, in 2024, there were
approximately 1,700,686 immigrantsin the country, representing 0.8% of the Brazilian population.
Regarding refugees, 450,752 applications were active and 146,109 had been recognized —
the majority from Venezuela, followed by people from Syria, Afghanistan and the Democratic
Republic of Congo. It should be noted that, according to the International Organization for
Migration, the main motivations for migration involve the search for opportunities to improve
the socio-economic situation and political stability.

According to studies [Rozendo, Giacomozzi, & Vitali, 2022], Brazil is experiencing conflicting
positions on the issue of migration. In this sense, there is a polarization between states’ duty
to welcome and respect human rights, as opposed to the right to exclude (state sovereignty),
through ethnocentric and intolerant arguments. These nationalist arguments are often made
without technical knowledge, in an eminently sentimental way and based on beliefs and
stereotypes. This polarization reflects a broader crisis of social representations in contemporary
Brazil, documented also in relation to democratic values and political legitimation [Giacomozzi
& Vitali, 2022].

Analysis of the latest research and publications. Countries receiving immigrants should
develop immigration policies such as reception, asylum and integration. In this sense, Z. Bauman
[2017] states that hospitality is an immigrant’s right, not a matter of philanthropy. In this
direction, it is not enough to accept them into the country, but that effective reception measures
must be provided. Integration aims to rebuild and adapt the immigrant to the new society,
but the immigrant must not abandon their culture, as it is an interactive process of adaptation
and mutual adjustments. Immigrants and locals need to adjust harmoniously, in a sense of co-
belonging.

However, most countries have policies that oppose integration, seeking to limit residence
permits to highly qualified immigrants from developed countries. There are various barriers to
integration, such as the lack of public policies, bureaucratic obstacles, difficulties in learning a new
language, issuing documentation, validating diplomas, entering the job market, having guaranteed
rights, owning a decent home, accessing social programs, dealing with prejudice, among others.
And these barriers are aggravated by the vulnerability of the immigrant condition itself.

In addition, the migratory experience varies according to various intersectionalities, such as
race, gender, poverty and religion, aspects that can act as facilitators or hindrances. Receptivity

Problem statement. Immigration transcends geographical displacement, becoming
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varies according to the hierarchical categories of immigrants considered desirable or undesirable
by the discourses of power. Research shows that Black immigrants and refugees suffer the
most from social exclusion and human rights violations. D.M. Faustino and L.M. Oliveira [2021]
propose using the term “racialized xenophobia”, given the importance of this social marker in
the experience of Black immigrants. Gender issues also promote greater vulnerability in the
context of immigration [Koshulko, 2018]. Also, there are specificities in relation to Black women,
as racism linked to sexism contributes to a greater chance of suffering violence. Other social
markers are also relevant, such as religion; immigrants from Muslim countries are negatively
associated with terrorism for example. In addition, the poverty of some immigrants reflects
the existing aporophobia. From this, it can be understood that vulnerabilities are articulated
according to intersectionalities and social hierarchies.

Brazil has traditionally been considered a welcoming country, with laws that are considered
innovative. However, in practice this discourse is demystified, as it is observed that the laws do
not guarantee that the executive power ensures the rights provided, due to the insufficiency
and inefficiency of public policies for this population. As an example of this contradiction, the
public administration’s initiatives have been punctual, disintegrated and late in responding. As a
result, prejudiced relations between Brazilians and immigrants become more acute when they
start using the same deficient public system. In this direction, the omission of the state and the
“dispute over vacancies” in care spaces contribute to exclusion and incite violence.

The Social Representations (SR) that circulate in society about immigrants are generally
controversial, presenting contradictory discourses and ambivalent feelings, representing
the polarization around the subject [Moscovici, 1988]. Sometimes the SR of the immigrant is
anchored in the image of a victim, who needs help and protection, in a paternalistic conception;
but most of the time, the SR is anchored in prejudice and xenophobia, based on nationalist
feelings, the threat of the “other” considered inferior, criminal, ignorant, among others.

Specifically, in relation to violence, we highlight that Brazil is a country with countless forms
of violence against various social groups, including immigrants [Bousfield, Bertoldo, da Silveira,
Justo, & Bousfield, 2025; Giacomozzi, Vitali, Presotto, Vidal & Gomes, 2024; Giacomozzi et al.,
2020a; Giacomozzi et al., 2020b; Giacomozzi et al., 2021]. We therefore understand that negative
and pejorative SRs towards immigrants contribute to legitimizing xenophobic, discriminatory
and violent practices against this population. In this way, immigrants are portrayed as the cause
of various social, economic and health problems, among others, and by becoming “scapegoats”
they suffer various forms of violence. It is considered that the SRs of violence and immigrants
intertwine and contribute to decision-making, attitudes and behaviour in the face of the migratory
phenomenon. In this sense, to know how a given phenomenon is represented by society is to
advance in the knowledge of society itself.

Previously unresolved parts of the general problem. Despite the growing body of research
on migration, integration, xenophobia, and social representations of immigrants, the issue
of violence against immigrants remains insufficiently explored from the perspective of local
populations’ social representations. In particular, there is a need for a deeper understanding
of how violence against immigrants is perceived, interpreted, and symbolically constructed by
locals in the Brazilian context, especially in the southern region of the country.

The purpose of the article is to identify the social representations of immigrants and
violence against immigrants among local Brazilians in the southern region of the country.

Presentation of the main research material. According to M.S.G. Porto [2015], the
conceptual definition of violence presents significant epistemological challenges: while
the search for a universal definition proves to be insufficient to encompass sociocultural
particularities, the adoption of radically relativistic perspectives also proves to be limiting for
consistent analyses. Along these lines, P. Kerr, K. Durrheim, and J. Dixon [2019] state that the
concept of violence can be transformed according to different contexts. One possibility would
be to consider violence as an intentional action by an individual, group or institution directed
at another, which can cause harm or damage [Porto, 2015]. For the World Health Organization,
violence is the use of force or power, in threat or practice, against oneself, another person or
against a group that results in suffering, death, psychological harm, impaired development or
deprivation [Koshulko, 2018].
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Violence can take different forms: direct (physical, sexual, psychological, symbolic violence
and neglect); structural (discrimination, exploitation, marginalization or domination); and
cultural (rationalizations that justify and legitimize violence) [Jodelet, 2011; Faustino & Oliveira,
2021]. The latter refers to power relations and domination, which underlie relationships.
Representations are affected by the effects of symbolic power in legitimizing and naturalizing the
social world. In this direction, violence is understood as structured/structuring in society, serving
as the basis for social relations rooted in increasing social inequality — not only in the individual
field, but as socially produced.

With specific regard to the theoretical and methodological strategy of the Social
Representation Theory (SRT) for understanding the phenomenon of violence, D. Jodelet [2017]
states that it is not possible to detach violence from its representations; the very act of naming
certain gestures and behaviours as violence is carried out in a representational context. In this
sense, M.S.G. Porto [2015] states that the SR of a phenomenon constitutes itself, “creating” it,
in a way. SRT makes individual experiences possible without neglecting their context, given that
SRs differ depending on the context in which they are inserted.

Based on the above and with the support of the SRT, we sought to deepen our understanding
of the phenomenon of violence against immigrants in Brazil. According to S. Moscovici [2003],
the construction of SRs arises from a tension between the knowledge already acquired and the
unknown, making it necessary to reorganize them so that the unfamiliar becomes familiar.

Methodology. This descriptive study was carried out using a mixed approach, with
quantitative and qualitative data analysis. The quantitative stage was based on a survey of data
through indirect observation, using a self-administered and structured online questionnaire. The
qualitative stage was carried out using semi-structured interviews.

The quantitative stage involved 189 participants, 72% of whom were women. Age and
geographical location were used as inclusion criteria, covering participants over the age of 18
who were born and lived in the southern region of the country at the time of data collection.
The age of the participants ranged from 18 to 75 years old (M = 39.59; SD = 1.68). Of the total
number of participants, 63% currently live in a municipality other than their place of origin.
However, despite living in another municipality, the participants were born and currently live
in the southern region of Brazil. Only 8.5% have ever lived in another country. Regarding race,
the majority (88.9%) declared themselves to be White, followed by Brown (7.4%), Black (2.1%),
and “Yellow” (1.6%). Regarding their political position, the majority consider themselves to be
left-wing (49.7%), followed by centre (26.5%), right (21.2%) and extreme left (2.6%). In terms
of education, 17.5% have a high school degree, 37% have a university degree, 25.6% have a
specialization degree, 14.8% have a master’s degree and 4.2% have a PhD. In terms of income,
40.7% earn between 2 and 5 minimum wages, 25.4% earn 9 or more minimum wages, 23.3%
earn between 5 and 9 minimum wages and 10.6% earn up to 2 minimum wages.

The qualitative stage involved 20 local participants who were born in and resided in southern
Brazil. Of these, 14 were women; eight were aged between 18 and 30, five between 31 and 50
and seven over 51, with an average age of 40 [SD = 14 years]. In terms of place, nine participants
were from the Greater region of Floriandpolis, four from the interior of Parana, three from Curitiba
and the metropolitan region, two from the interior of Santa Catarina and two from the interior of
Rio Grande do Sul. Of these, ten lived in the Greater region of Floriandpolis, six in Curitiba or the
metropolitan region, three in the interior of Santa Catarina and one in the interior of Rio Grande
do Sul. It should be noted that despite migrating to the same region (southern Brazil), a fact which
in this study still considered them to be locals, 10 participants had migrated from their hometown.
Regarding race, 19 were White and one Black. Regarding their political position, nine declared
themselves to be left-wing, seven — centre, and four — right-wing. In addition, among the local
participants, only one had lived in a country other than Brazil. Regarding occupation / profession,
11 worked in areas that do not require technical / higher education, three were in the humanities,
two in education (student / teacher), two in health, one in the exact sciences and one in economics.
As for schooling, 16 local people had completed higher education and four had completed high
school. Regarding marital status, 12 were married / in a stable union, seven were single and one
was divorced. Regarding income, seven earned between three and five minimum wages, seven
between six and nine, and six between 10 and more minimum wages.
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Sampling and procedures. The criterion for the number of participants was based on the
type of analysis the research was intended to carry out. The variables controlled were gender,
political position, schooling and proximity to immigrants. An intentional non-probabilistic sample
was used, as the participants were chosen based on criteria decided in advance, in order to
obtain in-depth information. In addition, the snowball technique was used, in which participants
indicated acquaintances to take partin the research. The inclusion criteria were the same asin the
previous stage, while the exclusion criteria were subjects who were carrying out a professional
activity directly related to the subject of the study.

The study was conducted in the southern region of Brazil (Parand, Santa Catarina and
Rio Grande do Sul), with a higher concentration of participants in Santa Catarina due to the
convenience of the sample for the researchers. According to data from the International Migration
Observatory [Cavalcanti, Oliveira, & Silva, 2024], the region registered 62,839 immigrants in
2023, with a predominance of Venezuelans, followed by Argentinians and Haitians. The region
ranks third in requests for refuge in the country, with Cubans and Venezuelans as the main
applicants. These immigrants are mostly employed in labour-intensive sectors, particularly in the
poultry and pork slaughtering industries.

Data collection instruments. In the quantitative stage, data were collected using a self-
administered, structured online questionnaire administered via Google Forms. The instrument
was developed by one of the authors of this study based on the appropriation of scientific
literature on the subject. A pre-test was carried out in order to test the consistency of the items,
followed by an analysis by judges including two doctors and a doctoral student in psychology.
The questionnaire consisted of open and closed answers and was divided into three parts. In the
first, an evocation test was carried out, in which participants were asked to name five words that
came to mind from the inducing terms “immigrants” and “violence against immigrants”, followed
by a request to place the words in order of importance and explain them. This technique is widely
used by the structural approach, as it helps to locate areas of repression and allows mental
content to be grasped objectively, revealing implicit content that is not usually remembered.

Inthe second part, a set of questions was drawn up based on the proposed operationalization
of a representative scheme. Thus, a set of statements associated with immigration and violent
and discriminatory practices against immigrants was presented, which were answered using a
Likert scale. This set of statements covered the three dimensions of SR (information, attitude and
image) [Moscovici, 2012]. In addition, statements derived from part of the planned behaviour
model were presented. It covered questions about immigration, violence against immigrants,
xenophobic aspects, COVID-19’s relationship with immigrants, among others. Finally, in the last
part, the instrument included sociodemographic questions to characterize the subjects.

In the qualitative stage, a semi-structured interview was conducted using a script
developed on the basis of the literature review. It covered more general questions about the
SRs of immigrants, which were considered important for addressing the specific issue of violence
against immigrants; questions relating to violence against immigrants; and questions that could
contribute to a deeper understanding of these SRs, such as participants’ relationship with these
phenomena. The questions also involved techniques to reduce the normative pressure on the
participant, in order to investigate the mute zone [Camargo & Justo, 2021], which refers to spaces
of SRs that, although common, are not easily revealed in the discourses, as they are considered
to be inappropriate to social norms. Thus, the technique of substitution and decontextualization
was used, allowing them to express their thoughts more freely. Finally, a sociodemographic
questionnaire was carried out to investigate the variables characterizing the participants.

Data collection procedures. In the quantitative stage, initial contact was made with local
residents who met the inclusion criteria, via e-mail, social networks, and personal contact. The
snowball technique was also used. A pilot study was carried out beforehand with 20 participants,
with the aim of checking that the questionnaire met the research objectives. No reformulations
were necessary after the pilot study. Before starting the online questionnaire, the participants
were given some information about the research and were assured of the confidentiality of their
information.

In the qualitative stage, an analysis was initially carried out by judges specializing in
psychology, followed by a pilot with two interviews to check that the questions were suitable for
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the study proposal. After making the necessary changes, data collection began. The participants
were contacted through the personal and professional contact of one of the authors. From the
first contacts, the snowball technique was used. Due to the difficulty in collecting data because
of the pandemic, most of the interviews were carried out virtually. All the interviews were
conducted individually and all the content obtained was recorded using a tape recorder and
notes. The data was transcribed and analysed.

Data analysis. In the quantitative stage, IRaMuTeQ software was used to analyse the
data obtained through the free recall technique, which allows work with matrices involving
categorical variables and lists of words. In this case, the software enables frequency counting
and prototypical analysis, thus making it possible to identify the elements of the SR, classifying
them into central and peripheral elements. The data from the questionnaire was subjected to
descriptive statistical analysis (mean, median, standard deviation, standard error and frequency)
and inferential analysis, such as Spearman’s correlation and MANOVA, using SPSS 26.0 software.
Linear regression was carried out using Jasp 0.14.1.0 software.

Finally, Network Analysis was used in the Jasp 0.14.1.0 software. This analysis represents
the pattern of association of variables in a two-dimensional graphic object. The representation
is made up of nodes and lines, which represent the variables analysed and the relationships
between them, respectively. The arrangement of the variables is defined in such a way that:
a) related variables attract and unrelated ones expel; b) the more central a variable is, the
more related it is to the others; c) lines represent the weighted association between the nodes,
whether positive or negative. The correlation and partial correlation networks were analysed
(controlling for the multivariate effect), with the r? values being a weighted measure of effect.
Measures of connectivity, proximity, strength and expected influence were also calculated.

In the qualitative stage, a Hierarchical Descending Classification (HDC) was performed
using IRaMuTeQ software to analyse the content of the interviews [Camargo & Justo, 2013]. The
transcribed interviews were compiled into a textual corpus, with association variables such as
gender, political party identification, proximity to immigrants, and education levels.

Findings. The results are presented according to the stages of the study, including
the analysis of evocations, questionnaire data, and qualitative findings. The statistics for the
evocations of the inducing term “immigrants” in the Free Word Association Technique (FWA)
showed that 945 evocations were obtained (5 evocations per participant), with 370 different
words, 236 words that were evoked only once and 134 words with at least 2 occurrences. The
minimum frequency was 2.55, the diversity index was 0.39, and the variability index was 0.64.
In this study, the statistics show that the variability index indicates a moderately homogeneous
group in terms of the evocations related to the inducing term. The diversity index indicates
greater homogeneity. As a criterion for selecting the words used for analysis, in order to make
the graphic representation clearer, around % of the different forms were used, which resulted in
a cut-off frequency of 4.

As can be seen in Figure 1, among the words evoked, the word “opportunity” (31) was the
most frequently evoked, followed by the words “culture” (28), “foreigner” (28) and “hope” (27).
The elements in the first quadrant define the consolidated meanings for this social group and
organize the SR about immigrants. In this quadrant, the words stand out: opportunity, foreigner,
courage, and suffering. As a result, elements involving the meanings and feelings in the migratory
experience, the reasons for migrating and definitions/nomenclatures are presented as a possible
central nucleus.

Then, in the first periphery (upper right quadrant), there are words that are evoked frequently,
but not as readily. These are elements that give strength to the SR, complementing the meaning
of the central nucleus, and the words “culture”, “hope”, “refugee” and “difficulty” stand out,
bringing complementary aspects to the first quadrant, based on feelings, definitions and migratory
experience, which go, above all, through culture, presented as the most prominent element.

In the lower left quadrant is the contrast zone, which contains elements that are readily
evoked, but with below-average frequency. This quadrant highlights the words: “language”,
“housing”, “adaptation”, and “unemployment”. This brings up elements associated with
the migratory experience, with practical day-to-day issues that can facilitate or hinder the
immigration process, such as language barriers, financial difficulties, adaptation, among others.
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Fig. 1. Results of the IRaMuTeQ ranking of evocations produced
in response to the inducing term “immigrants”

The fourth and final quadrant (bottom right) shows the terms in the second periphery.
These are words with lower frequency and higher order of evocation and indicate the
differentiations in the group surveyed. This is the quadrant with the highest number of words,
where the following stand out: “dream”, “new beginning”, “hunger”, “strength”, “solidarity”,
among others. It presents diverse and peripheral aspects, both positive and negative, which they
believe are associated with the migratory process.

The words cited may have been more readily evoked for various reasons, such as social
contexts, situations experienced, readings, among others, and do not necessarily reflect what
is most important in the subjects’ SRs. For this reason, it is also important to consider the
importance attributed to the evocations, based on a conscious valuation by the subjects. With
this in mind, the participants were asked to indicate, among the words evoked, the two they
considered to be the most important. When asked to indicate the most important words, the
word “opportunity” was the most frequent, mentioned 19 times. This was followed by the words
“courage” (f=16), “hope” (f=14), “culture” (f=14), “foreign” (f=13), and “refugee” (13). When we
compare the words that were in the possible central core zone, we can see that not all of them
confirm their centrality based on the respondents’ attribution of importance. Thus, the words
“opportunity” and “courage” are those with the strongest indications of occupying the central
elements of the SR about immigrants.

Regarding the evocations of the inducing term “violence against immigrants”, 945
evocations were obtained (5 evocations per participant), with 336 different words, 234 words
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that were evoked only once and 102 words with at least 2 occurrences. The minimum frequency
was 2.81, the diversity index was 0.35 and the variability index was 0.30. Thus, there is greater
homogeneity. In the prototypical analysis (Figure 2), among the words evoked, the word
“prejudice” (96) had the highest frequency of evocation, followed by the words “xenophobia”
(53), “racism” (43), “ignorance” (39) and “intolerance” (30).
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Fig. 2. Results of the ranking analysis of evocations produced in response
to the inducing term “violence against immigrants”

In the elements of the first quadrant, the same words cited as the most frequent stand out.
This indicates that a possible central core of this SR involves the meanings, theoretical concepts,
motives and characteristics related to violence against immigrants. Then, in the first periphery,
there are elements that give strength to the SR, complementing the meaning of the central core.
The words “intolerance”, “fear”, and “sadness” bring complementary aspects to the first quadrant,
based on negative feelings and motives related to the phenomenon. The lower left quadrant
shows the contrast zone, containing the words “injustice”, “abuse”, “cruelty”, “misinformation”,
“neglect”, among others. This shows elements associated with moral evaluations, criticism and
influences related to violence against immigrants. The fourth and final quadrant (bottom right)
shows the terms of the second periphery. This is the quadrant with the highest number of words,
where the following stand out: “hatred”, “crime”, “poverty”, “hunger”, “anger”, among others.
It presents diverse and peripheral aspects, complementary to the previous quadrant. Elements
related to feelings, concepts, consequences and practical issues surrounding the experience of
violence against immigrants are present.

When participants were asked to name the two words, they considered to be the most
important, the word “prejudice” was mentioned 58 times as the most important. This was
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followed by the words “xenophobia” (f=29), “intolerance” (f=19), “ignorance” (f=18), and
“racism” (f=18). Of all the evocations, when we compare those that were in the possible central
core zone, we can see that there are slight changes in their centrality based on the respondents’
attribution of importance. Thus, the words “prejudice”, “xenophobia”, and “intolerance” have
strong indications of being the central elements of the SR on violence against immigrants.

In terms of statistical analysis based on the answers to the online questionnaire, most
participants disagreed that immigrants are a threat; however, among the nationalities, the
Chinese were rated as slightly more threatening. In relation to border control, the majority were
againstit; however, compared to the question about threat, there was a lower percentage against
it. Most participants do not consider that immigrants contribute to the increase in violence in
Brazil; however, among the nationalities, Venezuelans were considered to contribute the most
to the increase. Regarding rights and public policies, half of the participants totally agreed that
immigrants and locals should have the same rights, and only 29.6% totally disagreed that only
Non-Governmental Organizations (NGOs) should support immigrants.

More than half of the participants had medium responses (partially disagree, neither
agree nor disagree, and partially agree) to the items “Immigrants contribute to the competition
for vacancies in public services” (53.4%) and “the number of immigrants in Brazil is worrying”
(52.9%). Only 31.7% of respondents totally disagreed that immigrants contribute to increased
competition in the job market, and despite the small percentage of those who totally agreed
(7.4%), more than half of them marked the middle items (60.8%). Less than half of the
participants totally disagree that the government should close all borders until the coronavirus is
under control (41.8%); that the government should be more concerned with the local population
than with immigrants (46%); and totally agree that the government should provide emergency
aid to immigrants (49.7%). A significant number of participants believe that immigrants should
be treated with respect (91%). 98.4% report that they have never practised violence or been
involved in conflicts with immigrants, but only 64.6% of participants have never witnessed
violence against immigrants. Furthermore, when calculating the total scores, for the “violence
and threat” factor there was an average of 1.39 (SD = 0.52), for the “aspects favourable to
immigration” factor M = 4.14 (SD = 0.71), and for “aspects unfavourable to immigration and
xenophobia” M = 1.55 (SD = 0.60). The final ranking shows that the majority (88.90%) have a
positive perception of immigrants.

Of those who said they had witnessed violence against immigrants, most said they had
witnessed structural violence (24.9%), institutional violence (21.7%), and psychological violence
(19%). More than half reported not being close to immigrants (75.6%), but most respondents said
they would study, work and be friends with immigrants. However, this number drops significantly
when the relationship becomes closer: approximately half would invite an immigrant to visit
their home, and only a third would have a romantic relationship. In general, participants tended
to relate slightly more to Europeans and less to Chinese, compared to Venezuelans and Haitians.

A Spearman correlation was then carried out, which showed that: people who are concerned
about / fear the entry of immigrants into the country had greater agreement with the factors
“violence and threat” and “unfavourable aspects ofimmigration and xenophobia”. Participants who
considered Haitians to be colder people were more likely to agree with the “violence and threat”
factor. Those who agreed with the statement that people need to deserve to get support from
others had answers that were more related to the factors “violence and threat” and “unfavourable
aspects of immigration and xenophobia”. Participants who answered that they would like to help
immigrants in need more; consider their political position to be extreme left or left-wing; would
start a friendship with Venezuelans; and would invite a Haitian immigrant to visit their home,
showed greater agreement with the factor “aspects favourable to immigration”, demonstrating
a higher level of acceptance of immigrants’ presence. Using MANOQOVA, it was possible to see that
“Do you fear / worry about immigrants entering the country?” is related to the factor “violence
and threats” (F = 10.049; p = 0.0001) and to the factor “aspects unfavourable to immigration and
xenophobia” (F=8.271; p = 0.0001). Those who are more fearful and concerned about immigrants
entering the country are more unfavourable and show more violence and threats. Additionally,
respondents who had witnessed cases of sexual violence against immigrants tended to associate
immigration predominantly with the “violence and threat” factor.
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Political position was significantly related to the factor “aspects favourable to
immigration” (F = 4.944; p = 0.003). The far-left group had a significant difference with the
far right (p = 0.002); the left had a significant difference with the right (p = 0.033); and with
the far right (p = 0.0001). Thus, those on the extreme right differed the most in terms of
favourable aspects, i.e. they were the least favourable to immigration, followed by those who
considered themselves to be on the right. Political position is also significantly related to the
factor “aspects unfavourable to immigration and xenophobia” (F =4.002; p =0.010). There was
a significant difference between extreme left and extreme right (p = 0.07); left and extreme
right (p = 0.0001); there was even a significant difference between right and extreme right
(p =0.004). In this case, those who considered themselves to be on the extreme right were the
most opposed to immigration.

The results of the network analysis revealed significant correlations between the variables
studied. There was a strong negative association between race and reports of physical violence,
with White participants reporting having witnessed more cases of aggression against immigrants
compared to other groups. Race was also shown to be related to political positioning, as most
self-declared extreme right-wingers were White. On the other hand, participants who identified
with the far left were the ones who most often reported having witnessed physical violence
againstimmigrants. As for sexual violence, age emerged as a relevant factor: younger participants
were the ones who most often mentioned having witnessed this type of violence. The analysis
also showed that Black respondents tended to be younger than other respondents. Regarding
gender, women reported feeling more fear in the presence of immigrants than men. These
patterns suggest complex dynamics between sociodemographic characteristics and perceptions
of immigrants, with significant variations depending on the type of interaction analysed.

Furthermore, the analysis identified significant positive correlations between certain
experiences and attitudes towards immigration. Participants who had lived abroad showed
noticeably more favourable responses towards immigrants, as did those who knew immigrants
personally or were closer to this group. It was also observed that participants who declared some
religious affiliations were more likely to know immigrants personally.

In the centrality measures, it can be seen that the most important question in the
questionnaire, which directly influences the participants’ answers, is whether the participant
knows any immigrants. In addition, having witnessed sexual violence against immigrants is the
second variable that makes the most connections with others, with the least distance from the
other variables and the greatest strength. The participant having lived in other countries and
feeling afraid of immigrants are also relevant items in this system.

Regarding the qualitative study into SRs on violence against immigrants, the data was
analysed using a text corpus, which was submitted to a CHD using the IRaMuTeQ software. 235
text segments (TS) were analysed, retaining 76.6% of the total, generating five classes (Figure 3).
In addition, the variables gender, political position, schooling and proximity to immigrants were
controlled for. In the first partition, subcorpus A was divided into class 5 (Lack of opportunities
and exclusion) and a subcorpus, which was divided into two distinct classes, class 3 (Explanations
and influences) and class 2 (Beliefs related to immigration). In a new partition, subcorpus B
was divided into class 1 ((In)existence and forms of violence against immigrants) and class 4
(Macrosocial aspects), giving rise to a total of five classes. These were named and given meaning
by the researchers based on the Text Segments (STs) belonging to each class. The divisions
between the classes are made by semantic similarities and differences and the most significant
words were verified using the chi-square test (x? = 3.84, considering a degree of freedom equal
to 1) and p-value < 0.0001.

The first class to differ from the rest of the corpus was class 5 “Lack of opportunities and
exclusion”. Representing 14.4% of the content analysed, it is made up of terms associated
mainly with locals who are postgraduates / graduates and who do not know immigrants. Its
content revolves around the difficulties encountered by immigrants in Brazil, due to the lack of
opportunities and / or finding low-paid jobs, discriminatory and exclusionary relations in work and
education spaces, among others. To elucidate these aspects, the following is an excerpt referring
to workplaces: “I find it difficult for a company to give an opportunity in a more intellectual
position” (local man, centre political position, graduate and does not know immigrants).
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Fig. 3. Dendrogram of the corpus “violence against immigrants for locals”

The second class to be differentiated, class 3, named “Explanations and influences”,
correspondsto30%ofthe STsthatthe analysis obtained andis mainly associated with localwomen.
This lexical context talks about explanations and influences of violence against immigrants, the
influence of the media and relations between locals and immigrants. The following excerpts
illustrate the content of this class, based on speeches that point to explanations of the causes and
influences attributed to the problematic phenomenon: “so they have to adapt to us and we have
to adapt to them, but this often doesn’t happen and because people don’t have any education
or information, they think they can treat people who come from outside in any way” (local man,
left-wing, postgraduate and knows but has no contact with immigrants); “One person’s attitude
has repercussions on others too, the way they think, social networks also contribute a lot to this
prejudice and so it often spreads false news and ends up influencing them” (local woman, left-
wing position, postgraduate student and friend of immigrants).

Next, class 2 “Beliefs related to immigration” corresponds to 13.9% of the STs that the
analysis obtained. This appeared associated with those who know but do not have close contact
with immigrants. The excerpts present beliefs about immigration, how the government and the
population itself should deal with the phenomenon, motivations and behaviour of immigrants in
the country. As in the content shown below: “I think that if the issue were dealt with more and
in the right way and seen from a different perspective, perhaps from their perspective, because
I don’t think that anyone in their right mind who isn’t going through difficulties in their home
country would leave there to come here simply for the sake of coming, there’s a reason” (male,
left-wing local, graduate and knows, but has no contact with immigrants); “There are different
types, those who want to come here and make a life for themselves, work, make a family, help
the country they’re coming from, and those who want to stay on the soft side, on the poverty line,
just like anywhere else” (local woman, right-wing, graduate, has contact, but is not friends with
immigrants).
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Class 1, named “(In)existence and forms of violence against immigrants”, corresponds to
25% of the STs and is mainly associated with graduates with a left-wing political stance. The
excerpts refer to opinions on the existence or not of violence against immigrants and its different
forms. The different types of violence can be seen in the following statements: “I believe that it
is in selection processes, in job vacancies, of someone not hiring him for the simple fact that he
is an immigrant, even really physical violence or violence of the kind that I believe is disregard”
(local woman, left-wing, graduate and has contact with, but is not friends with immigrants);
“they suffer all this kind of violence, physical violence, humiliation, being in need” (local woman,
right-wing, with high school education and knows, but has no contact with immigrants). Beliefs
and opinions about the existence and form of violence can be seen in the following statement:
“I don’t see anyone beating up immigrants, | think that perhaps other classes suffer more from
violence [...] not that this type of violence doesn’t exist, but | think that in general they are not
discriminated against because they are immigrants, when they are, it’s rarely a minority” (local
man, centre, with a degree and immigrant friends).

Class 4, called “Macrosocial aspects”, corresponds to 16.7% of the STs that the analysis
obtained. It was associated with postgraduates, who have immigrant friends, with a centre
political position. The excerpts present macro-social aspects, explanations, beliefs and opinions
about rights, government actions, actions that could reduce violence, among others. As shows
below: “I think that the root of everything is education and, of course, the very vulnerability that
we have in Brazil, so there are already a lot of people going hungry” (local woman, from the
centre, with a postgraduate degree and immigrant friends); “a certain form of violence on the
part of the government in not treating these people, in not welcoming them” (local woman, from
the left, with a degree and knowledge, but no immigrant friends).

In general, the interviews were permeated by SRs related to violence against immigrants,
its existence or not, different forms, beliefs about the relationship between locals and
immigrants, behaviours, explanations, influences on the causes of this phenomenon, among
others. Psychological, verbal and symbolic types of violence were more present, while physical
violence was less frequent. This appeared, in general, when the participant reported hearing
someone talking about or in the media, for example: “there is an aggressiveness and a lack
of respect towards immigrants, who consider that they are coming to steal jobs, that they are
taking advantage, so there is not only physical violence, but mainly in a more verbal form” (local
man, left-wing, graduate and with immigrant friends).

There were also statements comparing the South with the North of the country, with
beliefs that differentiate the form of violence suffered here and there. The majority of those
interviewed said they had not witnessed it, but believed that violence against immigrants does
exist, generally with positions against violence: “for me it’s absurd, it’s absurd in any case, it’s
pure hatred and prejudice and it’s sad like that” (local woman, left-wing, high school graduate
and knows, but has no immigrant friends). It should also be noted that many participants said
they had never stopped to think about the phenomenon, had no knowledge or opinion on the
subject. One of the participants said: “To be honest, | don’t know much about it, | don’t see
much about it on the traditional media, television at least” (male immigrant, left-wing, graduate,
knows, but has no contact with immigrants).

As a way of investigating the mute zone of the SR, participants were asked what they
believe family members, friends and other people in general (the Brazilian population) think
about violence against immigrants, divided into four categories: polarization, unfavourable to
violence against immigrants, favourable to violence against immigrants, and neutrality. It should
be noted that some participants distinguished family members from friends, considering that
friends would have more similar representations to the participant compared to their family.

When asked if they had ever been involved in a conflict with immigrants, 19 people replied
that they had never been involved in such situations, while one person reported an episode in
which an immigrant, after having his job application turned down due to the unavailability of a
vacancy, reacted with insults. When asked if they had ever witnessed any conflict or violence
with immigrants, seven said no. Of those who had, five had witnessed situations of prejudice
and / or discrimination; three had witnessed situations of humiliation and verbal aggression;
two had seen it in the media; two had witnessed job insecurity; two had witnessed situations of
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racism and xenophobia; and two had witnessed institutional violence (one in health and one in
public security). As an example: “I’'ve witnessed a few moments where they’ve been humiliated,
treated like thieves, like indigents and had to abandon their merchandise [referring to immigrants
who sell things on the street]” (local man, left-wing position, with higher education and knows
and has immigrant friends).

From the above, it emerged that immigrants were represented by local people based
on definitions, motivations for migrating, personal characteristics, positions, difficulties,
among others. The attitude of the participants was generally in favour of immigration and
the development of public policies for this population, although almost half said they had no
knowledge or opinion on the subject and there were statements with stereotyped beliefs. In
addition, most interviewees believe that the SR that circulates in society about immigrants is
negative and unfavourable to them. In relation to violence against immigrants, there were SR
permeated by opinions about the existence or not of violence, the types involved, the presence
of stereotypes, influences / explanations about violence, among others. The majority said
they had never practiced violence, but the percentage decreased when asked if they had ever
witnessed the phenomenon. In addition, other themes were mentioned, such as macro-social
aspects, possible actions to reduce violence, comparisons between regions, among others.

Discussion. Based on the content obtained from the evocations related to the inductive
term “immigrants”, it is possible to highlight the polysemy present in the SR of this phenomenon
for locals from the southern region of Brazil. In general, the elements evoked by the participants
refer to explanations about motivations to immigrate, different concepts that are disseminated
and associated with immigration, cultural differences, personal characteristics, such as courage,
as well as negative aspects commonly experienced when migrating, such as difficulties, work
issues and suffering. In line with the literature, the participants attributed a series of motivating
factors to migration, such as the search for work and study opportunities, better pay and higher
quality public services. The broad meaning of the term “opportunity” refers to one of the main
motivations for voluntary immigration, related to a life plan or project and the search for better
living conditions.

Linked to this, another term frequently evoked by the participants was “hope”, associating
a possible feeling experienced by immigrants, a subjective issue linked to the materiality of the
motivations for immigrating. However, the hope for better living conditions and opportunities is
not necessarily realized on arrival in the country of destination, many immigrants become victims
of exclusionary relations. The motivations for immigration (whether voluntary or involuntary)
also reflect the evocation of other terms associated with immigrants, such as foreigner and
refugee. The term “foreigner” is an old one, once seen as the “other”, the “stranger”. In the
scientific and legislative world (reified universe) the term is no longer used, but it still circulates
in the consensual universe (common sense). The term “refugee” is widely used in both universes,
but with the specificity of involving involuntary immigration. In this way, we can see that the
reified and consensual universes are in constant interaction and imply relationships and an
understanding of the world [Moscovici, 2003]. It is important to note that SRs emerge from this
interaction, tending to make the unfamiliar familiar [Moscovici, 2003].

By highlighting the terms “culture” and “suffering”, the participants’ statements appear
to be in line with the scientific literature in the area. The migratory process involves removing
the subject from their cultural context, which can lead to a state of psychological vulnerability
and, consequently, suffering. Among various definitions, theories and different perspectives on
culture, one possibility is to consider it as a system made up of different elements that provide
the subject with indications of how to act and think coherently, acting as a compass that guides
the subject in their life. Language, customs, food, artistic manifestations, social functions and
forms of care are examples of the properties of culture. Immigration is an encounter between
different cultures, ways of living and ways of knowing how to exist. According to the author, this
encounter generates changes, which can take the form of integration, expansion and cultural
enrichment, or a negative direction of increased prejudice and exclusion.

Before migratingtoBrazil,immigrantstendtoimagineitasacountrywith manyopportunities,
high salaries and great hospitality; however, after migrating, they tend to face heavy work, low
salaries, exhausting working hours and precarious conditions. This false image of hospitality is
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also reflected in various difficulties usually faced by immigrants, such as bureaucratic obstacles,
difficulties in learning the language, issuing documents, validating diplomas, guaranteeing rights,
obtaining decent housing, accessing public services and social programs, as well as dealing with
discrimination, social isolation and poverty. In this sense, by mentioning suffering, courage and
difficulties, a large proportion of the participants recognize that this process involves a series of
challenges. Other terms, such as dream, new start and strength, bring a perspective that, despite
so many difficulties, immigrants have personal characteristics and goals that make “migrating”
possible. Thus, overcoming difficulties appears to be linked to individual characteristics. This
discourse is in line with neoliberal and conservative logic, which individualizes social phenomena.
These terms are complementary to the central elements of the local’s SR about the immigrant.

In several statements, it was possible to observe an understanding that the injustice, poverty
and misinformation to which immigrants tend to be subjected increase the group’s vulnerability,
either through a lack of knowledge about their rights or exposure to situations of inequality
and abuse. From this perspective, the exploitation inherent in the neoliberal capitalist system,
especially through the dismantling of social rights, worsens living conditions, widens inequalities
and increases social frustrations. This context contributes to the perception of immigrants as
“problems” for the locals in the destination country.

Regarding attitudes towards government actions, there was a polarization in the speeches,
with participants defending the expansion of policies favourable to immigration and others being
opposed. With regard to the favourable perspective, the importance of welcoming policies,
integration into the job market, housing, among others, was present. These elements corroborate
studies that point to the importance of adequate public policies that enable immigrants to be
welcomed with dignity and integrated into society. Although the Migration Law (Law 13.445,
of May 24, 2017) [Brasil, 2017] guarantees immigrants, on an equal footing with nationals, the
inviolability of various rights through public policies, there are still profound challenges in its
consolidation [Bousfield, et al., 2025].

As for the perspective unfavourable to immigration, there were aspects such as advocating
greater border control and opposing public policies in general. These included statements that
raised concerns about the number of immigrants, the fear of change and the beliefs involved,
such as linking immigration to an increase in crime, illustrating the xenophobia present.
Thus, according to Z. Bauman [2017], xenophobia arises from the fear that is constituted by
stereotypes of immigrants as “invaders”, “criminals”, among others. However, according to the
literature, there is no statistical evidence that can link an increase in the number of immigrants
to an increase in the rate of any type of crime.

Furthermore, some interviewees based their rejection of such policies on the argument that
they implied taking rights away from Brazilians to give them to “strangers”. From this perspective,
immigrants do not deserve to enjoy the same rights as “good” citizens. The nationalist conception
understands that a certain territory belongs to national citizens, representing immigrants as a
threat, presupposing the opposition between “us” and “others”. In addition, the attitude against
public policies is also related to the concept of a minimal state, from a neoliberal perspective. The
latter argues that state intervention should only occur in cases where it is necessary to regulate
and stabilize market situations and free competition, leaving social protection and the guarantee
of basic rights in the lurch. This neoliberal perspective contributes to the reduction of social
rights, increasing inequalities and spreading the perception of immigrants as problems/costs for
society. However, it should be noted that this position is a minority in the sample investigated.

In general, economic perception is the predominant factor in attitudes against immigration.
Although many participants gave neutral answers about the competition for jobs and the
number of immigrants, most believe that the population associates immigrants with competition
for jobs and public services, seeing their increase as worrying. This is in line with studies that
identify SR that characterize immigrants as unwanted and as competitive threats. However, this
concern with the volume of immigration has proved to be disproportionate: in 2019 immigrants
represented only 0.4% of the Brazilian population, which was overestimated by 75 times by the
local population. This phenomenon corroborates the thesis of Z. Bauman [2017] that immigrants
are converted into elements of “discharge” of social tensions, functioning as scapegoats that
divert the focus from structural problems.
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The COVID-19 pandemic illustrated the polarizations around this issue in the data
collected. While some advocated more immigrant-friendly policies, others advocated closing
borders and focusing government efforts on the locals. This data reflects the idea of intergroup
differentiation. According to H. Tajfel [1983], in contact with the threat of the different, the
ingroup tends to strengthen itself by rejecting the outgroup, through its exclusion. Exclusion
translates into estrangement, keeping the individual apart from a group, closing off access to
goods, resources, roles or status [Jodelet, 2011]. In addition, nationalist discourses defend the
exclusion of the “other” and have contributed negatively to the guarantee of immigrant rights.
In this direction, the nationalist conception represents immigrants as a threat to the national
territory, presupposing the opposition between “us” and “others”, thus defending the closing of
borders and that public policies should prioritize the locals.

It was also possible to see that one of the variables with the greatest influence on the
participants’ responses was having some proximity to an immigrant. In addition, proximity to
immigrants contributes to their humanization, as they can speak, demonstrate and help construct
information for their own SR — which corresponds to one of the dimensions of SRT. The distance
from the immigrant reality reported by the research participants portrays the isolation and social
exclusion of this population, in line with what has been pointed out in other studies.

In line with this, we can mention the case of participants who have lived in other countries
and are closer to immigrants, resulting in more favourable responses to immigration. Participants
who said they had a religion also generally knew an immigrant, possibly due to the presence of
religious organizations helping to integrate immigrants. For example, the Pastoral do Migrante,
Caritas, Acdo Social Arquidiocesana, among other charitable institutions, offer guidance and
assistance in the most immediate situations [Silva, Bousfield, Leandro, Silva & Bousfield, 2021].

Although many of the participants indicated that they would study, work and be friends
with immigrants, the closer the relationship, the less the desire to form ties. This number is
even lower when nationality is taken into account, with Chinese, Venezuelans and Haitians
having the lowest rates. These results illustrate manifest discrimination, characterized by the
distancing of groups affected by prejudice. It describes that social prejudice is made up of beliefs,
affections and attitudes of a negative, aversive and excluding nature, such as distancing oneself
from the people targeted by prejudice and opposing contact with these groups. In addition,
the importance of intersectionality in the formation of prejudice is highlighted, given that the
participants articulate different social markers of race and nationality for the construction of
distance and social exclusion.

Among the sample analysed, it was found that most participants have beliefs, attitudes
and SR against violence directed at immigrants. In addition, a significant number of participants
believe that immigrants should be treated with respect. However, some nuances were observed,
which will be discussed in the following text.

Most participants disagreed that immigrants were a threat, but the Chinese were rated as
slightly more “threatening”. This may be due to the COVID-19 pandemic, which was taking place
at the time the questionnaire was administered. The pandemic generated a sense of threat, fear
and anxiety, which, coupled with a lack of information, fake news about the disease and political
decisions, led to an increase in xenophobia.

Another finding is that most participants do not think that immigrants contribute to the
increase in violence, but Venezuelans were considered to be the biggest contributors. The
increase in the number of Venezuelan immigrants in the country, the political and economic
crisis in Venezuela and the way they are portrayed in the media all contribute to the circulation
of pejorative SRs about Venezuelan immigrants. Studies indicate that Venezuelans are received
in Brazil as potential aggressors and that the spread of fake news contributes to this, as illustrated
by the attacks that became known in 2018 as “Bota Fogo!” (Put Fire), due to the images of
people setting fire to Venezuelan immigrants’ accommodation after a fake news story about a
Venezuelan stabbing a Brazilian shopkeeper.

One of the participants reported the institutional violence of fellow doctors in their care
of immigrants, who, according to her, do not give importance to the care of this population
and make no effort to establish a dialog. There are many barriers involved in providing quality
care in health policies. It is necessary to adapt the practices of public servants when dealing
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with immigrants, as the encounter between two different cultural logics can generate unease.
In addition, professionals need to take an ethical-political stance in their institutional work,
considering the multiplicity of contexts, cultures and languages, taking care not to base their
practices on the Western biomedical model, reproducing a colonial logic.

On the other hand, some participants say they don’t believe there is violence against
immigrants, using the idea of Brazilians as a hospitable nation as a justification. For them, the
person is not discriminated against because they are an immigrant, but for other reasons, such
as racism or their own actions. In this way, the social marker of nationality and the very identity
of being an immigrant are minimized, as well as individualizing and blaming the individual who
is victimized. Thus, in the participants’ speeches, the idea of Brazilians as cordial and welcoming
returns and is presented in gradations: among the participants who believe that violence does
not occur; at another level, those who believe that “only” symbolic and psychological violence
occurs; and at another gradation, those who mention that there are various forms of violence
against immigrants in Brazilian society.

Elements about the lack of opportunities, discriminatory and exclusionary relationships in
work and education spaces were also presented. D. M. Faustino and L. M. Oliveira [2021] state
that xenophobia occurs within a construct of structural discrimination, for example, despite
qualifications and experience, immigrants do not have the same job opportunities as locals.
It is pointed out that despite legal provisions for labour rights, in practice, many immigrants
work informally, are poorly paid and work in precarious conditions. There are also barriers in the
educational context. Although laws guarantee the inclusion of immigrant students, in practice
there is no support for welcoming them, contributing to social exclusion. Studies also point
out the need to pay attention to microaggressions against immigrant students in the school
environment. Thus, work and education are considered essential factors for integration, social
emancipation and reconfiguring the immigrant’s life project.

It is also noteworthy that some of the participants made comparisons between the South
and North regions, indicating a perception of greater severity of violence in the North. Since
2017, there has been a growing influx of Venezuelans seeking refuge in Roraima. However,
the public policies adopted — marked by a securitized approach with measures such as the
installation of fences in public squares and the negligent actions of the police forces — ended
up aggravating the vulnerability of these immigrants, leaving many in a situation of social risk.
Studies also point out that it has become routine for locals to attack immigrants in Roraima.
However, studies show that violence against immigrants does not only occur in the North. For
example, situations experienced in the Greater region of Floriandpolis include mockery related
to difficulties in understanding the language and humiliation in the workplace, among others.
Studies also present the marginalization of Haitians in Curitiba / PR, based on expressions such as
“South is my Country” and “Republic of Curitiba”, which denote the regionalism present. In this
way, it is understood that despite the SRs present that violence is more explicit and intense in
the North, this phenomenon also occurs in the South, but not as publicized, debated and explicit,
and still associated with the idea of the welcoming Brazilian.

Regarding the participants’ positions, although the majority were in favour of the presence
of immigrants, some had opposing attitudes and statements permeated by xenophobia. In this
sense, it can be seen that the SR about immigrants is controversial [de Rosa, Bocci, Nubola &
Salvati, 2020; de Rosa, Bocci, Bonito & Salvati, 2021; Giacomozzi, DeRosa, Silva Gizzi & Moraes,
2023; Moscovici, 1988; Silva, Tribees, & Bousfield, 2024]. The progression of conflicts involving
controversial SRs generates polarization around a phenomenon. Thus, there is a current
opposition of ideas: immigrants perceived as potential resources or as victims; versus immigrants
perceived as a threat, with stigmatizing beliefs [Giacomozzi, DeRosa, Silva Gizzi & Moraes, 2023;
Silva, Tribees, & Bousfield, 2024].

It was also possible to identify the effects of political positioning on the construction of SRs,
attitudes and social practices in relation to the phenomenon of violence against immigrants.
Participants who considered themselves to be extreme left-wing were more likely to agree
with the factor “aspects favourable to immigration” and those who considered themselves
to be extreme right-wing were more likely to agree with the factor “aspects unfavourable to
immigration”. In the research by A.l. Giacomozzi and M.M. Vitali [2022], the authors show that
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the speeches of political leaders are sources of information and contribute to the formation of
opinions, beliefs and SR about immigration for the Brazilian population.

Finally, it should be noted that, in general, most of the participants said they believed that
violence against immigrants exists, even though they were against it. In this sense, the factor of
social desirability stands out and it is worth considering that most participants have a high level
of education and a political position that is either left-wing or centre, which is more favourable
to immigrants. In addition, almost half of the respondents said they had never thought about the
phenomenon or had no knowledge of the subject, believing that the topic should be addressed
more in society. It is therefore important to reflect on the fact that this is possibly a little-known
subject, which could illustrate the processes of anchoring and objectification of an SR under
construction [Moscovici, 2012]. In addition, the lack of interest from public sectors, the media
and the population in general on the subject has repercussions on the lack of information — an
essential dimension in SRs — which influences the emptying of content and the reproduction of
stereotypes. As Z. Bauman [2017] points out, the population in general considers immigrants to
be strangers about whom they know too little to come up with appropriate responses.

The participants attribute the causes of violence to factors such as ignorance, intolerance
and disrespect, terms that carry a negative connotation and reflect a position against violent
acts. They point out that misinformation and a lack of tolerance for what is different contribute
to the occurrence of violence, in line with studies such as those by D. Jodelet [2017] and
others. According to the latter, misinformation can generate anxiety, fear and a perception of
threat, impairing the capacity for reflection and fostering intolerance, which in turn leads to
discriminatory and violent practices against immigrants. However, when explaining violence,
participants tend to emphasize moral values — such as the lack of respect — while minimizing
social, cultural and structural aspects. Thus, they emphasize that racism and xenophobia are the
result of “evil”, reducing a structural problem to individual and affective issues.

In the SRs of violence against immigrants, macro-social aspects were also present, such
as explanations, beliefs and opinions about rights, government actions and actions that could
reduce violence. These were brought up mainly by respondents with a high level of education
and who have some proximity to immigrants. The statements criticize the marginalization and
exclusion of the immigrant population, pointing out the need for public policies

We also highlight the role of emotions and affections as important dimensions in the study
of SRs. In the process of creating new meanings, emotions are fundamental, as they help to
interpret and judge social situations and objects. Among the feelings associated with violence
against immigrants, fear and sadness stood out, reflecting the psychological consequences of
these experiences. This evidence is consistent with academic production on the subject, which
describes that situations of violence can lead to greater psychological vulnerability, directly
affecting the mental health of immigrants. In addition, terms such as “hatred” and “cruelty”
appear as moral reactions, expressing indignation at these acts. These emotions not only reveal
a stance against violence but also play a fundamental role in the construction of SRs.

Finally, regarding the profile of the sample, we highlight the predominance of participants
with a high level of education and income, a factor that may have influenced the results obtained.
Research indicates that the higher the level of education and income, the less opposition there is
to immigration, as citizens with low qualifications may feel more vulnerable to unemployment,
and people with higher levels of education tend to view cultural exchange positively. In this
research, a qualitative assessment shows that many participants had a degree in the humanities
and the few participants who had more unfavourable responses to immigration had a high level
of education and income. In addition, it is necessary to weigh up the answers provided due to
the possibility that the results are linked to social desirability (one of the foundations of the mute
zone of an SR) which relates to the conscious attempt to show a positive image of oneself, hiding
negative judgments and against social norms in relation to violence against immigrants.

Limitations of the study. This study has certain limitations that should be taken into
account when interpreting the results. The sample is predominantly composed of participants
with higher levels of education and income, which may have influenced the generally favourable
attitudes toward immigrants. In addition, the use of self-report instruments may be subject
to social desirability bias, especially given the normative nature of the topic of violence. The
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regional focus on the southern part of Brazil also limits the generalizability of the findings to other
contexts. Future studies should consider more diverse samples and include different regions to
deepen the understanding of social representations of immigrants and violence against them.

Conclusions. The analysis of the SRs ofimmigration and violence againstimmigrants for locals
in the southern region of Brazil made it possible to highlight the complexity of these phenomena.
The term “immigrant” is polysemic and strongly linked to the search for better opportunities.
The participants generally recognized the various difficulties involved in immigration, such as
language and cultural barriers, which are reflected in precarious jobs, low socioeconomic status
and suffering. They also highlighted hope and courage as common motivators for immigrating.
The sample was in favour of immigrant rights, highlighting the need to guarantee a more effective
welcome through public policies. However, some opposed this, stressing that the government’s
priority should be local people.

Despite claiming to be in favour of immigrants, many of the participants don’t have a close
relationship with any of them. This makes it difficult to take a complex and sensitive look at
their experiences and can also lead to ignorance about violent acts against this population.
Most believe that violence occurs, attributing it to prejudice, xenophobia and racism. These
motivations, however, tend to be dealt with individually, claiming to be the result of individual
rejection, rather than a consequence of the country’s structural problems. Even though most
of the respondents reported not having committed violent acts against immigrants and were
unaware of examples of violent acts, those who did share mainly reported structural, institutional
and psychological violence. It was also possible to verify the belief that in the South prejudice,
and consequently violence, against immigrants would be lower than in the North of the country.
This data, however, does not corroborate the findings of scientific literature. It should be noted
that violence is a strongly normative issue, and social desirability may have played a role in the
answers given in this study.

The advances of this study include capturing elements of the SR of immigrants and violence
against them in the southern region of Brazil, contributing to greater specificity in knowledge.
In addition, the use of multiple data collection methods allowed for a more in-depth analysis
of the phenomenon, revealing the meanings attributed by the participants in a complex and
contextualized way. As a central finding, we highlight not only the variations in positions
according to the respondents’ political identification, but also the determining influence of the
degree of contact and proximity they have with immigrants — two analytical axes that proved
fundamental to understanding the different SRs identified.

For future research, we suggest looking more closely at the differences already identified
in the SR about immigrants among the locals of southern Brazil, with a particular focus on the
dynamics related to political identification. It is important to maintain the diversity of the sample,
incorporating participants from different social strata, levels of education and racial belonging,
which will allow us to verify how these factors are articulated with the political differences
already observed. Finally, we recommend investigating the SR of violence against immigrants
from the perspective of the immigrants themselves, allowing them to relate their experiences
and interpretations. This approach could reveal essential nuances for developing more effective
strategies for combating violence and welcoming immigrants, based on the reality experienced
by this group.

Adherence to Ethical Standards. The research was approved by the Human Research Ethics
Committee of the Federal University of Santa Catarina (Report No. 4.593.281) and conducted in
accordance with Resolution No. 510/2016 of the National Health Council for research involving
human beings in the Humanities and Social Sciences. Participation was voluntary, and all
participants provided informed consent prior to data collection. Anonymity and confidentiality
were fully ensured, and the data were used exclusively for scientific purposes.
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Immigration represents a complex and multifaceted social phenomenon that significantly transforms
individual trajectories, collective identities, and patterns of social interaction. It encompasses both
voluntary and involuntary movements, shaped by economic, political, and humanitarian factors. In the
Brazilian context, despite the officially proclaimed discourse of openness and hospitality, contradictions
persist due to the insufficiency of public policies and the presence of polarized social representations
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regarding immigrants and their integration into society. The issue of violence against immigrants, including
structural and institutional forms, further complicates this scenario. Social representations play a crucial
role in shaping perceptions of immigrants and legitimizing or challenging discriminatory practices.
Therefore, analysing how local populations perceive immigrants and violence against them is essential for
understanding broader processes of social inclusion and exclusion.

The study aims to analyse social representations of immigrants and perceptions of violence against
them among the local population in southern Brazil. The objectives include identifying dominant symbolic
meanings associated with immigrants, examining attitudes toward immigration and violence, and
determining the influence of socio-demographic and ideological factors on these representations.

Methods. The study used a mixed-methods design combining quantitative and qualitative approaches.
Data were collected through an online survey (n = 189) and semi-structured interviews (n = 20) with adults
born and residing in southern Brazil. The survey included free associations with the stimuli “immigrants”
and “violence against immigrants” and Likert-scale items. Quantitative data were analysed in SPSS and
JASP using descriptive statistics, Spearman correlations, MANOVA, linear regression, and network analysis.
Qualitative data were processed through content analysis and DHC in IRaMuTeQ.

Results. The findings demonstrate the ambivalent and internally contradictory nature of social
representations of immigrants. On the one hand, immigrants are associated with positive meanings such
as cultural diversity, opportunity, and social enrichment. On the other hand, negative perceptions related to
threat, prejudice, and xenophobia remain evident. Although the majority of respondents expressed support
for immigrant reception, manifestations of structural and institutional violence persist. The results reveal
significant relationships between perceived threat and xenophobic attitudes, while direct social contact
with immigrants and progressive political orientations are associated with more inclusive and supportive
positions. Qualitative analysis confirms this duality, showing that social representations vary depending on
education level, gender, political stance, and prior experience of interaction with immigrants.

The study also identifies a discrepancy between declared tolerant attitudes and actual social
perceptions, as well as a tendency to minimize or overlook the presence of violence against immigrants.
Particular attention is drawn to the persistence of stereotypes related to specific groups, especially in the
context of economic and epidemiological challenges.

Conclusions. The coexistence of inclusive and exclusionary discourses reflects the complexity and
polarization of social representations of immigrants in contemporary Brazilian society. Addressing these
contradictions requires a comprehensive and interdisciplinary approach that includes the development of
effective public policies, promotion of social dialogue, and enhancement of critical awareness regarding
migration processes. The findings highlight the importance of fostering inclusive attitudes, reducing
prejudice, and strengthening institutional mechanisms for the protection and integration of immigrant
populations. Prospects for further research include the expansion of empirical studies in diverse regional
contexts, deeper analysis of factors shaping social representations, and evaluation of interventions aimed
at reducing xenophobia and promoting social cohesion.
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HARDINESS OF STUDENT YOUTH IN CONDITIONS
OF CHRONIC STRESS: THE ROLE OF PERSONAL RESOURCES

Y cTaTTi NpeAcTaBNeHO pe3ynbTaTh TEOPETUYHOTO Ta EMMIPUYHOIO AO0CAIAKEHHS MUTTECTIMKOCTI
CTYZLeHTCbKOI MO/IOZi B YMOBAX XPOHIYHOr0 CTpecy i BU3HAa4YEHO posib 0COBUCTICHMX pecypciB y GopmyBaHHI
NCUXONOFYHOT  CTIMKOCTI. AKTYaNbHICTb AOCAIAMKEHHA 3yMOB/AIEHA 3POCTAHHAM pPIiBHA COLiaNbHO-
MCUXO/IONYHOTO HAMpPYXKeHHs cepes CTYAEHTIB YHACNiAOK BOEHHUX Ail, HecTabinbHOCTI couianbHOro
cepenoBuLLA Ta NiABULLEHUX OCBITHIX BUMOT, WO noTpebye nowyKy edbeKTMBHUX pecypciB aganTaLii Ta
NiATPUMKM NCUXIYHOTO 34,0P0B’A MOOAI.

TeopeTnyHy oCHOBY POBOTM CTAHOBAATb KOHLeNuji X)uTTecTinkocTti C. Maaai Ta C. Kobacu, a Takox
pecypcHui nigxig nosutMeHOI ncmxoTepanii H. Me3elwkiaHa, AKMIA po3rasgae ocobucTicHI pecypcu Ak
CUCTEMY NEPBUHHMX i BTOPUHHMX aKTyasibHUX 34i6HOCTeN, Wwo 3abe3neyyoTb NCMXONOFIYHY afganTaL,iio.

Pe3ynbTaT AOCNIAKEHHS 3aCBiAYMUAN, WO 3araNibHUI PiBEHb MKUTTECTIMKOCTI CTyAEHTIB NepebyBae
Ha cepefHbOMY piBHi, WO € TMNOBUM ANA MOAOAI B YMOBax TPUBA/MIOrO COLia/IbHOrO HanpyXeHHs.
Hali6inbw cPopmoBaHMM KOMMOHEHTOM MKWUTTECTIMKOCTI BMABMAACA 3a/yyeHicTb, fKa Bigobpakae
36epekeHHsa iHTepecy A0 HABYAHHA Ta KUTTEBUX MepcneKTUB. KOMMOHEHT KOHTPOO MAE MOMipHY
BMPAXKEHICTb, WO CBigYMTb NPO YacTKOBe 30eperKeHHsA BigyyTTA BMAAMBY Ha noAji »uTTa. HalimeHLw
PO3BMHEHUM KOMMOHEHTOM BWMABWUIOCA CNPUNHATTA XUTTEBUX TPYAHOLLIB AK BUKAMKY, LLO CBiAYUTb
Npo HAABHICTb TPYAHOLLIB Y MEePEeOCMUC/IEHHI KPU3OBUX CUTYALLIM AK MOXKIUBOCTEN A5 0COBUCTICHOTO
PO3BUTKY.

AHaniz ocobuCTiCHUX pecypciB MOKas3aB MepeBaXkaHHA MEPBUHHUX aKTya/lbHUX 34i6HOCTEN, WO
3a6e3nevytoTb €K3UCTEHLiNHI onopyu 0COBUCTOCTI, 30KPEMA HAABHICTb CEHCY KWTTHA, O0BipW, Hagii Ta
3[aTHOCTI 40 eMOLiMHOT 61M3bKOCTI. BTOPUHHI pecypcu, NoB’A3aHi 3 BiANOBIAANbHICTIO, ANCUMNAIHOW Ta
camoperynAaLieto, TakoX AEeMOHCTPYIOTb A0CTaTHIN piBeHb CPOpMOBAHOCTI. BCTAaHOBNEHO CTaTUCTUYHO
3HAYyLLi NO3UTMBHI B3aEMO3B’'I3KM MiXK KUTTECTIMKICTIO 1 OCOBUCTICHUMKW pecypcamu, WO NiATBEPAXKYE
ixHto BydepHy posib y NOA40NaHHI XPOHIYHOrO cTpecy.

OTpuMaHi pe3ynbTaTM CBigYaTb, WO KUTTECTIMKICTb CTYAEHTCbKOI MOMOA4I € AUMHAMIYHMM
NCUXOOFIYHUM Pecypcom, AKUIN GOPMYETbCA Y B3aEMOAIT EK3UCTEHLIAHUX, PEryIATOPHUX TA COLLialbHUX
YMHHUKIB. TpaKTUYHE 3HAYeHHA [OOCNIAMKEHHA MOMATAE Yy MOMAMBOCTI BUKOPUCTAHHA OTPUMaHUX
pe3ynbTaTiB A1 PO3pOBAEHHA NCUXONOMYHUX MPOrpamM PO3BUTKY 0COBUCTICHUX pecypciB, NPOdINaKTUKK
eMOLMHOr0 BUCHA)KEeHHA Ta NiABWLLEHHA afanTaliiHOro MoTeHUiany CTYAEeHTIB B YyMOBaX KpU30BUX
couiaNibHUX 3MiH.

Knwuoei cnoea: »ummecmilikicme, cmpec, ocobucmicHi pecypcu, cmydeHmu, WIPPF, coyianeHo-
rcuxosnoai4yHi pecypcu

roblem statement. The modern student environment is characterized by high
dynamism and constant expectations for cognitive, emotional and social engagement.
The combination of an intensive academic workload, uncertainty of professional
prospects, and external social factors creates conditions for chronic stress, which can significantly
affect the mental health and academic performance of students. Recent studies show that
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prolonged exposure to stressful situations not only reduces the effectiveness of educational
activities but also threatens psychological maladjustment and a decrease in the quality of life of
young people.

In conditions of such challenges, the phenomenon of hardiness attracts special attention,
as it is considered a set of psychological resources capable of mitigating the negative impact
of stress. Hardiness includes components of involvement, control, and perception of life as a
challenge, which allows an individual to effectively adapt, regulate emotions, and maintain
an active position in difficult life circumstances. However, despite significant attention to
this concept in foreign studies, the issue of the relationship between hardiness and personal
resources of students in the context of chronic stress in Ukrainian conditions remains
insufficiently studied.

Personal resources play the role of a buffer that promotes effective coping and adaptation.
At the same time, the lack of a systematic analysis of these resources and their impact on the
formation of hardiness limits the development of targeted programs of psychological support
for student youth.

That is why the integration of research into hardiness with the assessment of personal
resources is an urgent task of modern psychological science. Thus, the problem of the study
is to determine the mechanisms of interaction between personal resources and students’
hardiness in conditions of chronic stress, which has practical significance for the creation of
effective psychological and educational programs to support youth in difficult sociopsychological
conditions.

Analysis of the latest research and publications. In the context of this study, the work of
Ukrainian and foreign researchers has gained particular interest. Hardiness is considered [Rutter,
1985, 2006, 2012] as a relative ability to withstand psychosocial risks, which distinguishes it from
simple adaptation.

Suzanne S. Kobasa [1979] first described the concept of psychological hardiness as personal
hardiness under stress. Salvatore S. Maddi [2002] developed and popularized the concept of
“hardiness” in subsequent works and emphasized that hardiness is a psychological “power” that
includes three components:

1. Involvement — active participation in life.

2. Control — a sense of ability to influence events.

3. Perception of challenges as opportunities.

Connor-Davidson Hardiness Scale (CD-RISC) [2003] developed one of the most widely used
scales for measuring hardiness. Their definition emphasizes a person’s ability to successfully
withstand setbacks, adapt, and “thrive” in the face of adversity.

During a full-scale war, research into the impact of stress on the individual has increased
dramatically. This is especially true for young people, who experience not only the effects of
anxiety, bombing, power/heating, and water outages, but also learning conditions that require
adaptation to extreme conditions and planning for the future.

One of the psychological characteristics of a person that reflects their ability to effectively
withstand stress, maintain internal balance, and continue active activity in the face of adversity
and uncertainty is hardiness. Hardiness is viewed not as an innate trait, but as a dynamic
psychological resource that is formed under the influence of personal, social, and environmental
factors. In conditions of chronic stress, particularly in student youth, it performs a protective
function, reducing the negative impact of stressful events on mental health, academic
performance, and social adaptation. Hardiness is the basis of psychological flexibility, which is
characterized by the adaptability of thinking, behaviour and emotional regulation [CBigepcbKa &
Mixosuy, 2024, pp. 148-149].

In the work of [®ewyk, 2023, pp. 89—-90] it is emphasized that hardiness should be
interpreted as a specific model of individual behaviour in conditions of risk, uncertainty and
intense influence of external circumstances. It is manifested in the ability of an individual to take
an active position in overcoming difficulties and to bear responsibility for their own decisions
and actions even in difficult life circumstances. Personal hardiness involves a proactive approach
to solving problems, the ability to influence the course of events, as well as a willingness to take
risks, perceiving challenges as a resource for gaining new experience.
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The study [EropoBa & Yauko, 2021, pp. 64-65] emphasizes that the psychological
characteristics of students’ hardiness include several interrelated components. In particular,
involvement plays an important role, which is manifested in the individual’s conviction about the
value of their own activities and their perception of them as a source of interest and satisfaction.
Actually, hardiness is considered by the authors as a system of basic ideas about the world,
oneself and interaction with the social environment. In turn, for graduate students, the key
psychological characteristics of hardiness are neuropathic hardiness and a set of factors that
determine the features of its manifestation, since it is considered as a complex of individual
psychological properties of the personality, as well as strategies for overcoming stress, which
determine the behavioural reactions of a person in various stressful situations. At the same time,
for first-year students, the psychological specificity of hardiness is primarily associated with
imagination, which can be interpreted as a tendency to fantasize, daydream and mentally model
the ways to solve problems that a person faces.

[EpmakoBa & IBaHOBa, 2024, pp. 92—-93] emphasize that a high level of hardiness contributes
to the transformation of neurotic, destructive anxiety associated with public speaking into a
constructive state, in which a person moves from imaginary prediction of negative consequences
of active action. At the same time, the researcher emphasizes that hardiness is not a stable
characteristic of a person, but can develop in the process of gaining life experience, which
confirms the feasibility and effectiveness of training forms of work aimed at the development of
this psychological phenomenon.

In the study of students with and without disabilities under martial law by [OBuapeHKo,
2023, pp. 52-54; CuHakosa, boxoHkoBa, & MiHiH, 2025], it was found that there are no
significant differences between these groups, which is consistent with the results of previous
scientific research on the absence of a fundamental difference between people with and without
disabilities [MmxaHuoBa, 2021]. Such similarity may indicate a sufficient level of development
of personal resources of students with disabilities, their ability to effectively overcome life
difficulties, and maintain control over the course of life situations.

Previously unresolved parts of the general problem. Despite a significant number of
theoretical and empirical studies devoted to stress resistance and hardiness, a number of
important aspects of this problem remain insufficiently explored. In particular, there is a lack
of integrated research that examines hardiness in combination with personal resources within
the framework of positive psychotherapy, especially under conditions of chronic stress caused
by social instability and military challenges. Existing studies often focus either on individual
components of hardiness or on separate coping strategies, without considering their interaction
with internal resource systems of the personality.

Furthermore, the specific features of hardiness development among student youth in
prolonged crisis conditions remain under-researched. Insufficient attention has been paid to
the differentiation of primary and secondary personal resources and their role in maintaining
psychological stability, emotional well-being, and adaptive functioning. The mechanisms through
which personal resources transform stress into opportunities for personal growth are also not
fully established.

Another unresolved issue concerns the limited empirical data on the effectiveness of
resource-oriented approaches in strengthening students’ hardiness within the context of
higher education. There is a lack of studies that substantiate the practical implementation of
resource-based psychological interventions aimed at enhancing students’ resilience during
periods of long-term uncertainty. These gaps highlight the need for comprehensive research
that integrates hardiness, personal resources, and contextual stress factors to develop evidence-
based psychological support strategies.

The purpose of the article consists in studying the resilience of student youth in conditions
of chronic stress and determining the role of personal resources in ensuring psychological
adaptation. Analysis of the relationships between the level of resilience and primary and
secondary relevant abilities, balance of life spheres and orientation to meaningful models.

Research methods. The study used psychometric methods: S. Maddi’s Hardiness Survey
[2006] —to determine the ability and willingness of students to actively act in a stressful situation
according to the indicators: control, commitment, and acceptance of challenges. By determining

31



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

the level of students’ ability and willingness to actively act in a stressful situation according to
the indicators of: control, commitment, and acceptance of challenges, it is possible to determine
the level of hardiness indicators in students according to various sample indicators. Another
method used was Wiesbaden Questionnaire for Positive Therapy and Family Therapy (WIPPF
2.0) by N. Pezeshkian for diagnosing internal personal resources [Serdiuk & Otenko, 2021, pp.
11-14] - to identify personal resources of the individual that help to resist difficulties, study
current abilities, areas of conflict processing and basic emotional attitudes. Statistical analysis of
the data was carried out using the Jamovi software package (Version 2.6.19). First, descriptive
statistics — including the calculation of means (M), standard deviations (SD), and minimum (Min)
and maximum (Max) values — were used to summarize the primary variables. A percentage
distribution analysis was then conducted to categorize the high, medium, and low levels of the
examined indicators. To assess differences between groups, Student’s t-test was applied. Finally,
a Pearson correlation analysis (r) was performed to determine the statistical relationships
between hardiness and the various indicators of personal resources.

The sample consisted of 199 students from various universities, distributed as follows: the
University “Ukraine” (20.10%), Taras Shevchenko National University of Kyiv (37.19%), the Institute
of Postgraduate Education at Taras Shevchenko National University of Kyiv (34.17%), the Academy
of Labour, Social Relations and Tourism (4.02%), and other higher education institutions (4.52%).

The participants’ distribution by year of study was broken down as follows: 1st year (7.54
%), 2nd year (8.54%), 3rd year (5.03%), 4th year (3.52%), and 5th year (75.37%). In terms of
gender distribution, the sample was 80.40% female and $19.60% male.

Regarding the participants’ place of residence at the time of completing the questionnaire,
175 students were located within Ukraine and 25 students were based outside Ukraine. The
study was conducted in 2022-2024, during the period of full-scale military operations, which
caused an increased level of stress in the sample. The student survey was conducted in the
format of electronic testing (filling out a Google form). All respondents agreed to participate in
the study and were familiarized with its goals. In the questionnaire, students indicated: gender,
age, name of higher education institution, course of study, and place of residence at the time of
filling out the questionnaire (Ukraine or outside Ukraine).

Presentation of the main research material. In conditions of prolonged social tension,
military instability and uncertainty of the future, the psychological hardiness of student
youth acquires the status of one of the key factors in maintaining mental health and adaptive
functioning. Hardiness is considered in modern psychological science as an integral personal
characteristic that ensures the ability of an individual to effectively resist stressful influences,
maintain internal integrity and realize life goals in conditions of prolonged difficulties.

The theoretical origins of the concept of hardiness are associated with the works of S. Maddi
and S. Kobasa, who first defined hardiness as a system of beliefs and attitudes that modify the
impact of stress on the individual. According to their model, hardiness consists of three basic
components: involvement, control, and challenge. These components determine whether a
person will perceive stress as a threat or as an incentive for development.

Further studies [Maddi, 2006; Bartone, 2007; Smith et al., 2008] confirmed that hardiness
acts as a powerful buffer between chronic stress and negative psychological consequences,
such as emotional burnout, anxiety, depressive states, and decreased academic performance. In
student samples, hardiness is associated with higher levels of psychological well-being, academic
engagement, and adaptive coping strategies.

In Ukrainian studies, the phenomenon of hardiness is actively studied in the context of social
transformations, pandemic and military challenges [daHunioK, Mpeako, & KucamHcbka, 2023,
pp. 66—68; 3aneKka, 2019, pp. 89-91]. Scientists emphasize that for young students, hardiness
is of particular importance as a resource for preserving life prospects, professional identity and
motivation for development in conditions of chronic uncertainty.

The involvement component reflects the degree of psychological involvement of the
individual in their own life, educational activities, and interpersonal interactions. A high level of
involvement is associated with experiencing meaning, interest, and significance of life events,
even in the presence of difficulties. For students, this manifests itself in maintaining motivation
for learning and an active position regarding the future.
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The control component characterizes the individual’s belief in their own ability to influence
life events and be responsible for their course. In a situation of chronic stress, it is the feeling
of control that acts as a key regulator of psychological stability, preventing the development of
helplessness and passivity.

The challenge component reflects the willingness to perceive changes and difficulties as
a natural part of life and a potential for personal growth. For young people in wartime, this
component is associated with the ability to rethink losses, transform life plans, and the need to
adapt to new realities.

Thus, hardiness appears not as a static trait, but as a dynamic system of attitudes that is
activated in interaction with personal resources.

Modern approaches to the study of hardiness increasingly focus on the analysis of internal
resources that ensure the ability of an individual to maintain psychological balance in stressful
situations. One such approach is the resource model of positive psychotherapy (WIPPF),
developed on the basis of the concept of Nossrat Pezeshkian and adapted for psychological
research on personal potential.

Within the framework of WIPPF, personal resources are considered as a system of primary
and secondary actual abilities that form the basis of psychological adaptation and hardiness.

Primary actual abilities are associated with the basic existential needs and values of the
individual: faith, meaning of life, trust, hope, love, corporeality, the ability to be close and
accept. It is these resources that provide the individual with internal support in conditions of
deep uncertainty and loss. Studies [Peseschkian, 1987] have shown that a high level of primary
resources is associated with reduced existential anxiety and higher psychological hardiness.

Secondary actual abilities reflect socially normative and regulatory characteristics of the
personality: diligence, accuracy, obligation, punctuality, and responsibility. They are formed in
the process of socialization and play an important role in maintaining the structure of behaviour
and self-discipline under stress. Scientific data indicate that secondary resources mediate the
relationship between hardiness and adaptive coping strategies.

The WIPPF model pays special attention to internal conflicts and the balance model, which
reflect the ability of the individual to integrate conflicting needs and maintain a harmonious
relationship between different spheres of life. Disruption of balance is considered a risk factor
for psychological maladjustment, especially in conditions of chronic stress.

Modern empirical research confirms that hardiness is formed at the intersection of
existential, regulatory and social resources. The works of P. Bartone, S. Maddi, as well as
Ukrainian studies show that a high level of hardiness is associated with responsibility, meaning,
intrinsic motivation, and a positive life perspective.

In this context, the WIPPF resource approach allows not only to describe the structure of
students’ internal resources, but also to explain the mechanisms through which these resources
support hardiness in conditions of chronic stress. The combination of the concept of hardiness
with the resource model of positive psychotherapy creates an integrative theoretical basis for
the analysis of the psychological adaptation of student youth in crisis conditions.

In order to empirically analyse the above psychological phenomena, the level of hardiness
of students and the structure of their personal resources were investigated. The first stage of
the analysis provided descriptive statistics of hardiness indicators, which allowed us to outline
the general adaptive potential of the sample. Table 1 presents the average values of hardiness
indicators, namely Mean, SD, Min, and Max.

Table 1
Average Values of Students’ Hardiness Indicators
Scale Max Min Mean SD
Hardiness 118 36 78.29 19.38
Involvement 54 13 34.24 9.06
Control 47 13 27.83 7.41
Challenge 28 3 16.22 4.80
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The obtained data indicate that the overall hardiness indicator of students is at an average
level (M = 78.29 with a range from 36 to 118; SD = 19.38). A rather high standard deviation
indicates significant individual variability, i. e. the sample simultaneously presents both stress-
resistant students and those who are more psychologically vulnerable.

Components of hardiness:

— Involvement (M = 34.24; SD = 9.06) is the most developed component. This means that
most students retain interest in life, learning and social roles, feel included in events, even in
conditions of instability.

— Control (M = 27.83; SD = 7.41) is moderately pronounced, which indicates a partial
preservation of the feeling of influence on one’s own life, but at the same time the limitation of
this resource in conditions of external constraints and prolonged stress.

—Challenge (M =16.22; SD = 4.80) is the least developed component, indicating difficulties
in perceiving changes as opportunities for development. For a significant part of students,
uncertainty and difficult life circumstances are experienced as a threat, not as a resource.

— Hardiness (SD = 19.38) for the general indicator of hardiness indicates high interindividual
variability. The greatest variability was recorded for the components of involvement (SD = 9.06)
and control (SD = 7.41).

This means that students differ significantly in their ability to actively engage in overcoming
stress, which is critical in crisis conditions.

For the purpose of an in-depth analysis of the level of hardiness of student youth,
respondents were divided by the levels of the general indicator of hardiness and its structural
components — involvement, control and challenge. This approach allows not only to assess
the integral level of hardiness, but also to identify the features of the formation of individual
psychological attitudes that determine the ability of students to function effectively in conditions
of chronic stress and social instability.

Table 2 presents the percentage distribution of students by high, medium and low levels
of hardiness and its components, which makes it possible to trace the dominant trends in the
structure of psychological hardiness of the studied sample and to outline groups of potential risk
and resource development.

Table 2
Distribution of Students by Levels of Hardiness and Its Components (%)
Scale High Medium Low
Hardiness 18.59 65.33 16.08
Involvement 22.61 67.84 9.55
Control 17.58 73.37 9.05
Challenge 29.65 61.30 9.05

65.33% of students have an average level of hardiness, which is typical of young people in
conditions of chronic social stress. 18.59% demonstrate a high level of hardiness, that is, they have
formed internal resources for overcoming stress. 16.08% are at a low level, which indicates a group
of psychological risks for maladjustment, emotional exhaustion, and ineffective coping strategies.

The “Challenge” component is especially indicative, where the proportion of high values
(29.65%) is combined with the presence of a group of low values (9.05%), which indicates the
polarization of response strategies to change.

Students with high hardiness (18.59%) are characterized by higher indicators of control and
involvement, which indicates a sense of personal responsibility for life events, an active position
in difficult situations, a positive orientation to challenges, which is manifested in the perception
of changes as opportunities for development, rather than threats.

Students with low hardiness (16.08%) are characterized by lower indicators of control
and involvement, which is manifested in an external locus of control, passivity or avoidance of
difficult situations, a low level of acceptance of challenges, which may indicate a fear of change,
a tendency to fixate on stressful circumstances.

In order to analyse the personal resources of students in conditions of chronic stress, the
WIPPF resource approach was used, which allows for a comprehensive assessment of both basic
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(primary) and acquired (secondary) current abilities of the individual, as well as the features of
internal conflicts and the ability to maintain mental balance. These resources are considered
important psychological determinants of hardiness, self-regulation and adaptation in crisis
conditions.

Table 3 presents the maximum and minimum values, averages and standard deviations for
the main scales of the WIPPF methodology, which allows us to characterize the general level of
formation of personal resources in the sample, as well as to assess the variability of individual
manifestations of students’ resource potential.

Table 3
Average Values of Indicators of Students’ Personal Resources (WIPPF)
Scale Max Min Mean SD
Secondary Relevant Abilities 12 3 8.74 1.74
Primary Relevant Abilities 12 3 9.23 1.74
Balance Model Spheres 12 3 8.27 1.95
Role Model 12 3 7.55 2.65

Indicators of personal resources are also generally at an average level:

— Primary actual abilities (M = 9.23; SD = 1.74) are the most preserved resource, which
indicates the presence of basic existential supports (faith/meaning/religion, ability to love and
hope). Primary actual abilities serve as the foundation of psychological stability and internal
support. Moderate SD indicates that these resources are relative.

—Secondary actual abilities (M =8.74; SD = 1.74) reflect the formation of social and normative
qualities (diligence, commitment, and responsibility). Students are generally able to maintain
functioning and perform social and educational roles even under conditions of increased stress.

— Spheres of the balance model (M = 8.27; SD = 1.95) and their average value reflect a
moderate level of integration of life spheres (study, interpersonal relationships, body, time,
values, and future). The increased standard deviation indicates greater individual variability:
some students maintain balance, while others experience tension or disharmony between
different spheres of life. This is typical in conditions of chronic stress and uncertainty.

—The role model (M =7.55; SD = 2.65) has the lowest mean and at the same time the largest
standard deviation indicates a vulnerable zone of the resource structure. The scale reflects the
presence of internal or external support figures (significant adults, social ideals, and images of
the “self in the future”). Significant variability means that for some students such models are an
important source of stability, while others are in a state of value and identification uncertainty.

—Secondary actual abilities (SD = 1.74) indicate moderate variability: in most students these
resources (for example, accuracy, diligence, and commitment) are presented at a similar level.

— Primary actual abilities (SD = 1.74) similarly indicate sufficient homogeneity of basic personal
resources (values, meaning, faith), which form the foundation of psychological hardiness.

—Spheres of the balance model (SD =1.95) moderately increased SD reflects the difference in
the ability of students to maintain balance between the main spheres of life (study, interpersonal
relationships, self-realization, rest).

— Model for imitation (SD = 2.65) the highest SD indicates significant heterogeneity of this
resource: the presence or absence of significant role models varies significantly between students.

For the purpose of in-depth analysis of the structure of personal resources of student youth,
respondents were divided by the levels of formation of personal resource indicators according
to the WIPPF method. Presenting the results in percentages allows us to identify the dominant
levels of development of individual resources, assess their homogeneity/heterogeneity in the
sample, and also identify potential areas of psychological vulnerability and resource deficit. The
obtained data serve as a basis for further comparison with indicators of hardiness and analysis of
the role of personal resources in overcoming chronic stress by students (Table 4).

About a third of students (37.73%) have a high level of secondary relevant abilities. Most
students have a sufficient level of secondary relevant abilities (55.60%), which ensures normal
functioning in the educational and social environment. However, a small part of students (6.67%)
has a deficit of secondary relevant abilities, which can complicate adaptation and self-regulation.
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Table 4
Distribution of Students by Levels of WIPPF Personal Resources Indicators (%)
Scale High Sufficient / Average Low
Secondary relevant abilities 37.73 55.60 6.67
Primary relevant abilities 47.11 49.37 3.52
Spheres of the balance model 25.75 66.33 7.92
Role model 25.71 49.92 24.37

Almost half of students have a stable internal resource of primary relevant abilities
(47.11%), which helps to cope with stress. The same part has an average level (49.37%), which
may be sufficient for daily adaptation, but requires support.

A small part of students has a deficit of internal resources of primary relevant abilities
(3.52%), which may increase the risk of emotional burnout.

The spheres of the balance model reflect the ability to balance personal, social and
professional resources. A quarter of students (25.75%) effectively maintain balance in different
areas of life. The majority have an average level (66.33%), which indicates sufficient, but not
optimal integration of resources. A small group of students (7.92%) has obvious difficulties with
balance, which can create psychological discomfort.

Role model characterizes the orientation to role models and the ability to take an example
from the environment. A quarter of students (25.71%) actively use social models for self-
development. Half (49.92%) are at an average level, which indicates a moderate orientation to
examples from the environment. A significant part of students (24.37%) does not use role models
enough, which can limit the formation of sociopsychological skills. Most students (over 50%)
have an average level of personal resources, which provides basic adaptation, but in conditions
of chronic stress may be insufficient.

The smallest deficit is observed in primary relevant abilities, and the largest in the role
model, which indicates the need to develop social orientation and role models in students.

The following Table 5 demonstrates the results of the correlation analysis between the
indicators of students’ hardiness and individual components of their personal resources. The
purpose of the analysis was to determine the relationship between the level of hardiness and
specific personality characteristics, such as accuracy, diligence, commitment, faith/meaning of
life and orientation to role models.

The data obtained allow us to assess which personal resources are most closely related to
students’ hardiness and in which areas of involvement and acceptance of responsibility these
resources can act as key factors in adapting and overcoming stressful situations.

The table presents Pearson correlation coefficients between individual hardiness scales and
WIPPF resources, where significant correlations are noted at the p < 0.05 and p < 0.01 levels.
These results serve as a basis for further analysis of the integrative effect of personal resources
on the overall level of stress resistance of students.

Table 5
Correlation Analysis of Hardiness Variables and Indicators of Personal Resources
Scale
| Hardiness | Involvement | Challenge
Secondary relevant abilities
Accuracy 0.192%**
Diligence 0.173* 0.205**
Commitment 0.164* 0.179*
Primary relevant abilities
Faith/meaning/religion | 0.173* | 0.202** | 0.152*
Role model
Others | 0.173* | 0.202** | 0.152*

**p<0.01; *p<0.05
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Correlation analysis revealed statistically significant positive relationships between
hardiness and individual personal resources:

Hardiness is positively related to: diligence (r = 0.173, p < 0.05), commitment (r = 0.164, p
< 0.05), faith/meaning/religion (r = 0.173, p < 0.05), and the role model indicator “Others” (r =
0.173, p < 0.05).

Engagement has stable relationships with: diligence (r = 010205, p < 0.01), commitment (r
=0.179, p < 0.05), accuracy (r = 0.192, p < 0.01), faith/meaning/religion (r = 0.202, p < 0.01) and
the indicator of the role model “Others” (r = 0.202, p < 0.01).

Accepting a challenge is associated with faith / meaning / religion (r = 0.152, p < 0.05) and
the indicator of the role model “Others” (r = 0.152, p < 0.05).

These data indicate that hardiness is based not only on individual traits, but also on deep
value-meaning resources and socially formed qualities.

Hardiness is not a direct consequence of resources, but is formed through the mechanism
of active involvement and internal control.

Thus, the relevant WIPPF abilities indirectly affect hardiness through the formation of a
responsible, active lifestyle.

Therefore, we can say that the “Functionally stable” type with average indicators of
hardiness (65.33%) and personal resources prevails among students: secondary relevant abilities
(55.60%), primary relevant abilities (49.37%), the sphere of the balance model (66.33%) and a
role model (49.92%). The psychological profile of such students is characterized by adaptation
without pronounced development and stability in the absence of additional stressors.

Conclusions. Analysis of the obtained data allows us to draw several important conclusions
regarding the resilience of student youth and the role of personal resources in overcoming
chronic stress. The overall level of resilience of students is at an average level, which indicates a
sufficient, but not absolute ability of young people to adapt to stressful conditions.

Among the structural components of resilience, the highest indicators are involvement, which
reflects the active participation of students in life, learning and social processes even in difficult conditions.

A study of personal resources using the WIPPF method showed that the average level
of resource formation is also at an average level, with primary relevant abilities being the
most stable resource, which includes value-meaning supports, faith, the meaning of life and
inner hope. Secondary relevant abilities provide socio-normative behaviour and the ability to
perform roles in learning and the social environment. The spheres of the balance model reflect
the integration of life spheres, with moderate variability, which indicates the partial ability of
students to maintain harmony between learning, social relationships and personal development.
The least formed and at the same time most heterogeneous resource is the role model, which
reflects the orientation to social and role models and shows a significant difference between
students in the use of external examples for self-development.

Correlation analysis confirmed the positive relationship between general resilience and
individual WIPPF resources. This confirms that the mechanism of resilience development is
complex, combining individual abilities, social orientations and internal psychological supports.

Thus, the “Functionally stable” type prevails among students. This profile is characterized
by adaptive stability without pronounced development, which ensures effective functioning in
the absence of additional stressors, but requires focused work on the development of social
orientation and role models to increase resilience in crisis situations.

Adherence to Ethical Standards. The study was conducted in compliance with ethical
standards for conducting psychological research. Participants were informed about the purpose
and procedure of the study, provided voluntary informed consent to participate and had the
opportunity to discontinue participation at any time. The anonymity and confidentiality of the
data obtained were ensured, and the results were used exclusively for scientific purposes.
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The article is devoted to a comprehensive psychological analysis of students’ hardiness in conditions
of prolonged social instability and chronic stress. The purpose of the study was to research, determine,
and substantiate the relationship between hardiness and personal resources of students under conditions
of chronic stress, as well as to identify psychological mechanisms that ensure adaptation and preservation
of mental health.

Modern theoretical approaches to understanding hardiness as an integral psychological characteristic
that reflects the ability of an individual to effectively resist stressful influences and maintain psychological
stability were researched. The study considered scientific concepts developed by S. Kobasa and S. Maddi, and
contemporary Ukrainian and foreign researchers, who interpret hardiness as a system of personal attitudes
that includes involvement, control, and perception of life challenges. It was determined that hardiness
performs a protective and adaptive function, reducing the destructive impact of stress on emotional well-
being, academic performance, and social integration of students. The research also reviewed the role of
personal resources as psychological factors that support stress resistance and promote constructive coping
behaviour.

The methodological framework of the study included psychometric diagnostic methods. The Hardiness
Survey by S. Maddi was used to assess the level of students’ stress resistance through the indicators of
commitment, control, and challenge. The Wiesbaden Questionnaire for Positive Psychotherapy and Family
Therapy (WIPPF 2.0) by N. Pezeshkian was applied to identify internal personal resources, including primary
and secondary relevant abilities, balance model spheres, and role model indicators. Statistical methods of
data processing were used, including descriptive statistics, percentage distribution, and correlation analysis,
which allowed determining, establishing, and proving relationships between psychological variables.

The empirical study involved 199 students from various higher education institutions, whose
educational activity took place during the period of full-scale military operations. The results revealed
that the general level of students’ hardiness is mostly average, which indicates the presence of adaptive
potential, but also demonstrates vulnerability to prolonged stress. It was established that involvement is the
most developed component of hardiness, indicating students’ motivation to remain engaged in educational
and social activities. Control was expressed at a moderate level, which reflects partial confidence in the
ability to influence life circumstances. At the same time, the challenge component appeared to be the least
developed, which indicates difficulties in perceiving changes as opportunities for personal growth.

The analysis of personal resources revealed that primary relevant abilities, such as faith, meaning
of life, and emotional support, are the most stable internal resources of students. Secondary relevant
abilities, including responsibility, diligence, and discipline, were also sufficiently developed and contribute
to maintaining behavioural organization under stress. However, the study identified that the role model
indicator is the most vulnerable component of the resource structure, which reflects the lack of stable social
and value orientations among a significant proportion of students.

Correlation analysis established, proved, and confirmed statistically significant positive relationships
between hardiness and specific personal resources. It was determined that diligence, responsibility,
faith, meaning of life, and orientation toward significant social figures are key predictors of students’
hardiness. The results demonstrated that hardiness is formed through the interaction of existential,
social, and regulatory psychological resources rather than being an innate personality trait. The study also
substantiated that personal resources function as protective mechanisms that promote adaptive coping
strategies and psychological resilience under chronic stress.
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The practical significance is substantiated by the possibility of using the obtained results to develop
psychological support programs aimed at strengthening students’ personal resources, preventing emotional
burnout, and improving stress management skills.

The conclusions of the research proved that students’ hardiness is a dynamic psychological system
that depends on the development of internal personal resources and social support mechanisms. It was
established that strengthening existential values, responsibility, and social role models significantly
increases students’ ability to cope with chronic stress and maintain psychological well-being. The results
revealed the necessity of implementing training and educational programs focused on the development
of personal resource potential as an effective means of supporting student youth in crisis social conditions.
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NEPLWA NMNCUXONOTNIYHA 4OMNOMOTA
LUBINbHOMY HACENEHHIO NPU CYTUUAAX NIA YAC BIMHMU:
NMOCTAHOBKA NMPOBJIEMHU

AKTYanbHIiCTb AOCNIAXKEHHA 3yMOB/IEHA HeAOCTAaTHIM BUCBIT/IEHHAM Y HayKOBI NliTepaTypi npobiemu
nepLUOoi NCUXONOFIYHOT 4ONMOMOTM LMBIIBHOMY Hace/IeHHI0 MpU cyiuMaax, a TakoXK i 0coB1MBOIO 3HAYYLLICTIO
B YMOBaX BiliHU. TpUBANUI CTpec, NOCTiNHA 3arpo3a KUTTHO, MePEXMBAHHA BTPAT, BUMYLLEHE NEPEMILLEHHS,
PYMHYBaHHA 3BMYHOTO CrMocoby KWUTTA, coliasibHa HEBM3HAYEHICTb, eMOLLMHE BUCHAXKEHHS Ta BiAYyTTA
6€e3nopagHOCTi, AKIi MacoBO MeperKMBAE HaceneHHa YKpaiHW, iCTOTHO MigBULLYIOTb PU3MKK CYiLUMAANbHUX
OYMOK i noBefiHKW. 3a Takux obcTaBuH 0cobamBoi BarM HabyBae CBOeYacHa, AOCTyMHA W npodeciiHo
BMBA)KEHa [J0MOMOra, CNpAMOBaHa Ha NIATPUMKY NOAUHW B TOCTPOMY KPU3OBOMY CTaHi, 3HUMKEHHA
iHTEHCMBHOCTI AECTPYKTUBHUX NEpPeKmBaHb, BiAHOBNEHHA BiavyTTs 6e3neKku Ta 3anobiraHHA Hebe3neyHum
Aiam. Le akTyanisye notpeby B y3aranbHeHHi Opm, METOAIB i NPAKTUYHUX aAFOPUTMIB NEPLUOT NCUXONOTIYHOT
[0MNOMOTY NpW cyiuMaanbHUX NPOsABaX AK BaXKNMBOI HAYKOBOI i NpuKagHoi npobaemu.

MeTol [OCNiAKEHHA € BW3HAYEHHSA W y3ara/ibHEHHs WAAXiB HagaHHA nepLuoi ncuxosoriyHol
[OMNOMOIM UMBIZIBHOMY HacCeNeHHo Mpu cyiuuaax nig Yac BiiHW. MeToAo/oriYHY OCHOBY CTAaHOBAATb
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NOJIOMKEHHSA coLianbHOI POHOTU LLLOAO0 KPU30BOTO BTPYUYaHHA, MCMXONOTIYHI NigXoamM A0 aHani3y KpU3oBux
CTaHiB 0COBMCTOCTI Ta NCMXOCOL,iaNbHOT NIATPUMKMN, KNIEHTOOPIEHTOBAHWUI, cepeoBULLHUIA, 0COBUCTICHMI
i NOANHOUEHTPUYHMIA nigxoam. MeTogamu AOCNIAMKEHHA € TEOPETUYHWUIA aHaNi3 HAyKOBUX AXKepen,
y3arasibHeHHA, CUHTE3 | MOAEe/t0BAHHSA.

HaykoBa HOBM3Ha [AOCNIAMKEHHA NOANArAE B Yy3araJbHEHHI NigXOA4iB A0 PO3YMIHHA MNPUYUH
cyiunaanbHOI NOBeAiHKM B yYMOBAxX BiMHM, BM3HAYeHHi WAAxiB gonomorn ocobam i3 cyiumpanbHumm
AYMKaMU i HaMipaMu, @ TaKOXK O0BI'PyHTYBaHHI 3HAUYEHHA NepLLOT NCUXOI0TYHOT 4OMOMOrMY 33 MPUHLMNOM
«TyT i Tenep». OcobnamBy yBary npuaineHo HeobxigHOCTI HaBYaHHSA HacCeNeHHs PO3MNi3HaBaTM O3HaKMU
CYiUMAaNbHOTO PU3MKY, CBOEYACHO 3BEPTATMCA MO AOMOMOrY, RiATPUMYBATU OAU3BKUX Y KPU30BMX
CUTyaLisx i BUKopucTOBYBaTM 6a30Bi NpUMoMmn camoaonoMoru.

MpakTUYyHe 3HaAYeHHA OJep’)KaHMX pPe3yNbTaTiB MNOAArAE Yy BU3HAYEHHI KOHKPETHUX LAAXiB
CaMOZOMOMOTrM M NiATPUMKM 0OCib i3 cyiumMaanbHMMK Hamipamu. Moganblli HAyKOBI PO3BIAKM AOLINBHO
CNpsMyBaTM Ha po3pobaeHHA 3MicTy MiAroToBKM ¢axiBLiB colianbHOI Ta rymaHiTapHoi cdep Ao
po3ni3HaBaHHA 03HaK CyiunAaNbHOT NOBEAiHKM M ONaHyBaHHA METOAMK MepLUoi NCUXONOrYHOT 4ONOMOTMK.

Knwuoei cnoea: cyiyud, cyiyudanvbHa noeediHKa, cyiyudasabHi HAMIipu, nepuwa ncuxono2i4yHa
dornomoaa, Kpusose emMpy4yaHHs, CaMOOONOMO2d, MCUXOCoyianbHa MiIOMPUMKGA, UYuBinbHe HacesneHHs,
8iliHa, BOEHHUL cmpec, 03HAKU CyiuudanbHO20 PU3uKy, NPUYUHU Cyiyudy, HayKosi nioxoou 00 suUB4YeHHsA
cyiyudy

OCTaHOBKA Npobaemu. MUTaHHSA NepLoi NCUXONOriYHOI 4ONOMOrK Mif Yac BiiHU €

aKTyasibHUM ANnA BCix paxiBLiB r'yMaHITapHOI i coLianbHOT cdep, OCKINbKM KOMXKEH, XTO

NPaLtoE 3 I0AbMMU, MAE BMiTV PO3Mi3HATM 03HAKM NpobieMu Ta HaZaTh AONOMOryY B
KPpM30Bili CMTyaLii. 30KpeMa, Le CTOCYETbCA CYiLMaanbHUX HamipiB. B YKpaiHi ctaTucTmKa cyiunais
€ 3aKpWUTOlO, aNle CTaH HACeNEeHHA € CTPECOBUM TPMBANMIM Yac, BiJOMI BMMNAAKM, KON NOAM
HaKnaganu Ha cebe pykn B M. Mapiynosb nig yac ob6CTpinis y nigsanax, He BUTPUMYOUYM HEPBOBOT
Hanpyru. Taki o6cTpinu TpMBatoTb BxKe 4 pik nocninb ANA BCi€i YKpaiHM, HeMae 6e3neyHux miclb,
04N BUCHAXKEHI | MaloTb Be/IMYe3He HaBaHTaXKeHHA BHACNIAOK nepemilleHHA, 0bcTpinis, BiMHK
TowWwo. MOKyTb HaKNagaTUCA 04HOYACHO abCoOMIOTHO Pi3Hi CTpecoBi ¢aKkTopu, Pi3HM 3a CUAOHO i
TpuBanicTio. ToMy cyiuma MoXKe 34aBaTUCA oS Ntogein BUXOLOM i3 CUTyaLli, AKY BOHM BXKe He
MOYTb BUTPUMATH.

AHani3 ocTaHHiX gocnigeHb i nybnikauii. MUTaHHA NepLloi NCMXONOTiYHOT AOoNOMOrn
€ aKTya/lbHUM Yy LbOMY BMMAAKY, OCKiNIbKM BOHa CNpuUsA€E 3anobiraHHio cyiuuMaanbHUM Lism
i NiaTPMMUi NOAMHM B KPU30BOMY CTaHi. TOMY HayKOBL BMBYAAN NPUYMHKU, GAKTOPU, YMOBM
camorybcTB i TOro, Wo e MoXe 3yMUHUTU, A0CBIA NeperKnBaHHA cyiunaanbHUX Hamipis i aiTel,
aopocnux, daxisuis pisHUx cdep, BilicbkoBMX, BeTepaHis Towo [Adam, Bouckoms, & Streiner,
1982; Avery & Winocur, 1978; Bachelor & Napier, 1953; Bennet, 1967; Durkheim, 1967; Dyer &
Kreitman, 1984]. Lle Haga€e po3ymiHHA TOro, 3 AKMX NPUYMH NtOAMHA A0XOAUTb TAaKMX HaMipiB.
BogHouac HaykoBui [BapbaH, 1998; Beases & BopobbeBa, 1983; laiaawyk, Lllanosanos,
& flkoBeHKo, 1996; [aBblgos, 1998; TumueHko, 2007] cxoaAaTbCA B TOMY, LLO Lie MOXe OyTn
CUTYaUiHWIA CTaH, AKMMA MNPOXOAWUTb i3 Yacom i N0AMHA 34aTHA KOHCTPYKTUBHO BMPILLYBATU
npobaemu i Kutmn gani. Came Ha LboMy eTani NoTpibHa nepla NCUXONOriYHa AOMNOMOra, AKa
nonepearkae HeBiABOPOTHUI KpOK. MpobnemaTuky cyiumay B AOCNIOKEHHAX MepeBarkHO
po3rna4atoTh AK Hacifok cTpecy [Anues, 1987; BapbaHn, 1998; [asbigos, 1998]. CoopmyBanacs
OKpema ranysb — cyiympgonoria [Hendin & Haas, 1991], y mexkax fiKoi BUBYalOTb 6ioNOriyHi,
NPaBOBi Ta KPUMIHONOTIYHI aCNeKTU CYiLMAIB, a TAKOXK YMJIMB EKCTPEMAZIbHUX YMOB KUTTA, HE
noB’A3aHUX i3 BiliHOO YM TPMBAJIOKO LUMPOKOMACLITabHOO arpecieto. Y npoueci aHanisy HayKoBoi
NiTepaTypu He BUABNEHO AOCTATHbOI KiJIbKOCTi AOCANiIgXKEeHb, MPUCBAYEHUX Cyiunaam cepes,
UMBINbHOrO HacefeHHA BCi€l KpaiHM B yMoBax BiMHW. HaABHi nmpaui mepeBaKHO CTOCYHOTbCA
BETEepPaHiB, BiMCbKOBOCNYXKOOBLLB, BMNAMBY EKCTPeManbHUX YMOB Ha CyiuMAanbHy MOBEAiHKY
abo oKpemMux rpyn HaceneHHs. ICHye HanpAM AOCNIAMKEHb LWOoA0 NCUXONO0TNYHOT 4ONOMOTU NPK
cyiumaax [Cyniybkuit, 2000; TumuyeHKo, 1997; 2000a; 2000b; 2001a], ane BiH He CTOCYETbCA
BiMHM. CbOroAHi e MoBa MNPO MiXKHAPOAHI CTaHAapTM MNCUXOCoLUianbHOi HaraTopiBHEBOI
MCUXOCOLiaNbHOT NIATPUMKKM AiTel i Aopocaux nifg 4Yac BiliHW, 36eperKeHHs MeHTa/bHOro
34,0pOB’s Ntoael i nepcoHany, TypboTa Npo 61aronosiyyys NepcoHany couialbHUX CAyXKb, npo
peabiniTayito BiicbkoBOC/YKOOBLiB i BeTepaHiB. Cnig niakpecautTM HeobXxigHiCTb MeToauK
LLLOAO NepLoi NCMXONOTIYHOT 4ONOMOTU NPU BUABI CYiLMAANbHUX HaMipiB y ntogein. Li nutaHHA
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He € OOCNiAXEeHMMU B HAYKOBIN niTepaTtypi, a nigrotoBKa ¢axiBLiB rymaHiTapHOi, couianbHOI,
MeanYHOI chep A0 HaZaHHA NepLLoi NCUXOOTNYHOT 4ONOMOTU NPU Cyilunaax € aKTyasibHOK HUHI
B YKpaiHi i BoAgHOYac HeAoCTaTHbO A0C/IAKEHO NpPobaemoto.

YpaxoBytouM BUKNALEHE, MOXKEMO TOBOPWUTM MPO HeobXigHiCTb y3aranbHeHHA ¢opm
i MEeTOAMK NepLIoi NCUXONOFIYHOI AOMOMOrM NPU Cyiunaax HaceneHH B YKpaiHi AK HAyKoBOi
npo6nemu. MeTolo AOCNIAMKEHHA € BU3HAUYEHHA W y3arajibHEHHA LWAAXIB HagaHHA nepuoi
NCUXONOFIYHOI AOMOMOIrM UMBIZIBHOMY HACENEHHI0 NpU CYiuMAANbHUX AYMKAX, Hamipax i
noBeAiHLi B yMOBaXx BiliHMU.

MeTtogonorito AoCniAXeHHA CKAafaloTb HayKoBi niaxoAawm couianbHoi poboTn wono
KPM30BOro BTPYYAHHS,, @ TaKOX MCUXONOrT CTOCOBHO KPM30BMX CTaHiB ocobuctocTi i
NncuxocouianbHoi MiATPUMKM; KNIEHTOOPIEHTOBAHWI Miaxia; nigxoAm couiafbHOI neparoriku:
cepeoBULLHUIA, 0COBUCTICHUI, GiNnocodPCbKMIA — NIOANHOLEHTPUYHKUI Nigxig Tow,o. MeTogamm
BOCNIAXKEHHA € TEOPETUYHUI aHaNI3 AyKepen ANA BU3HAYEHHA CTaHy po3pobneHHa npobaemuy,
Teopil, nigxoAis i 3axo4is WoA0 NPOodiNAKTUKKM | NoA0NaHHA O3HaK cyiuMay, y3arasbHeHHs
[0CBiAy, CMHTE3 igei | Teopill, cnocTeperkeHHs 3a HaceNeHHAM Y 30Hi BOMOBUX AN | MOXKANBUX
601M10BUX Ain nig vac BiiHW, MogeNtoBaHHA cnocobiB BUPiLLEHHS Npobaemu.

BuKnag ocHoBHOro marepiany. H1Hi po3pobaeHo HU3KY Teopil cyiumay:

— couionorivyHi Teopii, BiANOBIAHO A0 AKMX cyiung pPo3rna[atoTb y 3B'A3Ky 3i CTyneHem
couianbHoiiHTerpaujiiTacouianbHoiperynauiiocobmncTocTi. Y Merkaxuboronigxoay BMOKPEeMIOOTb
YOTMPU TUNM cyiLmay: eroicTUYHUM, anbTPYICTUYHMUIA, aHOMIYHUI | daTanicTUYHKMIA. [na Haworo
LOCNIAXKEHHA L BaXKNMBO 3 NOrA4Y PO3YMiHHA NMPUYMH CYiLMAabHOI MOBEAiIHKN Ta BUSHAYEHHA
HaNpPAMIB NoAanbLLOi Ppob0THU 3 NOAMHOLO NICAA NOA0IAHHA TOCTPOT 0COBUCTICHOTKpM3n. B ymoBax
BillHM 0cob6MBOT BarM Habysae NpodiNakT1Ka GpaTaNiCTUYHUX YNHHUKIB cyiunay, NoB’ a3aHuUX i3
nepexuBaHHAM 6€3BUXOAi, BTPATM KOHTPOJIIO HAA, *KUTTAM i HEMOMKIMBOCTI BM/IMBATU Ha BlacHe
MaibyTHe. Came TOMY LEHTPU MKUTTECTIMKOCTI MOXYTb BMKOHYBATU BaK/MBY MPOQiNaKTUYHY
dYHKLiI0: JonomaraTv NtoAnHI 36epiraTh CeHC XKUTTA, PO3BMBATU CTPECOCTIMKICTb, ONaHOBYBATH
cnocobu NnoaoNaHHA KUTTEBUX TPYAHOLLIB, KPM30BUX CTaHIB | TPMBANOrO CTPECY;

— NCUX0NO0rivHi Teopii. 3a HUMM cyiumMA € pe3yIbTaTOM «NcUxonoriyHoro 6onto» (psychache),
KON CTPa)KAaHHA CTAae HecTeprnHMM. Baxk/MBO BYACHO MOMITUTM M MOM’AKWUTKU Uel binb, He
npoxoauTn nopyy, 60 TaKi CTaHM NepeXkmnBatoTb HaraTo NtoAel, He BCi 3aKiHYYHOTb CamorybCcTBoOM.
MpoxoanTb 6ifb, CUTyaLiA CTAaE He TaKOK 3arpo3/MBOLO, AYMKMU MPO CamorybcTBo NMpoxoasTh.
BignoBigHO 40 Teopii KOTHITUBHUX AedEKTIB i HEraTUBHUX CXEM MUCIEHHS CYiLMAANbHI AYMKK
BMHMKAIOTb Yepes CTaji HeraTMBHi YCTAaHOBKM Wwopo cebe, cBiTY, MaibyTHboOro. Baxknmeoto €
couianbHO neparoriyHa gonomora i poboTa Haf CaMOOLHKOW NOAMHM, 1T MKUTTECTIMKICTIO.
3a iHTepakuiltHow Teopieto (Interpersonal-Psychological Theory of Suicide) noanHa moxke
nepebyBaTn y CTaHi BiguyTTa HenoTpibHocTi (perceived burdensomeness), xapaKTepHOW €
couianbHa i3onauis (thwarted belongingness) Ta 3BuKaHHA A0 600 / cTpaxy nepes cmepTio
(acquired capability). BaxXnMBMM € aKLEHT Ha cOLiaNibHMX 3B’A3KaX, KOMYHIKaTUBHUX YMiHHAX,
KUTTEBUX YMIHHAX, POPMYBaAHHI afeKBaTHOI CaMOOLLIHKM, aganTauii B KONEKTUBI 1 yCRilHIN
couianisauii;

— bGixeBiopucTMUHI Ta MiXAucuUNAiHapHiI Teopii Npo cyiuua,. |laeTbca Npo moaeni, Lo
NOEAHYIOTb MCUXOAMHAMIYHI, KOTHITUBHI Ta NOBELIHKOBI MexaHi3mMW, BaKAMBI ONA HaWoro
OOCNIAMKEHHA, OCKINbKU B CUTYyaLii rocTpoi KpM3n Hemae 4yacy Ans rMMboKoro onpawioBaHHS
npobaem, AKi CNPUYNHUAK cyiumMaanbHi Hamipu. MoTPiOHO HeraliHO NepemmuKaTh yBary 104MUHN,
3HU3UTK IHTEHCUBHICTb NEPEXKMBAHDb | HABYUTU ii A4iATM B pa3i NOBTOPHOI NOABM TAaKUX AYMOK.

OTxe, cyiumaanbHi HaMipy MOXHa 3YNUHUTU 32 YMOBU CBOEYACHOIO BUABNEHHA O3HAK
CYiuMAanbHOI NOBeAiHKM, MPaBUIbHOIO OLiHIOBAHHA PiBHA 3arpo3u, ONepaTMBHOIO BTPYyYaHHA
Ta NepeMUKaHHs NIloAMHM 3 Hamipy camorybcTBa Ha Aji, cnpAamoBaHi Ha camosbeperkeHHs.
Ba)KnMBO He nuvwe AONOMOTTU NIOAMHI NEPEeXKUTU FTOCTPUM KPU30BUIA CTaH, a M HaBYMTK i
pO3ni3HaBaTK NOBTOPHY NOABY HeOE3NeYHMX AYMOK, 3BepTaTMCA Mo AOMNOMOry i1 3aCTOCOBYBaTH
[0CTYNHi cnocobu camoniaTPUMKM.

OTXKe, nNeplloYyeproBoro 3HayeHHA HabyBae nepwa MCMXONOriYHa Jornomora npu
cyiumMaanbHUX HaMipax, NoeaHaHa 3 NOCTIMHOK NCMXOCcoL,ia/IbHO NiATPUMKO NHOAMHN B KPU3i.
He meHLw BaxAnBoto € iHpopmaLiHa poboTa 3 Hace/IeHHAM L0A0 O3HaK CYiLuMAabHOrO PU3MKY,
MOXMBOCTEN CaMOAOMNOMOrM Ta anropuTMiB nepwoi ncuxonoriyHoi gonomorn. Okpemoi
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yBaru notpebye nigrotoeka ¢axisuiB 4ONOMIXKHUX (CynpoBiaHUX) Npodeciii 40 po3ni3HaBaHHA
cyiuMAanbHOI NOBeAiHKM M HaZaHHA nepLuoi NcuMxonoriyHoi gonomoru. MNepwa ncuxonoriyHa
[0NoMora MoKe 6yTi KOMMIEKCHOK abo 3A4iMCHIOBATUCA 32 OKPEMOID MeTOAMKO. [0N0BHE,
wob BOHa byna cnpsamoBaHa Ha HeramHe 3anobiraHHA camorybcTBy, BpaxoByBasa pPiBeHb
CYiUMAANbHOrO PU3UKY, IHTEHCUBHICTb HaMipiB, eMOUiliHMIA CTaH i ocobucTicHi 0cobaMBOCTI
NOANHMN.

Y mMerKax ubOoro AOCNiAXKEeHHs y3arafibHeHO 0cobaMBOCTI NpPosBY CyiuMAanbHUX Hamipis
Y LMBI/IbHOrO HaceneHHs Mif Yac LWMpPOKOMAacWTabHoI BiliHW. CnocTepiraeTbca NOCUNEHHS Aji
Tpurepis, WO BM/IMBAIOTb HA LUBIIbHE HAaCeNEHHA Ta MOXYTb NiABULLYBATK PU3MK CYiLNAANBHUX
OYMOK | HamipiB:

— MNocTiliHa 3arpo3a *KUTTo BHACNIA0K 06CTpiniB.

— BTpaTa 6/1M3bKMX, OMIBKM, pecypciB, TpMBOra 3a 61U3bKUX.

— XpOHIYHUMI CTpec i ncmMxonoriyHa TpaBMa BHACAIAOK BiiHW, 6OMOBUX Aili, NoriplweHHn
KOTHITUBHUX NPOLLECIB, MOTMBALLIMHOI Ta eMOLLIIHO-BO/1IbOBOT cdep, NosBa AEeBiaHTHOI NOBEAIHKN.

HaasHicTb y Aopocamx novyTTa 6e3nopagHOCTi MOXKe NPU3BOAUTU 4,0 BTPATU MKUTTECTIMKOCTI
M KUTTEBUX NNaHiB. Ons AiTen, AKi cnocTepiraloTb Takui cTaH 6aTbKiB, LLe CTAaHOBUTb 0CO6UBY
Hebe3neKy: KUTTECTIMKICTb i 34aTHICTb ByAyBaTU KUTTEBI NAaHU MOXKYTb He cPopmyBaTUCA
HaNeXHUM YMHOM. YHACNIAOK LbOro AiTW CTaloTb BiNbll BPasAMBMMM A0 30BHILLHIX BNAUBIB
i MOXYTb MaTW TPYAHOLL 3 KepyBaHHAM BIACHUM XUTTAM Yy ManbyTHbomy. [lo npossis
cyiuMaanbHUX HamipiB nig vyac BiMHK, 3 ypaxyBaHHAM MONOMKEHb iCHYOUYMX AOCNIAKEHDb LWOAO
eKCTPeMaNbHUX CUTYaLi i KpM30BUX CTaHIB OCOBUCTOCTI, MOXKYTb BYTU BiAHeCeHi Taki, AK-OT:
NiABMLLEHA TPUBOMKHICTb, AENPECUBHI CUMNTOMM, BUPAXKEHE eMOLIMHE BUTOPAHHSA, K HYMBIHM» —
eMoULjiiHe BiAYyXeHHA. MNowWwnpeHnmMmM € BMMNAZKM MOCTTPAaBMATUYHOIO CTPECOBOro po3naay
(NTCP).

Mig yac BiMHM NeBHi 06CTaBMHM I couianbHi GaKTOPKU CTalOTb MPUUYUHOID CYiLMAANBHUX
HamipiB, a came:

— BTpaTa coujianbHOi NiATPMMKKM, HANPUKAAL, Y NepeMIlLEeHUX Cimen.

—PyliHaLis CTPYKTYP AONOMOIM BHACNI 40K PiI3HUX NPUYMH, HEMOMKINBICTb XKUTU CAMOCTIMHO
6e3 4oNoMOrn B yMOBaXx BiiHM.

— KynbTypHi Taby / cTurmaTtmsadis B HOBUX rpoMazax, yMmoBax, cepefiosuuiax. Hanpuknaga,
MOBaQ, peniria, TpaauL,ii Towo.

Lle 03Hayag, WO nepLua NCMX0JOTYHA JOMOMOra MA€E BPaxoBYBaTH YMOBU HKUTTA JIIOLUHM,
334,0B0ONEeHHA i 6a30BMX NOTPeD, couianbHi 3B’ 3KKN 1 HAMBMKYE OTOUEHHSA, pPiBEHb adanTaLii Ao
HOBMX 06CTaBMH, 34aTHICTb NPUIAMATU PilLeHHA B YMOBaX BilHW ToL,o. ToMy Nig, Yac CnifikyBaHHSA
BA)K/IMBO BUABUTU L YMHHUKKM 1 Ai6paTM ageksaTHi meToauKu nigTpmkun. ®pasa «fA Bac
PO3yMilo» He 3aBXAM € AOPEYHOI B CUTyaLii HecTepnHoro aywesHoro 6o/t 1 ocobucTicHoi
KPWU3K, OCKIIbKM MOXKe cripuiimaTnca Ak GpopmanbHa abo Taka, WO 3HELIHIOE MeperKMBaHHSA
NOANHMN.

Mepwy NCUXONOriIYHY AOMOMOrY MOXYTb HaAaBaTU He auwe ¢axiBLi 3 MCMXONOrYHO
OCBITO0, a/1e TAKOXK CMeLLiaibHO HAaBYEeHI 1o AN, 34aTHI PO3Ni3HaBaTM KPU30BUI CTaH, CYiLMAaNbHI
Hamipu Ta MOBEAiHKY i CBOEYACHO pearyBaTM Ha HWUX. TOMy BaX/IMBO HaBYaTM fAK daxiBLiB
OOMNOMIXKHMX (cynpoBigHMX) npodecii, Tak i 6aTbKiB, Neparoris, BOJIOHTEPIB, TOBTO TUX, XTO
nepebyBa€e B HANBAMKYOMY OTOYEHHI NOANHU. BogHo4Yac HeobxiaHO Ab6aTn Npo 3a40BONEHHA
6a30BUX NOTPeO, 30Kpema y iKi, XuTni 1 6e3newi, OCKiNbKKM 33 iX HE33a40BOIEHHA iHWI BMAN
NiATPUMKM MOXKYTb BTPAYaTN ePEeKTUBHICTb.

BogHouac nonepeaHi 4oCniaKeHHA 3aCBiAYYHOTb, WO HaBiTb 32 YaCTKOBOrO He3a40BOJIEHHA
6a30BUX NOTPeb HaABHICTb coLiaNbHOT NIATPUMKMN 11 peanisalia HauioHaNbHOT igei B cepeaoBuLLi
nepemileHoro yHiBepcuTeTy CNpUsaaM 3pOCTaHHIO pPiBHA Gaarononyyys cTyaeHTis. BignosigHo,
Le MOKe 3HWXKYBATU PU3UKKU CyiLMAaNbHOI MOBEAiIHKKM, AEBIaHTHOCTI Ta MCUXONOTIYHOro
Hebnaronoayyus.

PO3KpMEMO, KOO MOXKe BYTM NepLua NCMX00riYHa AONoMOora Npu cyiunaanbHUX Hamipax.
OcKinbKn Le € nepwa Aonomora A0 chnewiani3oBaHOi NCUXONOFIYHOI 4ONOMOrM — BOHA MOXKe
HaZaBaTUCA 4N1A POAMYIB, APY3iB, B KPU30BUX COLLIA/IbHMX i MCUXONOTIYHMX CNyXKbax. Y3aranibHUMO
nopaan Ana HUX WoA0 TaKoi NepLuoT NCMXONO0riYHOT AoNOMOrM HedaxiBuamu:

— MNouyTtu i nigTpumatn. Cnyxatn 6e3 ouiHOK: «fl nopyuy, A vyto Teber.
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— OUiHUTK PU3KK NPAMO 11 AenikaTHO». Yn aymas/na v npo cyiuma?» «Hu e y tebe nnan?».

— 3aneBHMTU y NiaTpmmui Ta 6e3newi «Tu He oanH/oaHa. Pasom 3Haaemo Aonomory».

— YHuKaTu wtamnis. He rosoputu: «Bce byae aobpe», «Ta He ApamaTUsyin».

— He 3an1waTm cam Ha cam Npu BUCOKOMY pU3NKY 3abesneunTtn 6esneky ¢isuyHoO (TibKK y
BMMaAKy, AKLLO BU NiAroTOBAEHI).

— 3anyuutn ¢daxoBy p[onomory HeramHo. TenepoHW rapsumx AiHiA, mMeauyHi Ta
ncMxoTepaneBTUYHI CNyKOu.

Lle 03Hayvae, Wo noTpibHO BMITK CMiNKYBaTUCA 3 JIIOAMHOIO B KPU30OBOMY CTaHi, BUABAATH
eMnarito, po3ni3HaBaTh cyiumMaanbHi HaAMipyU Ta piBeHb PU3MKY camorybcTBa, 3HaTU, 4O KOro
3BEPHYTUCA B TaKil CUTyaLil, @ TAaKOX AOMOMOITU NHOANHI NEPEMUKHYTU yBary 1 CTBOPUTU OAs
Hei BiguyTTAa 6e3neku nig Yac HaZaHHA NepLUoi NCUXONOTIYHOT ONOMOTK.

Woao npodeciiHux dopm, meToamK i niaxoais A0 npodinakTUKM cyiumgy MOXKHa
BMOKPEMMUTM TaKi MCUXONOFIYHI METOANKN:

— KozHimueHo-nosediHkosa mepania (KIT). Nepenbayae 3miHy MUCNEHHA Ta PO3BUTOK
BMiHb BMpiLLeHHA npobaem.

— DBT (fianekmuuyHa nosediHKosa meparnis). BoHa € ocobanBo edeKTUBHOW AA
iMNYIbCUBHUX HamipiB/mopyLleHb perynaLii emoLin.

—Safety Planning Intervention (SPI). 3abe3neyeHHsn 6e3neKkun Npu BTPy4YaHHi i opmyntoBaHHsA
nnaHy 6e3neku. CnifbHe CKAAAaHHA YiTKOro naaHy 6e3neKku (Tpurepu, pecypcu, KOHTaKTK).
MoyacTu LLe € KOHTPAKTOM 0COBMCTOCTI 3 coboto, 0BILAHKOW POBUTH Ti Ail, AKI NepemuKatoTb i3
cyiumMaanbHUX Hamipis, He POOUTK TOFO, LLLO MOKe HALLKOAUTU NOAMUHI.

— Means Restriction. MNepenbayeHo Yepes BUBYEHHA PU3MKY CYiLMAIB, KON € YiITKUIN NNaH i
3acobu BUMHEHHA MOro 06MeKeHHA A0CTyny A0 3acobis 3aBaaHHA cobi WwKoam (niku, 36pos). dis
BiZiOpaTK HixK abo NiKK, AKi € 3ac06aMM BUMHEHHSA Cyiumnay.

3a3HauMMoO, WO KOTHITUBHO MOBeAiIHKOBa Tepanid epeKTUBHO MOEAHYETLCA 3 HABYAHHA
KUTTEBUM BMIHHAM — MPUMMaATU pPilleHHA B YMOBax BiliHM, CMi/NIKyBaTUCA, KepyBaTW CBOIM
CTAHOM i BMAMBATK Ha OTOYeHHA. OTXKe, MicnA NOA0NAHHA KPU3M B NEBHUI MOMEHT HalBULLOrO
60/1t0 MOXHa 3aCTOCOBYBATU Lii METOAMKM, i MCUXONOriYHa AONOMOra NOBMHHA NOEAHYBATUCA 3
OCBITHbOI CKN1aA0BO0 i COLLiaNIbHOI NPOdiNAKTMKOIO cyiunaiB. PeKOMEHA0BAHUMM €: TPEHIHIU 3
€MOLIMHOI Ta NCUXONOTIYHOT rPaMOTHOCTI, pob60Ta CTaLLiOHAPHMUX MCUXOIOTIYHI CY»KO Ha poboumX
micuAax, Kamnawii 8 3MI 3 po3BiHYYBaHHA CTUIMUM, HanpuKnag, woao cturmu BMO B bepaaHCcbKy
B8 2017 poui 3a npoekTom EC, calTh NCUXONOTIYHOT ONOMOTK, KaHAIM B MeCeHaKepax TOoLLO.

B ymoBax BiltHW, HecTaui pecypcis y rpomagax ebekTMBHUMM € Taki dopmu poboTu:

— rapsudi NiHii 3 TpeHoBaHMMM onepaTopamu, AKi BCTAHOB/IOOTb MUTTEBUIN eMOLLIMHWI
KOHTaKT, 3peani3oByoTb NCUXOJIOTIYHY MPOCBITY, AOMNOMaraloTb po3pobutn nnaH 6esneku;

— MOGINbHI KPU30BI rPynu, A0 CKNAAY AKUX BXOAATb MCUXOJIOTM, NMCUXiaTpW Ta KAiHIYHI
MCUXONOTW, 3A4IACHIOITb BUI3A, [0 NOANHU B KPU30BOMY CTaHi. BOHM npaLtotoTh i3 nUTaHHAMM
6e3neKkn, HagalTb MNIATPMMKY POAMHI, peanisytoTb MNCUXONOrYHI Nporpamu B rpomagax,
CNPAMOBaHi Ha HaBYaHHA BOJIOHTEPIB, a TaKoX 3abe3nedyyloTb MNIATPUMKY BeTepaHiB,
nepeceneHuiB Ta iHWKX FPyn pU3KKY;

— IHTepHeT-pecypcy camMofoMOMOrn, Ae MOXKHA 3HANTWM BNpaBW 3 peryndauii emouin, Ak
CKNACTN BNAACHUI NnaH 6esneku.

Ona Toro wob He AOBOAMAOCA 3YNUHATM NHOANHY B CUTYaL,i cyiunaanbHOi KpuUsK, nig vac
BilMHM NOTPiBHOW € nocTiMHa npodinakTUKa Uboro ABMWA. TaK, npodinaktKa cyiumganbHoi
NnoBeAiHKM AiTel i NigniTKiB MOXKe OXONnaBaTK 3axXo4M, CAPAMOBAHI Ha YCYHEHHS MPUYUH i
3MEHLUEHHA BMNINBY CTPECOBUX YNHHUKIB: PAaHHE BUABMEHHA CYiLMAANBHOTO PU3KNKY, 30Kpema
3MiH y noBegiHui, nposABsiB arpecii abo i3onauii, noripweHHs ycnilwHoOCTi Towo. AouinbHUMM
€ TPEHIHrM 3i CTPeCOCTIMKOCTI, KUTTECTIMKOCTI, €MOLMHOI rPaMOTHOCTI; HaBYaHHA OaTbKiB
KOHCTPYKTUBHUX CTOCYHKIB i3 AiTbMW, eMNaTiMHOro CNifIKyBaHHSA, pO3Ni3HaBaHHA PU3MKIB | 03HaK
cyiunaanbHOT NOBeiHKMU; NCUXONOTNIYHE KOHCYNbTyBaHHA y dopmaTi okpemMux ceciit abo cepil
3aHATb; MOHITOPUHT OHNAH-CepeoBULLA AUTUHM LLLOAO MOXKINBUX 3arpo3 i PU3MKIB.

BUCHOBKMU. Y pob60Ti i3 cyiunaanbHMMM Hamipamm Ta ix NpodinakTUKOLO BaXKAMBO Nam’aTaTy,
WO TaKi AYMKM MOYACTU MatoTb TUMYACOBUIA XapaKTep i MOXyTb 6YTW 3yNUHEHUMM 33 YMOBMU
CBO€YacHoI nigTpumKkn. CyiumaanbHi Hamipy Hacamnepes, cBigyaTb NPO rMOOKUI AyLeBHUN
6iNb, IHTEHCMBHICTb AKOr0 MOXKHA 3MEHLUMTU Yepes3 yBaXKHe CTaBNIeHHA, NIATPUMKY 1 Be3neyHy
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B3aemogito. KOXKHili IOANHI BaXKNMBO Big4yBaTK BAACHY 3HAYYLLLCTb, MoBary, 110608 i NPUNHATTA.
MpodinakTnka M ponomora € edPeKTUBHILMMK, KOAM OO0 HUX 3any4dyeHi cim’a, Hanbaukye
OTOYEHHS, rpoMaga Ta ¢daxisLi. AKWO B NOAMHN BUABMEHO KOHKPETHI cyiunaanbHi Hamipm abo
nnaH, HeobXxigHe HeraliHe 3BePHEHHA A0 CNYKOM eKCTPeHOoi 40NOMOrK, NcuxiaTpa YmM NcmMxonora.

Ha ocHOBi BMK/1a4,eHOro MOXKHA 3a3Ha4YNUTMU, LLLO CYiLMAanbHa MOBEAIHKA Ma€e 6araTo NPUYUH,
YMHHUKIB i YMOB, NpOTe B CUTyaLii rocTpOi KpM3M nepLiovYeproBMmM 3aBAAHHAM € 3YMUHUTK
NoANHY «TyT i Tenep». Mig Yac BiiHWM 3POCTAE KiNbKICTb CTPECOBMX YMHHMWKIB, MOCUNIOETLCA
eMOLiHe HaBaHTaXEHHs 1 Hanpyra, WO MOXKe MigBULLYBAaTU PU3MK CYiLMAANbHUX OYMOK i
Hamipie. Tomy KoxHomy daxisueBi (gonomiKHMX) cynpoBigHux npodecin HeobxigHO 3HATK
03HaKM CyiUUAaNbHOTO PU3UKY, YNHHUKU Hebe3nekn Ta MeToAM HeramHoro BTPy4YaHHA. TaKi
3HaAHHA BaXX/IMBI TAaKOX ANs poAnuUiB, Apy3iB i Ntogen i3 HaMbANKYOro OTOUEHHS.

Po3pobneHo HU3Ky nigxonis A0 NOAONAHHSA CYiUMAANbHUX HAMIpiB, OAHAK BaXK/AMBO
PO3YMITH iX NPUYMHM, W06 abo ycyHyTM npobnemy, abo 4ONOMOTTU NOAMHI 3SMIHUTU CTaBAEHHS
00 Hei. BM3HayanbHUMKM € HebalayXKicTb A0 NHOANHU, YBAXKHICTb A0 O3HAK CyiuMaanbHoi
NoBeiHKM Ta PO3YMiHHA pPiBHA puU3MKy. Popmu poboTU MOXKYTb BYTU cTauioHapHUMMK W
MOBINbHUMWU, OYHUMWU N OUCTAHLIMHMUMKU, @ METOAMKM MalTb A06MpaTMCA 3 ypaxyBaHHAM
CTaHy NOANHMU, TT 0COBUCTICHNX 0COBNMBOCTEN | KOHKPETHOT }KUTTEBOT CUTYaLii. MpodinakTuKa
cyiumMaiB MOXKe MaTu NCUXONOTYHMUMN, coLiaNbHO-NeaaroriYyHMmn, coliaibHUI Ta iHWI HanpaAMM.
BakNMBO HaBYaTW IIOANHY PO3Mi3HABATU HeGe3NeYHi AyMKM 1 cTaHW, 3BepTaTUCA MO LOMNOMOTY,
36epiraTM CeHC KUTTA, PO3BUBATU CTPECOCTIMKICTb, KUTTECTIMKICTb, KUTTEBI MEPCNeKTUBU i1
naaHu.

Mepcnekmuesu noodanbuux 00Cai0#ceHb NOB’A3aHi 3 BUSHAYEHHAM MOMKIUBOCTEN i 3MmicCTy
HaBYaHHA Ta MiABMLWEHHA KBanidikauii ¢daxisuiB couianbHOi M rymaHiTapHoi chep, a TaKoX
6aTbKiB 040 PO3Mi3HaBaHHA 03HaK CYiLMAaNbHOI NOBEAiHKM Ta ONaHYBaHHSA METOAUK HaJaHHA
nepLoi NCUXON0rIYHOT 4,0NOMOrN.
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The relevance of the study is determined by the insufficient coverage in the scientific literature
of the problem of psychological first aid for the civilian population in cases of suicide, as well as by
its particular significance under conditions of full-scale war. Prolonged stress, constant threat to
life, experiences of loss, forced displacement, disruption of the usual way of life, social uncertainty,
emotional exhaustion, and a sense of helplessness experienced by a significant part of the population
of Ukraine may increase the risk of suicidal thoughts, intentions, and behaviour. At the same time, the
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analysis of scientific sources indicates the insufficient research into the problem of suicide among the
civilian population of an entire country in wartime. Existing studies mainly focus on veterans, military
personnel, the impact of extreme conditions on suicidal behaviour, or specific aspects of personal
crisis states. Under such circumstances, timely, accessible, and professionally balanced psychological
first aid becomes particularly important, as it is aimed at supporting a person in an acute crisis
state, reducing the intensity of destructive experiences, restoring a sense of safety, and preventing
dangerous actions.

The purpose of the study is to identify and summarise ways of providing psychological first
aid to the civilian population in cases of suicidal thoughts, intentions, and behaviour under wartime
conditions. Particular attention is paid to understanding suicidal intentions as a crisis state that
requires immediate intervention based on the “here and now” principle, as well as further psychosocial
support aimed at restoring resilience, safety, and the person’s ability to seek help.

Methods. The methodological basis of the study comprises the provisions of social work on
crisis intervention, psychological approaches to the analysis of personal crisis states and psychosocial
support, as well as client-centred, environmental, personality-oriented, and human-centred
approaches. The research methods include theoretical analysis of scientific sources, generalisation,
synthesis, and modelling. This made it possible to systematise scientific approaches to the study of
suicide, outline the main factors of suicide risk during war, identify signs of a dangerous crisis state,
and summarise possible areas of psychological first aid and self-help.

The scientific novelty of the study lies in the generalisation of approaches to understanding
the causes of suicidal behaviour under wartime conditions, the identification of ways to help people
with suicidal thoughts and intentions, and the substantiation of the importance of psychological first
aid as urgent support. It is emphasised that suicidal intentions often have a temporary nature and
can be stopped if risk signs are identified in time, the level of danger is correctly assessed, empathic
communication is established, the person’s attention is redirected, and a sense of safety is created. The
practical significance of the obtained results lies in identifying specific ways of support and self-help
for people with suicidal intentions, as well as in emphasising the need to train helping professionals,
parents, teachers, and volunteers to recognise signs of suicide risk and provide psychological first aid.

Conclusions. Psychological first aid for the civilian population in cases of suicide during war should
combine immediate crisis intervention, psychosocial support, information work with the population,
and training in self-help skills. It should take into account the level of suicide risk, the intensity of
intentions, the emotional state, living conditions, satisfaction of basic needs, social ties, and personal
characteristics of the individual. Further scientific research should be aimed at developing the content
of training and professional development for specialists in the social and humanitarian spheres in
recognising suicidal behaviour and mastering methods of psychological first aid.
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CTPYKTYPA TOTOBHOCTI MAUBYTHIX ®AXIBLLIB
COUIOHOMIYHOI COEPU 10 KOHCY/NIbTATUBHOI AIANbHOCTI:
TEOPETUMHUW AHANI3

CTaTTiO NPUCBAYEHO TEOPETUYHOMY OBI'PYHTYBAHHIO CTPYKTYPU FOTOBHOCTI ManbyTHix ¢daxisLis
COLLIOHOMIYHOT chepu 40 KOHCYNbTATUBHOI AiANbHOCTI B YMOBaX Cy4acHOT npodecinHoi NiAroToBKU.
AKTyanbHICTb AOCNIAKEHHS 3yMOB/IEHA 3POCTaHHAM noTpebu y daxiBuax, 34aTHUX 3A4iMCHIOBATU
edeKTUBHY KOHCY/NbTaTUBHY B3AEMOZII0 B YMOBAX CY4YaCHUX COLiaNIbHUX BWKAWKIB, KPU3OBUX i
TPaBMaTUYHUX CUTYaLiN, a TaKOXK HeobXxiaHicTio 3abesneyeHHs UinicHOT npodeciliHoi roTOBHOCTI
[0 HafaHHA KOHCY/NbTAaTUMBHOI [OMOMOIMM Pi3HUM KaTeropiAM KAIiEHTIB. Y CTaTTi MOKas3aHo, wWo
KOHCYNbTaTMBHA AiANbHICTb Y COLIOHOMIYHIM chepi MaE CKNAAHUN MIKANCUMNAIHAPHUI XapaKTep i
noTtpebye iHTerpauii npodeciiHMx 3HaHb, NPAKTUYHMUX YMiHb, OCOBUCTICHUX AKOCTEW Ta npodeciinHo-
LiHHICHWX OpieHTaL,il.

Ha ocHOBi aHani3zy cy4aCcHUX HayKOBWMX AOCNIAMKEHb YTOYHEHO CYTHICTb FOTOBHOCTI MamnbyTHiX
¢daxiBLiB COLiOHOMIYHOT cdepu [0 KOHCY/NbTAaTUBHOI AifNIbHOCTI AK iHTErpaTMBHOrO 0COBMUCTICHO-
npodeciinHoro yTBopeHHs. BU3HaYeHO OCHOBHI MiAX0AN A0 PO3YMIHHA CTPYKTYpW NpodeciiHoi roTOBHOCTI
Yy Npauax BiTYM3HAHUX i 3apybixKHUX HAyKOBLiB. YBary 30cepeasKeHo Ha MiXAucuunaiHapHOMY 3micTi
KOHCYNbTaTUBHOI Aia/IbHOCTI, 3HaYeHHi npodeciinHoi MoTMBaLi, pedaeKCUBHOT NO3ULLiT, KOHCYbTaTUBHUX
YMiHb Ta NpodeciMHO 3HAYYLWMX 0COBUCTICHMX AKocTel y npoueci npodecinHoi NiAroTOBKM MabyTHIX
¢daxiBLiB coLioHOMIYHOT chepu.

Y cTaTTi 06rpyHTOBAHO CTPYKTYpYy FOTOBHOCTI MalbyTHiXx ¢axiBuiB couioHomiYHOT chepu [0
KOHCYNbTaTUBHOI  AiANbHOCTI, fKa BKAOYAE MOTUBALIMHO-LiIHHICHUMA, KOTHITUBHO-IHTErpaTUBHUMN,
onepauiitHo-npodeciiHnin Ta 0COBUCTICHO-pedNEKCUBHUI KOMNOHEHTU. OXapaKTepmn3oBaHO KpuTepii Ta
NOKa3HMKN CPOPMOBAHOCTI KOXKHOrO KOMMOHEHTA, BU3HAYEHO iX 3MICT i poab y 3abe3neyeHHi roToBHOCTI
[0 KOHCY/NbTaTUBHOI B3aemogii. [loseseHo, Wwo epeKTUBHA NigroToBKa MaibyTHIX dpaxiBLiB cOLiOHOMIYHOT
cbepn A0 KOHCYNbTAaTUBHOI AiSNbHOCTI NOTpebye NOEAHaHHA TeOpPeTUYHOI MiAroTOBKM, PO3BUTKY
NPaKTUYHUX KOHCYNbTaTUBHUX YMiHb, POpMyBaHHA NpodeciiHO-LiHHICHOT CNPAMOBAHOCTI Ta 34aTHOCTI A0
npodecinHoi pedaeKcii 1 camMopo3BUTKY.

3pobeHO BUCHOBOK, LLO 3aMPONOHOBAHA CTPYKTypa rOTOBHOCTI 403BOJIAE KOMMIEKCHO PO3rNAAaTH
npouec npodeciiHOT NiAroToBKM MaibyTHIX GaxiBLiB COLIOHOMIYHOI chepm 4,0 KOHCYNbTAaTUBHOI AiSNbHOCTI
Ta CTBOPKE TeOpeTMyHe MiAFPYHTA AN MNOAANbLIOro AOCNIAMKEHHA NejarorivHMx ymoB i mogenei
dopMyBaHHA KOHCY/IbTAaTUBHOI FOTOBHOCTI y Npoueci npodeciinHoi ocBiTH.

Knryoei cnoea: 20mosHicme 00 KOHCYanbmamusHoi diansHocmi, malibymHi ¢haxisyi couioHomivyHoI
cpepu, KOHCynbmamueHa  OidsnbHicmb, npogeciliHa  Mi02omoeKa, CcMmpykmypa 20mosHocMi,
KOHCYynbmamueHa 83aemo0is, npogeciliHa pegaeKcis, MiHoucyunaiHapHa iHmeapayis

© M. B. bynaak, 2026.
Creative Commons Attribution license (CC BY 4.0)
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OCTAHOBKaA Npobsiemu. Y cydyacHMX YMOBAX CYCMiibHUX TpaHcOpMaLii, 3poCTaHHA

NCUXOEMOLLIMHOrO HaBaHTaXKEHHS, NOLWMPEHHA KPU30BUX | TPABMATUYHUX CUTYaL,iN

0co6AUBOI aKTyanbHOCTI HabyBae npobnema npodeciiHoi NiAroTOBKM MaMbyTHIX
¢daxisLiB COLIOHOMIYHOT chepn A0 KOHCY/NbTATUBHOI AiabHOCTI. KOHCY/NbTaTUBHA B3aEMOZis
HUHI € BaXXKIMBMM HanpaMom npodecinHoi Aonomorn ocobucTocTi B ymoBax HeBM3HAYeHOCT,
couianbHOi HeCTabiNbHOCTI, NCUXONOTIYHUX TPYAHOLWB Ta NoTpebu B niaTpumui. OcobnamBoro
3HAYeHHA Le HabyBae B yMOBAX BiliHW, KOJIM CYTTEBO 3pocTae noTpeba y ¢daxiBusax, 34aTHUX
HaAaBaTW KBasidikoBaHYy KOHCYNbTAaTUBHY AOMOMOTY Pi3HUM KaTeropiam HaceneHHs.

Cy4acHa KOHCYNbTAaTUBHA AiAANIbHICTb XapPaKTEPU3YETbCA MiXKAMCUMMNAIHAPHICTIO, CKNAAHICTIO
npodeciiHMx 3aBAaHb Ta HEOOXiAHICTIO MOEAHAHHA NCUXONOTIYHMX, NeAaroriYHnX i couianbHMX
3HaHb i3 NPAKTUYHUMM BMiHHAMM NpodeciiiHoi B3aemoaii. Y 38’A3Ky 3 LM NiAroToBKa ManbyTHiX
daxiBLiB COLIOHOMIYHOT chepn He moKe obMeXKyBaTUCA vwe POPMYBAHHSAM TEOPETUYHUX
3HaHb, a NoTpebye po3BUTKY NpodecimHOI MOTMBALL, KOHCYNbTATUBHUX YMiHb, pedIEKCUBHOCTI,
€MOLLIMHOI CTIMKOCTI Ta roTOBHOCTI A0 NPOodeCinHOro CaMopO3BUTKY.

AHani3 HayKoOBMX NpaLb CBiAYNTb, LLLO NPpobaeMa rOTOBHOCTI 4,0 KOHCY/IbTAaTUBHOI AiANbHOCTI
nepebyBae B NOAi yBarn AK BITYN3HAHMX, TaK i 3apybiXKHUX JOCNIAHUKIB. BogHOYacC y cyyacHin
Hayui BiACYTHIM €AMHUI Niaxia [0 BM3HAYEHHS CTPYKTYPU TOTOBHOCTI MalbyTHix ¢axisLiB
COLOHOMIYHOI cdhepyu A0 KOHCYNbTAaTUBHOI AiSNIbHOCTI, il KOMMNOHEHTHOrO CKAa4y, KpUTepiis i
NMOKa3HWMKiB cdOPMOBaHOCTI. LLe 3ymoBAtOE HEOOXiAHICTL TEOPETUUHOTO OCMUC/IEHHA CTPYKTYPHUX
CKNAAHMKIB 3a3HAYEHOro peHOMEHY 1 06I'PYHTYBaHHSA LilicHOT cucTemm NpodecinHOT roTOBHOCTI
MalibyTHix daxisLiB A0 34iMCHEHHA KOHCYbTaTUBHOT B3aEMOA,T.

AHania ocTtaHHiX Aochnig)eHb i ny6nikauiii. AHanis cy4yaCHMX HaAYKOBMX [OOCAIAMKEHb
3acBiavYe, LWonpobaemaroToBHOCTIManbyTHIXPpaxiBLiBCOLiOHOMIYHOICHEPUAO0KOHCYNbTaTUBHOI
AiAanbHOCTI HabyBae 0COBNMBOI aKTYyaNbHOCTI Y 3B’A3KY 3i 3POCTAHHAM CKNAAHOCTI coLujiasbHUX
3anUTIB, MOLMPEHHAM KPU3O0BUX i TPaBMATUYHMX CUTyaLill Ta HeobxigHicTio 3abe3neyeHHs
epeKTMBHOI npodeciMHOT [OoNOMOrn pisHUM KaTeropism KAieHTiB. Y Cy4yacHii ncmxonoro-
neparorivyHii nitepatypi KOHCYAbTaTMBHA AiANbHICTD AeAani YacTile po3rAafacTbCa He Aulle
AK OKpPeMMUI HanpAM NpodeciiHOi NPaKTUKKM, @ AK CKNA4HUIA MiXKAUCUMNAIHAPHUIA Npouec, Wo
NOEAHYE NCUXONOFIYHI, Meaaroriyni, couianbHi Ta KOMYHIKaTUBHI acnekTu npodeciinHoi B3aemoa,ii
[Corey, 2017; Payne, 2014].

Monpwu 3HaYHY KiNbKiCTb HAYKOBUX NpaLlb, NPUCBAYEHUX Npobaemi npodecinHoi NiaAroToBKK
MalbyTHix ¢axiBuiB gonomaratoumx npodecii, y cydvacHihi Hayui BigCyTHIM eguHMIA niaxig,
00 BM3HAYEHHA CTPYKTYPU TOTOBHOCTI CaMe A0 KOHCY/IbTaTMBHOI AianbHOCTI. JocnigHuKu
NPOMOHYIOTb Pi3Hi Mogeni npodeciMHOT roTOBHOCTI, aKLEHTYloUM yBary Ha MOTUBALIMHMX,
KOTHITUBHMUX, AiAanbHICHUX abo 0cOBUCTICHMX acneKTax NpodecimHOro cTaHoBAEHHS MalibyTHbOro
daxisua. Lle MOACHIOETbCA CKAAAHICTIO KOHCY/IbTAaTUBHOI AisnbHOCTI, ii 6araToBMmipHicTiO
Ta 3a/71eXKHICTIO He nule Bif, piBHA NpodeciMHUX 3HaHb, a 1 Big, chopMOBaHOCTI 0COBUCTICHOI
nosuu,ii, npodeciiHoi pednekcii, eTMYHOI BiANOBIAANBHOCTI Ta 34aTHOCTI A0 KOHCTPYKTUBHOI
B3AEMOZii 3 KNIEHTOM.

Y BITYU3HAHUX NCUXONOrO-NefaroriyHUX AOCNIAMKEHHAX FOTOBHICTb A0 KOHCY/NbTaTUBHOI
OiANBHOCTI NepeBaXXHO PO3rNALAIOTb AK iHTerpaTMBHE ocobucTicCHO-NpodeciiHe YTBOPEHHS,
LLLO OXOMJIOE cUCTeEMY NPOGECIMHUX 3HAHb, NMPAKTUYHUX YMiHb, NPOPECIMHO 3HAUYLLMX AKOCTEN
i MOTMBALMHO-LIHHICHMX opieHTaUiln. 30Kkpema, H. Baibekosa [2013] BM3Ha4Ya€e rOTOBHICTb
MalMByTHIX MCMXONOriB 40 KOHCYNbTAaTUBHOI AiANbHOCTI Yepe3 B3aEMO3B’'A30K MOTMBALMHO-
LiHHICHOrO, 3HaHHEBO-AiANbHICHONO Ta 0COBUCTICHO-OL,iHIOBaIbHOrO KOMMOHEHTIB. MoaibHoro
niaxogy aotpumytoTbca H. AHToHoBa [2010], I. FoHyapoBcbka [2023], 4. OaHko [2012],
|. KannHoBcbKa [2020] Ta O. Mosiganuunk [2019], sKki HaronowyoTb, Wo npodeciiHa roToBHICTb
He MOXe 0bmeXKyBaTUCA NNLLEe 3aCBOEHHAM TEOPETUYHMX 3HAHb abo GopMyBaHHAM OKpPEMMUX
npodecitHnx ymiHb, a nepeabayae pPO3BMTOK LiNiCHOI npodecinHoi no3uuii maiibyTHboro
daxisus.

Y cyyacHux gocniaeHHAx ocobamBy yBary NnpuainatoTe MOTUBALIMHO-LIHHICHOMY acnekTy
rOTOBHOCTI [0 KOHCY/NbTaTMBHOI AisinbHOCTI. HayKoBUi nigkpecntoTb, Wo edeKTUBHICTb
npodeciitHoi AOMOMOrM 3HAYHOK MIpPOKD BWM3HAYAETHCA TFYMAHICTUYHOKO CRPSIMOBAHICTIO
ocobucTocTi daxisua, MOro roToBHICTIO A0 MIATPUMKM iHLWIOI NHOAUHU, NPUAHATTAM E€TUYHUX
npuHUMNiB npodecii Ta ycBiAOMAEHHAM COLianbHOI 3HAYYLWOCTi KOHCY/bTAaTUBHOI B3aEmMogii.
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3HAYHMI BNAMB Ha PO3BUTOK LLbOro MigxoAy Manu iaei ryMmaHiCTUYHOI ncmMxonorii, Hacamnepes,
KoHuenuia K. Poaxepca, BianNoBigHO A0 AKOI KOHCY/NIbTaTUBHA B3aEMOAIA MAE rPYHTYBATMUCA HA
emMnarTii, aBTeHTUYHOCTi Ta 6e3yMOBHOMY NO3UTUBHOMY NPUNHATTI KnieHTa [Rogers, 1961]. T. IraH
[Egan, 2013], po3BuBatoumM igei npodeciiHoi AONOMOrM, HAro/NoLWyBaB, WO KOHCY/IbTaTUBHA
AiANbHICTb BMMarae He auwe npodeciiHOi KOMMNETeHTHOCTI, @ W BHYTPIWHbOI FOTOBHOCTI
KOHCY/IbTaHTa 40 BiANOBIAANbHOI Ta NiATPMMYBANbHOI B3AEMOZT 3 KNIEHTOM.

BogHo4ac cy4vacHi MCMXoNoro-nefaroriyHi - AOCNiAKEHHA [AEeMOHCTPYIOTb MOCWUIEHHA
yBarm A0 KOTHITMBHOIO Ta MiAMCUMMNAIHAPHOTO acnekTiB npodeciiHoi rotosHocTi. A. T. bek
[Beck, 1976] i A. Ennic [Ellis, 1962] nigkpecntoBanu, o ePpeKTUBHA KOHCYAbTaTMBHA A0ONOMOra
HemoXnnBa 6e3 rIMOOKOro pPO3YMiIHHSA KOTHITUBHUX MeXaHi3aMiB MNOBeAiHKM 0COoBMCTOCTI,
ocobnmBocTelt GopMyBaHHA Ae3afZanTUBHUX YCTAHOBOK, CnocobiB iHTepnpeTaLlii XUTTEBOrO
00CBiAgy Ta NOBeAiHKOBMX peakKuin kKnieHTa. CBoeto yeproto, I'. Kopi [Corey, 2017] HarosiowyBas,
LLLO Cy4YaCHa KOHCY/NbTaTUBHA NpaKTUKa NoTpebye iHTerpaLii pisHMX NiaxoaiB 40 KOHCYNbTYBaHHSA
3a/1eXKHO Bif, 3anNnTy KNieHTa, cneumndikm cutyauii Ta npodeciiiHoro KOHTEKCTY, a Tomy npodeciiiHa
NiArotoBka ManbyTHiX daxiBLiB Mae popMyBaTH 34aTHICTb A0 THYYKOrO MiXKAMCLMMNIHAPHOrO
MWCNEHHA.

Mpobnema mixkancumnaiHapHoi iHTerpauii 0co6a11MBO aKTMBHO PO3pPO6AAETLCA Y NpaLAX
M. MeliHa [Payne, 2014], skunii po3rnagae npodecinHy LoNoMory ik KOMNAEKCHY 4iANbHICTb, WO
notpebye NoeaHaHHA NCUXONOTIYHUX, COLiaNbHUX i NegaroriYyHUX 3HaHb A1 LiNiCHOro aHanisy
npobnem KNieHTa Ta BM3HAYEHHS CTpaTerin NigTPUMKK. Y cydyacHMX ymoBax LA npobnema
HabyBae 0cob6MBOI 3HAUYLLOCTI Y 3B’A3KYy 3 HEOobXiAHICTIO PobOTU 3 KPM3OBMMMK CTaHaMMU,
Hacnigkamn NCUXOTPABMYBAJIbHOrO AOCBiAY Ta CKAQLHMMM COLiaNbHUMKU cuTyauiamn. Y
KOHTEKCTiI TpaBmo-iHpopmoBaHuMx nigxoais (trauma-informed approaches), npeacraBneHux
y npausx . JleBeHcoH [Levenson, 2020], niaKpecntoeTbCA, WO KOHCYNbTaTUBHA A0MNOMOra
NOBMHHA BPaXxOBYyBaTU BMJ/IMB TPABMATMYHOIO A0CBiAY HA MCUXOEMOL,MHMIA CTaH 0cobucTocTi,
3abes3neyyBaTu MNCUXONOriIYHY 6e3neKy KNiEHTa N OPIEHTYBATUCA HA pPecypcHUi niaxig y
npodecinHin ysaemodgiii.

OKpemMuin HanpAM Cy4acHUX AOCNiIAKEeHb NOB'A3aHMM i3 MPAKTUYHMM BUMIPOM FrOTOBHOCTI
0,0 KOHCYIbTaTUBHOI AifaNbHOCTI. HayKoBLi HaronowytoTb, Wo npodeciiHa epeKTUBHICTb daxiBuAa
BM3HAYAETbCA HEe JiMWe 3HAHHAM TEeOPeTUYHMX KOHLUEeNUin, a M 34aTHiCTio peanisoByBaTh
KOHCY/IbTaTUBHY B3aEMO/it0 Y KOHKPETHUX npodeciiHux cutyauiax. Y mogeni «skilled helper»
(kBanidikoBaHM nomiyHmkK) T. IraH [Egan, 2013] po3rnsgae KOHCY/AbTaTUBHMI npouec sK
cMcTeMy MoCAiAoBHUX npodeciMHux Ain, wo nepenbadvae 34aTHICTb aHanisyBaTn npobnaemy
KNi€HTA, OpraHi3oByBaTW MNiATPMMYBa/IbHY B3aEMOLIO Ta CNPUATM MOLIYKY KOHCTPYKTUBHUX
piweHb. I. Kopi [Corey, 2017] TakOX NiAKPeCNioe, WO KOHCyAbTaTMBHa NpPaKTMKa noTpebye
chopmoBaHOCTI NPodeciMHUX KOMYHIKAaTUBHUX YMiHb, BONOAiIHHA KOHCYNbTaTUBHUMM TEXHIKaMK
Ta 34aTHOCTI afanTyBaTH iX BiANOBiAHO A0 0COBAMBOCTEN KiEHTA 1 YMOB B3aEMOA,T.

Y cydacHMX yMOBax 3HayHa yBara npuainaeTscs LMPposisaLii KOHCYNbTaTUBHOI NPAKTUKMN.
JocnigxeHHa LK. Topyca, K. . Mipik, H. Payceo-Pikynepo Tta [J)K. ®epTa aKkLEHTYIOTb yBary
Ha PO3BMUTKY OH/MAMH-KOHCYNbTYBaHHA, HEObXiAHOCTI ¢opMyBaHHA LMPPOBOT KOMNETEHTHOCTI
ManbyTHIX ¢daxiBLiB Ta rOTOBHOCTI BMKOPMUCTOBYBATW CyyacHi LMPPOBI TexHoAorii y npoueci
npodeciHoi gonomoru [Torous et al., 2020]. MoAibHi TeHAEHL,i CYTTEBO 3MiHIOOTb BUMOTU A0
npodecinHoi NiAroToBKM ManbyTHiX daxiBLiB COLIOHOMIYHOI chepm Ta PO3LLMPIOKOTL 3MICT IXHbOI
rOTOBHOCTI ;O KOHCYNbTAaTUBHOI AiASILHOCTI.

Mopag i3 UMM Yy CyyacHi Hayui Aepani 6inblwe yBarM NpuAaiNAeTbCca 0COBUCTICHO-
pedneKcMBHOMY acnekTy npodeciiHoi  roToBHOCTI. JlOCNigHWMKM  Haro/soWwywTb, WO
KOHCY/IbTaTMBHA AiA/bHICTb be3nocepegHbO MoB’A3aHa 3 ocobucTicTio camoro daxiBua, 1oro
eMOLIMHOI CTiIMKiCTIO, 3A4aTHiCTIO A0 emnaTii, npodecinHoi pedneKkcii Ta camoperynauii.
3HauyLicTb pednekcii y npodeciiHin aisnbHocTi 0brpyHTOBYETHCA Y Npausax A. LWeHa [Schon,
1983], aknit po3rnsaae cydacHoro ¢axiBus aK «pedieKCMBHOTO NPaKTUKa», 34aTHOTO aHalisyBaTh
B/TaCHMM A0CBiA, nepeocmucatoBat npodeciiiHi pilleHHA Ta aganTyBaTU CBOK AiANbHICTb A0
HeCTaHAAPTHUX CUTYyaLin. Y cydaCHMX AOCNigHKeHHsAX npodecii A4onomMaratouoro TMny TaKoX
AKLLeHTYETbCA yBara Ha BakK/IMBOCTI YCBIAOMNEHHA MeK BAAaCHOI KOMMETEHTHOCTI, FOTOBHOCTI A0
cynepsisii Ta npodinakTnkM npodecinHoro BMcHaxkeHHa [Grant & Kinman, 2014; Corey et al.,
2015].
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AIK BUCHOBOK, @HaNi3 Cy4aCHUX HAaYKOBMX AOCAIAMKEHb 3aCBiAYYE, WO Npobaema roTOBHOCTI
MalbyTHix ¢daxiBLiB COLIOHOMIYHOT chepn A0 KOHCYNbTAaTUBHOI AiANbHOCTI MA€ KOMMIEKCHUM i
MiXKAMCUMNNIHAPHUIA XapaKTep. Y BinbwocTi gocnigKeHb npodeciliHa roToBHICTb PO3rAaAatoThb
AK NOEAHAHHA MOTMBALLIMHO-LiHHICHWUX, KOTHITUBHUX, AiA/IbHICHUX | 0cOBUCTICHO-pedIeKCUBHUX
CKNAAHUKIB. BoaHOYAC Hef0CTaTHbO OBIPYHTOBAHMMM 3a/1MLLIAKTHCA MUTAHHA LiNICHOT CTPYKTYpH
rOTOBHOCTI MalbyTHiX ¢daxiBLiB COLiOHOMIYHOI chepn came A0 KOHCY/NbTATUBHOI AifANbHOCTI,
LLLO aKTyani3ye HeobxiAHICTb NOAANbLLIOrO TEOPETUYHOIO YTOYHEHHA il KOMNOHEHTHOrO cKnaay,
KpUTepiiB Ta NOKa3HUKIB CHOPMOBAHOCTI.

Monpw 3HaYHY KiNbKiCTb HAYKOBUX NpaLb, NPUCBAYEHUX Npobaemi npodecinHoi NiaroToBKK
MalbyTHiX ¢daxiBLiB COLIOHOMIYHOT chepn, Yy CydyacHUX AOCNIAMKEHHAX HEAOCTaTHbO LiNiCHO
06I'pyHTOBAHO CTPYKTYPY FOTOBHOCTI CaMe A0 KOHCY/AbTaTUBHOI AifNbHOCTI AK iHTErpaTMBHOrO
ocobucTicHo-npodeciinHoro peHomeHa. HafaBHi HayKoBI NiaxoAM NepeBakHO aKLEeHTYOTb yBary
Ha OKpPeMMX acnekTax NPodecimHOi roTOBHOCTI — MOTMBAL,iMHOMY, KOTHITUBHOMY, AifANbHICHOMY
abo ocobucticHomy, OAHaK HeAOCTaTHbO BMUCBITAIOKOTL X B3AEMO3B'SI30K Yy KOHTEKCTI
MiXKAMCUMNNIHAPHOT KOHCY/AbTAaTUBHOI MNPaKTUKK. [MoTpebytoTb NOAaNbLIOr0 TEOPETUYHOro
YTOYHEHHA KOMMOHEHTHWUI CKAaZ roTOBHOCTI MaMOyTHiX ¢axiBLiB couioHOMiIYHOT chepun Ao
KOHCYNbTAaTUBHOI AiANbHOCTI, KpUTEPIi Ta NOKA3HMKM il cPOPMOBAHOCTI, @ TAKOXK XapaKTepUCTMKa
piBHiB chOpmMOBaHOCTI AaHOro ¢GeHomMeHa 3 ypaxyBaHHAM Cy4aCHWUX COLiaZIbHUX BUK/MKIB,
30Kpema KpMU30BUX i TpaBMaTUYHUX YMOB npodeciiHoi B3aemogii.

dopmyntoBaHHA Uuinei cratri. MeTolo CTaTTi € TeopeTuyHe OOrPYHTYBAHHS CTPYKTYpU
roTOBHOCTI MaMbyTHiX ¢axiBLiB COLIOHOMIYHOI chepu [0 KOHCYNbTAaTUBHOI AifNbHOCTI,
BM3HAYEHHA ii OCHOBHWMX KOMMOHEHTIB, KpWUTepiiB, MOKa3HMKIB Ta piBHIB cHOPMOBaAHOCTI B
KOHTEKCTi cy4acHuUxX niaxoAis Ao npodeciinHoi nigrotoBKkM daxisLiB gonomaratoumx npodecii.

Y CTaTTi BUKOPUCTAHO TEOPETUYHI MeTOAMU AOCNIAMKEHHS, LLO OXOMN/IE aHani3, CUHTE3,
NOPIBHAHHA, CUCTEMATM3ALi0 Ta Yy3araJibHEHHA MNCUXONOro-NeaaroriyHoi  nitepatypu 3
NUTaHb nNpodeciMHoi NiAroTOBKM, KOHCYNbTAaTUBHOI AisNbHOCTI, NpodeciiHOoi TOTOBHOCTI,
MiXAMCUMNAIHAPHOT iHTerpauii Ta ocobucticHo-npodeciiHoro po3BUTKY daxiBLiB AOMNOMIXKHUX
npodecin. [locnigxeHHs 34iiCHEHO Ha 3acafax CUCTEMHOro, KOMMETEHTHICHOro, 0COBUCTICHO
OPIEHTOBAHOIO Ta MIXKAMCLMNAIHAPHOIO NiAXOAIB, WO Aa/i0 3MOry PO3rAHYTU TOTOBHICTb A0
KOHCYNbTAaTUBHOI AiANbHOCTI K LinicHe ocobucTicHo-npodeciliHe yTBOPEHHS.

BuKnaA 0CHOBHOro matepiany AOC/iAKEHHS. Y MeXax AOCNiAKEHHA FOTOBHICTb MalibyTHiX
daxiBLiB COLOHOMIYHOT chepn A0 KOHCY/NbTAaTUBHOI AiSNbHOCTI PO3rNAfaETbCA AK LinicHe
ocobucTicHo-npodeciitHe yTBOpPEHHS, Lo 3abe3neyye 34aTHICTb dhaxiBusa ePpeKTUBHO 34ilCHI0BaTH
KOHCY/bTaTUBHY B3aEMOZIt0, aHaNi3yBaTM 3aNUT KNIiEHTA, A,06MpPaATK A0LiNbHI cTpaTerii gonomoru
Ta AiaTW BiANOBIAANbHO B YMOBaAxX CKAaAHWUX npodeciiHnx cutyauin [AHToHoBa, 2010; Corey,
2017]. Takui nigxig fAae 3mory posrnsgatv roTOBHICTb He AK okpemy npodecinHy akicTb abo
CYKYMNHICTb 3HaHb i BMiHb, @ AK GaraTopiBHEBY CUCTEMY, Y AKiA MOEAHYIOTbCA MOTUBALLiNHI,
KOTHITMBHI, NPAKTMYHI Ta 0cOBUCTICHO-pedIeKCMBHI XapaKTePUCTUKM MalibyTHboro daxisus.

I3 ypaxyBaHHAM  MIKOUCUMNAIHAPHOINO  XapaKTepy KOHCY/NbTaTMBHOI  AiANbHOCTI
CTPYKTYpa roTOBHOCTI MalbyTHiX ¢axiBLiB couioHOMIYHOI cdepn A0 i 34iACHEHHSA OXONJOE
YOTMPU B3AEMOMOB’A3aHi KOMMOHEHTU: MOTMBALLIMHO-LiHHICHUA, KOTHITUBHO-IHTErpaTUBHUMA,
onepauitHo-npodeciiHMn Ta ocobucticHo-pednekcuBHuin [babekosa, 2013; MNosigalumk,
2019]. KorKeH i3 HuMX Bigobpaxkae oKpemuii acnekT npodeciinHoi NiaroToBKM, oAHaK Aulle y
B33aEMO3B’A3KY BOHM 3a6€3MeyytoTb LiNiCHY FTOTOBHICTb MabyTHbOro ¢paxiBLs 4,0 KOHCY/IbTAaTUBHOT
B3aemogji. Came TOMy 3anponoOHOBaHa CTPYKTypa MA€E CUCTEMHUM XapakTep i [03BONAE
KOMM/IEKCHO OLLIHWUTU AK BHYTPILLHIO NpodeciliHy no3uLito 3406yBaya OCBiTH, TaK i MOro 3HaHHA,
NPaKTUYHI BMiHHA, 0COBMCTICHI AKOCTI Ta 34aTHICTb A0 pedneKcii.

MOTMBALMHO-LIHHICHUA KOMMOHEHT € 6a30BMM Yy CTPYKTYpPi TOTOBHOCTI, OCKiNbKK
BM3HAYA€E BHYTPIWHIO CMPAMOBAHICTb MalbyTHbOro ¢axiBua Ha KOHCY/NbTATUBHY AiA/bHICTD.
Moro 3micT nos’asaHuii 3 YCBIAOMNIEHHAM COLLiaNbHOT 3HAYYLLLOCTI KOHCY/NIbTaTUBHOI AOMOMOTM,
NPUAHATTAM TYMAHICTUYHUX | eTUYHUX LLiIHHOCTelM npodecii, opieHTaLi€to Ha NiIATPUMKY KNiEHTa,
BiANOBIAANbHUM CTaBAEHHAM A0 npodeciiHOi B3aemogii Ta TroTOBHiCTIO A0 npodeciiHoro
camopo3BuUTKy [Rogers, 1961; Egan, 2013]. KoHCynbTaTUBHA AiANbLHICTb Y COLiOHOMIYHIN cdepi
nepenbavyae He ¢opmanbHe BMKOHAHHA NpodeciMHMX OYHKLUiM, a UiHHICHO 30piEHTOBaHY
B33aEMOJi0 3 NOAMHO, AKa nepebyBae y CKNAAHIA KUTTEBIN, KpW30BilA abo emMoLiiiHO
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HanpyXeHin cutyauii. Tomy BaxknMBo, WO6 MaibyTHI ¢daxiBelub He nuLIe BONOAIB NEBHUMM
3HAHHAMM, @ 1 YCBIAOM/IIOBAB NYMaHiICTUYHY MiCito KOHCYbTaTUBHOI AONOMOTH.

lMoKa3sHMKaMM MOTMBALIMHO-LiHHICHOFO KOMMOHEHTa € YCBIAOMAEHHA 3HaYyLLOCTi
KOHCYNbTaTUBHOI  AifNbHOCTI, npodecinHa MOTMBALiA [0 KOHCY/NbTAaTUBHOI B3a€EMOAIT,
MOTMBALLA AOCATHEHb, MPUAHATTA TYMAHICTUYHUX Ta ETUYHUX LiHHOCTEN AOMOMOrMY, FOTOBHICTb
00 BiANOBIAANbHOTO BWKOHAHHA KOHCYNbTAaTUBHWUX OYHKLiN, OpieHTauia Ha npodecinHui
CaMOpPO3BUTOK i CHOPMOBaAHICTb MO3UTUBHUX KUTTEBMX ycTaHOBOK [McClelland, 1987; Rogers,
1961]. Y ubOMy KOHTEKCTi MOTUBaLis MalbyTHbOro ¢axiBua Mae He nuwe nisHaBanbHUIN abo
Kap’epHUI xapakTep, a nepeaycim MOB’A3YETbCA 3 FOTOBHICTIO Aonomaratv, MNiATPUMYBaTH,
OOTPUMYBATUCA NPOPECIMHMX MEXK | PO3YMITU HACNIAKM BNACHUX PilleHb Y KOHCYAbTaTUBHIM
B3aEMOil.

KOrHiTUBHO-IHTErpaTUBHUI KOMMOHEHT Big0OpPaXKae 3MICTOBY Ta aHaNiTUYHY OCHOBY
FrOTOBHOCTI [0 KOHCYNbTaTMBHOI AiAanbHOCTI. BiH oxonntoe cuctemy npodeciiHUX 3HaHb,
i meToaiB. OgHaK cneundika LbOro KOMMNOHEHTA NONATAE HE /INLLE B HAKOMWUYEHHI 3HaHb, a N Y
3[.aTHOCTI iHTErpyBaTH iX ANA aHaNi3y KOHKPeTHMX npodeciiMHmx cutyauin [Corey, 2017; Payne,
2014]. KoHcynbTaTUBHA AiANbHICTb MalibyTHiX daxiBLiB COLiOHOMIYHOI chepu 3aBK AN BUXOANTb
33 MexKi OZHI€T ranysi 3HaHb, OCKINIbKM NPOBAEMM KNIEHTA MOMKYTb MaTK NCUXOJOFIYHI, CoLianbHi,
neaaroriyHi, KOMyHiKaTUBHI, cimeliHi, npodeciiiHi abo Kpn3oBi nepeaymoBHu.

OCHOBHMMM MOKA3HWKAMM LbOro KOMMOHEHTA € 3HAHHS CYTHOCTI, MPUHUMNIB i PYHKLIM
KOHCY/IbTaTUBHOI AiANbHOCTI, PO3YMiHHA €TaniB KOHCY/IbTaTUBHOIO NPOLEecy, 3HAaHHA OCHOBHUX
NigxoA4iB A0 KOHCYNbTYBaHHA, 34aTHICTb IHTErpyBaTU MCUXOJOriYHI, NefaroriyHi Ta couianbHi
3HAHHA, @ TAKOX PO3YMiHHA cneundikn poboTn 3 KNIEHTAMWM Y KPU30BUX, TPABMATUUHUX i
CKNAJHUX KUTTEBUX cuTyauisx [Beck, 1976; Ellis, 1962]. OcobanBo BaxkAnsMm € GopmyBaHHSA
B MabyTHbOro ¢axiBua 34aTHOCTI 6auMTU Npobaemy KiieHTa He PpparmeHTapHoO, a UinicHO: y
3B’A3KY 3 MO0 eMOLIMHUM CTAaHOM, }KUTTEBMM KOHTEKCTOM, COLLia/IbHUM OTOYEHHSM, pecypcamm
NIATPMMKM Ta MONKAMBUMMU pU3NKamu. Came TOMY KOTHITUBHO-IHTErPATUBHUIA KOMMOHEHT
BMKOHYE He nwe iHGopMaLiiHy, a M aHaNiTUYHY, iIHTepnpeTaLiiHy Ta NPOrHOCTUYHY GYHKLIT.

OcobaMBOro 3HaYeHHA PO3rNAAAHUI KOMNOHEHT HabyBa€e B yMOBaX Cy4aCHUX COLLia/IbHUX
BMK/AMKIB, KO/MIM KOHCY/NIbTaTUBHa AoMNomora noTpebye po3ymiHHS 0cob6aMBOCTElN KPU3OBUX
CTaHiB, NCMXOTPaBMYyBaIbHOIO A0CBiAY, EMOLMHOI HecTabinbHOCTI Ta couianbHOi Ae3aganTauii
ocobucTocTi [Levenson, 2020]. Y 38’3Ky 3 LM MalbyTHI ¢axiBeLb Ma€ byT1 34aTHUM He nLLe
BiZITBOPIOBATM TEOPETUYHI 3HAHHA, @ M aAaNTyBaTH iX 40 KOHKPETHUX NPODECIMHMUX CUTYaL,il.

OnepauinHo-npodecCimHNIA KOMMOHEHT XapaKTepusye NPaKTUYHY 34aTHICTb MalbyTHLOro
daxiBus peanizoByBaTU KOHCY/IbTAaTUBHY AiANbHICTb Y KOHKPETHUX NpodecinHMX cuTyauiax. BiH
Big0bparkae nepexiz Bia TEOPETUYHOTO PO3YMIHHA KOHCY/IbTYBAHHSA A0 MPaKTUYHOIO 34iACHEeHHSA
npodecinHoi gonomoru. 3mMiCT LbOro KOMNOHEHTA OXOMNIE CHGOPMOBAHICTb KOHCYAbTAaTUBHUX
YMiHb, BOMOAIHHSA 0a30BMMM TexHiKaMW B3aEMOAIl, 34aTHICTb BCTAHOBOBATM KOHTAKT i3
KNiEHTOM, BM3Ha4yaTu 3anuT, aHanisyBaTh NpobiemHy cuTyalito Ta 4obupaTh AoLuiNbHI cTpaTerii
niatpumkm [Egan, 2013; Corey, 2017].

[0 noka3sHuKiB onepaLitHO-NPOpEeCiMHOrO KOMMNOHEHTA HAaNeXaTb YMiHHA BCTAHOBAOBATH
NpodeciMHMU KOHTAKT i3 KNIEHTOM, YMIHHA BM3HA4YaTU 3anNuT i aHanisyBaTn NpobaemHy cuTyaluito,
BO/IOAiHHA 0a30BMMM KOHCY/NbTAaTUBHUMM TEXHIKaMK, 3[aTHICTb 0bMpaTn Ta peanisoByBaTH
CTpaTerito KOHCY/IbTaTUBHOI AOMNOMOTM, YMIHHA NPaLOBATU 3 KPU30BUMMU CUTYaALIAMMK, @ TAKOXK
3[aTHICTb A0 MixKnpodecitHoi B3aemogii Ta KoopauHauii gonomorn [Corey, 2017; Payne,
2014]. Ocob6amBIiCTb LLbOTO KOMMOHEHTA MOAArAE B TOMY, LLO KOHCY/NbTaTMBHA AiANbHICTb He
MoOXKe byTM 3BefeHa A0 MeXaHIYHOro BUKOPUCTAaHHA OKPEeMMUX TeXHIK. BoHa noTpebye rHy4ykoro
npodeciHoro pearysaHHs, 34aTHOCTI aganTyBaTu 4jii 4o iHAWBIAYaNbHOIO 3aNUTY KNIEHTA, PiBHSA
CKNAAHOCTI CUTYyaL,ii Ta YMOB, Y AKUX 34iACHIOETbCA AOoNOMOra.

Ba)KNMBOro 3HayeHHA B Cy4YaCHMX YMoOBaxX HabyBa€ TaKOX TOTOBHICTb MalbyTHbOro
¢daxiByuA npayloBaTM 3 KPU30BMMMU I €MOLIMHO HAMPYKEHUMM CUTyalismu, HagasaTtu
NepPBUHHY NCUXONOTIYHY NIATPUMKY, AIATU B YMOBAX HEBU3HAYEHOCTI Ta B3AEMOZAIATY 3 iHLIMMU
cneujanictramu [Levenson, 2020]. Lle nepeabayae poO3BUTOK npodeciiHOi aaanTUBHOCTI,
KOMYHIKaTUBHOI THYYKOCTi, YMiHHA BM3HA4YaTWU MeXKi BNACHOI KOMMETEHTHOCTI Ta 3a NnoTpebu
nepeHanpaBAsTU KAieHTa A0 iHWMX daxiByis. OTKe, onepaLiiHO-NPOdECinHUA KOMMOHEHT
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3abe3neyye NpPaKTUYHUIA BMMIp TFOTOBHOCTI Ta BM3HAYa€ 34aTHICTb MalbyTHboro ¢axisus
3aCTOCOBYBATU 3HAHHSA Y peasibHilt abo 3MoAe/1bOBaHI KOHCY/IbTAaTUBHIM NPAKTUL.

OcobucTicHo-pedeKCUBHUIA KOMMOHEHT Bigobparkae BHYTPIWHI 0cobucTicHi pecypcu
MalibyTHboro ¢axiBua, AKi 3abe3neyytoTb AKICTb KOHCY/IbTAaTUBHOI B3aemoAii Ta npodeciiHy
3pinicTb. Y KOHCYNbTATUBHIM AiANbHOCTI 0COBUCTICTb PaxiBLA BUCTYNAE BAXKANBUM iHCTPYMEHTOM
npodeciiHoi 4ONOMOr1, TOMY 3HAYEHHA MalOTb He JiMWe 3HAHHA W TeXHIKM, @ M eMnaTilHICTb,
TONEpPaAHTHICTb, eMOLiMHa CTIMKICTb, €TUYHICTb, 34aTHICTb A0 camoperynauii Ta npodecinHoi
pednekcii [Rogers, 1961; Schon, 1983]. Lieit KOMmNoHeHT 3abe3neyye yCBiAOMIEHUI XapaKTep
npodeciitHoi AiaNbHOCTI Ta A03BOASE ManbyTHbOMY daxiBLEBI aHanNi3yBaTH BAacCHi Aji, peakuy,i,
npodeciliHi TpyAHOLW,i 1 HANPAMKW NOAANbLIOTO PO3BUTKY.

MoKa3HUKaMKN 0COBUCTICHO-PedIEKCMBHOTO KOMMNOHEHTA € eMNATIHICTb | TO/IEPaAHTHICTb Y
B3aEMOZ|i 3 KNiEHTOM, 34aTHiCTb A0 NpodeciitHoT pedeKcii, emoLinHa CTilKiCTb | camoperynauis,
YCBIAOMJ/IEHHA MeX BNIaCHOI KOMMNETEHTHOCTI Ta FOTOBHICTb A0 CynepB.isii, LOTPMMaHHA eTUYHUX
NPUHLMMIB KOHCYNbTAaTUBHOI AiANbHOCTI M OpieHTaLis Ha npodeciiHMi camopo3BUTOK [Grant
& Kinman, 2014; Corey et al., 2015]. Ocoba1BO BaXKAMBO € 34aTHICTb MalbyTHbOro daxisLA
36epiraTm npodeciimHy no3uLito Yy CKNAQHUX eMOLIMHUX CUTyaLiaX, He MepeHOCUTU BAACHI
nepeXnBaHHA Ha KAi€HTa, AOTPMMYBATUCA MeEX KOMMETEHTHOCTI Ta KPUTUYHO OLiHIOBATH
epeKTUBHICTb BNACHUX NpodecinHuX ain.

PedneKkcuBHICTb y Uil CTPYKTYpi BUKOHYE iHTerpyBasibHy GYHKLiO, OCKiNIbKM AA€E 3mory
MalibyTHboMy axiBLLEBI OCMMUCIOBATU BAACHUI A0CBIA, OLiHIOBATM BigNOBiAHICTb NpodecinHnX
AOi3annTy KNiEHTa, BUABAATU NOMUIKMU Ta BUSHAYATU HaNpAMK BAOCKOHaneHHA [Schon, 1983]. bes
cbopmoBaHoi pedeKcii KOHCyNbTaTUBHA AiANIbHICTb MOXKe HabyBaTu GopmMasibHOro abo TexHIYHO-
iMiTaLiMHOro XxapakTepy, KON CTYAEHT BiATBOPIOE OKpemMi npunommn 6e3 rnamboKoro po3ymMiHHs
iXHbOI gouinbHocTi. Came ToMy 0cobUCTiICHO-pedNEKCUBHUIM KOMMNOHEHT € HEOHXiAHO YMOBOO
npodeciitHoi BiANOBIAaNbHOCTI, camoperyaauii Ta NoAaNbLoro NPodeciiHoOro 3pocTaHHA.

Ons  KOMMNAEKCHOro OLiHIOBaHHA CHOPMOBAHOCTI TFOTOBHOCTI MaMbByTHIX daxiBLiB
COLLOHOMIYHOT cdepu [0 KOHCYAbTAaTUBHOI AiSNbHOCTI AOUiNbHO BM3HAYyaTW BiAMNOBIAHI
KpuTepii Ta NOKasHWKWM. MOTMBALiIMHO-LiHHICHOMY KOMMOHEHTY BiAMNOBiIAA€E MOTMBALINHO-
CNPAMYBaNbHUIA KPUTEPIN, AKNI AAE 3MOTY OLHUTU XapaKkTep NPodecimHUX MOTUBIB, LiHHICHMX
Opi€EHTAL,IM i CTaB/NIEHHA 4,0 KOHCY1bTaTUBHOI B3aEMOA,T. KOTHITUBHO-IHTErPaTUBHOMY KOMMOHEHTY
BiANOBIAAE KOTHITUBHWUI KpUTEpii, WO BigobOparkae piBeHb TEOPETUYHOI MiAroTOBNEHOCTI,
MiKAncuMnAiHapHoOT 06i3HAHOCTI Ta 34aTHOCTI 3aCTOCOBYBATU 3HAHHA A5 aHaNi3y npodecinHnx
cuTyauin. OnepauitHo-npodecitHOMy KOMMOHEHTY BIiAMNOBIAAE  AiANbHICHUA  KpUTepin,
AKMIA  XapaKTepmusye CPOPMOBAHICTb MNPAKTUYHUX KOHCY/NbTaTUBHUX YMiHb. OcobucTicHo-
pedneKCMBHOMY KOMMOHEHTY BiANoOBiAae pedeKCMBHO-0COBUCTICHNIN KpUTEPIN, WO A,03BONAE
OLiHMTN npodeciiHO 3HayyL,i OCOBWUCTICHI AKOCTI, €TUYHICTb, eMOLiHY camoperynsauio Ta
3/aTHICTb A0 npodecinHoro camoaHanisy [AHToHoBa, 2010; Mosiganiuk, 2019].

Y3aranbHEeHHA BU3HAYeHMUX KOMMOHEHTIB, KPUTEPIiB i NOKAa3HUKIB [03BONAE BUOKPEMUTHU
BUCOKUMN, cepeaHii i HU3bKKUI PiBHI cpOpPMOBaAHOCTI FOTOBHOCTI A0 KOHCYNbTATUBHOI AiANbHOCTI.
BMCOKMIA piBEHb XapaKTepPU3YETbCA CTillKolo NpodeciiHO MOTMBALLIED, YCBIAOMAEHHAM
couianbHOi Ta TYMaHICTUYHOI 3HAYyLLOCTi KOHCY/NbTAaTUBHOI AifAnbHOCTI, CHOPMOBAHOO
CUCTEMOIO MIKAUCUMNAIHAPHMX 3HAHb, 34aTHICTIO CAaMOCTIMHO aHani3yBaTW KOHCYNAbTaTWMBHI
cuTyalii, obupaTh ageKBaTHI CTpaTerii AONOMOru, 4OTPUMYBATUCA ETUYHUX HOPM, 34iACHIOBATH
npodeciliHy pedaeKcito Ta BUSHABATU MeXKi BIAaCHOI KOMMNETEHTHOCTI.

CepeaHin piBeHb BUABAAETbCA Y 3arasibHOMY PO3YMiHHI 3HAYYLLOCTi KOHCY/NbTaTUBHOI
OiANbHOCTI Ta HasBHOCTI 6a30BoT NpodeciMHOT MOTMBALLT, KA MOXKe MaTK HECTIMKUI XapaKTep.
3HaHHA MPO KOHCY/NbTAaTUBHY AiANbHICTb € [OCTAaTHIMKU, ane ¢GparMmeHTapHUMM; MNPAKTUYHI
BMiHHS chopMOBaHi Ha 6a30BOMY PiBHi, OAHAK CTyAEHT NoTpebye NiATPUMKN y BUBOpI cTpaTerii
[OMOMOrM, aHani3i CKNagHux cutyauin i pepaekKCMBHOMY OCMWMCAEHHI BAACHOI AisNbHOCTI.
HU3bKMI piBEHb XapaKTepu3yeTbcA CnabKoto npodeciiHo MoTMBaLjiE, GOpPMabHUM
CTaBNIEHHAM [0 KOHCYNbTaTUBHOI AiANbHOCTI, GParmMeHTapHICTIO 3HaHb, TPYAHOLWAMWU Yy
BCTAHOBJ/IEHHI KOHTAKTY 3 K/NIEHTOM, BM3HAYeHHi 3anuTy, A060pi TEXHIK AOMNOMOrM, HU3bKUM
piBHeM pednekcii Ta He40CTaTHIM YCBIAOMAEHHAM NPOdECIMHUX MeXK.

CTpyKTypa roTOBHOCTI MaMbyTHiX ¢axiBLiB COLIOHOMIYHOI cdepu A0 KOHCYNbTAaTUBHOI
OiSNbHOCTI € uinicHoto 6araTOKOMMOHEHTHOK CUCTEMOID, Y MeXKax AKOi MOTMBaLiiHO-
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LiHHICHMA KOMMNOHEHT BM3HA4Ya€E NpPodecimHy CnpPAMOBAHICTb i LIiHHICHY OCHOBY Aif/AbHOCTI,
KOTHITUBHO-IHTErpaTUBHUI — CUCTEMY 3HAHb Ta 34aTHICTb A0 iX KOMMJIEKCHOrO 3acTOCYyBaHHA,
onepauiiHo-npodecinHnii  — cHOPMOBAHICTb NPAKTUYHUX KOHCYNbTAaTUBHUX YMiHb, a
0cobuCTiICHO-pedIeKCMBHUI — NPodeCinHy 3pinicTb, ETUYHICTb, EMOLNHY CTIMKICTb | 34aTHICTb
00 caMopo3BUTKY. CYKYMHICTb LMX KOMMNOHEHTIB 3abe3neyvye roToBHiCTb MalibyTHbOro ¢axisuA
00 ebeKTUBHOT KOHCYIbTAaTUBHOT B3AEMO,i Ta CTBOPIOE NiArPYHTS 415 NOAA/bLLOIO BUSHAYEHHS
neparoriyHMx ymos ii dopmyBaHHA y npoueci npodeciiHoi NiAroToBKM.

BucHoBKkU. OTXKe, pesy/nbTaTM TEOPETUYHOro aHanisy n[03BOJIUAM BCTAHOBUTH, LIO
rOTOBHICTb MalBYTHIX GpaxiBLLiB COLLIOHOMIYHOT CPepm A0 KOHCYIbTAaTUBHOI Aif/IbHOCTI € CKAAAHUM
iHTerpaTMBHMM O0COBUCTICHO-NPOGECIHUM YTBOPEHHAM, ke 3abe3nedye 34aTHICTb ePpeKTUBHO
3[iMCHIOBATM KOHCYNbTAaTMBHY B3aEMO,it0 B YMOBAX Cy4acHOi NpodeciiHOi NpaKkTUKKU. BU3HaueHo,
IO KOHCYNbTAaTUBHA AiANbHICTb Ma€ MiXAWCUMNAIHAPHUI XapaKTep i noTpebye MOeAHAHHSA
npodeciiHMX 3HaHb, NPAKTUYHUX KOHCYIbTAaTUBHUX YMiHb, MPOGECIMHO 3HAYYLMX 0COBUCTICHMX
AKocTen, cdopMOBaHOT r'YMaHiCTUYHOI NO3uLii Ta 34aTHOCTI 40 npodeciinHoi pednekcii.

Y npoueci Aocnig)KeHHs OBFPYHTOBAHO CTPYKTYpy TOTOBHOCTI MaMlbByTHiX ¢axiBLis
COLOHOMIYHOT cdhepn A0 KOHCY/NbTAaTUBHOI AiANbHOCTI, AKA BK/IOYAE MOTUBALIMHO-LLIHHICHUIA,
KOTHITUBHO-IHTErpaTMBHUI,  onepauiHo-npodeciiHnin  Ta  ocobucTicHo-pedeKCUBHUI
KOMMOHEHTU. BCTaHOBNEHO, WO MOTMBALIMHO-LiHHICHAA KOMMOHEHT BWM3HA4YaE npodeciliHy
CrNPAMOBaHICTb 0COBUCTOCTI, NPUNHATTA N'YMAHICTUYHUX Ta €TUYHUX LiHHOCTEN KOHCYbTaTUBHOT
O0MNOMOTM, FOTOBHICTb A0 BiANoBiAaNbHOrO BUKOHaHHA npodeciMHmMx dyHKLUiM i npodeciitHoro
CaMOpPO3BUTKY. KOTHITUBHO-IHTErPaTMBHMIA KOMMOHEHT 3abe3nevye cHOpPMOBaHICTb CUCTEMMU
npodeciHMX 3HaHb Ta 34aTHICTb IHTErpyBaTW MCUXONOTIYHI, NegaroriyHi M coujanbHi nigxoam
y npoueci aHanizy KOHCYNbTaTUBHUX cuUTyauid. OnepauinHo-npodecinHMin  KOMNOHEHT
XapaKTepusye cPoOPMOBAHICTb MPAKTUYHMUX KOHCY/IbTAaTUBHUX YMiHb, NPOdecinHOi KomyHiKau,ii,
34aTHOCTI O0BbupaTM agekBaTHi CcTpaTerii A4onNomMorn Ta AisTM B YMOBax HEBW3HAYEHOCTI.
OcobucTicHO-pepNEKCUBHUI KOMMOHEHT OXOMNatoe NPodeciMHO 3HauyLLi OCOBMUCTICHI AKOCTI,
eMOLMHY CTiMKiCTb, emnaTilHiCcTb, 34aTHICTb A0 camoperynsuii, npodeciiHoi pednekcii Ta
YCBILOMIEHHA MEX B/1IACHOI KOMMNETEHTHOCTI.

Br3HaueHO KpuTepii, NOKa3HMKM Ta PiBHi cpOpPMOBaAHOCTI rOTOBHOCTI MalbyTHiX daxiBLiB
COLIOHOMIYHOT cdepn A0 KOHCY/NbTAaTUBHOI AiANbHOCTI, WO A03BONAE KOMMJIEKCHO OLLiHIOBATU
ocobnumBocTi NpodeciiHoi NiAroToBKM MalbyTHIX ¢axiBLiB Ta CTBOPIOE TEOPETUYHE NiArPyHTA
ONR NoAaNbLIOro 06rpyHTYBaHHS NeaaroriyHMx ymos GOpMyBaHHA KOHCY/bTaTUBHOT FOTOBHOCTI
y npoueci npodecinHoi ocBiTH.
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In modern psychological and pedagogical studies, the preparation of future specialists in the
socionomic sphere for counselling activity is viewed as an important area of professional education
development. Counselling activity is interdisciplinary and requires the integration of psychological,
pedagogical, communicative, social, and ethical components of training. Therefore, particular importance
is attached to forming future specialists’ readiness for counselling interaction, professional support, and
constructive assistance to individuals in difficult life situations.

The aim of the study is to theoretically substantiate the structure of readiness of future specialists
in the socionomic sphere for counselling activity, as well as to determine its main components, criteria,
indicators, and levels of formation in the context of modern approaches to professional training.

The article uses a theoretical research method based on analysis, synthesis, comparison,
systematisation, and generalisation of psychological and pedagogical literature on professional training,
counselling activity, professional readiness, interdisciplinary integration, and the personal-professional
development of specialists in helping professions. The study is based on systemic, competence-based,
personality-oriented, and interdisciplinary approaches, which made it possible to consider readiness for
counselling activity as a holistic personal and professional formation.

Within the framework of the theoretical analysis, readiness of future specialists in the socionomic
sphere for counselling activity is considered as an integrative personal and professional formation that
combines professional motivation, interdisciplinary knowledge, practical counselling skills, professionally
significant personal qualities, and the ability for professional reflection. It is substantiated that counselling
activity requires not only theoretical preparedness, but also a developed humanitarian orientation,
emotional stability, communicative competence, ethical responsibility, and readiness for constructive
interaction with different categories of clients.
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Particular attention is paid to the components of readiness for counselling activity: motivational-
value, cognitive-integrative, operational-professional, and personal-reflective. They cover professional
orientation and values, relevant knowledge and interdisciplinary integration, practical counselling and
communication skills, emotional stability, empathy, self-requlation, and reflection. Reflection is considered
an integrative element that supports conscious professional activity, analysis of experience, and continuous
professional development.

The article also identifies criteria and indicators for assessing readiness for counselling activity:
motivational-directive, cognitive, activity-based, and reflective-personal. These criteria reflect professional
motives and value orientations, theoretical and interdisciplinary preparedness, practical counselling skills,
emotional stability, empathy, self-reqgulation, and professional reflection. Based on them, high, medium,
and low levels of readiness formation are distinguished.

Conclusions. It is substantiated that readiness of future specialists in the socionomic sphere for
counselling activity is a multidimensional integrative formation that combines motivational-value,
cognitive-integrative, operational-professional, and personal-reflective components. Their interconnection
ensures the formation of professional readiness for effective counselling interaction in modern professional
conditions.
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®OPMYBAHHA SOFT SKILLS Y MAUBYTHIX ®AXIBLLIB
COUIANIBHOTO NPO®I/1H0O B YMOBAX LIUGPOBI3ALLIT OCBITU:
BIA IMITALIT 4O NEAATOTIYHO OCMUCNEHOT NPAKTUKU

Y cmammi posanaHymo npobaemy ¢hopmyeaHHs soft skills y malibymHix ¢haxisyie couiansHo2o npoginto 8
ymosax yughposizauiioceimu, ujo Habysae 0cobs1u8oi akMyasnbHOCMi 8 KOHMeKCMI couianbHoi HecmabinbHocMi,
B80EHHO20 CMAHY MA MPAHCHOPMAayii Cy4acHo20 0c8imHbo20 cepedosuwia. Memor cmammi € meopemuyHe
06rpyHMysaHHA npobaemu gopmysaHHs soft skills y malibymHix ¢axisyie coyianbHo20 npoginto 8 ymosax
yugpposizayii oceimu ma po3pobneHHA KOHUernmyasnbHoi Modesi ybo20 MPouecy 3 ypaxy8aHHAM PU3UKIe
lioeo deknapamusHocmi U imimayiliHocmi. Bu3HaYeHO MakKi 3080AHHA: MPOAHAAI3Y8aAMU MIiHHAPOOHI
ma yKpaiHcbKi HayKkosi nioxodu 00 mpakmyeaHHs soft skills; ymoyHumu cymHicme i cmpyKkmypy eHy4YKux
HABUYOK y KOHMeKcmi npogpeciliHoi nid2omosKu ghaxisuie coyianbHo20 npoginto; oXapakmepusysamu enaus
yughposizayii oceimu Ha npouec opmysaHHsa soft skills; suseumu pusuku imimayiliHocmi ma gopmanizauii
GhOPMYBAHHA 2HYYKUX HOBUYOK Y UUpPOBOMYy 0C8IMHbOMYy cepedosuuli; obrpyHmyeamu KoHUernmyasoHy
moOesnb opmysaHHsa soft skills y malibymHix ¢paxisyie 6 ymosax yugposizauyii ocsimu. Y docniowceHHi
BUKOPUCMAHO KOMI/IEKC meopemuYyHUX Memoois: aHani3 HayKosoi nimepamypu — 0718 ymoYHEHHA cymHocmi
noHammas soft skills ma susHa4yeHHA ocHosHUX Midxodie 00 iX hopMy8aHHSA; MOPIBHAHHA U y302a/bHEeHHA —
0414 3icmassneHHA MIX¥HAPOOHUX MA YKPAIHCbKUX HayKosux no3uyili w000 po38UMKy 2Hy4YKUX HABUYOK Yy
suwili oceimi; cucmemamusauito — 018 BUOKPEMsEHHA K/Y08UX KOMMoHeHmie soft skills y malibymHix
¢haxisyie coyiasnbHO20 NPoQinto; meopemuyHe MoOeMoB8aHHA — 0415 PO3POOAEHHA KOHUEernmyanbHoi mooesni
gopmysaHHs soft skills e ymosax yugposizayii oceimu; iHmepnpemayito — 0519 06rpyHMy8aHHA Neda202iyHuUX
Moxcausocmeli i pusuKie yugposo2o 0ceimHe020 cepedosuLLa y POPMYBAHHI 2HYYKUX HOBUYOK. Y pe3ynemami
00CnidHeHHs 3arpPoroHOBAHO KOHUernmyasneHy moodesns opmysaHHa soft skills y malibymHix ¢haxisuie
couianbHO20 nPoginto, WO rpyHMyeMoscsa Ha 830eMO0ii YinboB80-3MiCMo8020, nNpouecyanbHo-0ifa1bHICHO20 ma
pechrieKCUBHO-0UiHI0BA/bHOR0 piBHIB. BusHa4YeHo, Lo ehekmuaHe hopMyB8aHHSA 2HYYKUX HABUYOK MOXIUGE 3d
YMOBU repexody 8i0 mexHos102i4HO 0piEHMOBAHO20 B0 Nedaz02iYHO OCMUC/IEHO20 MPOEKMYBAHHS 0C8IMHbLO20
npouecy, y yeHmpi koo nepebysarome OisabHiCMb, 83AEMO0ia ma pegrekcis 3006ysayie oceimu. Y cmammi
OKPecneHo MOMIUBOCMI MPAKMU4YHO20 30CMOCY8AHHA 3AMPONOHOB8AHOI Modeni 8 cucmemi 8UWoi ocsimu,
30Kpema rio Yac MNPOEKMyB8AHHSA OC8IMHIX MPO2PaM, BUKOPUCMAHHA AKMUBHUX MA iHMEePAaKMuUBHUX Memoois
HasyaHHS, Kelicie, cumynayiliHux MPakKmMuK i yugposux iHcmpymeHmie Konabopauyii.

Knruoei cnoea: soft skills, eHy4ki Hasu4ku, npogpecitina nidzomoeka, malibymHi gpaxieyi coyianbHo20
npoginto, uyugpposizayis ocsimu, ocsimHe cepedosuuie, KomnemeHmHicHull nioxio, nedazoeiyHe
MOOentoB8aHHSA, peghaeKcis, KonabopamusHe HaBYAHHSA
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OCTaHOBKa npobnemu. YnpoaoBXk OCTaHHbOrO AeCATUAITTA uMdpoBi3aLis oCBiTK

Habyna cTaTycy OAHOro 3 K/AOYOBMX BEKTOPiB TpaHcpopmauii OCBITHIX cuctem,

O CYNPOBOAKYETLCA 3MIHOK HE NMLIe TEXHO/IOMNYHMX iIHCTPYMEHTIB HAaBYaHHA, a
M NepeocMMCIEHHAM Oro Linei, 3MicTy Ta pesynbTaTiB. B ymoBax BOEHHOro cTaHy B YKpaiHi,
coujanbHOi HecTabiNbHOCTI Ta 3pOCTaHHA HEBW3HAYEHOCTI PO/b OCBITU AK pecypcy adanTaduii,
CTiKocTi Ta npodecinHoi MobiNIbHOCTI CYyTTEBO NOCUNIOETHCS.

CyyacHi BuMorn no nigrotoBku ¢axisLis, 30Kpema coljianbHoro npodinto, BigobpakeHi
Yy HU3Li HOPMATUBHO-NPABOBUX AOKYMEHTIB, WO BM3HAYAOTb CTPATEriYyHi OPIEHTUPU PO3BUTKY
BMLWWOT OCBITU. 30Kpema, Yy 3akoHi YKkpaiHu «[po Bully ocBiTy» [3aKoH YKpaiHu «[po BuLly
ocBiTy», 2024] Haro/soOWYETbCA Ha HeobxigHOCTIi POpPMyBaHHS KOMMETEHTHOCTEM, AKi
3abe3neyyoTb 34aTHICTb 0 KPUTUUYHOTO MUCIEHHS, KOMYHIiKaLl, aganTUBHOCTI Ta HaBYaHHSA
BMPOAOBXK KUTTA. CTpaTeria po3BUTKY BULLOT OCBITU B YKpaiHi Ha 2022-2032 poku [KabiHeT
MiHicTpiB YKpaiHu, 2022] aKUEHTYe yBary Ha pPo3BUTKY LMOPOBUX KOMMNETEHTHOCTEN, FHYUYKUX
HABWYOK, iHAMBIAYaNbHUX OCBITHIX TPAEKTOPIN Ta iHTerpau,ii uMbpPOBUX TEXHONOTIN Yy NpodeciitHy
niZAroToBKy ¢axiBLiB. Y LbOMY KOHTEKCTi 0C06/MBOro 3HayeHHs HabyBae ¢popmyBaHHs soft
skills, Aiki € BaxanBoo ymoBoto epeKTUBHOI NpodeciMHOT A4isNbHOCTI Y CKNAAHUX, ANHAMIYHUX i
HEBM3HAYEHUX COLLiaIbHUX CepenoBULLAX.

AKTUBHE BMPOBAAKEHHA UMOPOBUX TEXHO/ONM Yy BULLY OCBITY 3MIHIOE XapaKTep
npodeciitHoi nigrotoBkM ManbyTHIX daxiBLiB couianbHoro npodinto Ta akTyanisye npobnemy
PO3BUTKY KOMYHIKaTUBHOCTI, eMOLLiHOI BKAKOYEHOCTI, 34aTHOCTI A0 cniBnpaui, pednekcii Ta
Mi*KOCOBUCTICHOT B3aemoaii B UMPPOBOMY OCBITHbOMY CepefoBULL. 3a YMOB MOLIMPEHHA
3MillaHOro, AMCTAHLIMHOIO Ta OHMAMH-HaBYaHHA ocobsnBoi yBarum notpebye npobniema
edeKktTMBHOro dopmysaHHA soft skills, ocKinbKM BMKOPUCTAHHA UNMPPOBUX IHCTPYMEHTIB came
no cobi He 3abe3neyye PO3BUTKY FHYYKMX HABMYOK i noTpebye BigNoBigHOro negaroriyHoro
06r'pyHTYyBaHHSA I opraHisaLiiHO-MeToAMYHOro 3abe3neyeHHs.

AHani3 octaHHix gocnigeHnb i nybnikauin. Npobrema GpopmMyBaHHA FHYYKUX HABUYOK (soft
skills) y cuctemi BULLOT OCBITM OCTaHHIMU poKamu nepebysae y GOKyCi MiXKHAPOAHUX HayKOBUX
OOCNIAXEHb, WO MNOoB’A3aHO 3i 3MiHOO BMMOT PUHKY npaui, undposisaLieto cycninbcTBa Ta
TpaHchopmauieto npodeciiHux poseit. Y cydyacHUx 3apybixHUX pocnigrkeHHsax soft skills
PO3rNA4a0TbCA AK KOMMIEKC COLia/IbHO-KOMYHIKaTUBHUX, KOTHITUBHUX i camoperynsuiiHmx
XapaKTePUCTUK, WO 3abe3neuytoTb edeKTUBHICTb npodecinHol AianbHOCTI, npodecinHy
afanTUBHICTb Ta KOHKYPEHTOCMPOMOMKHICTb daxiBua B ymoBax HeBM3HauyeHoCTi [Adeoye &
Jimoh, 2023; Jimoh & Aziz, 2020; Wordu & John, 2024; Wordu & Nnadieze, 2023]. AocnigHnKu
Haro/IoWyTb Ha B3aeMO3B’A3Ky piBHA cdopmoBaHocTi soft skills i3 npodeciiHowo ycniwHicTio,
3[aTHICTIO 10 NpaLeBNalTyBaHHA Ta ePEKTUBHICTIO MiXKOCOBUCTICHOI B3aeMOT BUMYCKHUKIB.

Y cyyacHux 3apybixkHUX gocnigKeHHax npobaema dopmyBaHHaA soft skills y cuctemi Buwoi
OCBITU PO3rNAJAETbCA Y KOHTEKCTI KiIbKOX OCHOBHWMX aCMeKTiB: PO3BUTKY THYYKMX HABUYOK
y npoueci npodeciiHoi niarotoBKM, BiANOBIAHOCTI pe3y/nbTaTiB HaBYaAHHA OYiKYyBaHHAM
poboToaaBLiB, BM3HAYEeHHA HaMbinbw 3Hauywmx rpyn soft skills Ta ouiHioBaHHA piBHA iX
chopmosaHocTi [Andrews & Higson, 2008; Cimatti, 2016; Villegas, 2024; Hurrell, 2015]. BogHouac
OOCNIAHUKM 3BEpTatoTb yBary Ha HaABHICTb PO3PMBY MiX BUMOramm Cy4acHOro npogeciiHoro
cepesoBMLLA Ta PeasibHUMM MOXKIMBOCTAMM OCBITHIX MPAKTUK WoA0 ePeKTUBHOro GopmyBaHHA
FHYYKUX HaBMYOK Y 3406yBayiB BULLOT OCBITH.

3HayHy yBary B Cy4aCHMX HAyKOBWMX MpauAX NpuUAaiNeHO TeOPeTUYHOMY OBI'pYHTYBaHHIO
cTpyKTypu soft skills Ta negaroriyuHMx ymoB ix po3BuUTKY. HayKoBLi po3rnagatoTb FHYUYKi HaBUYKK
AK CTpaTeriyHi KomneTeHTHOCTI XXI cToniTTa, dopMyBaHHSA AKMX NOTPeOYE iHTerpaLii 4isnbHICHUX,
MiKAncUMNAiHapHUX i pednekcnsHux niaxoais [Ashford, 2019; Boyce, Reingold & Testa, 2020;
Deming, 2017; Deepa & Seth, 2013; Green, 2015; Green-Weir, Anderson, & Carpenter, 2021;
Pham & Dao, 2020]. AlocnigHWUKn ogHOCTaliHi B TOMY, LLLO TPAAMLiMHI OCBITHI MoAeni, opieHTOBaHi
nepeBaXKHO Ha 3aCBOEHHSA 3HaHb, € HEAOCTAaTHIMM A1 PO3BUTKY TaKMX HAaBMYOK, SIK KOMYHiKaLif,
cnisnpauAa, KPUTUYHE MUCAEHHA Ta aA4aNTUBHICTb.

Y cyyacHMX AOCNigMKeHHSAX OKpema yBara npuaintoTb ynamey UMdposisaLii ocBiTM Ha
dopmyBaHHA soft skills. M. Yinke (M. Cinque) i C. Kinnenbc (S. Kippels) 3a3HauyatoTb, WO
BMKOPUCTAHHSA LMPPOBUX TEXHOOTIN, OHNIANMH-HAaBYaHHA Ta iHTEPAKTUBHUX NAAaTPOPM CTBOPHOE
HOBi MOX/IMBOCTI AN PO3BUTKY aBTOHOMIi, Konabopauii 1 camoperynauii 3406yBadis 0CBiTH,
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OfHaK He 3abe3neyye aBTOMaTMYHOro (GOPMYBAHHA THYYKMX HaBMYOK 6e3 BignosigHoro
neaaroriyHoro npOEKTYBaHHSA ocBiTHboro npouecy [Cinque & Kippels, 2023]. docniaHuku
HaroNoLWYyTb, WO iHTerpaLia LMPPoBMX iHCTPYMEHTIB MA€E CYyNpOBOAKYBATUCA TPaHCHOPMaLLED
TPAAULINHUX AUOAKTUYHUX MOZENeN i Nepexofom A0 aKTUBHUX, iIHTEPAKTUBHUX Ta NMPAKTUKO-
OpieHTOBAHMX GOPM HaBYAHHS.

AIK BUCHOBOK, Y Mi*KHapogHOMY HayKoBOMY aucKypci soft skills po3rnagatoTb AK BarKNIMBUIA
CKNaAHUK npodecinHoi nigrotoBkM ¢axiBus, PO3BUTOK AKOro noTpebye nepeopieHTaLil
OCBITHbOIO NpOLECY Ha AiANbHICHI, iIHTEPAKTUBHI Ta NPaKTUKO-OPIEHTOBAHI MoAesNi HaBYaHHA.
BoaHouac npobsema popMyBaHHA THYYKUX HAaBMYOK B YMOBaX LMPOBi3aLLii OCBITU aKTyanisye
HeobXiAHICTb NOoWYKY ePpeKTUBHUX NeJaroriyHmX niaxonis 4o iX PO3BMTKY Ta OLLiHIOBAHHA.

B yKpaiHCbKi HayKoBil TpaauLii npobnemy popmyBaHHS THYYKUX HABUYOK PO3rAsAatoTb
NnepeBaXHO Yy KOHTEKCTi KOMMEeTeHTHICHOro niaxody, MogepHisauii 3micty npodecinHoi
NiAroTOBKM M PO3BUTKY 0cobucTocTi mMainbyTHboro daxisua. B. KoBanbuyK Harosowye, wo soft
skills cTatoTb BaK/MBOKO YMOBOK MpPOodeciMHOT yCniWHOCTI Ta aganTMBHOCTI daxiBua B ymoBax
AVHaMIYHMX couianbHUX i npodeciiHux 3miH. 30Kpema, NiAKPEeCAtOETbCA X 3HAYYLWiCTb ANA
neaaroriyHol AianbHOCTI, OCKiNIbKM BOHW 3abe3neyyioTb 34aTHICTb 40 ePeKTUBHOI B3aEMOAIT,
KOMYHiKaLiii, KomaHAHOi poboTu Ta npodecinHoi camopeanisauii [Kosanbuyk, 2023, c. 44].

YKpaiHCbKi HayKoBLi po3rasaatoTh soft skills sk 6araTokomnoHeHTHe YTBOPEHHS, Y CTPYKTYpI
AKOrO BMOKPEM/IIOKOTb COLia/lIbHO-KOMYHIKaTUBHI, KOTMHITUBHI Ta 0COBUCTICHO-pedeKCUBHI
KOMMOHEHTM; BGaraToBMMipHa CUCTEMa KOMYHIKAaTMBHMX, €MOLIMHUX | NMOBeAiHKOBUX YMiHb,
AKi BNAMBalOTb Ha epeKTUBHICTb Mi*KOCOBUCTICHOI B3aeEmMoAji, CaMopo3BUTKY Ta NpodeciiHoi
AianbHocTi [CHKMLA, 2023]. OTXKe, Y Cyd4acHUX YKpaAiHCbKUX gocnigskeHHax soft skills posrnaaatots
AK CKNnagHe iHTerpaTMBHE YTBOPEHHSA, WO MNOEAHYE KOMYHIKATMBHI, KOrHITMBHI, eMOL,iNHO-
perynaTMBHI Ta 0cCOBUCTICHO-pedIeKCMBHI  XapaKTePUCTUKK, HeobxiaHi ana  edeKTuBHOI
npodecinHOI AiANbHOCTI Ta Mi*KOCOBUCTICHOT B3aeMoail.

OKpema yBara B Cy4YaCHUX YKPAIHCbKMUX AOCNIAKEHHAX NPUAINAETLCA BU3HAYEHHIO
KpuTepiis i NnokasHMKiB cpopmoaHocTi soft skills, o cBig4MTb NPO NOCUNEHHS AiarHOCTUYHOrO
Ta NPaKTUKO-OPIEHTOBAHOrO MiAXOAIB A0 BMBYEHHS Liel npobnemun [[aBpullyk Ta iH., 2024].
BoaHO4Yac PO3BUTOK THYYKMX HABWYOK AOCNIOHUKM IHTEPMPETYIOTb AK BAXKAMBUM CKNALHUK
npodecinHoi KomneTeHTHOCTI daxiBuA, AKMA 3abe3nedye ePpeKkTUBHY peanisauito npodecinHoi
AiSNBbHOCTI B yMOBaXx CoLiaNbHOI B3aEMOZ,T, HEBM3HAYEeHOCTi Ta HEObXiAHOCTI WBUAKOI aganTauii
00 3miH [Momunnyitko, 2020].

Y cyyacHux AamcepTauiiHMx npauax npobnemy po3BUTKY MpodeciiHOi KOMNEeTEHTHOCTI
ManbyTHix daxiBLiB pO3ria4atoTb Kpi3b NpM3mMy iHTerpaLii LMPOBUX TEXHONOTI, aKTUBHUX METOZ,iB
HaBYaHHA Ta GOPMYBaHHA COLLiaNIbHO 3HAYYLLMX AKOCTEN OCOBUCTOCTI, LLLO 3MICTOBO CMiBBIAHOCUTLCA
3 KoHuenTom soft skills. TakoX y LMX NpaLax TaKOXK NiAKPECNOETbCA HEOOXIAHICTb PO3BUTKY THYUKMX
HaBMYOK B YMOBAX HEBWM3HAYEHOCTI, KPM30BUX TPaHCHOPMALLM CyCninbCcTBa, BOEHHOIO CTaHy Ta
umndpoBisaLi OCBiTM, LLO MOCUM/IOE 3HAYYLLICTb NeaaroriyHoro 3abesneyeHHs LbOro npolecy B
cuctemi npodeciiHoi NiAroToBKM MalibyTHix daxisuis [BoaHapuyK, 2025; Hasmies, 2023].

OTKe, B YKpaiHCbKiN HaykoBilt gymui soft skills posrnagatoTb SK BaKAMBUI CKNAAHWMK
npodecinHOI KOMNETeHTHOCTI MaibyTHboro daxisusd, WO MNOEAHYE KOMYHIKaTUBHI, KOTHITUBHI,
eMOLIMHO-perynsTUBHI Ta 0COBUCTICHO-pedNEeKCUBHI XapaKTePUCTUKKU. JOCAIAHNKMN aKLLEHTYIOTb
yBary Ha HeobxigHocTi iX uinecnpsmosaHoro ¢opmyBaHHA, BU3HAYEHHA KPUTEPIiB OLLIHIOBAHHSA
Ta iHTerpauii y npodeciliHy nigrotoeky 3406yBayis 0CBiTH.

BogHo4yac aHanis MidKHApPOAHMX Ta YKPAiHCbKUMX HAYKOBUX [AOCANIAMEHb 3aCBiAuyYE,
wo npobnema dopmyBaHHA soft skills malibyTHiX ¢axiBLiB couianbHOro npodinto B ymoBax
umdposizayii ocBiTM NOTpebye NoAaNbLIOro TEOPETUYHOIO M NeAaroriyHoOro ocMmUcaeHHs. Monpu
HaABHICTb NpaLb, NPUCBAYEHNX CYTHOCTI, CTPYKTYPI Ta 3HAYYLWLOCTi FTHYYKUX HABUYOK, HE40CTAaTHbO
PO3KPUTUMM 3a/IMLIALOTLCA MUTAHHA X PeasNbHOro, a He AeKnapaTMBHOro ¢GOpMyBaHHA Y
undpoBOMY OCBITHbOMY cepeaoBuLli. OcobamnBoi yBarn notpebdye obrpyHTyBaHHA Takoi moaeni
OCBiTHbOIO npouecy, sika 6 3abe3neyvyBana po3BuTOK soft skills yepes aianbHicTb, y3aemogaito,
pedneKcito Ta negaroriyHo AouiibHe BUKOPUCTAHHSA LMOPOBUX IHCTPYMEHTIB.

MerTolo cTaTTi € TeOpeTMUHe 06rpyHTYBaHHA Npobaemn popmyBaHHsA soft skills y manbyTHix
daxisuis couianbHoro npodinto B ymosax Lmdposisalii ocBiTM Ta po3pobaeHHS KOHLLENTYanbHOI
MoZe/li LbOoro Npouecy 3 ypaxyBaHHAM PU3KUKIB MOro AeKNapaTMBHOCTI 1 iMiTaLiMHOCTI.
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MeTtoau pocnipyKeHHA. 3341 OOCATHEHHA METU AOCAIAKEHHA BMKOPUCTAHO KOMMIEKC
TEOPETUYHUX METOAIB: aHasi3 HAayKOBOi NiTepaTypn — AN YTOYHEHHSA CYTHOCTI MoHATTA soft
skills Ta BU3HaYeHHA OCHOBHMX NiAXoAiB A0 iX GOpPMyBaHHSA; NOPIBHAHHA M y3arafibHeHHA — ANA
3iCTaBNI€HHA MiXKHAPOAHMX Ta YKPATHCbKMX HAYKOBMX NMO3UL,IN WOA0 PO3BUTKY FHYYKMUX HABMYOK
Yy BMLLiA OCBITi; cMCTemMaTM3alilo — AN BUOKPEM/IEHHS KAOYOBUX KOMMOHeHTIB soft skills y
MalbyTHiX ¢axiBLiB couianbHOro npodinto; TeopeTnyHe MOAENOBAHHA — A4 PO3pobaeHHA
KOHUeNnTyanbHoi moaeni opmyBaHHs soft skills B ymoBax undposisauii ocsith; iHTepnpeTay,ito —
ONs 06rpyHTYBaHHA NeAaroriyHMX MOMK/IMBOCTEN | PU3MKIB LMDPOBOro OCBITHLOrO CepeoBULLA
y GOpMyBaHHi FTHYYKMX HAaBUYOK.

BuknagocHoBHOromatepianyaocnigeHHA. CyyacHe oCMUCNEeHHANPobaemn dopmyBaHHSA
soft skills y manbyTHix ¢paxisuis coujanbHoro npodinto noTpebye BUXOAY 3a MeXKi iX TpaauuiinHoro
TPAKTYBaHHA SK CYKYMHOCTi OKpeMMmX OCOBUCTICHMX abo NOBeAiHKOBMX XapaKTEePUCTUK. Y
KOHTeKcTi undposisauii ocsitn soft skills gouinbHO po3rnsgaT sK iHTErpaTUBHUIA NCMXONOrO-
neaaroriyHM KOHCTPYKT, Wo 3abe3neyye edpeKTUBHY B3aEMOLID, CaMoperynsLito, NPUNHATTA
pileHb i aganTauito 0cOBUCTOCTi Y CKNaAHUX COLiaNbHUX cepeoBULLLaXx.

3 ornagy Ha cneundiky npodecivHoi aisnbHOCTi ¢axiBuis couianbHoro npodinto,
FHYYKi HaBMYKM BMKOHYIOTb HE AOMOMIXKHY, @ CMCTEMOTBIPHY OYHKLitO, OCKiIZIbKM came BOHMU
3abe3neuytoTb AKiCTb NpodecinHoi B3aemoaii, edeKTUBHICTb JONOMOrK, 34aTHICTb A0 emnarii,
pednekciiTa BiAnoBiAanbHOro NPUAHATTA pilleHb Y CUTYaLLiAX HEBU3HAYEHOCTI. Y LibOMY KOHTEKCTI
soft skills BucTynatoTb He nMwe pe3ynbTaToM OCBITHbOrO Mpouecy, a  yMmoBo npodecinHoro
CTAaHOB/IEHHA 0COBMUCTOCTI.

AHani3 HayKoBUX NiAXOAiB A03BONAE BMOKPEMUTU KibKa KAKOYOBUX BUMIPIB THYYKUX
HaBMYOK, AKi HabyBalTb 0CO6AMBOI 3HAUYLWOCTIi B ymoBax Uudposizayii ocsitn. Mepwmnin —
KOMYHiIKaTUBHO-IHTEPAKTUBHUM, LLLO OXOMJ/IHOE 34aTHICTb 4,0 Mi*KOCOBMCTICHOT B3aEmoii, BeAeHHSA
Aianory, KOHCTPYKTUBHOMO BUPILLEHHA KOHOANIKTIB | poboTM B KOMaHAi. Jpyruii — KOrHIiTUBHO-
pPerynaTMBHUNA, MOB’S3aHUIN i3 KPUTUYHUM MUCNEHHAM, 34aTHICTIO A0 aHanisy iHbopmaLii,
NPUAHATTA pilleHb i camoperynsuii. TpeTii — emMoUiiHO-pedpAEKCUBHUIA, LLLO BKAOYAE EMOLLIMHUI
iHTENIeKT, eMnaTilo, 34aTHICTb A0 CaMOYyCBigOMIeHHA Ta pedneKcii BnacHoi giaabHocTi. Came
B33aEMOJiA LUMX KOMMOHEHTIB 3abe3neuyye uinicHicTb soft skills Ak cknagHoro ocobucTicHoro
YTBOPEHHSA.

BogHouac umdposizayia ocBiTM iCTOTHO TpaHCPopMye ymoBM GOPMYBaHHA 3a3HAYEHUX
HaBMYOK. 3 oaHOro 6OKy, LUMPPOBI OCBITHI cepenoBMLLA CTBOPIOKOTb HOBI MOXAMBOCTI ANA
PO3BUTKY FTHYYKMX HAaBUYOK 3aBAAKM BUKOPUCTAHHIO iHTEPAKTUBHMX N1aTGOPM, KOTabopaTUBHUX
IHCTPYMEHTIB, CUMYMALIMHUX TEXHONOr M Ta 3MillaHOro HaB4yaHHA. BoHW p[03BONANOTH
moaentoBaTh npodecinHi cMTyalil, 3abe3neyyoTb A0CTYN A0 Pi3HOMaHITHUX AxKepen iHdopmalii,
CTUMYJIIOIOTb CaMOCTIMHICTb i BiANOBIAaNbHICTL 3400yBaYiB OCBITH.

3 iHworo 60Ky, uMbpoBiI3aLia MICTUTb HU3KY PU3UKIB, AKI MOMKYTb YyCKNaAHOBaTM abo
HaBiTb aedopmysatn npouec dopmysBaHHA soft skills. 3okpema, 3ameHweHHs be3nocepeaHbOT
Mi*KOCOBUCTICHOT B3aemogii NpU3BOAUTL A0 CNPOLLEHHA KOMYHIKaTUBHUX MPaKTUK, peayKLuil
eMOLMHOI CKNagoBoi CNifIKyBaHHA Ta ¢dopmanisauii B3aemogii. Y undpoBomy cepenoBuLLi
KOMYHiKauia 4acTo HabyBae ¢parmeHTAapHOro, acCMHXPOHHOrO XapaKTepy, WO ObMeKYe
MOX/IMBOCTi PO3BUTKY emnarTii, HeBepbasbHOT YyTAMBOCTI Ta MMOUHHOIO PO3YMIHHSA iHLWOTO.

Y LbOMYy KOHTEKCTi 0c0611MBOI akTyanbHOCTIi HabyBae Nnpobaema imiTayinHocTi dopmyBaHHA
soft skills, AKy AouinbHO PO3rNAZaTM He NUWe SK AUAAKTUYHUIA HeZOoNiK, a AK CUCTEMHe
ABULLE CYyY4aCHOI OCBITW, NOB’A3aHe 3 PO3PUBOM MiXK iIHHOBALMHOIO PUTOPUKOIO Ta peasibHo
neaaroriyHo MPaKTUKOK. BUMKOPUCTAHHA CyvyacHUX UMGOPOBUX iHCTPYMEHTIB came no cobi
HepigKo iHTepnpeTyeTbCA fAK IHAMKATOP IHHOBALMHOCTI OCBITHbOrO Mpouecy, OAHAK He
3aBXAM CYNPOBOAMKYETbLCA 3MIHOIO MOro 3MmicTy, MeToAiB i negaroriyHoi foriku. Y pesynbTari
BiAOyBaeTbCcA MigMiHa: 3aMiCTb PeanbHOro PO3BUTKY THYYKMX HABUYOK CMOCTEPIraeTbcs ix
dopmanbHe AeKknapyBaHHA abo imiTauia Yepes BUKOHAHHA OKPeMMX HaBYa/bHUX 3aBAaHb, WO
He 3a6e3neyvytoTb IMNMBUHHUX 0COBUCTICHUX 3MiH.

IMiTauiMHICTb Y PO3rNaAyBaHOMY BMMAAKY BUSABAAETLCA AK BiATBOPEHHA 30BHILLHIX O3HAK
aianbHocTi, nos’asaHoi 3 popmysaHHaM soft skills (poboTa B rpynax, o6roBopeHHs, NPOEKTHI
3aBAaHHA), 6e3 3asy4yeHHsA BHYTPILWHIX mMeXaHi3MiB X CTaHOB/eHHA — pednekcii, emouiiHoro
NPOXMBAHHA A[0CBiAY, YCBIAOMNEHOro MNPUMAHATTA piweHb. TakMi nigxia CcTBOPOE into3ito
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cHOPMOBAHOCTI THYYKMX HAaBUYOK, LLLO KOPEJTHOE 3 BUCHOBKAMM 3apybiXKHUX LOCNiAKEHb CTOCOBHO
PO3PUBY MiXK 33ZE€KNapPOBAaHMMKN OCBITHIMU pe3y/sbTaTaMW Ta pPeasbHUMU KOMMETEHTHOCTAMM
BMNyckHuKiB [Hurrell, 2015; Cimatti, 2016].

MpUYMHKM TaKoi cUTyauii MatoTb KOMMAEKCHUIN XapakTep. Mo-nepuwe, y 6araTbox OCBITHIX
nporpamax soft skills 3annwatoTbca Ha piBHI 3a4EKNaPOBaHUX pPe3yanbTaTiB HAaBYAHHA 63 YiTKo
BM3HAYEHUX MeXaHi3miB iXx GopmMyBaHHA Ta OLHIOBAHHA, WO MiIATBEPAMKYETbCA pPe3y/bTaTamu
cucTemHux ornsais [Jimoh & Aziz, 2020; Villegas, 2024]. Mo-apyre, undpoBi TexHONOrIT YacTo
iHTEerpytoTb Yy TPAAULINHY ANAAKTUYHY Mmogenb 6e3 ii cyTHicHOT TpaHcdopmauii, Wwo obmerkye
X NoTeHUjan i y3roasKyeTbca 3 BUCHOBKaMM LLOA0 HEObXiAHOCTI 3MiHK neaaroriyHoro AmnsaiHy
npu BnpoBagXKeHHi udposmx iHcTpymeHTis [Cinque & Kippels, 2023]. Mo-TpeTe, HEAOCTAaTHLO
BpPaxoByeTbCA cneumdika npodecinHoi AaianbHocTi ¢daxiBuiB couianbHoro npodinto, skKa
noTpebye BMCOKOro PiBHA €MOLMHOI 3a/1y4eHOCTi, MiXKOCOBUCTICHOT B3aemogaji Ta cuTyauiliHO
06YMOB/IEHOTO NPUIAHATTA PilLIEHb.

BucHoByemo, wo imitauia dopmysaHHA soft skills noctae Ak Hacnifok AomiHyBaHHA
$opMasibHO-iHHOBALIMHUX NPAKTUK Hag, NeAaroriYyHo 0brpyHTOBaHUMM CTPATErIAMM HAaBYAHHSA.

Y3ara/ibHIOIUM, MOXKHA CTBEPAKYBATH, WO ePeKTMBHE dopmyBaHHSA soft skills y malibyTHix
daxiBuiB couianbHoro npodinto B ymoBax uUMdpoBi3auii OCBITM MOXKAMBE NuWe 33 YMOBWU
nepexoay Bif TEXHONOrYHO OPIEHTOBAHOrO NiAX0AY A0 NeAaroriyHO OCMUC/IEHOTO MPOEKTYBAHHA
OCBITHbOIO MPOLECY, Y LIeHTPi AKOro nepebyBae aKTUBHA AiA/bHICTb 3400yBaya, MOro B3aEMois
3 iHWKMK Ta pedieKcis BnacHoro gocsigy. Came TakuMi Niaxig A03BONSE NOAOATUM PO3PUB MiXK
iHHOBALIMHOI PUTOPMKOLD Ta PeaNbHO OCBITHLOK MPaKTUKOLD | 3a6e3neuYnTu He imiTauinHe, a
3MmicToBHE GpOPMYBAHHSA THYYKNX HABUYOK.

3 MeTol MOAO0NAHHA PO3PUBY MiXK AEKNAPATUBHUM i peasbHUM GOPMYBaHHAM THYYKUX
HaBMYOK [OOLIbHO pPO3rNsAaTv Uen npouec AK UiNiCHY cuctemMy, WO MNOEAHYE 3MICTOBI,
npouecyasnbHi Ta pe3y/bTaTUBHI KOMMNOHEHTU.

Ha puc. 1 nogaHo KoHLenTyanbHy moaenb opmyBaHHaA soft skills, aka noTpebye noganbioi
KOHKpeTusalii 3 ypaxyBaHHAM npodeciiHoi cneundikM nNiArotoBKM ManbyTHiX ddaxisLiB
couianbHoro npodointo.

LiI/TbOBO-3MICTOBMIA KOMIMOHEHT NPOLIECYAJIbHO-AIS/TbHICHN
KOMMNOHEHT

® Knto4yoBi KOMNETEHTHOCTI

* HaguanbHi Uini \

e Lindppose cepenosuile

» AKTUBHE HaBYaHHS
/ » KonabopaTtugHi 3aBaaHHs

* [pakTuyHi Bpasu

KomyHikauis = Konabopauia

Posg’szaHHs npobiem

PE®NEKCUB LUIHIOBAJIbBHUA KOMMOHEHT

\
* Camopednekcis

© 3BOPOTHUIA 3B'130K Ta OLIIHIOBAHHS

© MOHITOPUHT nporpecy
KoHCTpyKTHBHE yarogxkeHHs | IHTepakTuBHi MeToam |  PednexcueHa npaxTuka

Puc. 1. KoHyenmyanbHa modens hopmysaHHs soft skills y malibymHix gpaxieuie e ymosax yugposizayii oceimu
(KoHuenTyanbHa moaenb 6yna BisyasbHO po3pobaeHa 3 BUKOPUCTAHHAM reHepPaTUBHOIO WTYYHOrO iHTEeNeKTy
[OpenAl, 2026] Ha ocHOBI TeopeTUYHOI 6a3u, po3pobaeHoi aBTopamm. ABTOpU NepeBipuan
i 3aTBEPANAN CTPYKTYPY)
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Mogaenb FpyHTYETLCA Ha ifel, wo edeKkTMBHE GOPMYBaHHA THYYKUX HABUYOK MOXKINBE iNLLE
33 YMOBW Y3roAXKEHHA TPbOX B3aEMOMNOB’A3aHMX PiBHIB: Li/IbOBO-3MICTOBOro, npouecyanbHo-
AisnbHICHOro 1 pednekcMBHO-OUiHIOBaNbHOro.  LinbOBO-3MicTOBMI  piBEHb  BM3HA4YaE
cnpsimoBaHicTb popmyBaHHsA soft skills sk iHTerpoBaHoro pesynbTaTy NnpodeciiHoi NiAroToBKMU.
BiH BK/1tOYA€ OPiEHTALLI0 HA PO3BUTOK KOMYHIKAaTUBHMX, KOTHITUBHUX Ta EMOLLIMHO-pedIEKCUBHUX
KOMMOHEHTIB; ypaxXyBaHHA cneundikn npodeciliHoi aianbHocTi ¢paxisuis couianbHoro npodinto;
iHTerpauito soft skills y nporpamHi pesynbtat HaBYaHHA He GOPMasIbHO, a K HACKPIi3HUIA
OCBITHil pe3ynbTar.

MpouecyanbHO-AiANbHICHUIA piBeHb Bigobpaxae MexaHiamu peanisauii mogeni Ta
nepenbayae: BUKOPUCTAaHHA AKTUBHUX i IHTEPAKTUBHUX METOAIB HaBYaHHA (Kec-MeToA, MPOEKTHA
OiANbHICTb, POJIbOBI Ta CUMYAALIMHI NPaAKTUKK); opraHisauilo KonabopaTuBHOI B3aemogji y
uMbpoBOMy cepenoBULL; MOAENtOBAHHA MPOdECiMHO OPIEHTOBAHUX CUTYyaLii; NOEAHAHHSA
OHNaWH- Ta obnaH-bopm B3aemogii (3milaHe HaB4yaHHs). Came Ha LbOMY PiBHI 3aKnageHo
KNHOYOBY YMOBY nepexoay Big imiTauii go peanbHoro ¢opmysaHHs soft skills — BkatoueHHs
31006yBava OCBITU B AiANbHICTb, WO NOTpebye iX 3aCTOCYBaHHA, a He NLLEe AeKNapyBaHHA.

PedneKCcMBHO-OLIHIOBAIbHUI  piBeHb 3abe3neyye YCBIAOMNEHHSA Ta BMMIpHOBaHHA
pe3ynbTatiB popmyBaHHsA soft skills i BKAtouae: po3BuToK pedeKcii AK 34aTHOCTI A0 camoaHanisy
Ta CaMOKOPpEeKLii; 3acTocyBaHHA (OPMYBaA/IbHOIO OLIHIOBAaHHA; BUKOPUCTAHHA KpUTEpPIiB i
nokasHuKiB cdopmoBaHocTi soft skills; 3any4eHHA camoouiHIOBaHHA Ta B3AEMOOL,iHIOBAHHSA.

LeHTpanbHUM enemeHTOM Mogeni € nedaeo2iyHO OCMUCieHe yugppose 0C8imHeE
cepedosuwe, AKe He nuwe 3abesnevyye AOCTYN A0 TEXHONOTW, a K BUCTYMAE NPOCTOPOM
B3aemogii, AianbHOCTI Ta pedeKcii.

3anponoHoBaHa KOHUEeNTyasbHa MoAenb (GOPMYBAHHA THYYKMX HABMYOK  MaE€
y3aranbHeHW (iHBapiaHTHWI) XapakTep i nNoTpebye iHTepnpeTauii 3 ypaxyBaHHAM rasny3eBoi
cneundiku npodeciiHoi NiaroToBKM, Bigobparkatoum 6a3oBy NOriKy iX PO3BUTKY HE3aNEXKHO Bif,
npodeciiHOro KOHTeKCTy. BogHoyac y KOHTEKCTi MiAroToBKM MalbyTHiX daxisLiB couiafbHOro
npodinto ii 3mictoBe HanoBHeHHA HabyBae crneuudiUHUX XapaKTEPUCTUK, 3YMOBIEHUX
ocobmBocTAMU NpodeciiMHOI AianbHOCTI y chepi «noanHa — noanHa». 30Kkpema, Ka4osi soft
skills (komyHikalis, emnaTis, KOMaHAHA B3aEMOAiA, eMOLiiiHa perynsuia, NPUWHATTA pilleHb
Yy CKNafHUX CUTyaLisfiX) po3rnsafatoTbCs He e AK yHiBepcasbHi HaBUYKK, a AK npodecinHo
3HauyLi AKocTi, Wwo 3abe3nevytoTb ePeKTUBHY B3aEMOAII0 3 PISHUMM KATEropismu KNIEHTIB,
3[aTHICTb MpaLOBaTU B YMOBaX HEBM3HAYEHOCTI, KPU30BMX CTaHIB Ta BMCOKOrO eMOLiMHOro
HaBaHTAXKEHHA.

Y bOMY aCneKTi LiIbOBO-3MiCTOBMN KOMMOHEHT MOAe/i KOHKPETU3YETbCA Yepes OpieHTALLi0
Ha COoLia/IbHO-MCUXOOFIYHY NPO6AEMATUKY, NPOLECYaNbHO-AiANbHICHUA — Yepe3 BUKOPUCTAHHA
KeKncis, HabAMMKeHMX 00 peasibHUX CUTyaLilt couiasbHOI pobOTM Ta MCUXONOTIYHOI AONMOMOTH,
a pedneKCMBHO-OLIHIOBAIbHUI — Yepe3 aKLEHT Ha PO3BUTKY NpodecinHoi pedneKcii, eTMyHoi
YYTAMBOCTI Ta 34aTHOCTI A0 camoperynauii. Takum YMHOM, yHiBepCanbHa CTPYKTypa mozeni
NOEAHYETLCA 3 il NpodecinHO OpiEHTOBAHOLO iHTEpRpeTaLieto, Wo 3abe3neyye ii aganTUBHICTb 40
niaroToBKKM daxisLiB coLioHOMIYHOro npodinto B ymosax umdpoBisaL,ii ocsiTK.

3anponoHoBaHa moaenb dopmysaHHA soft skillsy manbyTHix paxiBLis couianbHoro npodinto
B ymMoOBax LMdpoBi3aLii OCBITM Mae MOTEHLjian NMPaKTUYHOrO 3aCTOCYBaHHA B CUCTEMI BMLLOT
OCBITW, 30KPEMa Mif, Yac NPOEKTYBAHHSA OCBITHIX MPOrpam, po3pobaeHHA HaBYASIbHUX AUCLMNAIH
i opraHisaLji OCBITHbOrO MpoLecy Ha 3acagax KomneTeHTHicHoro migxoay. Ii anpobauia moxxe
3[iMCHIOBATMCA Yepes iHTerpaL,ito B 3mMicT NnpodecinHoO OpiEHTOBAHMX AUCUMNAIH, BNPOBaAKEHHA
aKTUBHMX Ta iIHTEPAKTUBHMX METO/IB HaBYAHHS, BUKOPUCTAHHA KeNCiB, CUMYNALIMHUX NPaKTUK,
NPOEKTHOI AifNbHOCTI Ta LMPPOBUX IHCTPYMEHTIB Konabopaui.

Mogaenb MorKe 6yTU BUKOPUCTaHa SIKMEeTOA4,0/10rYHa OCHOBA A1 KOHCTPYHOBAHHA OCBITHbOTO
cepenoBua, y Akomy dopmyBaHHA soft skills 3abe3neuyeTbca He eni3ogMyHO, @ CUCTEMHO —
yepes BK/OYEHHA 3400yBayviB OCBITU Yy AiANbHICTb, WO nepenbdayae peasibHe 3aCTOCYBAHHS
KOMYHIKaTUBHMUX, KOTHITUBHUX i eMOLiiHO-pedaeKCUBHUX HaBUYOK. OcobanBO ePeKTUBHUM €
il 3aCTOCYBaHHA Yy MeXKax 3MillaHOro HaBYaHHSA, Ae NOEAHAHHA OHNAWH- Ta odnaliH-B3aEMoa;i
CTBOPIOE YMOBW AN PO3BUTKY AK LMPPOBOI, TaK i MiXKOCOBUCTICHOT KOMNETEHTHOCTI.

MpaKTMyHa peanisauyia mogeni nepenbdayae TaKOXK BUMKOPUCTAHHA (OPMYBaIbHOTO
OLiHIOBaHHA, CAaMOOLiHIOBAHHA Ta B3aEMOOL,iHIOBAHHA, WO A03BOJIAE BiACTEXKYBAaTU AMHAMIKY
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po3BuTKy soft skills i 3abe3sneuyye 3BOpOTHWMI 3B’A30K y npoueci HaByaHHA. Lle Bigkpusae
MOK/IMBOCTI ANA Ti 3aCTOCYBaHHA He AnLle B OCBITHbOMY NPOLLECi, @ M Y CUCTEMI BHYTPILLHbOIO
3abe3neyeHHA AKOCTi OCBITM, 30KPEMa MPU OLLiHIOBAHHI JOCATHEHHA MPOrPaMHUX Pe3ynbTaTiB
HaBYaHHA.

BogHouac 3anponoHOBaHa MoAeNb MOXe CAyryBaTM OCHOBOKW ANA  NOAANbLINX
eMMiPpUYHUX A0CANIAMKEHDb, CNPSMOBAHMX Ha NepeBipKy ePeKTUBHOCTI Pi3HUX MeaaroriyHmx
cTpaTerin dpopmyBaHHs soft skills, a Takox ana po3pobneHHsA iHCTPYMeHTapito iX AiarHOCTUKM
Ta OUiHIOBaHHA. |i BNPOBaAKEHHA CNPUATMME Nepexoay Bif, AeKNapaTMBHOMO MPOroAoLIeHHA
3HAYYLWOCTi THYYKMX HABMYOK [0 iX peanbHOro $opmyBaHHA fAK KAKOYOBOrO pesysbTaTy
npodecinHoI NiAroToBKM ManbyTHiX paxiBLiB couianbHoro npoodinto.

BUCHOBKMU. Y CTaTTi 40oBeAeHO, Wo GOpMyBaHHSA FHYYKMUX HaBUYOK (soft skills) y mainbyTHix
daxisuiB couianbHoro npodinto Habysae 0cobAMBOI 3HAYYLLOCTi B yMOBaXx LMbpOoBi3aL,ii ocBiTK
Ta coujianbHOi HecTabinbHOCTI, OCKINbKKU Ui HaBUYKK 3abe3neyyroTb 34aTHICTb 40 edeKTUBHOI
npodecinHoi B3aemoaii, aganTauii Ta NPUAHATTA pilleHb Y CKAAAHUX | HEBU3HAYEHUX
cuTyaLinax. YCTaHOBNEHO, LLO Yy Cy4aCHOMY HayKoBOMY auckypci soft skills iHTepnpeTytoTbea Ak
iHTErpaTUBHUN KOHCTPYKT, LLLO OXOM/IOE KOMYHIKaTUBHI, KOTHITUBHI Ta eMoLiiHO-pedeKCUBHI
KOMMOHEHTU, OAHAK iX BMPOBaAKEHHA B OCBITHI NpOLLEC YAaCTO MaE AEeKNAPaTUBHUI XapaKTep
i He CynpoOBOAMKYETbCA CUCTEMHMM MNejaroriyHMm 3abesnevyeHHsm. BuABAEHO cynepeyHicTb
MiXK iIHHOBALMHOIO PUTOPUKOLO LMpPOBI3aLLii OCBITU Ta peafbHUMM NPaAKTUKAMKU GOPMYBaHHS
soft skills: BUKOpUCTaHHA UMPPOBMX TEXHONOTIN He 3aBXKAW 3abe3neyye PO3BUTOK THYYKMUX
HaBMYOK i B pAi BUNaAKiB NpU3BoAUTb A0 iX imiTauii yepes popmanisau,ito oCBiTHbOI B3aemogiii.
O6rpyHTOBaHO, WO edeKTMBHe dopmyBaHHA soft skills moxknuee 3a ymoBM nepexomy Big
TEXHOJIOMNYHO OPIEHTOBAHOrO A0 MejaroriyHoO OCMWCAEHOTO NiAXo4y, AKWMK nepenbavae
BK/OUEHHA 31,00yBayiB OCBITM B AiA/bHICTb, WO NOTpebye 3acToCyBaHHA THYYKUX HABUYOK,
opraHisaujito KonabopaTUBHOI B3aEMO,ii Ta pO3BUTOK pedaeKcii. 3anponoHOBaHO KOHLENTyaibHY
mogenb ¢opmyBaHHA soft skills y manbyTHix daxisLis couianbHoro npoodinto, ska b6asyeTbca Ha
€AHOCTI LiNbOBO-3MICTOBOrO, MPOLLECYaNbHO-AiANbHICHOrO Ta pedaeKCMBHO-OLiHIOBAIbHOMO
piBHIB i A03BONAE MOAONATU PO3PUB MIiXK 33a4EKNAPOBAHUMM OCBITHIMM pe3yabTaTamu Ta
peanbHOK NPaKTUKO iX AOCATHEHHA. BigTak, npobnrema dopmysaHHA soft skills BuxoamTb 3a
MeXKi TeXHONOriYHOro 3abesneyeHHs OCBITM i HabyBae cTaTycy negaroriyHoi Ta cBiTOrNAAHOT
npobnemu.

MepcnekTMBM MoAanblMX AOCNigKeHb BbOayaloTbCs y Po3pobsieHHi AiarHOCTUYHOro
iHCTPyMeHTapito ouiHOBaHHA piBHA cdopmoBaHoCTi soft skills, a Takox B emnipuyHiin nepesipui
edeKTMBHOCTI 3aNPONOHOBAHOT MOAEeNi B YMOBaX Pi3HMX OCBITHIX cepeaoBuLy,.
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This article examines the issue of developing soft skills among future social workers in the context
of the digitalization of education, a topic that has become particularly relevant given the current social
instability, martial law, and the transformation of the modern educational environment.

The aim of the article is to provide a theoretical justification for the problem of developing soft skills
in future social workers in the context of the digitalization of education and to develop a conceptual model
of this process, taking into account the risks of its being merely declarative and imitative.

To achieve this goal, the following objectives have been identified: to analyse international and
Ukrainian academic approaches to the interpretation of soft skills; to clarify the nature and structure of soft
skills in the context of professional training for social workers; to characterize the impact of the digitalization
of education on the process of developing soft skills; to identify the risks of superficiality and formalization
in the development of soft skills within a digital educational environment; and to substantiate a conceptual
model for developing soft skills in future professionals in the context of the digitalization of education.

The study employed a range of theoretical methods: analysis of the scientific literature — to clarify
the essence of the concept of soft skills and identify the main approaches to their development; comparison
and generalization — to contrast international and Ukrainian scholarly perspectives on the development of
soft skills in higher education; systematization — to identify the key components of soft skills in future social
science professionals; theoretical modelling — to develop a conceptual model for the development of soft
skills in the context of the digitalization of education; and interpretation — to substantiate the pedagogical
opportunities and risks of the digital educational environment in the development of soft skills.

It has been argued that the digitalization of education creates both new opportunities for developing
flexible skills through interactive platforms, collaborative tools, and blended learning, and risks of
formalizing interpersonal interaction, reducing the emotional component of communication, and leading
to the superficial development of soft skills. A contradiction has been identified between the innovative
rhetoric of the digitalization of education and actual pedagogical practices, within which soft skills often
remain merely declared learning outcomes without adequate pedagogical support. Particular attention is
paid to the fact that the effective formation of soft skills requires not only the implementation of digital
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technologies, but also the reconsideration of the pedagogical logic of the educational process focused
on activity, collaboration, reflection, and the personal engagement of students. It is emphasized that the
development of soft skills in future social specialists should be carried out systematically and integrated into
all components of professional training.

Conclusions. As a result of the study, a conceptual model for the formation of soft skills in future social
specialists was proposed, based on the interaction of target-content, procedural-activity, and reflexive-
evaluative levels. It has been determined that the effective formation of soft skills is possible provided
there is a transition from technologically oriented to pedagogically meaningful design of the educational
process, centred on students’ activity, interaction, and reflection. The article outlines the possibilities for
the practical implementation of the proposed model within the higher education system, particularly in
the design of educational programs, the use of active and interactive teaching methods, case studies,
simulation practices, and digital collaboration tools.
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CTPYKTYPHO-KOMMOHEHTHA OPTAHI3ALIA OCNIAHULbKOT
KOMMNETEHTHOCTI MAUBYTHbOIO MEHEEPA:
YMPAB/IIHCbKUA KOHTEKCT

Y cTaTTi 34ilicHeHO rpyHTOBHE TeopeTuyHe OOrPYHTYBaHHA CYTHOCTI, 3MIiCTy Ta CTPYKTypu
OOCNIAHNLBKOI KOMNETEHTHOCTI MalibyTHbOrO MeHeAKepa B yMOBaX TOTa/IbHOI LMdpoBizaLii, rnobanbHoi
KOHKYPEeHL,ii Ta NnepMaHeHTHOI eKOHOMIYHOT HecTabinbHOCTI.

MeToto po60TH € po3pobaeHHA Ta HayKoBe 06rPYHTYBAHHA KOHLENTyanbHOI mogeni GopmyBaHHA
LOCNIAHUUBKOT KOMMNETEHTHOCTI, afanToBaHOi A0 cneundikm ynpaBAiHCbKOI AiANbHOCTI B yMOBax
PWHKOBOI TypbyneHTHOCTI. N5 AOCATHEHHA NOCTaBAeHOT MeTU BU3HAUYEHO TakKi 3aBAaHHA: NpoaHanisysaTu
BITYM3HAHI Ta 3apybiKHI TEOPETUKO-MEeTOA0NO0rIYHI NiAX0AN A0 BM3HAYEHHA MNOHATTA «AO0CAIAHWMUbKA
KOMMNETEHTHICTbY; BUABUTU CTPYKTYPHO-KOMMOHEHTHY OPraHi3aLito Li€Ei KOMNEeTEeHTHOCTI AK iHTerpaTUBHOI
npodeciiHoi AKOCTI ynpaBAiHUA; 06rpyHTYBaTK aKTya lbHi NefarorivyHi ymosu ii ebekTMBHOro GpopmysaHHsA
Y 3aKNagax BULLOT OCBITH.

[Ona peanisauii noctaBneHnx 3aBAaHb BUKOPUCTAHO KOMMJIEKC METOAIB, 30KpemMa TeOopeTUYHUN
aHani3 HayKoOBOI NiTepaTypu Oaa CUHTE3y iCHYUYMX MiAXoAiB, CUCTEMHWI aHani3 AnA CTPYKTYPYBaHHA
KOMMOHEHTIB KOMMETEHTHOCTI, neJaroriyHe MoAe/toBaHHA aBTOPCbKOI KOHLLeNTyasibHOI CXeEMMW, @ TaKOX
emnipuyHe y3aranbHeHHA KpaLLMX NPaKTUK MiAroTOBKM MeHeaKepiB.

3anponoHoBaHa aBTOPOM MOAENb TPYHTYETbCA Ha cuHeprii  iHdopMaLiliHo-aHaNiTUYHOrO,
iHCTPYMeHTaNbHO-yNPaBAiHCbKOrOTaOLLHHO-CTPATErNYHOrOKOMIMOHEHTIB, LLL0YB3aEMO3B’A3Ky3abe3neuyoTb
34aTHICTb daxiBLA 40 CAMOCTIMHOrO HaYKOBOTO MOLUYKY, BepudiKaLii 4aHMX Ta 06FpyHTOBAHOrO NPUMHATTA
pileHb. Pe3ynbTaTom AOCAIAMKEHHA CTana po3pobsieHa KOHUENTyasbHa MoAesb, AKa A0BOAMUTb, WO B
ymoBax LuMbpoBi3aLii eKOHOMIKM AOCNiIAHULbKA KOMNETEHTHICTb TPAHCPOPMYETLCA Y KOUOBY HaBUUKY
[0Ka30BOro ynpasniHHA. [loBeAeHO, WO BUMKOPWUCTAHHA iHTEPAKTUBHUX TEXHOOrIN, Kelc-meToay Ta
3ac06iB iHTENEKTYaNbHOrO aHaNi3y BE/IMKUX MAaCcMBIB AaHUX [O3BOIAE MiHIMI3yBaTV yNpaBAiHCbKi pU3UKMU.
O6rpyHTOBaHO, WO peanisauia Liei moaeni cnpuse nogonaHHIO AMcnponopLii MixK GyHAAMEHTaNbHOK
aKaZ,eMiyHOoHo NiAroTOBKOK Ta NParmaTMYHUMM BUMOTaMmM Cy4acHoro bisHec-cepenosuLLa, 3abesneyytoun
npodeciiiHy eBontoOLiO Ta IHHOBALMHY aKTMBHICTb MaWOYTHbOrO MeHezKepa, a TaKoX il noganbluy
NPaKTUYHY imNaemeHTaLito y npodeciiiHii gisnbHOCTI.

Knrouosi cnoea: 0ocnioHUUybKa KomnemeHmHicme, malibymHili meHeOdxcep, 0oKa3o8e yrnpasniHHsA,
npodgeciliHa nidzomoska, iHpopmauiliHo-aHaniMmu4yHUl KOMMNOHeHm, Yugposizayia oceimu, 0CMUC/AEHHSA
doceiody, Kelic-memoo

OCTaHOBKa npobsaemu. Y cydyacHux ymoBax rnobanisauii, ToTanbHOI undposisaLil
€KOHOMIKM Ta NepMaHeHTHOI PUHKOBOT TypbyneHTHOCTI 40 NpodeciiHOI NiAroTOBKK
MeHea KepiB BMCYBalOTbCA MPUHLMMNOBO HOBI BMMOrn. KnacuuHa napagurma
yNpaB/iHHA, 3aCHOBaHA HAa BUKOHAHHI NiHIMHMX aaAMiHiCTPaTUBHMX GYHKLiM, NOCTYNAETbCA MicLLEeM
iHHOBaLiMHUM nigxogam. Cy4yacHMI ynpasaiHeub 3MYLWEHUN NPUAMATU CTPaTeriyHi pilleHHs
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B CUTyaLiAX BUCOKOro PU3MKY, iHPOpPMaLiMHOT HeBM3HAYEHOCTi Ta WBUAKO3IMIHHOIO bi3Hec-
cepenosuwa. Lle Bumarae Big mManbyTHbOro mMeHezrKepa 34aTHOCTI 4O CMCTEMHOro aHanisy,
NPOrHO3yBaHHA, MoAeNtoBaHHA bisHec-npouecis Ta BepudiKauii gaHux. BiaTak, gocnigHuubKa
KOMMETEHTHICTb TPaHCHOPMYETLCA 3 By3bKOCMeELia1i30BaHOI akageMiyHOi HaBUYKM Ha 6a3oBui
e/leMeHT yMpaB/iHCbKOTO MpodecioHaniaMmy, LWo 3abesneyye KOHKYPEHTOCMPOMOMKHICTb Ta
YKUTTE3AATHICTb OPraHisaLi y 40BrocTPOKOBI NepCcreKTUBI.

AHani3 ocTaHHiX gocnigeHb i ny6nikauiii. MNpobnema dopmyBaHHA AOCAIAHULbLKOT
KOMMETEHTHOCTI aKTUBHO PO3rNA4AETbCA B CY4aCHOMY HayKOBOMY AMCKYpPCi. PyHAAMEHTaNbHI
OCHOBM KOMMETEHTHICHOIO MigxoA4y B OCBITI 3aKnageHo y npauAx B. JlyroBoro Ta cniBaBToOpiB
[2012] Ta O. l'ypu [2008]. BaxknnMBMM METOAONOTIYHMM MNiAFPYHTAM A4 HALOro AOCNIAKEHHS
€ npaui M. FTonosaHA [2012] Ta O. M'ypu [2008]. M. FonoBaHb [2008] 06rpyHTYBaB CTPYKTYPHO-
dYHKUiOHaNbHY Mogenb (GopMyBaHHS KOMMETEHTHOCTI, TOoAi AK KOHLenTyanbHi 3acagu
MozepHizauii npodeciiHoi NiaroToBKM B KOHTEKCTI Cy4aCHUX OCBITHIX BUKAWKIB po3pobieHi
I. OnitHMK [2024]. PO3BUTOK LMX iAel aKTMBHO MPOAOBXKYETbCA Yy HAYKOBUX [A0POOKax
npeacTaBHUKIB Hawoi Kadeapun, Ae ocobamBa yBara NpPUAINAETbCA NPAKTUUHIN iMnaemeHTau,i
OOCNIAHULUBKMX HaBMYOK bGesnocepegHbo B MpodeciMHy AianbHiCTb MeHeaxKepa. [MUTaHHA
npodecinHOro pPo3BUTKY TaKOXK 3HaMLWAM BigobpaskeHHA B gocnigxeHHsax B. Arynosa [2015],
C. CanoxkHuKoBa [2019] Ta y npausx LL. Pyoseit [2025].

He3BakatouM Ha 3HAYHMA MACMB HAYKOBWUX AOCAIAKEHb, BapTO BiA3HAYUTU NEBHY
ancnponopuito y $okyci gocnigHukie. MepeBaykHa OiNblicTb aBTOPIB PO3rAs4aE CTPYKTYpY
OOCNIAHNLbKOI KOMMNETEHTHOCTI KPi3b NPMU3MY MiAroTOBKM MalbyTHiX negaroris abo iHxXeHepis,
0€ aKUEHT pobuTbcs Ha ¢yHAAMeHTa/IbHOMY HayKOBOMY MoLyKy. Mpobnema X CTPYKTYypHO-
KOMMOHEHTHOT opraHisauii AOCNiAHULbKOT KOMMETEHTHOCTI came ManbyTHbOro MeHezarKepa
3a/IMWAETLCA HEAOCTAaTHLO PO3KpuTOol. Cneuundika ynpaBaiHCbKOI AiANbHOCTI — OpieHTaLiA Ha
NPUKNAAHI MapKETUHIOBI AOCAIAXKEHHSA, YNPaBAIHHA NOACBKUMU pecypcamm, WBUAKUA aHaNi3
PU3KKIB Ta MOLUYK iHHOBALiMHMX Bi3Hec-pilleHb — BUMarae agantauii KN1aCMYHUX TEOPETUYHUX
KOHCTPYKTIB A0 AMHamiyHOro 6isHec-cepeaoBuma. binblwicTb icHytounx moaenen npodeciiHoi
NiAroTOBKM € 3aHAATO CTAaTUYHMMM Ta He BPAXOBYHOTb HEOOXiAHOCTI PO3BUTKY A0CAIAHULbKOT
iHILiaTUBHOCTI, WO € KPUTMYHO BAXKAMBOIO YMOBOI AAA MPUAHATTA YNPaBAiHCbKUX PilleHb B
yMoBax obmerkeHocTi iHpopmauii. OTXKe, icHye 06’eKTUBHA HEOBXIAHICTb Y CUHTE3i TEOPETUYHMX
HaZbaHb Nefaroriku 3 MPaKTUYHMMM NOTPebaMm Cy4acHOro MeHEeKMEHTY.

dopmyntoBaHHA uinei cTaTTi. 3 ornagy Ha BULLE3a3HAYeHe, METOH CTaTTi € TeOpPeTUYHe
06rpyHTYBaHHA  CYTHOCTI Ta  CTPYKTYPHO-KOMMOHEHTHOI  opraHisauii  gocnigHuubKoi
KOMMETEHTHOCTi ManbyTHbOTo MeHeaKepa 3 ypaxyBaHHAM cneundikm cy4yacHOro ynpasiiHCbKOro
KOHTEKCTY.

MeToaunpocnigKeHHA.lnapeanisayiinoctaBneHMXy4oCniaKeHHi3aBgaHbTa3abesneyeHHs
06’EKTMBHOCTI OTPMMAHMX pe3y/bTaTiB Oy/I0 3aCTOCOBAHO KOMMIEKC B33aEMOZOMOBHIOUYNX
HayYKOBMX MeToAiB. 30Kpema, BMKOPWUCTAHO meopemuyHuli aHAsi3 HAyKOBOI MeaaroriyHoi,
NMCUXONIOFIYHOT Ta YNpPaBAiHCbKOI NiTepaTypy, WO A03BO/IMNO CUCTEMATM3IYBATM N y3araibHUTHU
HaABHI MapaguMrmMmu Ta nigxogM A0 BUBYEHHS (GeHOMeHY AO0CAIAHULbKOI KOMMETEHTHOCTI.
MeTon, cucmemHo20 GHGsI3Y 3aCTOCOBAHO ANA AEKOMMO3ULii CTPYKTYPU KOMMETEeHTHOCTI Ta
BMOKpPeMNeHHs i 6a30BMX KOMMOHEHTIB Y iXHi yHKLIOHaNbHIN B3aemo3B’'a3aHoCTi. MeToa
rnedaz02i4Ho020 MOOes1l08AHHA CTaB OCHOBOK A/ KOHCTPYIOBAHHA aBTOPCbKOI KOHLLENTYanbHOI
cxemn GopMyBaHHA AOCAIAHULBKMX HAaBMYOK MalbyTHIX MeHeaKepiB. Kpim Toro, 3actocoBaHo
Memo0d emMmnipuyHo20 y302G/1bHEHHA KPaLMX MPAKTUK Ta BIiTYM3HAHOrO A0CBiAY MNiATOTOBKM
YNPaBAiHCbKMX KaapiB B yMOBAX BULLOI LLKOMU, LLLO A03BOIN/IO aAANTYBATU TEOPETUYHI BUCHOBKM
[0 peanbHUX noTpeb cyyacHoro bisHec-cepenoBULIA.

BuMKnag OCHOBHOIO Martepiany A[ocnigXeHHA. TeopeTUyHe OCMUCNIEeHHA deHOoMeHy
«O0CNIAHULBKA KOMMETEHTHICTbY MalbyTHbOrO MeHez)Kepa B Cy4acCHOMY HayKOBOMY
OVCKypCi noTpebye KOMMNAEKCHOrO MeToA0/10MYHOro nigxoay, WO BUXOAUTb OA/IEKO 3@ MEMXI
BY3bKOMNpPOo®ecCiMHOro TpakTyBaHHA L€ KaTeropii AK CYKynHOCTI CyTO akaAeMiyHUX HaBUYOK. Y
NAOWMHI Cy4acCHOT BMLLOT LWKOIM Le NOHATTA TPAHCPOPMYETLCA Y KOMMIEKCHUM iHTErpaTUBHUM
KOHCTPYKT, Lo Bigobpakae roToBHICTb paxiBLA 40 BUPILLEHHA CKNAAHMX YNPABNIHCbKMX 3aBAaHb
B YMOBAX BMCOKOI iHGOpPMaLiiHOT HEBM3HAYeHOCTi. PyHAaMeHTa/IbHi OCHOBM KOMMETEHTHICHOrO
niaxoay B OCBIiTi, 3aKnafeHi y npausx B. Jlyrosoro Ta cnisasTopis [2012], 4eMOHCTPYIOTb, LLO

73



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

KOMMETEHTHICTb € HE /INLLIE Pe3yNbTaTOM HaBYaHHSA, @ M CTPATEriYHMM OPIEHTMPOM MoAepHi3au,ii
il 3micty. Po6oTtu B. Jlyrosoro, O. CnicapeHKa Ta . TanaHoBoi [2012] BKa3yloTb Ha €BOAIOLLiO
K/HOYOBUX MOHATb Cy4acHOi Meaaroriku, Ae KOMMNeTeHTHICTb HabyBae cTaTycy KBanidiKauinHol
XapaKTePUCTMKN, HeobxigHoi ana ycniwHoi npodecinHoi peanisauii B ymoBax MiHAMBOro
PUHKY npadui. AK 3a3Havae O. Nypa [2008], KOMNETEHTHICHUI MiAXia y cy4acHili ocBiTi ycniwHO
iHTErpye TEOPETUYHI Ta NPAKTMUYHI aCNEeKTU NiAroToBKKN axiBLiB, LLLO € KPUTUYHO BAXKANBUM ANA
NepeocMMUCNIEHHA POJIi HAYKOBOro NOLWYKY B NpodecinHii nigrotosui meHeaKepis. Baromum
ponosHeHHAM e npau,i O. NMomeTyH [2007], sika Kpi3b NPU3My iIHTEPAKTUBHOIO HaBYaHHA AOBOAUTD,
WO AOCNIAHMLbBKA CKNafoBa Ma€e OyTM HACKPi3HOK, MPOHM3YKYM BCi eTanu ¢GopMyBaHHA
npodecitHoi ocobucTocTi.

AHani3ylouM CyTHICTb Ta TEOPETMYHI 3acaau AOCNIAHMUbKOI KOMMETEHTHOCTI, BapTo
3BEPHYTUCA 40 rNNB60oKMX po3Bigok O. bian [2017], aka nopiBHIOE BiTYM3HAHI Ta 3apybiXKHI niaxoam
00 uboro noHATTA. M. FonoBaHb [2012] po3pobasie BnacHy moaensb GopmyBaHHA AOCAIAHULBKOI
KOMMETEHTHOCTI ManbyTHix ¢axiBLiB, NiAKpecatoum, Wo B npoueci npodeciitHoi nigrotoskM
MEeHeAXep MA€E 3aCBOITU JIOTiKY HAyKOBOro Mi3sHaHHA. CninbHO 3 B. ALEHKO aBTOpP PO3LWIMPHOE
PO3YMiHHA 3MICTy Lboro noHATTa [FonoBaHb & AueHKo, 2012], foBoAsYM, WO AOCNIAHULbKA
KOMMETEHTHICTb € HEBiA'eMHMM eneMeHTOM npodecioHaniamy ynpasniHUA. 3i cBoro 60Ky
C. Cncoesa [2012] posrnsaae npodecinHe cTaHoBAEHHS daxiBLA AK CKNagHUM, baratoacnekTHUM
npouec, y AKOMY AOCAIAHWUUbKA AiANbHICTb BUCTYMAE KAOYOBUMM CTUMYJIOM NpodeciiHoro
3pOCTaHHA. JOoCNiAHULbKA KOMMETEHTHICTb Y Ui Napagurmi noctae fK iHTerpaTMBHa fAKiCTb
0COobUCTOCTI, WO NOEAHYE Ni3HABANAbHUN, AiANbHICHWI Ta LiHHICHUA KOMNOHEHTH.

JocniaHnubknii nigxia o poboTn He € BUNAAKOBMM BMOOPOM, @ BUCTYMAE NMOKA3HUKOM
npodeciltHoi 3pinocTi meHeaKepa. AK cnywHo 3a3Havae C. MuKycbh [2019], 34aTHICTb caMoCTiliHO
WYKaTU PilUEHHS € BA)K/JIMBOK CKAaZoBOK NpodecioHanismy, i ue TBEPAMKEHHSA € LiNKOM
cnpaseasiMBUM Ans ynpasaiHCbKoi chepu. MutaHHA NpodecinHoro po3BUTKY, AIKi A0CNIAXKYBaB
B. Arynos [2015], [03BONAOTL PO3rAA4ATU AOCNIAHULBKY KOMMETEHTHICTb SK pyHAAMEHT,
Ha AKOMy OyZyeTbCAs MeETOAOJIOTiYHA Ky/lbTypa MeHeA)Kepa, Lo 3abesneuyye 34aTHICTb 40
CUCTEMHOTO aHanisy.

CyyacHuii ynpasniHelb GYHKLIOHYE B YMOBaX BUCOKOI PU3MKOBAHOCTI Ta MOCTIMHUX 3MiH, Ae
3[aTHICTb 4,0 AOCNIAXKEHHA CTAE KNOYOBOLO Nepesaroto. Cneundiky popmyBaHHS A0CAIAHNLBKOI
KOMMNETEHTHOCTI B paxiBLiB HeneaaroriyHoro npodinto aktueHo smeyas C. CanoskHukos [2019],
Yni HanpaLoBaHHSA A03BONAKOTL NPOBECTM NOPIBHANBHUI aHaNi3, BUOKPEM/TIOIOUM CMiNIbHI PUCK
y BUFAALI aHaNiTUYHOCTI Ta NPOrHO3yBaHHA, NPUTAMaHHI AK NeAaroriyHin, Tak i ynpaBaiHCbKIN
AianbHocTi. OcobMBOT yBarM 3ac/yroByoTb CyYyacHi AOCNigxKeHHs, 30KpemMa npaua L. Pyosel
[2025], y sKiA npoaHani3oBaHO KOHUEMLi «A0CAIAHULBKOI KOMMETEHTHOCTI MaMlbyTHIiX
MeHeKepiB B OCBIiTHIl ranysi», Wo NigKpecatoe AMHAMIYHICTb 3MICTY LLbOro MNOHATTA B YMOBaXx
MIiH/INBOTO PUHKY NpaLli.

Ba*KNMBMM KOMMOHEHTOM CY4YacHOi AOCNIAHMUBKOI AifNIbHOCTI € BONOAIHHA UMbPOBUM
iHCTpYMeHTapieM. IHTepaKTMBHI Ta LMPPOBI TEXHONOTiT MatoTb 3HAYHWUI NOTEHLiaN ANA PO3BUTKY
[OCNIAHNLbKOT KOMMETEHTHOCTI. BOHU cnpusatoTb GopmyBaHHIO B MabyTHIX daxiBLiB KyabTypu
po60TH 3 AaHMMMU, LLLO € HEOOXiAHO YMOBO NPUNHATTA OO6rPYHTOBAHMX YNPaABAIHCbKUX PiLLEHb.
Lli HaBMYKM € Ba30t0 ANA peanisaLil IHTePaKTMBHOIO HaBYaHHA, AKe AeTa/ibHO OMNUCaHO Y Npausax
O. MomeTyH [2007] Ta |. OnilHKK [2024]. Ons NigroToBKM ynpaBAiHCbKUX Kaapis HambinbL
peneBaHTHUM GOPMATOM iIHTEPAKTUBHOI B3aEMOZIii € MogeNtoBaHHA BisHec-npoueciB Ta Kelc-
MeTOoA, fKi CNYryioTb CBOEPIAHUM «MONIrOHOM» ANnA 6e3neyHoro TecTyBaHHA AO0CAIAHULBKUX
rinotTes MalnbyTHbOro MmeHeaKepa. Bonogitoum cydacHUMmM metTogamm AOCNiOKEHHS, MeHeaKep
NepeTBOPIOETLCA 3 MACMBHOIO CMOXKMBAya iHPOpMaLii HAa aKTMBHOIO aHaNiTMKa, 34aTHOro
NPOrHO3yBaTH PU3MKK. 34aTHICTb 0 POOOTU 3 BEIMKMMM MacMBaMM AaHUX, YMiHHS BisyanisyBaTu
AHaNITUYHI 3BiTW Ta BUKOPMCTOBYBATWU NPOrpamHi 3acobu ana o6pobku ctaTMcTMyHoI iHpopmau,i—
ue Ti iIHCTpymMeHTU, 6e3 AKUX CydyacHe yrnpasiHCbKe pPilleHHA € HEMOBHOLLIHHUM.

Came Ha nepeTuHi BCiX BULLE3a3HAYEHMX MiAXOAiIB Y CBOEMY AOCHIAXKEHHI iHTErpyemo
meTtogonorito M. TonosaHs [2012] Ta O. lypu [2008], AKi po3rnsgatoTb MOAENIOBAHHA fK
cXemaTu30BaHe NoAaHHA 3ax0A4iB, Wo 3abe3nedytoTb GopmyBaHHA NPodeciiHOI KOMNETEHTHOCTI
daxisua. Ona MailbyTHbOro mMeHezKepa US MOZAE/b CTAE KapKAacoMm, AKMIA HaMOBHHOETHCS
3MiCTOM 3aBASAKM CTpaTeriam moepHisalii BULLOT OCBiTKU, 3anponoHoBaHUMm |. OniliHuK [2024].
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CuHTe3 mogeni M. FonosaHAa [2012] Ta cuctemHoro niaxoay |. OniHuk [2024] no3BONAE Ham
CTPYKTYPYBATU AOCAIAHULBKY KOMMNETEHTHICTb AK AMHAMIYHUIA KOHCTPYKT. Y MexKax Liel mogeni
LinboBui 610K BigNOBIAAE 33 BU3HAUEHHSA BEKTOPIB YNPaBAiHCbKOI AiSIbHOCTI, WO BMMAarae Big,
MeHezrKepa 34aTHOCTI GopMyntoBaTH NPUKAALHI AOCNIAHULbKI NUTaHHA, aKTyanbHi g5 6i3Hec-
CTpaTerin opraHisauii. TeOpeTUKo-MeToA0M0rYHUI 60K, 3MICT AKOro NPOEKTYEMO CMPaOYUCh
Ha npaui C. Cucoesoi [2012] Ta O. lN'ypu [2008], 3abe3neyye KOHUENTyabHE PO3YMIHHA /IOTiKK
HAyKOBOrO Ni3HaHHA, Ae MeHeaKep BUCTYNAE He nLLEe BUKOHABLEM, A M aHANITUKOM, 34aTHUM
BepudiKyBaTU AaHi. 3MiCTOBHO-TEXHO/ONYHUIN B6NOK 6a3yeTbCA Ha iHTEPAKTUBHUX MeTodax
HaBYaHHA, AKi 403BONAIOTb 3a/y4MTU YMPaABAiIHUA A0 aKTUBHOMO MOLWYKY piweHb. BogHouac,
ansa edbeKTUBHOI peanisauil LMX MeToAiB BapTO CMNMPATMCA HA AOCNIAMKEHHA iHTEePaKTUBHMUX
TexHonorin |. OniiHuk [2024] woao TpaHchopmaL,ii npodeciiHMX HaBUYOK. Pasom Le Jae 3mory
AanTyBaTU IHTEPAKTMBHI IHCTPYMEHTU A0 3aBAaHb YNPaBAIHHA NOACBKMMU pecypcamu Ta
MapPKETUHIoBOI aHaNITUKWN. AHaNITUYHMI eTan Ta eTan OLiHIOBaHHS pe3ynbTaTiB 3abe3neyvytoTb
MEXaHi3M 3BOPOTHOTO 3B’A3KY, L0 € KPUTUYHO BaXKJIMBMM B YMOBAxX MoaepHisauii. Cnupatoymch
Ha meToao/orivHi opieHTMpK |. OniltHKK [2024], po3pobneHi ansa chepu NiAroToBKM AOKTOpPIB
dinocodii, aganTyemo uen niaxia 40 ynpasBAiHCbKOI NMPAKTUKM MalbyTHbOro meHegkepa. Y
TAaKOMY KOHTEKCTi CamMOaHani3 CTa€ iHCTPYMEHTOM KPUTUYHOIO OCMMWCAEHHA YNPaBAiHCbKUX
pilleHb Ta OLiHIOBaHHA IXHbOT peasibHOT epeKTUBHOCTI.

I3 LLiET TOUKM 30pYy AOCNIAHNLbKA KOMNETEHTHICTb MOCTAE AK OonepaLiliHe A4p0 A0KA30BOr0
ynpasniHHA (ynpaBniHHA Ha ocHOBI GakKTiB Ta AOKasiB). TpaguuiliHe NPUMHATTA pileHb, Wo
HAYKOBOTrO NOLUYKY:

popmynoeaHHA npobaemu => 36ip emnipudyHux 0aHUx -> ix eepucgpikayia = po3pobKa
anbmepHamMue -» npuliHAMMS pilueHHsA.

3 ornagy Ha BWKAaZeHe, BUCHOBYEMO, WO AOCAIAHULbBbKA KOMMNETEHTHICTb [L03BOJAE
MEHeKepy 3acToCoBYBaTU OO’€KTMBHI GaKkTM Ana  MiHiMi3auii ynpaBniHCbKMX PU3KKIB.
MoeaHaHHsA inet M. TonosaHs [2012], O. N'ypu [2008] Ta I. OniliHnk [2024] dpopmye HaainHWIA
OYHOAMEHT ANA PO3YMIHHA AOCNIAHULbBKOT KOMNETEHTHOCTI fK K/IKOYOBOrO YMHHMKA YCMixy
CY4YaCHOro ynpasiHuA.

Po3pob1eHnI KOHCTPYKT A0CNIAHULbKOT KOMNETEHTHOCTI € ANHAMIYHMM | Nepenbayae, LWo
CY4YaCHUI MeHeKep He NuLie BONOLIE MeTOAAaMM HAYKOBOTO NOLLUYKY, @ M CMPOMOXKHUIA THYYKO
3aCTOCOBYBAaTM X Yy BiAMOBiAb Ha 3MiHM B €KOHOMIYHOMY cepefoBMLL. 34aTHICTb MOCTIMHO
aganTyBaTUcA A0 HecTabinbHOCTI Ta uUMbpoBiI3aLji CTae HeBiA 'EMHO YMOBOK e(peKTUBHOro
npodecinHoro pyHKLioHYBaHHA B Cy4acCHOMY OCBITHbOMY Ta 6i3Hec-npocTopi.

JocnigHnubKa KOMNETEHTHICTb y CydaCHOMY ynpaB/iHHi TaKOXK HabyBa€E puc opraHisauinHoi
KynbTypu. Lle 03Hayae, Wo meHeaKep He nvwe cam BONOAIE AOCNIAHULBKMMM BMIHHAMMK, a 1
34aTHUN iHILiIOBATK Ta NIATPMMYBATM AOCAIAHMLBKY aTmocdepy B KomaHai. BiH cTae nigepom,
AKUI BUXOBYE KY/IbTYPY POOOTM 3 SAHUMM, A€ KOXKHE CTpaTeriyHe pilleHHA Ma€ byTh 0brpyHTOBaHe
nepesipeHMMKU pakTamu. Lle BMMArae Big, HbOro BOMOAIHHA THYYKMMWM HaBUYKaMM, 30Kpema
KPUTUYHOIO MUCNIEHHA, EMOLIMHOTO iHTENIeKTY Ta Ky/bTYpU AiN0BOi KOMYyHiKauii. Came Li SKOCTi
[,03BONAOTb TPAHC/OBATU CKNaAHI HayKOBI BUCHOBKM Y MPOCTi, MPaKTUYHI Ta 3po3ymini H6isHec-
piweHHA. Tomy NiAroTOBKa MeHeKepiB NMOBMHHA BK/OYATM He Aulle ONaHyBaHHA MeToAiB
KiZIbKiICHOrO Ta SIKICHOro aHanisy, aje i po3BUTOK 34aTHOCTI A0 iHTepnpeTauii pe3yabTaTiB y
KOHTEKCTI KOHKPeTHUX Bi3Hec-BUKMKIB. bifbl TOro, A0CNIAHULbKA KOMMETEHTHICTb BUCTYNaE
nepeaymoBoto Ana popmyBaHHA npodeciiiHoi eTnkn. Came TOMy B CTPYKTYPi AOCAIAHULBbKOT
KOMMETEHTHOCTI MM  BMOKPEM/IIOEMO  €TUKO-LLiIHHICHWMIA  KOMMOHEHT, SAKUI 3abesneuye
CNPAMOBAHICTb AOCNIAHNLbKOI AiSNIBHOCTI HA PO3BMTOK COLLiaNIbHO BignoBiganbHoro b6isHecy.

BaknMBO 3ayBaXkUTW, WO Yy cucTemi NpodeciiHOl NiAroTOBKM MalbyTHIX mMeHenaKepis
OOCNIAHNLbKA KOMMNETEHTHICTb € iHTErpanbHOK XapaKTepPUCTUKOW, fIKa 06’eAHYe pi3Hi piBHiI
npodecitHoro ¢pyHKLioHyBaHHA ocobucTocTi. MNi3sHaBasbHMI aCNEKT LbOro npouecy nepegbayae,
O MeHea)Kep YCBIOOMIOE MeXi BIACHOTO 3HaHHA, MNOCTIMHO MparHydn A0 NepeBipKu
NPUNyLLEHb Ta MOLWYKY HOBUX AaHUX A1A OOrPYyHTYBAaHHA YNpaB/iHCbKUX pilleHb. 3a3HayeHa
MOZeNb A03BOJIAE He /iLe 3a6e3MeyUmnT LiniCHICTb NiAroTOBKM, ane i CTBOPUTU MPOTrHOCTUYHMIA
iHCTPyMeHTapii Ana pPO3BUTKY AOCAIAHULBKOrO MOTEHLiaNy MeHeaKepiB NpoTArom Yyciel
npodeciiHoi Kap’epu. Lle niaTBepasKyeTbca TakoxK pochigkeHHAMU C. MuKyca [2019], akui
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pPO3rnafae AOCNIAHNLbKY KOMNETEHTHICTb AK 6a30BYy KaTeropito neaarorikn npodecinHoi ocBiTyH.
3aranom, iHTerpawia BCiX pPO3rNAHYTUX MiAXOAiB A03BONAE CTBEPAKYBATH, LWLO AOCAIOHULbKA
KOMMETEHTHICTb € iHTErpanbHOK XapPaKTEPUCTUKOK CYy4aCHOro MeHeaxKepa, AKa 3abesneuye
MOro KOHKYPEHTOCMPOMOXKHICTb Y r106ani30BaHOMY CBITi.

Po3bynoBa KoHLENTyaNbHOI MoZesii Ta BU3HAYEeHHA CTpaTerih Po3BUTKY A0CAIAHULbKOI
KOMMETEHTHOCTI MeHeaKepa CTaloTb GyHAAMEHTOM Hawoi poboTn. Cnupatoymcb Ha CUHTE3
neparoriyHoi metogonorii M. TonosaHa [2012], O. Typu [2008] Ta cTpaTeriyHMX HacTaHOB
|.OniMHKK [2024] w040 MoAePHI3aLLTBULLOTOCBITU, HAMM PO3P06/IEHO aBTOPCHKY KOHLLENTYasIbHY
MOZENb, AKA PO3KPMBAE CYTHICTb, CTPYKTYPY Ta GYHKLiOHaNbHi 0COBMBOCTI LbOrO KOHCTPYKTY.

B ocHOBI Haloi Moaeni nexkuntb 6araTopisHeBa CTPYKTYPa, A€ KOMMNOHEHTM KOMMETEHTHOCTI
nepebyBaloTb Yy NOCTIMHIMA QYyHKUiOHaNbHIN B3aemoaii. PyHAaMEHTaNbHUM i CUCTEMOTBIPHUM €
iHpopmauiliHo-aHanimu4yHUli KomnoHeHm. BiH dopmye He MNPOCTO iHTeNeKTya/NbHUI 6asuc,
a W 3[aTHICTb MalbyTHIX MeHeaXKepiB A0 0OPOOKM HECTPYKTYPOBAHUX MACWMBIB AaHUX A4S
NPOrHO3yBaHHA NOBEAIHKM CMOXMBAYIB, PUHKOBUX TPEHAIB Ta ONTMMI3aLLii BHYTPILWHIX npouecis
opraHisadiji.

HacTynHUm piBHEM Moaeni € iHCmpymeHmMasnbHO-yrnpasaiHCbKUli KOMMOHEHM, SIKUN
3abe3neyye nepeHeceHHa MeTOA0/0riT HAYKOBOro MOLWYKY B M/IOWMHY NPUAHATTA peasibHUX
piweHb. Llel 610K iHTerpye metoam Ta TEXHOJIONI, WO A03BONAIOTL peanisyBaT AOCNiAHULbKUI
UMKA (Big, MapKETUHIOBOrO aHanisy A0 ynpaB/iHHA N0ACbKMMKU pecypcamu). Llelt KomMnoHeHT
PO3rNA4AEMO AK IHCTPYMEHTA/IbHUIM KapKac, WO A03BOAAE ¢axiBUeBi He /ule BONOAITU
MeTOoAaMM, a M FTHYy4YKo iX aganTyBaTv Ao cneundikm nignpuemcTaa.

BeplwKnHOO CTPYKTYpU MoAeni € OuiHHo-cmpameziyHuli KOMMNoHeHmM, SKWUI BUKOHYE
ponb BULWOro perynatopa npodeciiHoi aianbHocTi. OuUiHIOBAHHA Ta CaMoaHanis y Hawomy
PO3YMiHHi — Lie rMBOoKe KPUTUYHE OCMMC/IEHHA BAACHOTO CTWU/IKO YNpPaBAiHHA, YCBIAOMIEHHSA
obmexKeHb Y 3HaHHSAX, aHani3 HacnigKiB BNpoBaaKeHUX 6i3Hec-pilleHb Ta 34aTHICTb KepiBHMKA
KOpUryBaTu cTpaTerito opraHisaLii B ymoBax TypbyneHTHocTi. Came 3aBAAKM LibOMY KOMMOHEHTY
[0CNigHNLBbKA AiANbHICTb CTA€ YCBIAOMIEHOK Ta NEPCOHaNI30BaHOI0.

[eTanisytoun CTpPyKTypy po3pobaeHoi KOHUEenTyanbHOI mogeni, BapTo AeTajbHilwe
3YMUHUTUCA Ha 3MICTOBHOMY HamnoBHEHHi KOMHOro 3 1i 6a30BUX enemeHTiB. [epwnid,
iHpopmauyiliHo-aHanIMUYHUG KOMMIOHEHM, Yy Cy4acHUX peaniax 3a3Ha€e CyTTEBOI TpaHchopmaui
nig BNAMBOM iHPOpPMALiMHMX MacuBiB Ta aBTomaTM3auii 6i3Hec-npouecis. BiH nepeabauvae
dopmyBaHHA Yy MalbyTHbOro MeHeaKepa He npocTto 6a30BoOi rpamoTHOCTi pobotn 3
Komn’toTepom, a 1 po3BUHeEHOI iHhopmaLinHOT KyibTypu. Lle BKAtOYaE 34aTHICTb 34iMCHIOBATH
LinecnpsmoBaHMi NOLWYK NepBUHHOI iIHbOpMaLLii, NPOBOAUTU i KOUTUUYHWUI CKPUHIHT Ha NpeameT
BanigHocTi, KnacndikyBaTM AaHi 3a CTyNeHeMm Ba*KAMBOCTI A8 KOHKPETHOro ynpas/iHCbKOro
KeKcy Ta BONOAITY MeToAaMM CTAaTUCTUYHOT 06p0obKM. MeHeaKep Mae BMiTU 6aunTh 3a CyXmumm
UMPpPOBUMM MOKA3HUKAMM NPUXOBaHI PUHKOBI TEHAEHLIT Ta NOBeAiHKOBI NaTEPHWN CNOXKMBAYIB.
TakKMM UYMHOM, LEel KOMMOHEHT € CBOEPIAHWM iHTeNneKkTyasbHUM GiNbTPOM, SKMIM 3axuLLaEe
opraHisauito Big NPUNHATTA pilleHb Ha OCHOBI HenepeBipeHMX abo CNOTBOPEHMX AAHUX.

Lpyrui, iHcmpymeHmasnbHO-ynpasaiHCbKuli KoMnoHeHm, € beanocepegHiM onepauinHUm
MICTKOM MiX TEOPETUYHUMM 3HAHHAMW Ta MPAKTUYHOK AiANbHICTIO. BiH BM3Hayae 34aTHICTb
MalbyTHboro ¢axisya TpaHchOpMyBaTM CYTO HAyKOBIi MeToaM (Taki AK CrocTeperkeHHs,
€KCMepPUMEHT, aHKeTYBaHHS, KOHTEHT-aHai3) y NpuUKAagHi 6isHecC-iHCTPYMEHTU: MapKeTUHIOBI
pocnigxeHHa, SWOT-aHanis, nobynoBy MaTpuub PU3MKIB YW  ONTUMI3aLLO NOMCTUYHUX
NaHUoriB. Y MexKax LbOro KOMMOHEHTA 3aKN1aZ4aETbCA BMiHHA NMPOEKTYBATM CaM AOCAIAHULbKUIA
npouec BcepeamHi KomnaHtii: dopmyntoBaT poboui rinotesn, BU3Ha4yaT BUBIPKY AOCNIAKEHHSA,
niadbupaTtn agekBaTHUN iIHCTPYMEHTapIl Ta KOOpAMHYBATU POBOTY aHaNITUYHUX Niapo3ainis. Lie
610K Bignosigae 3a Te, W06 MalbyTHIN KepiBHMK cnpuiMiMmaB byab-aKy ynpasaiHCbKy npobnemy
AK AOCNiAHULbKE 3aBAaHHSA, WO NOTPebye YiTKOro airoOPUTMIYHOIO BUPILLEHHS, @ HE XaOTUYHUX

TpeTin, oyiHHO-cmpamezi4yHUli KOMMOHEeHM, 3aMWKAE KOHTYp MOAENi, BUKOHYHOUM
pedneKcMBHY Ta MPOrHOCTMYHY OYHKLiT. YnpaBAiHCbKa AiAanbHICTb 32 CBOEK MPUPOAOHD €
LUMKNIYHO, i Oyab-AKe BMPOBaf)KeHe pilleHHA noTpebye peTenbHOro MOHITopuHry. Llen
KOMMOHEHT GOPMYE B MaMOYTHbOro MeHeaKepa 34aTHICTb KPUTUYHO OLHIOBATM He suwe
pesynbTatv AianbHOCTI Nignernnx 4Mm KOMNaHii 3aranom, a M BNACHI MeHTaNbHi mopeni Ta
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YNpPaBAiHCbKi cTepeoTnu. KpUTUYHMIA camoaHanis 403BOJISIE BYACHO YCBIAOMUTU OBMENKEHICTb
HAABHUX 3HAHb, BUABUTU KOTHITUBHI ynepeaxeHHA Npu aHanisi puU3nKiB Ta rTHYYKO CKOPUryBaTu
CTpaTerito PO3BUTKY OpraHisauii B ymoBax BMCOKOi TypbyneHTHOCTI pMHKY. binblue Toro, came
OLiHHO-CTpaTeriyHnin 610K 3abe3neyye PO3BUTOK MPOrHOCTUYHOIO MMUCAEHHS — 34aTHOCTI
NpopaxoByBaTU AOBrOCTPOKOBI E€KOJOFiYHi, COUjianbHi Ta E€KOHOMIYHI HacCNigKW NPUAHATUX
pilleHb, WO € OCHOBOK KOHLENLT CTaNoro po3BUTKY CY4aCHOro COLianbHO BianoBiganAbHOroO
6isHecy.

BoAHOYaC, KPUTUYHO BAXK/AMBO 3ayBa*KMUTU, WO OKpecseHa MOZAEe/b HEe Ma€E Ha MeTi
NnepeTBOPEHHA MeHeaKepa Ha BYEHOrO-TEOPETUKA, BifipBaHOro Big, peanbHUX Hi3Hec-3aBAaHb.
HaBnaKku, HaronowWyemMo Ha NparmaTU4Hi aganTauii AOCAIAHULBKOI KOMMNETEHTHOCTI yepes
BMNPOBAAMKEHHA MPUHLMNIB [0KA30BOro YNpaBfiHHA. [nsA 3anobiraHHA puU3UKY «napanivy
aHanisom» mogesnb nepenbdayae MacliTaboBaHICTb 4OCNIAHULBKOIO LUKAY.

3 meToto epeKTUBHOI peanisauii Liei moaeni B 0CBITHbOMY NPOLECi BULLLOT LUKOAM AOLiNbHO
BMNPOBAAUTM CTpATETItO iHTerpaLii negaroriyHMX ymoB, AKi 3abe3nevytoTb nepexis, Big, nacMBHOro
3aCBOEHHSA 3HaHb A0 aKTUBHOI Cy6’eKTHOT No3uL,ii cTyaeHTa. OpraHiyHMM AONOBHEHHAM BUCTYMaE
nornnbneHa undposisaLis OCBITHbLOro NPOCTOPY Ta Ha/larogKeHa cuctema 3BOPOTHOrO 3B A3KY.

BucHoBKuU. [lpoBedeHe TeopeTUyHe [OCAIAXKEHHA [03BOMAO CUCTEMATU3YyBaTU Ta
nornMbuTM Po3ymMiHHA peHOMEHY «A0CNIAHULbKA KOMMETEHTHICTbY MalibyTHbOro MeHeaKepa
AK KAHOYOBOrO0 YMHHWMKA MOro NpodecinHoi ychiWHOCTi B ymoBax uUudpoBi3aLii Ta pMHKOBOI
HEeBW3HaYeHOoCTi. YCTaHOBNEHO, WO AO0CNAIAHULbKA KOMMNETEHTHICTb He € BY3bKOAaKaAeMiYHO
XapaKTEPUCTUKOI, @ BUCTYNAE iHTErpaTMBHUM KOHCTPYKTOM, WO 06’eaHye iHbopmauiliHo-
QHANITUYHUI,  IHCTPYMEHTA/IbHO-YMPaBAIHCbKUA  Ta  OLHHO-CTPATEriYHUMM  KOMMOHEHTMU.
TeopeTUKO-MeToA0N0rYHNIA aHani3 niaTeepams, WO ¢GOPMYBAHHA LEI KOMNETEHTHOCTI €
CTpaTeriYyHMM OPIEHTUPOM MOAEPHI3aLii 3MicTy BMLLOI OCBITU. Po3pobaeHa KOHLEeNTya/bHa
MogeNb [AEMOHCTPYE, WO A[OCAIAHULbKA AiANbHICTb CYY4acHOro YnpaBAiHUA Mae b6yTn
MacliTaboBaHO. 3anponoHoBaHMM Niaxia ycyBae AMCMPOMOPLID MiX ¢yHAAMEHTaNbHO
MiZArOTOBKOIO Ta MPAKTMYHMMKM BMMOramum bisHec-cepefoBMLLA@, CTBOPIOOYM YMOBU AAs
6e3nepepBHOi npodeciinHoi esonwoLii ynpasniHua. BogHoyac pospobneHa moaenb HOCUTb
TEOpPeTUYHUNI XapaKkTep i noTpebye noAanblloi emMmnipuyHOi BepudiKauii WAAXoM AiarHOCTUKK
piBHiIB cpOPMOBaAHOCTI AOCNIAHULBKMX HABUYOK Y MalibyTHIX yrnpaBAiHL,iB.

Mepcriekmusu nodaabWUX HAYKOBUX PO38i00K ybauyaemo B pPo3pob/IeHHI KOHKPETHUX
IHCTPYMEHTIB A1 ONPUABAEHOT AiarHOCTUKW.
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The aim of this article is to provide a comprehensive theoretical and methodological substantiation
of the essence, structural content, and development mechanisms of the research competence of a future
manager within the rapidly evolving context of global digitalization, market volatility, and economic
uncertainty. We argue that in the era of Industry 4.0, research skills are no longer optional but are
fundamental for managerial efficacy. To achieve this goal, the following tasks were identified: to conduct
a critical analysis of international and domestic theoretical approaches to the interpretation of research
competence; to clarify the multidisciplinary nature and hierarchical structure of this competence within
professional management training; to characterize the transformative impact of digitalization on the
pedagogical process; and to justify specific, evidence-based pedagogical conditions for the effective
formation of this competence in higher education institutions.

Regarding research methods, the study employed a comprehensive, multi-layered complex of them to
ensure validity and reliability. This includes a theoretical analysis of modern scientific literature to summarize
existing pedagogical paradigms; a systematic structural analysis to define the essential components of
research competence; advanced pedagogical modelling to construct a coherent, reproducible conceptual
framework; and a generalization of successful practical experiences and case studies in modern managerial
training.

The proposed model is based on the strategic synergy of three interconnected elements: the
information-analytical component (mastery of data), the instrumental-managerial component (application
of tools), and the evaluative-strategic component (critical decision-making). These components create a
dynamic framework that empowers a specialist to conduct independent research, perform deep verification
of empirical data, and apply rigorous scientific logic to real-world business challenges. The result of the study
is the development of a coherent conceptual model which proves that in the context of the digitalization
of the global economy, research competence is transformed into a vital professional skill of evidence-
based management. It is firmly established that the integration of this model into the educational process
effectively eliminates the persistent disproportion between traditional fundamental academic training and
the pragmatic, fast-paced requirements of the current business environment. Key pedagogical conditions
identified include the systematic integration of complex case methods, the application of sophisticated
digital tools for data visualization, and the cultivation of a culture of continuous critical reflection through
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advanced feedback systems. Crucially, this research competence acts as a vital foundation for developing
high-level soft skills — such as critical thinking, adaptability, and complex problem-solving — which are
essential for cross-functional leadership in contemporary organizations.

We conclude that research competence serves as the operational core for strategic management,
enabling specialists to make informed, evidence-based decisions under conditions of extreme information
uncertainty. The proposed model is highly scalable and can be adapted to various specializations within
the management field, thereby contributing to the modernization of higher education curricula to better
align with the evolving demands of the 21st-century labour market and ensuring that graduates are fully
prepared for both the technical and relational challenges of the modern business world.
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NIAEPCbKI AKOCTI, HABUYKU TA NIAEPCbKUIMA MNOTEHLIAN
MAWBYTHIX BAKA/IABPIB 3 EKOHOMIKMU:
NOHATTEBO-KATErOPIA/IbHUA AHANI3

Y cTaTTi 34iMCHEHO NOHATTEBO-KATEropia/ibHMIM aHani3 NifepcbKMX AKOCTEM, NigepPCbKMX HAaBMYOK,
NigepcbKoi KOMNETEHTHOCTI Ta NifepPCbKOro NoTeHLiany ManbyTHix 6akanaBpiB 3 eKOHOMIKWU. AKTyasIbHICTb
DOCNIAKEHHS1 3yMOB/JIEHA TUM, WO Cy4yacHa EKOHOMIYHA AifNbHICTb noTpebye Big ¢axiBua He auwe
AHaNITUYHOI NiAroTOBAEHOCTI, @ M 34aTHOCTI YXBantoBaTU OOIPYHTOBaHI pillEeHHS, NpaLLoBaTM B KOMaHA,,
KOMYHiKyBaTK 3i CTeMKxonaepamu, BUABAATM NiANPUEMAMBICTD, iHILiOBAaTM 3MiHM Ta BiAMNOBIAANbHO
BMN/IMBATW Ha CMiNIbHWI pe3ynbTarT.

YCTaHOB/EHO, WO A0CNiIAXKYBaHI NOHATTA YTBOPIOOTb B3aEMOMOB’A3aHUIM MOHATIMHUIN NaHLIOXKOK,
Yy AKOMY KOXEH HaCTYyNMHWI enemeHT He 3anepeyye nonepeaHiid, a pPo3WMpPOE MOro 3micT. JligepcbKi
AKOCTi CTAHOBASATb OCOBMUCTICHE NiAFPYHTA NiAEPCbKOi MOBEAIHKM W OXOMJIOTb XapaKTePUCTUKKU, WO
3abe3neyytoTb rOTOBHICTb MaKbyTHbOro ¢axiBua 40 BiANOBIAANbHOI, iHILIATUBHOI, KOMYHiIKaTMBHO
epeKTUBHOI Ta pe3ynbTaTUBHOI NpodeciliHoi aii. JligepcbKi HaBUYKM BiZOOPaXKaOTb AiANbHICHUA BUMIP
NinepcTBa, OCKiNbKM BUABAAOTHCA Y 343aTHOCTI OpraHi3oByBaTM KOMaHAHY pob0Ty, apryMeHTyBaTH No3uL;jto,
npeseHTyBaTH ifel, NpMiiMaTh pilleHHA, KOOPANHYBATM B3aEMOLIIO Ta AOCATATU Y3roAKeHOro pesynbTaTy.

Nligepcbka KOMMETEHTHICTb  PO3rNALAETLCA AK  IHTErpoBaHa XapaKTepucTMKa ocobucTtocTi
MalibyTHbOro 6akanaBpa 3 eKOHOMIKK, WO MOEAHYE 3HAHHA NPO NiAepPCTBO, NiAEPCbKI AKOCTI, NiAepCbKi
HaBMYKM, LIHHICHE CTaBNEeHHA [0 BiANOBIAANLHOIO BNAMBY Ta A0CBIA OpraHisauii CnifibHOI AiANbHOCTI.
BoHa 3abe3neuye nepexig Bif HAABHOCTI OKPeMMUX OCOBMUCTICHMX NepeaymMoB i NPaKTUYHUX YMiHb [0
3[aTHOCTI YCBIZLOM/IEHO peani3oByBaTH NifepPCbKy MO3ULLi0 B OCBITHbOMY i MalibyTHboMy npodecinHomy
cepenoBuLL;.

NifepcbKnin NoTeHWian NOTPAKTOBAaHO fAK WMPLWIKMKA AMHAMIYHUI pecypc PO3BUTKY W peanisauii
nigepcokoi  nosuuii  maibyTHboro ¢axisus exkoHomiyHoro npodinto. BiH oxonntoe chopmoBaHi
AKOCTi, HAaBMYKM M KOMMETEHTHICTb, @ TaKOX MOTUBALiO A0 NpodeciMHOro 3pocTaHHA, rOTOBHICTb A0
CaMOpPO3BUTKY, iHiLilOBaHHA 3MiH i BiANOBIAaNbHOI y4acTi B AOCATHEHHI chifbHUX Linei. OBrpyHTOBaHO,
wo npodeciliHa camopeanisaLisa MainbyTHbOro 6akanaBpa 3 EKOHOMIKM € MPAKTUYHUM BUABOM aKTyani3aLii
0ro NiAepcbKoro NoTeHLiany B aHaNiTUYHIN, KOMaHAHIM, NPOEKTHIM, KOMYHIKAaTUBHIM Ta NiANPUEMHULbKIN
LiANbHOCTI.

Knr4oei cnosa: nidepcmso, nidepcoki AKocmi, nidepcoKi HABUYKU, nidepCcbKka KoMnemeHmMHicme,
nidepcokuli momeruian, malbymHi 6akanaspu 3 eKoHOMIKU, npogpeciliHa nidezomosKa, npogeciliHa
camopeanizayis

ocTaHoBKa npobnemu. CyyacHa npodeciiHa niarotoBka malbyTHix Gakanaspis
3 EKOHOMIKM 3.iACHIOETbCA B YMOBax CYTTEBOI TpaHchOpmaLii PUHKY npaLi,
3POCTaHHA poni UMOPOBUX TEXHOJIOFIN, MiANPUEMHULBKOT aKTUBHOCTI, KOMaHAHOI
B3aEMOZIT Ta 34aTHOCTI daxiBusa AiATM B CUTyauisx HeBM3HaAYeHOCTi. EKOHOMICT cborogHi He
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0BMEKYETLCA BUKOHAHHAM aHANITUYHUX, PO3PAXYHKOBUX YN 06NIKOBO-NPOrHOCTUYHUX QYHKLIN.
Moro npodeciiiHa aianbHicTb AeAani binblue NOB’A3YETbCA 3 yyacTio B YNPaBAiHHI 3MiHamMu,
pPO3pO6/SEHHSIM EKOHOMIYHUX pilleHb, KOMYHiKaLjieto 3i CcTekxongepamu, oOpraHisauieto
KOMaHAHOI pobOoTH, npeseHTaliEl iael, 0b6rpyHTYyBaHHAM MPOEKTIB i BiANOBIAaNbHICTIO 3a iX
peanisayito. Y 3B’A3Ky 3 UMM aKTyanisyeTbcs notpeba He nvwe y popmyBaHHi paxoBMX 3HaHb
i BMiHb, @ 1 Y PO3BUTKY NiAEPCbKUX AKOCTEN, NiAEPCbKMX HABMYOK i NiAepCbKOro noteHuiany
MalibyTHix 6aKanaBpiB 3 EKOHOMIKM.

3HauyLLicTb L€l npobaemm NigTBEPAKYETHCA MiXKHAPOAHUMM aHANITUYHUMM MaTepianamum.
3a paHumu The Future of Jobs Report 2025 BcecBiTHbOro eKoHoMiYHOro popymy, poboToaasLi
ou4iKytoTb, WO A0 2030 pokKy 3miHUTbCA 39% 6a30BMX HAaBMYOK MPALLiBHUKIB; cepes, NPOBiAHUX
HAaBMYOK Cy4acCHOro npauiBHMKa nopAg 3 aHaNITUYHUM MUCNEHHAM, CTIMKICTIO, THYYKiCTIO 1
afanTUBHICTIO HAa3BaHO NigepcTBO Ta couianbHUIA BNAMB. Y 3BiTi TAKOXK 3a3HAYEHO 3POCTaHHA
3HAYYLLLOCTI NigepcTBa, yNpaB/iHHA TaslaHTaMM, cepBicHOI opieHTauii, WI Ta BeAUMKUX AaHUX
NopiBHAHO 3 NonepeaHiMM oLiHKaMK pUHKY npadi [World Economic Forum, 2025].

Mpobnema po3BUTKY NigepcTBa B €KOHOMIYHIA OCBITi NOCMAIOETbCA TMM, LLO CyyacHa
€KOHOMIYHA JAjanbHicTb Aedani yactiwe noTpebye He nuvwe iHAMBIAYanbHOI npodeciiHol
KOMMETEHTHOCTi, a W 34aTHOCTI iHiUitoBaTU 3MiHW, MObIiNi3yBaTM iHWMX, MpauoBaTn B
MiKOAMCUMNNIHAPHMX KOMaHAAax | nepeTBoptoBaTW igei Ha UiHHicTb. Came Takui niaxig,
3aK/1laZleHo, 30KpPeMa, Y EBPONENCbKii pamui nianpuemHmMubKoi kKomneTteHTHOcTi EntreComp, ge
NiANPUEMNNBICTb TPAKTYETbCA AK 34aTHICTb AiATU Ha OCHOBI MOXX/MBOCTEM Ta igel i cTBoptoBaTH
LiHHICTb ANA iIHWMKX, @ NiANPUEMHULbKE HaBYaHHA NOB A3YETLCA 3 GOPMANBbHOI, HePOPMaNbHOD
Ta iHpopmanbHoto ocsiToto [Bacigalupo et al., 2016]. Ana manbyTHix 6aKanaBpiB 3 EKOHOMIKK Lie
Ma€ 0cob/iMBe 3HaAYeHHs, OCKiNbKM ixHA npodeciiiHa nigrotToBka 6esnocepegHbo nos’s3aHa 3
aHaNi30M eKOHOMIYHMX MPOLECiB, MPUNHATTAM pilleHb, MPOrHO3yBaHHAM, NiANPUEMHULbKUM
MWUC/IEHHAM i COLiaNbHO BiANOBIAAIbHO EKOHOMIYHOIO MOBEAIHKOIO.

B yKpaiHcbKOMYy OCBITHbOMY MpocTopi npobsiema nigepctsa TakoX HabyBae ocobamsoi
Barn. lMo-nepuwe, yci OCBITHI NMporpamu BULLOI OCBITM MalOTb Peani3oByBaTMUCA Ha 3acagax
KOMMNETEHTHICHOro nigxo4y, a PO3BMTOK OCBITHIX NMPOrpam Y3roAMKyeTbCA 3 MiXHapOLHUMMU
CTaHAApPTaMM Ta pe3ynbTaTaMuM HaBYaHHSA, WO BigobparkeHo B HawuioHanbHiM pamui KBanidikaLil
[Eurydice, 2025]. Mo-apyre, B YKpaiHi BXe peanizoByBanucA iHiLiaTMBKM, CNPAMOBAHI Ha
PO3BUTOK NliAePCbKOro noTeHuiany Buwoi ocBiTU. 3okpema, NnpoeKkT «Ukraine Higher Education
Leadership Development Programme» maB Ha MeTi NiATPUMKY pedopMyBaHHSA CEKTOPY BULLOT
OCBITW Yepes3 PO3BUTOK NiAEPCbKOro NoTeHLUiany yHiBepcuTeTis; ynpoaosK 2016—-2019 pokis y
HbOMY B3AaM y4yacTb 40 yKpaiHCbKMX yHiBepcuTeTiB [KinniHnrni, 2019]. Lle cBigunTb Npo Te, Lo
NifAepcTBo NOCTYNOBO YCBIAOM/IIOETLCA HE NILLE AK YNPaBAiHCbKa XapaKTEPUCTUKA KEPIBHUMKA, a i
AK CUCTEMHUI pPecypc PO3BUTKY OCBITU, NPOdeCiMHOI NiArOTOBKM Ta IHCTUTYLIMHUX 3MiH.

BogHoyac y nigrotosui MmMaibyTHIX 6aKanaBpiB 3 EKOHOMIKM 3a/NMLIAETbCA HM3Ka
HEBMPILLEHMX NUTaHb. Y HAYKOBOMY M OCBITHbOMY AMCKYPCi MOHATTA, NOB’A3aHi 3 NigepcTeom,
NigepcbKoto NoBeAiHKOW 1 NigepCbKMM NOTEHLLIAIOM, YaCcTO BUKOPUCTOBYIOTLCA AK 6/1M3bKi abo
B3aEMO3aMiHHI, O NOHATb YCKNAAHIOE BUSHAYEHHA 3MICTY, KpUTEPIiB i negaroriyHMx mexaHiamis
dopmyBaHHA MalBYTHIX NigepiB eKOHOMIYHOT chepu.

OT)Ke, NOCTa€e HayKoBa Npobaema, LLLO NOAATrae B HeObXiAHOCTI MOHATTEBO-KaTeropiaibHOro
YTOYHEHHA CYTHOCTI Ta CMiBBIAHOLIEHHA NiAEPCbKUX AKOCTEN, NiAEPCbKUX HABMYOK i NiAepCbKoro
noTeHLjany MaiibyTHix 6akanaspis 3 eKOHOMIKM. [i PO3B’A3aHHA € BAXANBMM ANA NOAA/NbLIOTO
0brpyHTYyBaHHA 3MicTy npodeciiHoi nigrotosku, gobopy negarorivHnMx ymos, metoais, Gopm i
3acobiB po3BUTKY NigepcTBa B ManbyTHiX gpaxiBLiB eKOHOMiIYHOTo npodinto.

AHani3 octaHHiX gocnigMeHb i nybnikauidi. HaykoBe ocmucneHHs npobaemn nigepcrea
Ma€ TPWBAJy iCTOPitO M OXOM/IOE Pi3HI TEOPEeTUYHI Niaxoam: OCOOUCTICHUI, NoBediHKOBWUMA,
CUTYyaUiMHMI, TpaHCOOPMALLIAHWNIA, LiHHICHUN, KOMMNETEHTHICHMI Ta iHLWI. Y MmerKax uuMx niaxoais
NigepcTBo, sk3asHavatotb O./laBpeHTbeBai 0. /1ebiab[2022], C.Hectyna[2017], 0. POMaHOBCbKKA
[2017], iHTepnpeTyeTbCA AK 0COBUCTICHA BNACTUBICTb, CNOCib MixkocobucTicHoi B3aemogii, popma
couianbHOro BNAMBY, ynpaBaiHCbKa GYyHKLiA, 34aTHICTb A0 MO6ini3aLyii cniNbHUX 3yCW/Ib, @ TAKOXK
AK pecypc npodeciinHOro 1 opraHisauinHOro po3BuUTKY.

Y cyyaCHMX HayKOBMX MpauAX AOCAIAMKYIOTbCA Pi3Hi acnekTU Uiei npobnemu: CyTHICTb i
Tunonoria nigepcrea [Hectyna 0., Hectyns C. & KoHoHew, 2021], ctuni nigepcbKoi nosBeaiHKu
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[CTpenbHikos, flebeank, & BoHcosuy, 2021], cTpyKTypa NigepcbKoi KomneTeHTHOCTI [[digeHKo
& KocTtioueHko, 2022], ncuxonoriyHi ocobnusocTi nigepa [bptoxoBeubka, 2025], po3BUTOK
NifepCbKNX AKOCTEN Y CTYAEHTCbKOI MONOAI Ta neaaroriyHi ymosu GpopmyBaHHA NigepcbKoro
noteHuiany [Xasies, 2024; Al-Omari & Sharaah, 2023], 38’A30K nigepcTBa 3 npodeciiiHoto
camMopeasizalujielo, KOMaHAHOK B33AEMOAIEID, EMOLiMHMM iHTeNeKToM, MiANPUEMIUBICTIO
Ta YnpaB/iHCbKOW KynbTypoto [Ppuutok, 2017; Ebrahimi Mehrabani & Azmi Mohamad,
2015]. OKpemy rpyny CTaHOBAATb AOCAIAMEHHS, NPUCBAYEHi NiAroToBLi ManbyTHiX ¢axiBuis
€KOHOMIYHOro NPodinto, y AKMX NOPYLLYIOTLCA MUTAHHA PO3BUTKY NpodeciliHOI BigNoBiAanbHOCTI,
KOMYHIKaTUBHOI Ky/JbTypW, aHaNITUYHOrO MUC/IEHHA, NIANPUEMHMULbBKOI iHiLiaTMBMX, 34aTHOCTI
00 YXBaNleHHsA piweHb i poboTn B KomaHai [KapmaHeHko, 2019; /laBpeHTbeBa & Jlebiab, 2022;
Hectyns, 2017].

Y noganbliomy aHanisi AOLINAbHO BpaxyBaTW npawi, Y AKMX PO3KPUBAIOTLCA TEOPETUYHI
3acagu nigepctea, ocobamMBoCTi GOPMYBAHHA NiAEPCHKUX AKOCTEN CTYAEHTIB, PO3BUTOK
NifepcbKMX HaBWUYOK Yy npoueci npodeciiHOT NiAroToBKKM, a TaKOX Nigxoan OO0 TPAKTYBaHHSA
NifepcbKoro noTeHuiany AK iHTerpasbHOI XapaKTepucTMku ocobucrtocti. LUe Hagactb 3mory
3iCTaBUTM HAABHI HAYKOBI NO3MLii Ta BU3HAUYMUTU, HACKINbKM Y3rOAKEHO B HUX PO3MEXKOBYIOTLCA
NOHATTS «NiAEePCbKi AKOCTI», «NiAePCbKi HABUYKNY i «NiAePCbKUIA NOTEHUian».

BogHoyac nonepepgHii ornagHayKkoBoro 40pobKy 3aCBiAYYE, WO 3a3HaYEHi NOHATTA HepigKo
BMKOPUCTOBYIOTHCA AK 6/11M3bKi aB0 YaCTKOBO B3aEMO3aMiHHi. Y 6araTbox A0CNiAKEHHAX NifepCbKi
AKOCTi OMUCYHOTbCS Yepes 0COBUCTICHI puUCK, NigepcbKi HABUYKKU Yepes3 NoBeaiHKOBI NPOSBU 1
NPaKTUYHi BMiHHSA, a NigepCcbKUii NOTEHLian Yepes CyKYMHICTb pecypciB 0cobUCTOCTI, ogHaK ix
3MICTOBI MeXi He 3aB)AW OKPEeCc/NeHO A0CTAaTHbO YiTKo. OCOb6AMBO Lie CTOCYETbCS NpodecifHOi
NiZroTOBKM MalbyTHiX 6aKaiaBpiB 3 EKOHOMIKU, 417 AKMX NiAEPCTBO MAE PO3rAALATUCA He NinLLe
AK 3ara/ibHa coLlia/ibHa XapaKTePUCTUKA, a AK CKNAAHMK ManbyTHbOT npodeciliHoi AisanbHOCTI.

OTKe, HeAOCTaTHbO PO3B’A3aHOID 3a/MWAETbCA Npobiema MOHATTEBO-KAaTeropiasibHOro
YTOYHEHHA CYTHOCTI Ta CMNiBBiAHOWEHHSA NiAePCbKUX SKOCTEN, NiAEPCbKUX HABMYOK i NigepcbKoro
noTeHLjiany ManbyTHix 6akanaBpiB 3 EKOHOMIKM.

dopmynioBaHHA MeTU pocnigKeHHA. MeTa pocnig)KeHHA nonArae B OOFPYHTYBaHHI
MOHATTEBO-KATEropiaibHMX 3acaZ, [AOCAIAKEHHA NiAePCbKOro  CTaHOB/AEHHA  MalbyTHiX
6akanaBpiB 3 eKOHOMIKM 4Yepes YTOYHEHHS 3MIiCTy Ta B3aEMO3B’A3KY /iAEPCbKUX AKOCTEM,
NifepCcbKNX HaBUYOK, NiAepPCbKOi KOMMNETEHTHOCTI M NiAePCbKOro NOTeHLiaNy AK YAHHUKIB iXHbOT
npodecitHoi camopeanisauii.

MeTtoau pocnigKeHHA. [nA [OOCATHEHHA METU BMKOPUCTAHO KOMMAEKC TEOPETUYHUX
METOZAiB: aHa/i3 HayKoBMX AKepen 3 npobnem nigepctsa, NiLepCbKUX SKOCTEN, NigepCbKux
HABUYOK, NiJEPCbKOI KOMMNETEHTHOCTI Ta JliAEePCbKOro MOTEHLiany; NOPIBHAHHA i 3iCTaB/lIeHHA
HAYKOBMX NiAXOAIB A0 TPAKTyBaHHA AOCNIAXKYBAaHUX NOHATb; Y3aralibHEHHA ANA BU3HAYeHHA iX
3MICTOBMX MEXK; CUCTEMATM3aLLiI0 A1 BCTAHOB/IEHHA B3aEMO3B’A3KY MiXK N1iLePCbKUMM AKOCTAMM,
HaBMYKaMK, KOMMETEHTHICTIO, MoTeHLianom i npodeciiHolo camopeanisalieto MalibyTHbOro
6akanaBpa 3 eKOHOMiKM. OKpemo 3aCTOCOBAaHO MOHATTEBO-KATeropia/bHUIM aHani3, Wo AaB
3MOTy YTOYHUTWU 3MICT AOCNIANKYBAHMX MOHATb i BU3HAUYUTK 1X Micue B noriui npodecinHoro
CTAHOB/IEHHA MalbyTHbOro ¢axiBua eKOHOMIYHOro Npoodisto.

BuKnag oCHOBHOro marepiany. [oHATTEBO-KaTeropiaibHUIN aHani3 NifepcbKUx AKocTen,
NifepcbKNX HaBUYOK i NiJepcbKoro noTeHujiany MaibyTHix 6aKanaBpiB 3 eKOHOMIKM A0LiNbHO
3/iACHIOBATN 3 YPaXyBaHHAMTOrO, WO Npobaema niaepcTsa B Cy4acCHin BULLiN OCBITI po3rasaaeTbes
He i30/1b0BaHO, @ B KOHTEKCTI NPOECiMHOIO CTaHOBMEHHS, PO3BUTKY CyH’EKTHOCTI, 34aTHOCTI A0
KOMaHAHOT B3aEMoAji, NPUNHATTA pilleHb i BNAWBY Ha CMiNbHY AiSNbHICTb. Y HayKOBIN niTepaTypi
NigepcTBO TPAKTYETbCA SIK HaraToBUMipHe ABMLLE, WO MNOEAHYE OCOOMCTICHWI, couianbHO-
NMCUXONOTYHUIN, YNPaBAIHCbKUIM | AianbHiCHUI acnektn [PomaHoBcbkuii, 2017]. Came TOomMy
aHani3 3a3HaYeHNX NOHATb NOTPebYE He NunLLe 3'ACYyBaHHSA IXHbOrO 3MICTY, @ M BUSHAUYEHHA MeX
MiX HUMWA.

Ons malibyTHix baKanaBpiB 3 eKOHOMIKM NiaepcTBo HabyBae KOHKPETHOro npodecinHoro
3MICTY, OCKi/IbKM NOB’A3YETbCA He /1MLe 3 0COOUCTICHO aKTUBHICTIO Y/ 34aTHICTIO BNAMBATK Ha
iHLWMX, @ 1 3 TOTOBHICTIO AiATM B TUMOBMX A1A eKOHOMIYHOT cdhepu cuTyauisx. laeTbca npo aHanis
eKOHOMIYHOT iHbopmaLii, 0brpyHTYBaHHA pilleHb, OpraHisauito KoMaHAHOI PobOTH, yyacTb Y
NMPOEKTAX, KOMYHiKaLjito 3i cTelikKxonaepamu, NignpueEMANBICTb i 34aTHICTb A0 npodeciiHoro
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camopo3BuTky. Came B UMX BUAAX AiIANbHOCTI NifAepCbKi AKOCTI, HABUYKM, KOMMETEHTHICTb i
noTeHLian HabyBatoTb NPAKTUYHOIO 3HaYeHHs [/laBpeHTbeBa & Jlebiab, 2022].

Y3aranbHeHi npodeciiiHi chepu BUABY NigepcTBa ManbyTHiX GakanaspiB 3 €KOHOMIKMU
noaaHo B Tabnnui 1.

Tabauys 1
MpodeciiiHi chepun BuABY nigepcrsa manbyTHix 6aKanaBpiB 3 EKOHOMIKK
Cdepa Bussy 3micr OuiKkyBaHui1 pe3ynbTaT

AHaniTMyHa 3[aTHicTb 6aunTK Npobiemy, oLiHIOBaTH NPUNHATTA apryMeHTOBaHMX
LIANBHICTb PU3NKK, OBFPYHTOBYBATU PilEHHA €KOHOMIYHMX pilleHb
KomaHgHa opraHisauis B3aemogii, po3nogin poneu, KOMaHZHa pe3y/bTaTUBHICTb
poboTa nigTPUMKa CMiNbHOI BiANOBIAANBHOCTI
MpoeKTHa iHiLitOBaHHSA i4en, NnnaHyBaHHA, NPe3eHTalia | NpakKTUYHa peanisauia npodeciiHmx
LiANbHICTb 1 peanisaLifa EKOHOMIYHUX NPOEKTIB iHiyiaTmMB
KomyHiKauisa 3i neperoBopu, aprymeHTaLisa, nybaiyHe edeKTMBHaA NpodecinHa KOMyHiKaLin
CTelKXonaepamu | npeacraBaeHHA nosuuii
MpodecinHuni pedneKcia, caMOOLLiHIOBaHHSA, FOTOBHICTb A0 | NobyA0Ba iHAMBIAYaNbHOI TPAEKTOPIT
CaMOpO3BUTOK 3MiH npo¢eciiHOro 3pocTaHHA

HaBegeHi chepm 3acBiguytoTb, WO NigepcTBo mMaibyTHbOro 6akanaBpa 3 eKOHOMIKM MaE
He abCTpaKTHWUI, a npodecinHO OpiEHTOBAHWMI 3MICT. BOHO BMABNAETLCA Yepe3 0COBMUCTICHY
roTOBHICTb A0 BiANOBiAaNbHOI Aji, NPaKTUUYHY 34aTHICTb OpraHi3oByBaTW B3aEMOAi0, NPUIMMATH
pilleHHA, KOMYHIKYBaTU 1 A0CAraTU CNiJibHOro pesynbTaty. ToMy Aani 34iiCHUMO MOHATTEBO-
KaTeropiasbHWIM aHani3 3a415 PO3MeENKYBaAHHA MOHATb «NiAEePCbKi AKOCTI», «NiAepCbKi HABUYKMY,
«niaepcbka KOMNETEHTHICTbY | «NiaepPCbKMI NOTEHLIaN».

JNlinepcbki AKOCTI AOUINBHO PO3rIAAaTU AK BIAHOCHO CTiMKi OCOBWCTICHI XapaKTePUCTUKK, LLO
CTBOPIOKOTb BHYTPILLHI NepeaymoBM ANA NiAepcbKoi noBeaiHkW. A. Xasies [2024], y3aranbHiorum
BITYM3HAHI 1 3apyBixkHI Miaxoau, HarooLLYE, LLO BiACYTHICTb EAMHOMO NOTPAKTYBaHHA CyTHOCTI /liaepcTea
3YMOB/IIOE BapPIaTMBHICTb NepPesiKy NiaepCbKMX SKOCTEN Y PI3HUX HAYKOBMX LUKOMAX. Y KOHTEKCTI
NiArOTOBKM CTYAEHTIB EKOHOMIYHUX YHiBepcuTeTiB B. KapMaHEHKO KOHKPETM3YE MiaepCbKi AKOCTI fAK
pucy, Wo 3abe3neyyroTb 34aTHICTb OCOBUCTOCTI BUOKPEMIOBATUCA B KOHKPETHIM CrpaBi, yXBatoBaTh
BiANOBiAaNbHI PILLEHHA B 3HAYYLLMX CUTYaLlifX, BUKOPUCTOBYBATM iHHOBALiMHI Miaxoau A0 Po3B’A3aHHSA
npobnem, BMAMBATM Ha iHWMX Yy HaNPAMi JOCATHEHHA CiIbHUX Ljed i CTBOPIOBATM MO3UTUBHY
coujanbHO-NCMXoNOoriYHYy aTmocdepy B Konektusi. [JocnigHMK 0brpyHTOBYE TaKi KpUTEpii Ta NOKa3HUKM
cpOPMOBAHOCTI NiAEPCHKNX AKOCTEN CTYAEHTIB EKOHOMIYHUX YHIBEPCUTETIB: OCOBUCTICHUIA, LLLO OXOMJTHOE
€pYyA0BaHICTb, aKTUBHICTb, PiLLYYiCTb, YNEBHEHICTb Yy cobi; NpodeciiHO-yNpaBAiHCbKUIA, NPeaCcTaBIeHUA
HaMoErNINBICTIO, iHILLATMBHICTIO, NPALLbOBUTICTIO, CAMOCTIMHICTIO, OPraHi30BaHICTHO, TBOPYMM NiAX0A0M;
KOMaHZAHO-NiAEPCbKUIA, LLIO BK/IFOUYAE TOBAPMUCHKICTb, YMiIHHSA MEPEKOHyBaTW, EMOLLiiHY NpPMBabMBICT,
CMOCTEPEKNMBICTb, CAMOKOHTPO/1b, YMIHHSA Ha/IALLTOBYBATM NO3UTUBHY aTMOCPEpY B KONEKTUBI. Y TaKoMy
PO3YMiHHi NliAePCbKi AKOCTI CTyAEHTIB NOCTaloTb AK AMHaMiYHe NpodeciiHO-0COBUCTICHE YTBOPEHHS, WO
dopmyeTbes B Npoueci NpodeciiHoI NiAroToBKM Yy 3aKk1agj BULLOI ocBiTM [KapmaHeHKo, 2019, c. 3-4].

Y npayax O. Hectyni, C. Hectyni Ta H. KoHoHey [2021] nigepcTBO pPO3rnsfaEcTbCcs B
OCBITHBOMY 11 YMPaB/iIHCbKOMY KOHTEKCTaX, 30KpemMa Kpi3b MpuU3My PO3BUTKY OCOOUCTICHUX,
KOMaHOHO-NiAEPCbKUX SAKOCTEN i MPaKTUYHUX HAaBMYOK MalbyTHboro daxisus. Takuit nigxia aae
3MOTy NepenTu Bif XapaKTePUCTUKM NiSePCbKMUX AKOCTEN AK 0COBUCTICHOrO NiArPYHTA NigepcbKoi
NOBEAIHKM A0 PO3YMIHHA NigepcTBa AK 34aTHOCTI AiATM B KOMaHZAi, OpraHi3oByBaTU CMi/ibHY
AifNbHICTb, BNIMBATU HA IHWKX i BiANOBIAaNbHO A0OCAraTU NOCTaBAEHUX Linen.

[Ons malibyTHix 6aKanaBpiB 3 EKOHOMIKU s1i0epcbKi AKocmi matoTb NpodecinHo 3abapsaeHni
3MicT. BOHM He MOMKYTb PO3rA4ATUCA /INWLE AK 3arafibHi PUCK «aKTMBHOI ocobuctocTi». Y
KOHTEKCTi eKOHOMIYHOI OCBIiTM BiAMNOBIAA/NbHICTL MOB’A3YETbCA 3 HACAIAKAMU EKOHOMIYHUX
pileHb; iHILiaTUBHICTL 3 NIANPUEMAMBICTIO M MOLIYKOM MOMKAMBOCTEN; KOMYHIKATUBHICTb i3
neperoBopamm, Npe3eHTaLi€o ifeln | B3aEMOAIED 3i cTeMKxonaepamu; 34aTHICTb 40 aganTauii
3 AMHaMIKO PUHKY npaui, undposisauietd Ta 3MiHAMM B E€KOHOMIYHOMY cepenoBMLL;
AQHANITUYHICTb i3 YMIHHAM npauoBaTM 3 AAaHUMM, NPOrHO3aMM M pU3nMKamu. Tomy nigepcbki
AKOCTI ManbyTHbOro H6aKanaBpa 3 EKOHOMIKW CAig, TAYMaAuynUTU AK OCOOUCTICHI XapaKTepPUCTUKM,
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o 3abe3neyvyroTb rOTOBHICTb A0 iHiLIaTUBHOI, BiANOBIAANbHOI, KOMYHIKAaTUBHO epeKTUBHOI Ta
couia/ibHO 3HaYyLWoi NpodeciiHOi NoBeAiHKM B EKOHOMIYHIN coepi.

Ha BigMmiHy Bif skocTel, 1idepcoKi HABUYKU MatoTb HiNbLL BUPAXKEHUM AiANbHICHWI XapaKTep.
BOHM BMABAAIOTLCA HE B MOTEHLiMHIN CXMNbHOCTI 0COBUCTOCTI A0 NigepcTBa, a B 34aTHOCTI AiATH
B KOHKPETHMX CUTyaLiaX: OpraHi3oByBaTM KOMaHAHY PO6OTY, pO3NoAifATM 3aBAaHHA, BECTU
neperoBopu, apryMeHTyBaTM MO3ULt0, NPEe3eHTyBaTU pPe3yabTaTu, YNpPaBAATU KOHOAIKTaMK,
NPUAMATKU PilLEHHA, NiIATPMMYBATU MOTMBALO rpynu, 6paTh yyacTb Yy MPOEKTHIN AiANbHOCTI
[CTpenbHikos, Nlebeamk, & BoHcoBmy, 2021]. 3apybixKHi AoCNiAKEHHA CTYAEHTCbKOro NligepcTsa
TAKOX MiATBEPAKYIOTb, WO NiAePCbKi HABUYKM CTYAEHTIB PO3BMBAOTLCA B YHIBEPCUTETCHKOMY
cepenoBuLLi Yepes y4yacTb y CTYAEHTCbKMX Kybax, cninbHOTaxX, OCBITHIX Nporpamax i npakTuKax
B3aemogii [Ebrahimi Mehrabani & Azmi Mohamad, 2015]. 3okpema, y NOpPiBHANbHOMY
[LOCAIAeHHI cTyaeHTiB 6akanaBpaTy B yHiBepcuTeTax MopgaHii Ta OMaHy BCTaHOB/EHO, LLO
y4acTb y CTYAEHTCbKUX KNybax MO3UTUBHO BMN/IMBAE HA PO3BUTOK JliAEPCbKMX HAaBMYOK 3a BCiMa
n’AaTbMa BMMipaMM 3aCTOCOBAHOTO iHCTpymeHTapito S-LPI [Al-Omari & Sharaah, 2023].

OTKe, NigepcbKi HaBMYKM MaAMBYTHiIX 6GakanaBpiB 3 €KOHOMIKM MOXKHA BU3HAUYUTM AK
cdopmoBaHi B OCBITHbOMY npoueci 1 npodecinHo OpieHTOBaHIM AianbHOCTI cnocobu Aji, Wwo
3abe3neuyloTb eheKTUBHY B3aEMOI0, OpraHi3alito cnibHOI POB6OTU, NPUNHATTA EKOHOMIYHO
0BIpYHTOBaHMX pilleHb, KOMYHiKaLito, Npe3eHTaLlo iael i 4OCATHEHHA CMiIbHOrO pe3y/ibTarty.
AKLLO NigepcbKi AKOCTI NepeBarkHO XapaKTepusyoTb 0COBUCTICHY OCHOBY NiAEPCTBA, TO NliAEePCbKi
HaBUYKM BiZ0OParXKatOTb MOro NPaKTUYHE BUAB/IEHHA.

LWnpwmm noHATTAM € sidepcoKuli nomenyian. Y pocnigxeHHax C. Hectyni [2017] 6a3osrmn
efleMeHTaMWn  NliaepCbKOro NOTEeHLjany CTyAeHTiB BM3HA4YeHO Aigepcbki notpebwu, nigepcbki
MOMK/IMBOCTI, NiAepCbKi LiHHOCTI Ta 3acobu. Takui Miaxig, € BaXKIMBMM, OCKINbKM HaZa€e 3Mory
pO3rnA4aTM NOTEHLAN He AK MPOCTy CyMy sIKOCTe abo HaBMYOK, @ AK PECYpPCHY XapaKTePUCTUKY
0COBUCTOCTI, KA MOXKe PO3BUBATUCA, aKTYaNi3yBaATUCA 1 peasni3oByBaTUCA B Pi3HWX BUAAX AisAIbHOCTI.

Y KOHTeKCTi npodeciliHoi niarotoBkM MalibyTHiX GaKanaBpiB 3 €KOHOMIKWU sidepcbruli
nomeHyian AOUWINbHO TAYMAuUTU AK IHTErpasbHUIN AMHAMIYHMA pecypc OCOBMCTOCTI, WO
OXOMN/IIOE NigepcbKi AKOCTI, NiaepcbKi HAaBMYKM, MOTUBALO A0 BAAMBY M BignoBiganbHoi A,
LiHHICHI opieHTaUi, npodeciliHi 3HaHHA, AOCBIA, KOMaHAHOI Ta NPOEKTHOI pob0TH, 34aTHICTb A0
CaMOPO3BUTKY 11 peanisay,ii iHiLiaTMB B eKOHOMIYHIN cdepi. Ha BiaMiHy Big nigepcbKkux AKkocTen,
NoTeHLian He € /INLIe XapaKTEPUCTUKOK 0COBUCTOCTI; NMOPIBHAHO 3 NiAEePCbKMMM HaBUYKaAMU,
BiH He 3BOAMTLCA TiINbKM A0 cHOPMOBaHMX cnocobis aii. Moro cyTHICTb NonArae B MOMKAMBOCTI
MalbyTHboro ¢axisus peanizyBatn cebe sK cyb’eKTa BNAMBY, OpraHisauii, BiANoOBigaNbHOIO
NPUMUHATTA pilleHb i npodecinHoro po3BuTKy [bproxoseubka, 2025].

TaKMM YMHOM, Y MeXKax MOHATTEBO-KATErOpiaIbHOTO aHani3y MOXKHA 3anpOnNOHYBaTU TaKe
CNiBBIAHOLIEHHS AO0CNIAXKYBAHUX MOHATb: s1i0epCcbKi AKOCMi CTaHOBAATb OCOBUCTICHY OCHOBY
NnipepcTBa; 1i0epcobKi HABUYKU Bif0bpaXKatoTb MPaKTUYHY 34aTHICTb A0 NiAePCbKOi Ail; nidepcbKuli
nomeHyian iHTErpye HAKOCTi, HaBUYKW, MOTUBALIMHO-LHHICHI OpieHTMPU, npodecinHni
0OCBig, | MOXNMBOCTI MOAANbWOro pPo3BUTKY. Ons ManibyTHiX GakanaBpiB 3 €KOHOMIKM Le
cniBBiAHOLWEHHA Mae 0cobMBe 3HAYeHHA, OCKIi/IbKK iXHA npodeciliHa AianbHicTb nepeabavae
He IMe eKOHOMIYHMI aHani3, a M KOMYHiKaLito, KOMaHAHY B3aEMOA0, YNPaBAiHHA 3MiHaMK,
NigNnPUEMANBICTD i COLia/IbHY BiANOBIAANbHICTD.

Y noriyi NOHATTEBO-KATEropia/bHOrO aHanily BaX/IMBUM € 3BEPHEHHA [0 MOHATTA
n1i0epcbKoi  KomnemeHmMHoOCMi, SiKe [a€ 3MOry YTOYHUTU CRiBBIAHOLWEHHA NigepCcbKux
AKOCTeN, NiAepPCbKMX HABMYOK i NigepcbKoro noTeHuiany MmainbyTHix 6akanaBpiB 3 eKOHOMIKM.
JlidepcbKa KomnemeHMmMHICMo He € TOTOXKHO NiAEPCbKMM SKOCTAIM, OCKiIbKM He 0BMEKYETbCA
0COBUCTICHUMM XapaKTepmUcTUKamu. BogHouac BOHa He 3BOAUTLCA NLLE A0 NiAEPCbKMX HAaBUYOK,
agxe nepeabayae He Ti/IbKM 34aTHICTb BUKOHYBATU NEBHI Aii, a i YCBiAOMIEHHS iX LjiHHiCHOrO,
KOMYHiKaTUBHOrO, opraHisauiHoro Ta npodeciiHoro amicry.

Y HayKoBMX Npauax NigepcbKa KOMMNETEHTHICTb pPO3rNALAETbCA AK  iHTerpasibHa
XapaKTepPMUCTUKA OCOBUCTOCTI, LLLO OXOMJIIOE 3HAHHA NPO CYTHICTb N1iAePCTBa, LiHHICHE CTaB/eHHA A0
BiANOBIAANbHOrO BN/MBY, 3AaTHICTb A0 OpraHisauii cninbHOI AiANLHOCTI, KOMYHiKaLL, NPUAHATTS
pilleHb, camoperynsuii Ta B3aemogji 3 iHwuMmK [[digeHKo & KocTioueHko, 2022]. 3oKpema,
O. Hectynsa, C. Hectyns i H. KoHoHel, [2021] yb6ayatoTb TaKi CTPYKTYPHI KOMMOHEHTU NiAepCcbKol
KOMMETEHTHOCTI MaMbyTHiX 6akanaBpiB 3 MeHeAXMEHTY AK KOrHITUBHMM, iHTErpaTMBHO-
AOiANbHICHNI Ta 0COBUCTICHUIA KOMMOHEHTMU, WO YOCOH0I0TLCSA Ha3BaHi BULLLE AKOCTI 1 pUCHK.
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Ons mainbyTHix 6akanaBpiB 3 E€KOHOMIKM NigepcbKa KOMMETEHTHICTb Ma€e BUpasHe
npodeciiHe cnpaMyBaHHSA. BoHa BUABAAETLCA Yy 34ATHOCTI aHasi3yBaTM €KOHOMIYHI CUTYyaLil,
apryMeHTYBaTW B/IACHY NO3MKLLit0, OpraHi3oByBaTU KOMaHAHY poboTy, bpaTn yyacTb y po3pobieHHi
M peanisauii NPOEKTIB, KOMYHiKyBaTK 3i CTEMKXON4epaMM, NPUMMATM OBFPYHTOBaHI pilleHHA Ta
BiANOBIAANbHO AiATU B yMOBax HEBU3HAYeHOCTI. Tomy ii popMyBaHHS He MmoxKe byTu obmexkeHe
33aCBOEHHAM TEOPETUYHMX 3HAHb NPO NifepcTBo. BoHO noTpebye BKAOYEHHA 3400yBaYiB BULLLOI
OCBITM B aKTUBHY HaBYa/ibHY, MPOEKTHY, AOCAIAHULBKY, KOMYHIKaTUBHY Ta MPAKTUKO OPIEHTOBAHY
AianbHicTb [/laBpeHTbeBa & Jlebiap, 2022].

OTXe, NnigepcbKa KOMMETEHTHICTb MalbyTHIX 6aKanaBpiB 3 EKOHOMIKM MoXKe 6yTu
NMoTpPaKTOBaHa fAK iHTerpoBaHa NpodeciiHO 3Hayylla XapaKTePUCTUKA, WO MOEAHYE NiAepCbKi
AKOCTI, NiAepPCbKi HABMYKM, 3HAHHA NPO NiAEePCTBO, LiHHICHY HANALWITOBAHICTb Ha BiANOBIAANbHY
B33aEMOAI0 Ta AO0CBiA4 opraHisauii cninbHoi gisnbHocTi. Came BOHa 3abesnevye nepexia Big
HAABHOCTI OKPEMMX OCOBUCTICHMX NepeayMOB ifAepCcTBa A0 iX YCBIAOMNEHOrO i pe3y/ibTaTUBHOTO
3aCTOCYBaHHA Y NPodeciiHOMY KOHTEKCTI.

CniBBigHOLWEHHA NiAepPCbKUX AKOCTEN, NiAEPCbKMX HABMYOK, NiAepPCbKOi KOMNETEHTHOCTI Ta
NigepcbKoro noteHLiany ManbyTHiX 6akanaBpiB 3 EKOHOMIKM AOLIZIBHO PO3MIAAATU HE AK MEXaHIYHY
CYKYMHICTb MOHATb, @ AK MOCNILOBHY W BOAHOYAC B3AEMOMOB'A3aHy cucTemy npodeciiHoro
CTAHOBNEHHS 0cobucTocTi. JliaepcbKi SKOCTI CTBOPIOHOTb OCOBMCTICHE NIAFPYHTS ANs BUABY
NigepcTsa; NigepcbKi HaBUYKM 3abe3nedyoTb MOro NpakTUYHY peanisaliiio B CUTYyaLLisX HaBYa/IbHOI,
KOMaHZAHOI, NPOEKTHOT Ta NpodecinHoi B3aEMOAT; Niaepcbka KOMMNETEHTHICTb iHTErpye 0COBUCTICHI,
KOTHITUBHI, L[iHHICHI 11 AiANbHICHI CKNaAHMKM; NiAepCbKMiA NoTeHLaN Bigobparkae WMpPLLI MOMK/IMBOCTI
NnoAanbLUOro PO3BUTKY, aKTyasi3aLii Ta npodeciMHOro 3actocyBaHHA UUX PeCypCiB.

Y TaKilt noriui NigepcbKnin NoTeHuian manbyTHboOro 6akanaBpa 3 eKOHOMIKM BUCTYNaE He
KiHL,eBMM pe3ynbTaToM, a AMHAMIYHUM Pecypcom npodeciiiHoi camopeanisaLii. Moro po3suTok
3abe3neyye 34aTHICTb MabyTHbOTO daxiBus He JiMle BMKOHYBaTWM NpodeciiHi 3aBAaHHSA, a
M iHiUilOBaTW 3MiHM, NPUIMATK BiANOBIAANbHI €KOHOMIYHI pilleHHA, NpautoBaTU B KOMaHA,
BM/AMBATW Ha CMiNbHWIA pe3ynbTaT, Npe3eHTyBaTWU iAei, B3aEMOAIATU 3i CTEeMKXxonaepamu Ta
BMOYA,0BYBATH iHAUBIAYaNbHY TPAEKTOPItO NPOdECiMHOro 3pOCTaHHA.

3a3HayeHe CniBBIAHOWEHHA MOHATb MOMHA MOJATU Yy BUINALI IHTErpaTUBHOI mozeni
(puc. 1), y aKit nigepcbKi AKOCTI, NigepcbKi HABMYKM i NigepcbKka KOMMNETEHTHICTb CTaHOBAATb
B3aEMOMOB’A3aHi CKNaAHMKKN GOPMYBaHHA NifepPCbKOro NoTeHLiany, @ Moro NPakTUYHMUM BUSIBOM
cTae npodeciiHa camopeanisauis MaibyTHbLOro 6akanaspa 3 EKOHOMIKM.

: MPOPECIAHA CAMOPEANIZALIA
MAWBYTHbOIO EAKAJTIABPA 3 EKOHOMIKH
iHiLitOBaHHA 3MiH, BiANOBIgaNbHE EKOHOMIYHE
pilWeHHA, NiANPUEMNMBICTL, KOMaHAHa
pe3ynsTaTMBHICTb, NpodeciiiHe 3poCTaHHA

= 4
i~

aKTyanisauii Ta
peanizauii
nifepebKoi
noaunuii B
_ npodeciitHomy
cepefoBumLL

NigepcbKuiA noTeHuian
pecypc nigepcrea

" iHTerpauja sHaHb,
AKOCTEN, HABUYOK,
LiHHOCTel | AocBigy
/ nigepcbrol B3aemonii

Nigepcbka
KOMMEeTeHTHICTb
npodeciiiHa cnpoMoKHICTL

“ KOMaHJHa B3aEmMopaja,
apryMeHTauin, NPUHHATTA pileHs,
opraHizauia pobotu, npesexTauia
) inei

NigepcbKi HABUYKK
AiAnbHICHUIA BUAB
nigepctea

JNigepcbki AkocTi
ocobucticHa ocHosa
nigepctea

BiANOBIAANbHICTL, IHILaTUBHICTL, LiNECNPAMOBAHICTL, emoLiitHa
CTIMKICTB, KOMYHIKGTUBHICTb
J

Puc. 1. IHmezpamueHa modesb n1idepcbKo2o cmaHoeneHHA MalibymHbo20 6aKanaspa 3 eKOHOMIKU
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Micna y3arafibHeHHA B3aEMO3B’A3KY AOCAIAXKYBAHUX NOHATb AOLiSIbHO KOHKPETU3YBATH IX
3MiCTOBE HANOBHEHHA. Lle BaXXnMBO 3 ornagy Ha Te, WO NifepCcbKi AKOCTI, NigepCbKi HaBUYKK,
NigepcbKa KOMMNETEHTHICTb i iAepCbKMM NOTEHLan HepiAKOo pPo3rnaaaoTbea AK 6AU3bKI, ane He
TOTOXHI KaTeropii. Ix po3meskyBaHHA Ja€ 3MOTY YHUKHYTM NOHATTEBOrO Ay6Nt0BaHHA 1 BOAHOYAC
MOKa3aTu BHYTPILLHIO NIOTiKY NigepCbKOro CTaHOBAEHHA MalibyTHbOro 6akanaspa 3 EKOHOMIKM.

Y Tabnuyi 2 nopaHo ysarasbHeHe ChiBBiAHOLWEHHA 3a3HAYeHWX MOHATb 33 TPbOMA
napameTpamMu: CYTHICHOIO XapaKTEPUCTUKOI, 3MICTOBMM HAMOBHEHHAM i npodeciiiHo
OpieHTOBaHMMM nNposaBaMu. TakuI nigxig Aae 3Mmory npocTeXUTU nepexis Big, 0COOUCTICHUX
nepeaymoB nigepctsa A0 MOro NpPakKTUYHOro BUABY, iHTerpauii B NiAepCcbKy KOMMNETEeHTHICTb i
NnoAanbLUOI peanisaLii B mexKax nifepcbKoro noteHuiany.

Tabauys 2

MoHATTEBO-3MicTOBE CNiBBIAHOLWEHHA NiAEPCbKUX AKOCTEM, NigepCbKUX HABUYOK, NiaepCcbKoi
KOMMEeTEeHTHOCTI Ta NigepcbKoro noTeHuiany mabyTHix 6akanaBpiB 3 eKOHOMIKK

KOMMETEHTHICTb

XapaKTepuCTUKa, Wo
NOEAHYE 3HAHHSA,
AKOCTI, HABUYKM,
LiHHOCTI 1 A0CBig,
nifepcbKoi B3aemogiii

LiHHICHe CTaB/NeHHA A0
BifNOBIAaNbHOrO BM/INBY,
[0CBif KOMaHAHOT
LIANBHOCTI, 34aTHICTb 40
opraHisauii cninbHoi poboTn

Kateropia CyTHicHa 3micToBe HaNnOBHEHHA MpodecitHo opieHTOBaHiI
XapaKTepucTmKa nponBsu
NipepcoKi BigHOCHO cTinKi BignosiganbHicThb, FoTOBHICTb 6paTH
AKOCTI 0CoBMUCTICHI iHILiaTUBHICTD, BigNOBIAaNbHICTb 33
XapaKTePUCTUKMK, WO | LiIecnpAMOBAHICTb, E€KOHOMIYHI pilleHHs,
CTBOPIOOTb OCHOBY eMoLiiHa CTIMKICTb, BUABNATMU iHiLiaTMBY,
ONA nigepcbKoi KOMYHIKaTUBHICTb, aprymeHTyBaTu MO3ULtO, AiATH
noBeAiHKM YNeBHEHICTb, 34aTHICTb A0 B YMOBAX HEBU3HAYEHOCTI
camoperynawii
Nigepcobki CoopmoBaHi cnocobu | KomaHaHa B3aemogis, Y4yacTb y KOMaHAHMUX
HaBUYKMU Aii, wo 3abe3nevyoTb | aprymeHTaLia, NPUNHATTA NPOEKTAX, PO3MoAin 3aBAaHb,
NPaKTUYHUIA BUAB pileHb, opraHisauia npeacTaBAeHHA EKOHOMIYHUX
nipepctea y B3aemogii | poboTu, npeseHTauina igen, pilleHb, KOMyHiKaL,iA 3i
YMNpPaBAiHHA KOHOAIKTamM, CTeMKXonaepamm
neperosopu
NipepcbKka IHTerpoBaHa 3HAHHA NPO NifepcTBo, 34aTHICTb AiATU SIK Cy6’ekT

npodeciiHoi B3aemogaii,
opraHizoByBaTu poboTy rpynu,
npuiimaT 06rpyHTOBaHI
pilleHHA, JocAraTU CNiNIbHOTO
pe3synbTaty

Niaepcbknit
noTteHujian

[OunHamiuHunit pecypc
PO3BUTKY 1 peanizauii
nifepcbKoi no3nuii

B OCBIiTHbOMY Ta
npodecinHomy
cepenoBuLi

MoTumBauia go nigepcrsa,
MOKIMBOCTi CAMOPO3BUTKY,
npodeciitHi 3HaHHSA,
ocobucTicHi pecypcu, AocBig,
rOTOBHICTb 0 3MiH

AKTyanizauisa nigepcobKoi
nosuuii 8 MaibyTHIM
npodeciiHin mianbHocTi,
iHiLitOBaHHSA 3MiH,
nianpuemnusictb, npodeciliHe
3pOCTaHHA

3 ornagy Ha ue, npodeciiHa camopeanisauia ManbyTHboro 6aKanaBpa 3 E€KOHOMIKM
€ MPAKTUYHUM PO3KPUTTS OCOBMUCTICHMX, NPOdECIMHMX | NifepCbKUX pecypciB y ManbyTHiN
E€KOHOMIYHili AisnbHOCTI. BOHa BUABASETbCA Yy 34aTHOCTI YXBa/tloBaTU OBrpyHTOBaHI pilleHHs,
npawoBaT B KOMaHAi, iHiLitoBaTM 3MiHW, KOMYHIKyBaTK 3i cTelikxongepamu Ta BubyaosyBaTh
TpaeKkTopito npodeciiHoro 3poctaHHA [Ppuutok, 2017]. OTXKe, NiAePCbKUI NOTEHLian NocTae
OJHWM i3 UNHHUKIB NpodeciliHOi camopeanisauii, OCKiNbKKM 3abe3neyye nepexiz Big chbopmoBaHUX
AKOCTEN, HaBWMYOK i KOMMETEHTHOCTI [0 iX pPe3y/NbTaTUBHOrO 3aCTOCYBaHHA y MpodecinHo
3HAYYLLMX CUTYaLLifAX.

BucHoBKMU. [TpoBeaeHNM NOHATTEBO-KaTeropianbHWIA aHai3 3acBiAYmMB, WO NigepcbKi AKOCTI,
NigepcbKi HaBUYKK, NifepcbKa KOMMNETEHTHICTb i NiAePCbKMI NoTeHLWian MalibyTHix 6akanaspis
3 eKOHOMIKM € B33aEMOMOB’A3aHUMM, ane He TOTOXKHMMM MOHATTAMM. IX po3MerKyBaHHA Mae
NPUHLUMMNOBE 3HAYEHHS ANS YTOYHEHHS 3MIiCTy npodeciiHoi NiAroTOBKWM, OCKINbKU AA€ 3MOry
YHUKHYTU OTOTOXKHEHHA OCOBUCTICHUX XapaKTEPUCTUK, NPaAKTUYHKUX cnocobiB Aji, iHTerpoBaHoi
3[aTHOCTI 4,0 NiAepCcbKoi B3aEMOi Ta WMpLLOro pecypcy NpodeciiHoro po3BUTKY.
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Nlinepcbki AKOCTI AOUiNbHO pO3rnsaaTv K 0COBUCTICHY OCHOBY NiAepCbKoi NOBeAiHKK
MalbyTHboro daxiBua eKOHOMIYHOro npodinto. BoHW BUsBAAOTBCS Y BiANOBIAANBHOCTI,
iHiLiaTMBHOCTI, LiNecnpAMOBaHOCTI, KOMYHIKaTUBHOCTI, €MOLiNHIN CcTiMKocTi, 3aaTHOCTI A0
camoperynsuii Ta roToBHOCTI 6paTM y4yacTb Yy AOCATHEHHI chninbHOro pesynbTaty. JligepcobKi
HAaBUYKKU, CBOEID YEpProro, MaloTb AiANbHICHUI XapakTep i 3abe3nevyytoTb MPaKTUYHUIA BUAB
nigepcrTea B KOMaHAHIN, MPOEKTHIM, aHaNITUYHIM, KOMYHIKaTMBHIN Ta NnpodeciiHO OpieHTOBaHIM
AiANbHOCTI.

Jlinepcbka KOMMNETEeHTHICTb MalbyTHIX 6akanaBpiB 3 eKOHOMIKM MOCTa€E fAK iHTerposaHa
XapaKTEePUCTUKA, WO MOEAHYE 3HAHHA MPO NiAEpPCTBO, NiAEPCbKi AKOCTI, NiAePCbKi HAaBUYKM,
LiHHICHEe CTaBNeHHA 4,0 BiANOBIAaNbHOrO BN/AUBY Ta A0CBIA OpraHisaLii cninbHOI AianbHOCTI. BOHa
3abe3nevye nepexig Big oKpeMmnx 0COBUCTICHUX NepeayMoB i NPAKTUYHUX YMiHb A0 34aTHOCTI
YCBiZOM/IEHO peasnizoByBaTU NigepCbKy NO3MULi0 B OCBITHbOMY M MalibyTHbomy npodeciitHomy
cepenoBuL.

Nligepcbknii noTeHUiaN € WUPWKUM AMHAMIYHMM YTBOPEHHAM, LLO OXOMJIOE HaABHI M
NnepcnekTUBHI MOMK/IMBOCTI PO3BUTKY OCOBUCTOCTI AK cyb’ekTa npodeciiiHoi AaisnbHocTi. Y
niarotoBui MalnbyTHiX 6akanaBpiB 3 eKOHOMIKM BiH MOB’A3YyETbCA 3i 34aTHICTIO aHasnisyBaTh
€KOHOMIYHIi cuTyaL,ii, 0BrpyHTOBYBATM PilLieHHA, OpraHi3oByBaTU KOMaHAHY PpOBOTY, KOMYHIKyBaTK
3i cTeMKxongepamu, BUABAATM NIANPUEMAMBICTb, iHiLilOBAaTM 3MiHM Ta BMOY[0BYBATH
iHOMBIAYaNnbHY TPAEKTOPIO NpodeciiHOro 3pocTaHHA.

OTXKe, NiaepcbKknii NoTeHuian MaibyTHix 6aKanaBpiB 3 EKOHOMIKM AOLLINbHO PO3rA4aTH AK
pecypc ixHboi npodeciiiHoi camopeanizauii. Moro dbopmysaHHA noTpebye He pparmeHTapHOro
PO3BUTKY OKpeMMx siKocTel abo HaBMYOK, a LiNiCHOI opraHisauii ocBiTHbOro npouecy, Lo
3abe3neyye NoeAHaHHA TEOPETUYHOI NiATOTOBKM, NPAKTUKO OPIEHTOBAHOI AifA/IbHOCTI, KOMaHAHOI
B3aEMO|i, NPOEKTHOI poboTu, pedieKcii Ta npodecinHOro camopo3BUTKY.

Modanewi 00cnioreHHs MOXKYTb BYTM CNPAMOBaHI Ha O6I'PYHTYBAHHA NeAaroriYyHMx ymos,
KpUTepiiB i MeTOAMYHOro iHCTPYMeHTapito GopMyBaHHA NiAEPCbKOro noTeHLiany MaibyTHixX
6aKanaBpiB 3 EKOHOMIKW.
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The article presents a conceptual and categorical analysis of leadership qualities, leadership skills,
leadership competence and leadership potential of future bachelor’s students in economics. The relevance
of the study is determined by the fact that contemporary economic activity requires a specialist not only
to possess analytical preparedness, but also to be capable of making well-grounded decisions, working in
a team, communicating with stakeholders, demonstrating enterprise, initiating change and responsibly
influencing a common outcome.

The aim of the study is to substantiate the conceptual and categorical foundations for examining
the leadership development of future bachelor’s students in economics by clarifying the content and
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interrelation of leadership qualities, leadership skills, leadership competence and leadership potential as
factors in their professional self-realisation.

A set of theoretical methods was used: analysis of scholarly sources on leadership, leadership
qualities, leadership skills, leadership competence, and leadership potential; comparison and juxtaposition
of scholarly approaches to the interpretation of the concepts under study; generalisation to determine their
semantic boundaries; and systematisation to establish the interrelation between leadership qualities, skills,
competence, potential, and the professional self-realisation of future bachelor’s students in economics.
Conceptual and categorical analysis was also applied, which made it possible to clarify the content of the
concepts under study and determine their place in the logic of the professional development of future
specialists in the field of economics.

It has been established that the concepts under study form an interconnected conceptual chain in
which each subsequent element does not negate the previous one, but expands its content. Leadership
qualities constitute the personal basis of leadership behaviour and include characteristics that ensure the
future specialist’s readiness for responsible, initiative-taking, communicatively effective and productive
professional action. Leadership skills reflect the activity-based dimension of leadership, as they are
manifested in the ability to organise teamwork, argue one’s position, present ideas, make decisions,
coordinate interaction and achieve an agreed result.

Leadership competence is considered as an integrated characteristic of the personality of a future
bachelor’s student in economics, combining knowledge about leadership, leadership qualities, leadership
skills, a value-based attitude towards responsible influence, and experience in organising joint activity.
It ensures the transition from the presence of individual personal prerequisites and practical abilities to
the capacity to consciously implement a leadership position in the educational and future professional
environment.

Leadership potential is interpreted as a broader dynamic resource for the development and
implementation of the leadership position of a future specialist in the field of economics. It encompasses
formed qualities, skills and competence, as well as motivation for professional growth, readiness for
self-development, initiation of change, and responsible participation in achieving common goals. It
is substantiated that the professional self-realisation of a future bachelor’s student in economics is a
practical manifestation of the actualisation of their leadership potential in analytical, team-based, project,
communicative and entrepreneurial activities.

Conclusions. The proposed conceptual chain makes it possible to present holistically the logic of
the leadership development of a future bachelor’s student in economics: from the personal prerequisites
of leadership behaviour through the formed ways of leadership action and an integrated capacity for
responsible influence to the actualisation of leadership potential in professional self-realisation. This
approach contributes to a clearer differentiation of the concepts under study and, at the same time,
demonstrates their interdependence within the system of professional training of specialists in the field of
economics.
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LNDPOBA MOBINIbHICTb K PECYPC NPODECINHOIO
CTAHOB/NIEHHA MAMUBYTHIX ®AXIBLIB MPABOBOI
TA EKOHOMIYHOI COEPU

Y cTatTi po3rasHyTo npobnemy umdposoi MobinbHOCTI AK pecypcy npodeciiHOro CTaHOBAEHHA
MaibyTHiX daxiBLiB NpaBoBOi Ta EKOHOMIYHOT chepu. AKTyaNbHICTb AOCNIANKEHHSA 3YMOBNEHA aKTUBHOO
uMdpoBi3aLLiEld OCBITHLOMO 11 NpodeciiHOro cepefoBuLLa, Wo noTpebye Big 3400yBayiB BULWOT OCBITU He
Anwe umMdpoBoi rPaMOTHOCTI, @ 1 34aTHOCTI THYYKO BUKOPUCTOBYBATU LMOPOBI IHCTPYMEHTU 15 NOLUYKY,
no6opy, aHanisy, iHTepnpeTau,ii Ta NPoAYKTMBHOIO 3aCTOCYBaHHA ranysesoi iHpopmauii. MigkpecneHo, Wwo
AnA MabyTHiX NpaBo3HaBLIB i ¢paxiBLiB eKOHOMIUHOT chepu LmMdpoBa MobinbHICTL HabyBae ocobansoro
3HAYEHHA, OCKiNbKM iXHA npodeciliHa AifNbHICTb NoB’s3aHa 3 ONpaLtoBAaHHAM HOPMAaTMBHO-NPABOBMX
aKTiB, CyA,0BOi NPAKTMKK, GiHAHCOBOI, CTAaTUCTUYHOI, aHANITUYHOT, yNpPaBAiHCLKOI Ta A0BIAKOBOI iHGOopMaLii.

O6rpyHTOBaHO, WO UMbpoBa MOBINBLHICTL HE 3BOAUTLCA A0 TEXHIYHOro BOJIOAIHHA UUbPOBUMM
3acobamu, a BUABNAETLCA Y 34aTHOCTI 3g06yBayva aganTyBaTmca 40 UMdpPoBOro cepeaoBuLLa, NpaLLoBaTh 3
Pi3HUMM eNEeKTPOHHMMU PECYPCAMU, KPUTUYHO OCMUCIOBATH iHPOpMALLitD, 34iMCHIOBATH il TEPMIHONOTIYHY
BepudiKaLito Ta BUKOPUCTOBYBATM Pe3ynbTaTW OMPALLOBAHHA ANA PO3B’A3aHHA (HaxoBO OPIEHTOBAHMX
3aBAaHb. 3’AC0BaHO, L0 PECcypPCHi MOMKAMBOCTI LUMdpoBMX TexHoNOriM y daxoBin niaroTosLi 3500yBavis
BMLLOI OCBITM AOLINIbHO KOHKPETU3yBaTK Yepe3 iIHPOpPMaL,iMHO-NOLLIYKOBUI, aHANITUKO-TEPMIHONOFYHWUN i
NPOAYKTUBHO-CaMOOCBITHI HanpPAMM opraHisaLii HaB4abHO-NPOdECiNHOT AifbHOCTI.

IHpopmaLiiHO-NOLWYKOBUIM HanpaM nepeabadvae 4OCTYN 40 rany3eBoi Ta gucumnaiHapHoi iHdopmaLii,
£06ip undposux pecypcis, poboTy 3 eNEKTPOHHUMM Bibi0TEKaMU, BIAKPUTMMYM Bazamm faHMX, NPaBOBUMM
N eKOHOMIYHUMM naaTpopmamu. AHANITUKO-TEPMIHOMOTIYHMIA HAMpPsAM OXOMJIOE CMUC/IOBe, NpobiemHe
1 TepmiHonoriyHe onpaLoBaHHA GaxoBUX TEKCTiB, POBOTY 3 KNOUYOBMMU TepMiHaMM, Te3aypycom ranysi,
3icTaBneHHs gediHiuil i TepmiHonoriyHy Bepudikauito. MPoayKTMBHO-CAaMOOCBITHI HanpPAM NoB’s3aHuUM
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3i CTBOPEHHAM aBTOPCbKOrO akageMiyHoro abo GpaxoBo OPiEHTOBAHOIO TEKCTY, MiArOTOBKOK aHAMITUYHUX
BMCHOBKIB, KOMEHTapiB, NPOEKTIB PilleHb, @ TAKOX i3 CAMOCTINHMM OHOBJIEHHSIM 3HaHb Yy UMppoBOMY
cepenoBuLL;.

3p0o61eHO BUCHOBOK, WO LMdpoBa MOBINbHICTb MalibyTHiIX dpaxiBLiB NpaBOBOi Ta EKOHOMIYHOT chepu
NOCTAE fK iHTErpaTUBHUI pecypc NpodeciiHOro CTaHOB/IEHHS, L0 3abe3neyye HaCTYMHICTb MiXK OCBITHbOMO
AianbHicTio 3400yBadiB i ManbyTHbOK IHHOBALIMHOW Gax0BOK MPAKTUKOH.

Knro4oei cnoea: yugpposa mobinsHicms, yugposi mexHonoeii, npogeciliHe cmaHosneHHS, MalibymHi
¢axisyi npasosoi cgpepu, malibymHi ¢haxieyi ekoHomiuyHOI cpepu, npogpeciliHa nidcomoska, ¢axosa
nideomoskKa, yugppose oceimHbo-rnpogeciliHe cepedosuuye

ocTaHOBKa npobnaemu. daxoBa niarotoBka 3400yBayviB BMLLOI OCBiITM B ymoOBax
UMbPOBOro OCBITHLOrO CepefoBMLLA aKTyani3ye MNWUTAHHA Y3rOAMKEHHA 3MicTy
HaBYaHHSA 3 BUMOTramm MalibyTHboiI NpodeciliHoi agisnbHocTi. OcobMBOro 3HaUYeHHA
ue HabyBae AN NPaBOBOi Ta EKOHOMIYHOT cdep, y AKUX NpodeciiHa AisanbHICTb Aegani binbwe
NnoB’A3yeTbCA 3 UMPPOBMMM CcepBicamu, eNIeKTPOHHUMKM 6a3amu  gaHux, iHPopmauiinHo-
QHANITUYHUMKM cucTeMamK, LMGPOBUM [AOKYMEHTOODLIrOM, AMCTAHLIMHOK KOMYHiKalielo Ta
onpaLoBaHHAM 3HAYHUX 0bcAriB cneuianbHOi iHPopmaLii. 3a Takux ymoB UUPPOBI TeXHOAOTIT
He nuwe 3abe3nevyoTb OpPraHisaLlito OCBITHbOro NPoLecy, a 1 Bif06parkatoTb Ti IHCTPYMEHTH Ta
cnocobwu AjianbHOCTI, 3 AKMMU ManbyTHIN daxiBeLb NpaLoBaTUMe Y NpodecinHOMY cepeoBULL.

Y npoueci npodecinHoi NiAroToBKM BaXKANMBUM € He dopManbHe BUKOPUCTaHHA LmMdpoBoi
NNaTGOPMM UM OKPEMMX ETEKTPOHHUX PECYPCIiB, a NefaroriyHo 4oL iIbHE NOEAHAHHA HAaBYa/IbHOTO
KOHTEHTY, LMdpPOBUX iIHCTPYMeEHTIB i haxoBo opieHTOBaHMX 3aBAaHb. Lle fAae 3mory Habansntu
OCBITHIO AiaNbHICTb 3400yBaviB 40 MalibyTHLOI NpodeciiHOT NPaKTUKK, 30Kpema A0 poboTu
3 HOPMATUBHOM, MPaBOBOK, EKOHOMIYHOI, CTaTUCTUUYHOW, aHANITUYHOI Ta (aKTONOrIYHO
iHbopMmaLieto; aHanisy cneuiafibHUX TEKCTIB; ONpaLOBaHHA TEPMIHONOFYHOro anapaTy ranaysi;
NiArOTOBKM AOKYMEHTIB; MOAeNtoBaHHA NpodecimHMX CUTyaLili; yXBalleHHA pilleHb Ha OCHOBI
uMPPOBUX OAHUX.

Y UbOMYy KOHTEKCTi umdppoBa mMobinbHicTb 3406yBaviB BMLLOT OCBITM HabyBae 3Ha4yeHHA
pecypcy iXHbOro npodeciiHoro ctaHoBAeHHA. BoHa BUABNAETLCA Yy 34aTHOCTI afanTyBaTUCA
00 3MiH uMdpoBOro cepenosmwa, obmpatn AouiNbHI UMPOBI IHCTPYMEHTU BigMNoBIAHO A0
3MicTy npodeciMHoro 3aBAaHHA, NepeHoCUTU HabyTi B OCBITHBOMY MpoLeci cnocobu aji B HOBI
CUTyauji, KPUTUYHO OnNpaLboBYyBaTU iHPOPMALiO Ta BUMKOPUCTOBYBaATWM ii ANA po3B’A3aHHA
daxoBo opieHTOBaHMX Npobsem. [na malibyTHix daxisLiB NPaBoOBOi Ta EKOHOMIYHOI chepu TaKa
3[aTHICTb € 0COBNMBO 3HAYYLLOM, OCKIIbKKM iXHA npodeciiHa AianbHicTb Nnepeabayae TOYHICTb
po60TH 3 AHMMMU, BiANOBIAANBHICTb 32 iHTEpNpeTaL;ito iHpopMaLLi, apryMeHTOBaHICTb BUCHOBKIB
i rOTOBHICTb AiATU B yMOBAX NOCTIMHOro OHOBAEHHSA LMdpoBMX 3acobiB.

BiznosigHo, npobiema LdpoBoi MobiNbHOCTI MalibyTHiX ¢paxiBLiB MPaBOBOi Ta EKOHOMIYHOT
chepu noTpebye posrasay He AuLIe Ha PiBHI TexHIYHOT 06i3HaHOCTIi abo LMdpPOBOT rPaMOTHOCTI,
a 1 y NNOWMHI NnpodeciiHOi NiAroToBKK, Ae UMPPOBi TEXHOJOTIT CTaloTb 3acobom GpopmyBaHHSA
FHYYKOCTi MMUCNEHHSs, iHPOPMaLIMHO-aHANITUYHOT KyNbTypu, 34aTHOCTI A0 CaMOCTIMHOro
onpautoBaHHA NpodeciMnHO 3HaYyLoi iIHpopMaLli Ta rOTOBHOCTI A0 iHHOBALMHOI AiANbBHOCTI B
undpoBomy cepeoBULLI.

AHanis ocTaHHiX pocnigeHb i nybnikauin. ButaymaveHHA umdpoBoi mMobinbHOCTI B
Cy4aCHOMY PO3YMiHHI OCBITHbOrO cepenoBMLLA MOB’A3YOTb 3 adanTauieo 3406yBayiB OCBITU
40 UMOPOBOro iHCTpymMeHTapito, Wo 3abesneyye AOCTYN A0 HABYa/IbHOTO KOHTEHTY, MOro
OHOBJ/IEHHA, OMPALOBAHHA Ta BUKOPWUCTaHHA BignosigHO A0 cneundikn manbytHboro daxy
[Undposa agkeHaa YKpaiHu — 2020, 2016]; [KopHaT, PomaHuwuH, & Nonapauk, 2022]. Y ybomy
KOHTEKCTi 0cobanBoro 3HauyeHHs HabyBae 3paTHiCTb 34,06yBayiB BULLOI OCBITWM 34iMCHIOBATH
aHanNiTUYHYy poboTy 3 iIHPOpPMaLLiElD, 30KpPEMA 3 TEPMIHONOTIYHUM anapaTom ranysi, opmyoBaTtu
npobnemHe none npodecinHoi agisnbHocTi [KyHby, Ta iH., 2018], aHanisyBatM ¢parmeHTH
CnewianbHOro TEKCTY, BUOKPEMJIHOBATU B HUX GAxX0OBO 3HAYYLLY iIHPOPMaLLito Ta BUKOPUCTOBYBATU
il oA po3s’A3aHHA HaBYabHMX i NpodeciliHO OpieHTOBaHMX 3aBAaHb [MaBnuwmMHeup, MNeTpuLiak,
& boiuyk, 2024, c. 301-303].

Y meXKax NpaBoBOi Ta EKOHOMIYHOI NigroToBKM Npobaema umbpoBoi MobinbHOCTI HabyBae
KOHKPETU30BaHOrO 3MICTy, OCKiZIbKM MalbyTHA npodeciiMHa aianbHicTb ¢axiBuiB uux coep
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6e3nocepenHbO MoOB’A3aHA 3 OMpaLlOBaHHAM HOPMATUBHO-MPABOBMX aKTiB, CYA0BOI NMPAKTUKM,
$iHaHCOBOI, CTAaTUCTMYHOI, OOroBiPHOI, YNPaBAIHCbKOI Ta aHaMiTMYHOT iHdopMaLii. Y HayKoBux
npauax, npuceadYeHnx umdposizauii PUANYHOI OCBITM 1 NPABHUYOI AiANbHOCTI, aKLEHTYETbCS
yBara Ha BUKOPUCTaHHI eNeKTPOHHUX NPaBOBMX 6a3, AePKABHUX PEECTPIB, CUCTEM E/IeKTPOHHOTO
[OKYMeHToobiry, cepBiciB e1eKTPOHHOI0 CYA04YMHCTBA, LUPPOBUX iIHCTPYMEHTIB MPaBOBOro aHanisy
Ta KomyHiKauii [binni & MapadoHosa, 2025; IBaHMuUbKa, 2025; HukoH, 2025]. Lle agae niacrasu
po3rnagatM undpoBy MODINbHICTb MabyTHbOrO MpPaBO3HaBLA AK 34aTHICTb OPIEHTYBATMCA B
undbpoBMX ArKepenax nNpaBoBoi iHGopMaLi, KOUTUYHO OLLIHIOBATM IXHIO AOCTOBIPHICTb, A0OMPATH
peneBaHTHI AaHi, iHTepnpeTyBaTh iX BigMNOBiAHO 40 NPaBOBOI CUTYaLLi Ta BUKOPUCTOBYBATU AN
niZAroToBKKM NpodeciiHo 0brpyHTOBaHMX piweHb [Macka, 2025; daminapcbka, 2025].

3 ogHoro 60Ky, uMdpoBa MOBINbHICTb PO3rNAAAETLCA AK 3A4aTHICTb 3406yBaYa BMLLOT OCBITH
4iaTn B UMPPOBOMY OCBITHBOMY CepenoBMLLi, OPIEHTYBATUCA B Pi3HMX LUPPOBUX pecypcax,
[o6upaTM AOoUiNbHI IHCTPYMEHTU ANA HaBYyanbHOI i NpodecitHO cnpAMOBaHOI AifNbHOCTI,
afanTyBaTMcA 40 3MiH dopmaTiB KOMYHiKaLii Ta cnocobis onpauytoBaHHA iHGopMaLii. 3 iHWoro
60Ky, BOHa NOB’A3YETbCS 3 PO3POBAEHHAM i BNPOBaAKEHHAM LMPPOBUX TEXHONOTiA B OCBITHIl
npouec 3aana 3abesneyeHHs AKiCHOI ¢axoBoi ocBiTM 3400yBayiB B yMOBax 3MillaHOro W
OUCTaHLUiMHOro HaB4YaHHsA [FaBpinoBa & TonosbHUK, 2017, c. 1]. Y TakoMy po3yMiHHi uudpoBi
TEeXHO0riT BUKOHYIOTb He inLle opraHisauiliHy abo iHpopmauinHy GyHKLiI0, a 1 cTatoTb 3acobom
npogdeciiHOro cTaHoBAEHHS MalibyTHLOrO paxiBus.

OpraHisaLis HaB4Ya/bHOI AianbHOCTI 3400yBaYiB BMLLOI OCBITU 33 4OMNOMOroH LUPPOBUX
IHCTPYMEHTIB [a€ 3MOry poO3riAfaTM CydaCcHy OCBiTHIO nnaTdopmy SK TEXHONOTIYHO W
bYHKLiOHanbHO iHHOBALMHY. I MOXMBOCTI NONATalOTb HE TiIbKM B penpeseHTaLlii HaBYaAbHOro
maTepiany, a 1 y 3abe3neyeHHi iHTepPaKTUBHOI B3aeEMOAIi, CaMOCTiAHOro NoLuyKy, ob6pobneHHA
iHpopmau,ii, BUKOHAHHS $axoBO OPIEHTOBAHMX 3aBAAHb, MOAE/OBAHHA NPOGECIMHNX CUTYaLLiIN.
Came TOMy BMKOPWUCTAHHA UMbpPOBUX pecypciB y npodecinHiin nigrotosui Mnos’A3yeTbcs 3
dopmyBaHHAM TOTOBHOCTI 3400yBayiB 40 NOAanblIOi iHHOBALIMHOI AianbHOCTI [[MYKiBCbKa,
2004, c. 7-8; CekperT, 2013].

B ymoBax umdposoro oceiTHboro npocrtopy [lypesuny, Ta iH., 2022, c. 155—-157] aHaniTMyHa
poboTa 3406yBadviB i3 HaBYa/bHUM KOHTEHTOM MOCU/IKOE 3HAYEHHA CAaMOCTIMHOMO MOLUYKY,
KPUTUYHOrO OCMUC/IEHHA iHdOpMaLii, 3icCTaBNeHHA PI3HUX OyKepea, YTOYHEHHA MNOHATb i
npodeciitHnx cmucnis. HOBITHI po3BiAKM B nNpegMeTHIA ranysi, npeactaBnAeHi Ha OHAANH-
nnaTdopmax, eNeKTPOHHUX pecypcax, y uubpoBux b6ibnioTekax i 6asax AaHMX, aKTUBI3YIOTb 3aNuT
3400yBaviB Ha Noganbluy NnpodeciinHy caMoOCBiTY Ta OHOB/IEHHA BAACHOIO A0CBiAY BiANOBiAHO
0,0 3MiH y chepi MalibyTHbOI AiaNbHOCTI.

BogHo4yac y HasABHMX [OCNIAMKEHHAX NpaBoBa I eKOHOMiYHa cdepu 34ebinblioro
pPO3rna4aTbCA Kpisb Npu3my UndposisaLii npodeciiHoi AiaNbHOCTI, BUKOPUCTAHHA OKPeMMUX
umdpoBux cepsicie abo po3BUTKY LMDPOBOI FPaMOTHOCTI. MeHLLOK Mipoto BUCBITAEHO LndpoBy
MODIiNbHICTb AK iHTErpaTMBHY AKICTb ManbyTHboro ¢axiBus, WO MNOEAHYE aAaNTMBHICTb A0
3MiH undpoBoro cepenosuLLa, iHGOPMALIMHO-aHANITUYHY KYNbTYpy, 34aTHICTb A0 ¢$axoBoro
BMKOPUCTAHHA UMOPOBUX PECYpCiB i FTOTOBHICTb MEPEHOCUTU LUMPPOBI BMiHHA 3 OCBITHbOrO
npoLecy B MaibyTHIO NpodeciinHy AianbHIiCTb.

OT)Ke, aHani3 HayKoBUX [OKepen Aa€ 3MOry BUMOKPEMMUTW HU3KY CynepeyHoCTeir: MixK
aKTUBHOW LMPpPOBI3aLiEld NPaBoOBOi Ta €KOHOMIYHOI chep i HeaoCTaTHbOK PO3PObBAEHICTIO
negaroriyHmMx nigxodis Ao ¢dopmyBaHHA LMPpPoBOT MOBINbHOCTI MalbyTHIX daxiBLiB; Mix
HAABHICTIO 3HAYHOro LMGPOBOro iHCTPYMEHTAPil0 B OCBITHbOMY Mpoueci 4 dparmeHTapHUM
BMKOPUCTAHHAM MOro noTeHuiany gns MoaentoBaHHA ManbyTHbOT NpodecinHOl AisNbHOCTI; Mix
notpeboto y paxisuax, 34aTHUX THYYKO NpaLoBaTh 3 LMGPOBUMU AKepenamm, aHaniTUMHUMK
cuctemamu i npodeciiHummn  nnatbopmamm, Ta He[oCTaTHIM  BUCBITNIEHHAM  LMdpoBoT
MOBIiNbHOCTI AK pecypcy iXHbOro npodecinHoro ctaHoBAeHHA. Came Li cynepeyHOoCTi akTyani3yoTb
noTpeby noganblioro AocniaKeHHA undpoBoi MobinbHOCTI MalibyTHIX daxisLiB nNpaBoBoi Ta
€KOHOMIYHOT chepu Ta Wasaxm ii popmMmyBaHHS.

dopmyntoBaHHA Uinei crtatri. Mema cmammi nonarae B 06rPYHTYBaHHI UnbpoBOi
MODBiNbHOCTI AK pecypcy npodeciiHOro craHOBNAEHHSs MalbyTHiIX ¢axiBLiB npaBoBoi Ta
€KOHOMIYHOT cdepu Ta BM3HAYEHHI Hanpamis ii popMyBaHHA y PpaxoBil NiaroTosLi 3acobamu
uMPppPOBUX TEXHOSOTIN.
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MeTtoam pocniaeHHaA: aHani3 HayKoOBUX AXKepen i HOpMaTUBHO-iIHPOpPMaLLIMHMX MaTepianis
ONR YTOYHEHHA CyTHOCTI uMdpoBoi MobinbHOCTI Ta ii 3Ha4YeHHA y npodeciiHOMy CTaHOB/IEHHI
ManbyTHIX ¢daxiBLiB; y3araAbHEHHA M CUCTEMATM3aLIA HAyKOBUX NiAXOAiB A0 BMKOPUCTAHHSA
uMbpoBUX TEXHONOTIM Y daxoBin MiaroTosLi 3400yBayiB BULLOI OCBITU; CTPYKTYPHO-NOTYHUN
aHani3 AnAa BUOKPeMeHHs iHPOpPMALiMHO-NOWYKOBOro, aHaNiTUKO-TEPMIHONOFYHOrO Ta
NPOAYKTUBHO-CAMOOCBITHbOIrO HanpsamiB ¢opmMyBaHHSA LMPOBOI MOBINBHOCTI; MOAEeNtOBaHHSA
4NA 06rPYHTYBaHHA PeCypPCHUX MOXINBOCTEN LUMPPOBOro OCBITHLO-NPOECIMHOro cepeAoBMLLA
y NigroToBLi ManbyTHiX ¢paxiBLLiB NPaBOBOi Ta EKOHOMIYHOT chepu.

Buknag OCHOBHOro matepiany pocnigKeHHa. HuHI undposisauia BM3HAYae OAMH
i3 npoBigHMX Hanpamis ¢axoBoi NiAroToBKM 3400yBayiB BMLWOI OCBITWU, fAKi, 3aNeXKHO BiA
ocobnumBocTen ranysi ta cneundikn mabyTHboi NpodeciiHOi AiANbHOCTI, MaloTb AEMOHCTPYBATU
uMbpPOBY rPamoTHICTb, QYHKLiOHaNbHY 006i3HaHICTb Y POOOTI 3 UMPPOBUMM IHCTPYMEHTaMU 1
TEXHONOTIAMM, @ TAKOXK YMITN 3aCTOCOBYBATM iX BiANOBIAHO 4,0 NPOTOKO/Y, YCTAaN€HOTO a/ITOPUTMY,
npodecinHoi Hopmu. 3 ogHoro 60Ky, Ue nepenbayvyae TOYHICTb i KOPEKTHICTb BUKOHAHHA AiN Y
unMdpoBOMY CepesoBMLLi; 3 iHLWOrFO, 34aTHICTb BUABAATM TBOPYMIA MiaXid AO BUKOPUCTAHHA
uMdpoBUX pecypcis, LLO A03BOSAE TOBOPUTM NPO iHHOBALiMHY NpodeciinHy AisnbHICTb B yMOBaXx
umdposizayii. IHHoBauiMHa NpodecinHa AiANbHICTL I'PYHTYETbCA HA OCMMUCAEHHI NPaKTUYHOro
00CBigy M OpieHTOBaHa Ha 3MiHY npouecy 3a4na O0CATHEeHHA Oifbll BMCOKUX Pe3ynbTarTis,
NnpoBaaKeHHN AKICHO iHWOI NpaKTuKK [MacKa, 2025].

Y UubOMy KOHTEKCTi undpoBy MODLINbHICTL AOUINBHO PO3riaaaTh AK pecypc npodeciitHoro
CTAHOBNEHHS MalbyTHiIX ¢axiBuiB, OCKiNbKM BOHA 3abe3nevyye 34aTHICTb 3400yBaya He nuwe
KOpUCTyBaTUCA LUUMDPOBUMM iIHCTPYMEHTAMM, @ M THYYKO MepeHOCUTM HabyTi cnocobu Aii B HOBI
HaBYa/IbHi Ta nNpodecinHo opieHToBaHi cuTyauii [Paminapcbka, 2025]. Ona malibyTHix daxiBuiB
NpaBoOBOi Ta EKOHOMIYHOI chepu TaKMn pecypc BUABAAETLCA Y BMiHHI NpaLtoBaTM 3 PisHUMM
Oyepenamu ranysesoi iHdopmalii, onepaTMBHO OHOBOBATU 3HAHHA, A06MPaTU UMPPOBI 3acobM
Bi4NOBIAHO 40 3MiCTYy 3aBAaHHS, 34iMCHIOBATU iIHPOPMaLLIMHO-aHaNITUYHE ONpaLLtoBaHHA MaTepiany
Ta BUKOPUCTOBYBATU MOro Ans po3s’a3aHHA dpaxosux npobaem [HnKoH, 2025; IBaHMLbKa, 2025].

BianosigHo, 3aa1a popmyBaHHA UMOPOBUX YMiHb 3400yBayiB BULWOT OCBITU HEOOXiAHUM
€ MPOEKTYBaHHA MalbyTHbOI $HaxoBOi AiANbHOCTI Yepe3 moAenb A0CBiAy, Yy AKiM UMPPOBI
iHCTPYMEHTM PO3rNAAatoTbCA He INLLE AK 3acib opraHisaLii HaBYaHHS, a 11 K pecypc onaHyBaHHA
cnocobis npodeciiHoi aii [FaBpinoBa & TononbHuk, 2017]. Y uUbOMYy KOHTEKCTi uudposa
MObiNbHICTE MabyTHiX ¢daxiBLiB NPaBOBOi Ta €KOHOMIYHOI chepn BUABAAETLCA Y 34aTHOCTI
afanTyBaTvca A0 LMbpoBOro cepenosula, AobMpaTM AOUINbHI IHCTPYMEHTU BignosigHO A0
3MiCTy 3aBAaHHS, ONpaLboBYBaTH ranysey iHGOPMaLLito Ta BUKOPUCTOBYBATMH ii AN PO3B’A3aHHSA
baxoBo opieHTOBaHMX Npobrem.

Lani po3KPMEMO MOMKAMBOCTI OpraHisauii OCBITHbOr0O OHNAMHOBOrO cepenoBULLA
y ¢axoBi nigrotosui 3400yBayviB BMLLOI OCBITM MNPaBOBOi, EKOHOMIYHOI Ta rymaHiTapHOI
chep, a TAaKOXK NPOaHaNI3yEMO BUKOPUCTAHHA LUUDPOBUX TEXHOONIN 3 Oriagy Ha iX pecypcHi
MOXNMBOCTI ANA NPOEKTYBAHHA ManbyTHbOI NnpodeciliHoi AianbHOCTI. 3 ornsay Ha ue pecypcHi
MOK/IMBOCTI LMPPOBUX TEXHONOTIN Y paxoBin NigroTosLi 3400yBayiB BULLOT OCBITU MOXKYTb BYTH
KOHKpPEeTM30BaHi Yepes Taki HanpAMK opraHisauii HaB4anbHO-NpodecitHOI AiANbHOCTI.

1. IHpopmauiliHo-nowyKkosuli Hanpam, WO nepeabdbayae p[oCTyn [0 ranysesoi W
avcumnniHapHoi iHpopMmalii, il 4ob6ip, NnepBMHHE OnpaLtoBaHHA Ta BUKOPUCTAHHA BiAnoBigHO
00 3MicTy ¢daxoBoro 3aBaaHHA. Y nigrotosLi manbyTHix daxisLiB npaBoBoi chepu Leit Hanpam
oXontoe poboTy 3 HOPMATUBHO-MPABOBUMMU aKTaMW, CYZOBOK MPAKTUKOM, €1eKTPOHHUMMU
peecTpamu, npaBoBMMKM 6asamu [AaHUX, NPOLECcYyaslbHUMU [OKYMEHTaMK, [OrOBOpPaMMU,
aHaNITUYHMMM MaTepialamMuM NPaABOBOro XxapaKTepy. [A1a MmanbyTHix dpaxiBLiB eKOHOMIYHOI cdhepun
BiH MOB’A3aHMI 3 OMNpPaALIOBAHHAM CTAaTUCTUYHMX AaHMX, GiHAHCOBOT 3BITHOCTI, EKOHOMIYHUX
OornAAiB, aHaNITUYHUX 3BITiB, BIAKPUTUX PEECTPIB, €IEKTPOHHUX TabauLUb, UMPPOBUX NAATHOPM i
OOBIAKOBMX pecypciB. Y mexax Lboro Hanpamy undpoBa MobifibHICTb BUABAAETLCA Y 34aTHOCTI
WBWAKO OPIEHTYBATMCA B iHPOPMaLiMHOMY cepefoBULLI, BU3HAYATU PENEBAHTHICTb AXKepen,
0061paTK NoTPibHI maTepiann 1 cniBBiAHOCUTH X i3 KOHKPETHOI HaBYa/IbHO YK NpodeciiHo
3MO/,e/1b0BaHOI0 CUTYaLLiElO.

2. AHanimuko-mepmiHosao2iyHUll Hanpam, WO OXOMAE CMUCNOBE, NpobaemHe M
TepMiHONOriYHe onpautoBaHHA GaxoBUX TEKCTiB, PoBOTY 3 K/AOYOBUMM CAOBaMU-TEPMIHAMM,
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Te3aypycom ranysi Ta CyMixKHUX ranysen, 3ictaBneHHa gediHiyin, TepmiHonoriyHy Bepudikauito,
YTOYHEHHSA 3MICTY NOHATb | OPMYBaHHA Ky/IbTYypu GpaxoBoro npoymTaHHa Lmdposoro pecypcy. Y
npaBoBii coepiue nepenbavyae KOPeKTHE TAYMaUYeHHA OPUANYHUX TEPMIHIB, MPAaBOBUX KaTeropin,
HOPM, MOHATb, YMBAHWUX Yy 3aKOHOAABCTBI, CYyAOBWUX PILUEHHAX, AOrOBOpaX, NpPOLLEeCyasbHUX
i OOBIAKOBMX AOKYMeHTax. B eKoHOMIYHIn cdepi ueit HanpaAM NoB’A3aHUI i3 PO3YMIHHAM
€KOHOMIYHUMX KaTeropi, ¢iHAaHCOBMX MOKA3HUKIB, CTAaTUCTUYHUX MOHATb, YMNPaABAIHCbKUX
TepMiHiB, Knacudikalii, ogMHULb BUMIpIOBAHHA, cnocobiB nogaHHA 1 iHTepnpeTauii AaHUX.
Came B LbOMY Hanpsmi LMdpposBa MOBINbHICTb PO3KPUBAETLCA AK 34aTHICTb HE /NLe 3HAaX04UTH
iHpopmau,ito, a M KPUTUYHO Ti OCMUCNIOBATU, BCTAHOBOBATU 3B’A3KM MiXK NOHATTAMU, BUABAATU
CynepeyHoCTi B T/IyMayeHHi, KOPEKTHO BUKOPMUCTOBYBATU TEPMIHOIOrIO Ta 34iMCHIOBATU PpaxoBo
06I'pyHTOBaAHY iHTEpNpeTaLito UMGPOBOro KOHTEHTY.

3./1podyKmMuBHO-camMooC8imHili HanpAm, o NoB’A3aHUI i3 NepexoL0oMm Bif NOLYKY MaHanisy
umdpoBsoi iHpopmaLii 40 Ti camMOCTIMHOrO BUKOPUCTAHHSA Y CTBOPEHHI aBTOPCbKOrO akageMiyHoro
abo paxoBO OpPiEHTOBAHOIO TEKCTY, MiArOTOBL aHANITUYHUX BUCHOBKIB, KOMEHTapiB, A0BIAOK,
NPOEKTIB pilleHb, BNacHOro 6a4eHHsA npobaemu. Y niaroTosLi MaiibyTHIX NpaBO3HABLLIB LLe MOXKe
peanisoByBaTMCA Yepes CKNafaHHA NPAaBOBOro BUCHOBKY, aHai3 NPaBOBOi CUTYaLLil, NiAroTOBKY
KOMEHTApA [0 HOPMATUBHOIO MOJIOMKEHHA, 3iCTaB/NIEHHA NPABOBMX MO3WLiN, OOFPYHTYBaHHA
BapiaHTIB pO3B’A3aHHA OPUANYHOI Npobaemun. Y MiaroToBLi ManbyTHiX daxiBLiB eKOHOMIYHOT
cbepu uel Hanpam MmoxKe nepeabayatTvM NiAroToBKY aHaNITUYHOI 3aMWCKKM, iHTepnpeTaLito
CTAaTUCTUYHUX AAHUX, OOrPYHTYBAHHA €KOHOMIYHOIO pilleHHs, aHai3 ¢iHaHCOBOro AOKYMEHTa,
BUABNEHHA TEeHAEHLil Ha OcHoBi UMdPOBUX AaHWMX. BoaHoYac MNpPOAYKTUBHO-CAMOOCBITHIM
HaMpPAM OXOMJIIOE BMKOHAHHA iHAMBIAYaNnbHUX i TPynoBMX 3aBAAHb HA OHJIANH-nAaTdOPMI,
CaMOCTiliHe OnpaLoBAHHA KOHTEHTY 3 YypaxyBaHHAM iHAMBIAYa/IbHOTO TeMMy HaBYaHHA,
aKTyanisauito ranyseBux i MirKrasayseBux 3HaHb, Noganble npodeciiHe CamoBAOCKOHANEHHA. Y
LbOoMY BMMIipi unMdpoBa MOBINbHICTb NOCTAE AK Pecypc iHiLiaTUBHOCTI, CAMOCTIAHOCTI, KPUTUYHO-
KOHCTPYKTUBHOIO MUC/IEHHSA 1 TOTOBHOCTI A0 iIHHOBALiMHOT $axoBOi A4iaNbHOCTI.

KoHepeTusyemo 3a3HayeHi Hanpamu (puc. 1) i3 ornagy Ha ocobnusocTi npodeciiHol
niaroToBKM paxisLiB EKOHOMIYHOT Ta NPaBoOBOI chepu.

LLUOPOBA MOBI/ILHICTb AK PECYPC NMPO®ECIAHOIO CTAHOBJ/IEHHA

IndopmauniitHo-
NOLWYKOBHIA HAaNpAM

= AocTyn Ao ranysesoi inGopmali;
Ao6ip uudpoewx pecypcie; poborta
3 PaBOBMMM 1 EKOHOMIUHVMM
6asamu gaHux.

AHaniTmro-
NMpogyKTUBHO- : : -
s TepmiHOAOTIYHWA
camoocBiTHIl Hanpam
Hanpam

* CTBOPEHHA aBTOPCLKOr
TEKCTY; aHaniTM4Hi
BWCHOBKM; MPOEKTH PillieHb;
CaMocTiiHe OHOBAGHHA
3HaHb.

* aHaNi3 GaxoBMX TEKCTIB;
pobora 3 Tesaypycom;
TepmiHonoriyHa
sepudikauia; paxose
TNYMa4eHHA MOHATE.

FOTOBHICTb A0 IHHOBALIIAHOI ®AXOBOI AIA/IbHOCTI B LIUGPOBOMY
CEPE[IOBMLLYI

Puc. 1. Hanpamu ¢popmyeaHHa yugposoi mobinbHocmi malibymHix ¢haxieyie npasosoi ma eKoHOMIYHOI cghepu
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Buxoammo 3 TOro, WO B yMOBax 3MillAaHOro HaBYaHHA ManbyTHi daxiBLi matoTb 3mory
03HAMOM/IIOBATUCA 3 KOHTEHTOM, OMPUABJEHWM BMKAAZa4yeM Ha HaBYaAbHIM naathopmi.
MigkpecnMmo, WO HagaHWM ANA ONpPaUOBAaHHA MmaTepian Mae BiANOBIAATU KpuUTepiafbHUM
BMMOram [0 HaBYa/bHOrO MaTepiany, AK-OT: aKTyasibHiCTb, 3MICTOBHiCTb, iHpOpPMaTMBHA
HacUYeHiCTb, NPO6NEMHICTb, MOCAIA0BHICTb Y BUKAAZAI HAaBYa/IbHOrO MaTepiany, Wo AOCATaeTbCA
yepes opraHiuyHM 3B’A30K CKNAAHUKIB, NOCNIAOBHE TAYMAYeHHA, A0BEAEHHA, MOTOYHEHHA TOro
YK TOro TBEPAXKEHHS, NOHATTA TOWO, BiANOBIAHICTL pobouiit nporpami [[ypesuny, Ta iH., 2022].
AKTya/IbHICTb BU3HAYAETbCS CYNEepPeyHOCTAMM, LLO BMHMKAIOTb Y NpobneMHoMy noni ranysi, a
TAKOX BUKAA0M Cy4aCHUX HAaNpPAMIB NOLYKIB Yy BigHaMAEHHI pilueHb BUy4yBaHOI NpobiemaTmKu.

BianosigHo 40 HOBITHIX AOCATHEHb TEXHIYHO MOKIMBE OMNepaTUBHE OHOBEHHS iIHOopMaLLil
Ha undpoBux naatpopmax, Lo cnpaMoBye MalibyTHiIX ¢haxiBLiB NpaBoBOi Ta EKOHOMIYHOI cdhepu
Ha noja/siblle CaMoCTilHe AOCNiAKEHHS 33 BU3HAYEHMMM BUKIAZayemM Hanpsmamu, a Takox
CMOHYKaE A0 iHPOpMAL,iMHO-aHANITUYHOIO ONpaLoBaHHA aKTyanbHOi ¢axoBoi iHbopmaLii:
HOPMaTMBHO-MPABOBMX aKTiB, MaTepianiB cya0BOI NPAKTUKM, CTAaTUCTUYHUMX AaHUX, GiHAHCOBO-
EKOHOMIYHUX OrNAAiB, aHANITUYHUX 3BITIB, AOBIAKOBUX i TEPMIHONOTIYHMX pecypciB. MNUTaHHA,
BMHECEHI Ha OBroBOPEHHA, OPIEHTYIOTb Ha PO3MiIPKOBYBAHHSA, CMOHYKAlOYM [0 aKTUBHOrO
camocTiliHoro nolwyky [NasauwmnHeub, MeTpuwak, & boiuyk, 2024].

MeToAMYHO AOLINbHMM  YBaXKAaEMO HafaHHS o060B’A3KOBOro KOMEHTaps CTOCOBHO
pPeKoMeH0BaHOI /liTepaTypu, WO CNPUAE YCBIAOMNEHHIO ManbyTHIMK daxiBUAMM 3MICTOBOro
HAMOBHEHHS aKTya/IbHOCTi OMpaLbOBYBAHOTO pPecypcy, OMPUAB/OE Cy4YaCHUM MNpPaBOBUN,
€KOHOMIYHUI | T'yMaHiTapHUI AUCKYPC, NPOBAEMHUIA PO3rAAL NUTAHHA AK YMOBM NOAA/bLIONO
PO3BUTKY rasnysi, OCArHEHHS NePCNeKTUB B ONPALLIOBAHHI TUX YM TUX NUTaHb [KyHby, Ta iH., 2018].

CamocTiliHe onpautoBaHHs rany3eBoi iHPopmaLii, 30Kpema BWKOHAHHS CaMOCTIHOI
pob60oTK, poboTa Hazd BAaCHUM abo rpynoBUM NPOEKTOM, Nepeabdadae 0bpobaeHHs iHdopmauii 3
pPeKOMEHA0BAaHUX BUKNAAAYeM PecypciB, CAMOCTIMHWUI MNOLYK LWASXOM ONpaLoBaHHA HAayKOBOI,
[O0BiAAKOBOT, HOPMATMBHOI, aHANITUYHOI Ta CTaTUCTUYHOI NiTepaTypu BiANOBIAHO A0 cneundiku
ManbyTHbOI NpodeciliHoi AianbHOCTI.

Y KOHTEKCTi 3MilLaHOro HaBYaHHSA Taka poboTa MorKe nepenbdayaT NiAroTOBKY aHANITUYHOT
OOBIAKM 32 MaTepianamu  BigKpPUTUX UMPPOBUX pecypciB, 3iCTaBNEHHA Pi3HUX ArKepen
¢daxosoi iHbopmaUii, yKnaaaHHA TEPMIHOMOMYHOro riocapito, aHanis npodeciiHoi cutyau,ii 3
BMKOPUCTAHHAM e1eKTPOHHMX 6a3 AaHuX, NiArOTOBKY KOPOTKOrO BUCHOBKY ab0 NMPOEKTY PilLieHHS
Ha OCHOBI OnpaLuboBaHMX MaTepianis. [na 3406yBayiB NpaBoBoi chepn Le moxe ByTM aHanis
HOPMATMBHO-NMPABOBOrO aKTa, CyA0BOro pilleHHA, NPaBoBOi No3uuii UM dparmeHTa 4OroBopy;
Ans 3406yBayviB eKOHOMIYHOI cdepu, onpaLoBaHHA CTAaTUCTUYHUX AaHUX, GiHAHCOBOro 3BITY,
€KOHOMIiYHOoro ornaay, iHpopmau,ii 3 BiAKPUTUX peecTpiB abo unMdpoBMX aHaNITUYHUX NaaTHopPM.
Came TaKa AifNbHICTb cnpusae GopMyBaHHIO LMPPOBOI MODINBHOCTI, OCKiNbKM 3406yBavi
HaBYalOTbCA MepexoauTn Bif POb6OTU 3 FOTOBMM HABYA/SIbHUM KOHTEHTOM A0 CAaMOCTIAHOrO
noLuyKy, Aobopy, nepesipKK, iHTeprnpeTaL,ii Ta paxoBoro BUKOpPMUCTaHHA iHGopmaLii B uudposomy
cepenosuLi [KopHAT, PomaHuwwmnH, & Fonapauk, 2022].

OnpaLtoBaHHA eNeKTPOHHOro pecypcy B MiAroToBLi ManbyTHIX ¢axiBLiB nepenbayae
OEMOHCTPALL0 Ha/NeXKHOro PiBHA Ky/AbTypu MOro ¢$axoBOro NMPOYMTAHHA, LLO BUABNAETLCA B
YMiHHi 3acTOCOBYBaTU METOAM W iHCTPYMEHTM nobyaoBu $paxoBOro TEKCTY, AEMOHCTPYBaATU
KY/IbTYPY KPUTUYHOFO OCMUC/AEHHSA, aHanNi3y M iHTepnpeTaLiil y BiATBOpeHHi ¢axoBOro AMCKypcy.
[ns manbyTHIX daxiBLiB NpaBOBOi Ta EKOHOMIYHOT chepu Le NOB’A3aHO 3 YMIHHAM NpaLuoBaTH 3
HOPMaTUBHUMMU, AHANITUMHUMM, CTATUCTUYHUMM, GiIHAHCOBUMM, YNPaABAIHCbKMMM, A,OBIAKOBUMM
TEKCTaMM, KOPEKTHO BM3HAyaTW iX 3MIiCTOBE MNPU3HAYEHHA, BUMOKPEeMAoBaTM (GaKTONOrIYHY
OCHOBY, TEPMIHOJIOMYHI OAMHWULI, APryMEHTAaLLito, MO3MLiI0 aBTOpPA YW IHCTUTYLIl, a TaKoX
cniBBiAHOCUTM NogaHy iHGOPMaLLito 3 KOHKPETHUM GaXxOBMM 3aBAAHHAM.

Peanisauisa iHpopmMaLiiHO-aHaNiTUYHOT GYHKLT LMdpPOBOI MOBINbHOCTI MalbyTHIX paxiBLiB
CNpUAE BMKOPWUCTAHHIO B MOAanblil AianbHOCTI ranysesoi iHpopmauii, onpauboBaHOi 3a
OONOMOro LUMPPOBUX TEXHONOTIN, Y pO3B’A3aHHI NpodeciliHMX 3aBaaHb i cUTyauiit. 3 ogHoro
60Ky, Le 3abe3neyye 34aTHICTb NPaLLIOBATK 3 LMDPOBUMU AXKepenammn, eNeKTPoOHHUMK Bazamu,
BIOKPUTMMM PEECTPAMM, aHANITUYHUMM NAATGOpMamK, cneLiaibHUMKU KOPNycamu TEKCTIB; 3
iHWIOrO, CNPUAE PO3BUTKY KPUTUYHOFO MUCIEHHA, WO BUABNAETbCA B PO3MIPKOBYBAHHI Yepes
penpeseHTauilo M nodanblue 3iCTaBNEHHA HU3KM MO3ULIA 3341 OTPUMAHHA y3arajbHeHHA,

97



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

BUPOOGNEHHA BAAacHOi MoAanbHOI  MO3WULIT; aprymeHTauil, WO A0BOAUTb  CAYLIHICTb,
NepeKoHINBICTb, iICTUHHICTb NO3KMLT; A0Ka3i, peanisoBaHOMY Yepes 0bIpyHTYBaHHA BiANOBIgHMX
$aKTiB, onmc cMTyauii, BCTaHOBIEHHA HAaABHOCTI $aKTiB i iX B3aEM0O3B’A3KY. CaMe LLe YMOMKANBIIIOE
BMOIp aNbTepPHATUBHMUX pilleHb, HECTAaHAAPTHUIN NOrNagL, NPOBaAKeHHs iHHOBaLiMHOT dpaxoBoi
AiANbHOCTI.

Y ¢opmynioBaHHi $axoBO OPIEHTOBAHMX 3aBAaHb BWMKNAAa4y, aKUEHTYHUM yBary Ha
npobaemHOMY pPO3raAgi NUTAHHA, aKTyallbHOMY AWMCKYPCi TOFO YM TOTrO Hanpamy PO3BUTKY
ranysi, He nvwe moaentoe noganbwmnini GopmaT $axoBoi AiANbHOCTI Yepes aKTUBHY KPUTUYHY
Nno3uu,ito y po3B’a3aHHi NpodeciiHUX cUTyaLiin, ane i MOTMBYE A0 NPOBaAMKEHHA iHHOBALLiMHOT
npodeciHoi gianbHocTi. TakMi Niaxif MoXKe peasnisoByBaTUCA 4Yepes aHanis undpoBoro
OOKYMEHTa, MOPIBHAHHA KiNbKOX AKepen rany3eBoi iHGopmalii, MNiAroToBKY aHaniTMYHOro
BMCHOBKY, OOrPYyHTYBaHHS NpPaBOBOI 4YM EKOHOMIYHOI MNO3WLii, PO3B’S3aHHA CUTyaLiMHOrO
3aBaHHA 3 ONOPOIO Ha UNPPOBI pecypcu.

B acnekTi po3rnaayBaHOro nNWTaHHA CAi4 NigKpecanuTn Bary BUPOBAEHHA Ky/abTypwu
[06poYecHOro noJaHHA akagemivyHoro 1 GpaxoBOro rasy3eBoro TEKCTY: YHEMOMKIUBIEHHA
BMragyBaHHA [aHMX UM aKTiB, BMKOPWUCTOBYBAHWX Y pPO3BiAKax IiHWWX aBToOpiB, TOOTO
dabpuKauii; mogndiKaLii cTaTUCTUYHUX AaHKX, TOBTO panbecudiKauii; Komninauii 6e3 uUTyBaHHSA
abo MOK/MKAHHA Ha TEeKCTW iHWWX aBTOpiB. Y NpaBoOBili Ta €KOHOMIYHIN NpaKTULi poboTta 3
OOKYMEHTaMM, AaHWMM, [O0Ka3amMu, BUCHOBKaMM, aHaNiTUYHUMKM MaTepianamu notpebye
0C06MBOI TOYHOCTI, BiZANOBIAANbHOCTI M KOPEKTHOCTI, OCKiNIbKM HegobpoyecHe 3aMno3MyYeHHs,
BUKPUBNEHHA iHPpopMaLii abo NoMUAKOBa iHTepnpeTaLia MOXYTb 3yMOBUTU XMBHI npodeciiHi
piweHHa [IBaHULbKa, 2025]. BupobneHHsa B npodecinHiin nigrotosui Ky/abTypu akagemiyHol
[,06poYeCcHOCTI CNpUATUME NOAA/bLLIN CAMOCTIMHIA OCBITHbO-NPOdECIMHIN AiANbHOCTI MaltbyTHIX
daxisuiB, a TaKoX NocuaoBaTMMe iXHIO LMdPOoBY MOBINbHICTL AK 34aTHICTb BigNOBiAaNbHO,
KPUTUYHO 1 KOPEKTHO NpaLtoBaTh 3 iHbopmaLieto B LMPPOBOMY CepesOBULL.

YcTaHOB/NEHHA aKTyanbHOI iHGopmauii 33 KAYOBMMU TEepMIiHAMMU  YMOXKIUBIIOE
KOHCTPYKTMBHUI po3rasag, $axoBoro NUTaHHA, YTOYHEHHA 1Oro npobaemHoro noss Ta aobip
penieBaHTHUX eIeKTPOHHUX pecypciB. MPUKMETHOO € TAMICTb Y BUPOHBAEHHI BMIHHA MalbyTHiX
daxisuiB 34jilicHIOBaTM MOWYK HeobxigHOI iHpopMaLii 3 BMKOPUCTAHHAM Te3aypycy ranysi,
3 04HOro OOKY, i Tesaypycy CYMiXKHWUX ranysein, 3 iHWOro, Wo A03BO/AE 3abe3neyntu 6inbLu
rNMBOKMIA aHaNi3 po3riaAyBaHOrO NUTAHHA.

3 ornaay Ha Te, Wo uMdpPOoBUIM TEMATUYHUIM KOHTEHT 33 MOLUYKOBMM 3aNUTOM PenpeseHTye
3HaYHY KiNbKicTb iHGOpPMaLLi, BOHA He 3aB)AW CTAHOBUTb Came TOM pecypc, AKMA HeobxiaHo
onpautoBaTM BigNOBIAHO [0 MNOCTAaB/NEHOTO 3aBAAHHA. TaKMM KOHTEHT MOXKe MICTUTU SK
aKTyasibHy, Baromy, $axoBo 3HauyLly iHGopMaLiito, TaK | BTOPUHHI, A,04ATKOBI abo HEA0CTAaTHLO
BepudiKoBaHi MaTepianu, WO He AatoTb NiACTaB ANA AOCTOBIPHUX BUCHOBKIB YM y3arajibHeEHb.
Tomy B pobOTi 3 UMPPOBMMU TEXHOMOFIAMWN BaKAMBUM € BUPOBAEHHA BMiHHA MpaLtoBaTh 3
Tesaypycom ranyseBoi iHbopmauii, Wwo nepeabdbayae yceBigoMaeHHA po3rasayBaHoi npobaemu
yepes ii TepmiHonoriYHe popmMyntoBaHHA.

Y ubOMY acnekTi MAEeTbCcs NPO TepPMIHOMOrYHY O6i3HaHICTb MalbyTHIX axiBLiB, YMiIHHSA
KnacudikyBaTM TEpPMiHM, MNOCAYrOBYBAaTMCA HMMW B HaBYas/lbHIlM, HayKoBiM i ¢axoBid AMUCKYCIi,
BCTAHOB/IOBATK iX 3B'A30K i3 KOHKPETHOK npodeciiHo cuTyauieto. o OKpecneHoro BMiHHSA
pPObOTU 3 €/1EKTPOHHUM KOHTEHTOM BIZAHOCMMO TAKOM 34aTHICTb BUOKPEMJIOBATU B TEKCTi TEKCTU-
BM3HAYEHHS, WO A€ 3MOry Hagani CniBBiAHOCUTK X i3 TUM UM TUM TEPMIHOM, 3icTaBaATM AediHiuil,
YTOYHIOBATU CMMUCIOBI MEXKI NOHATTA. Y NPaBOBii chepi Lie MOoXKe CTOCYBATUCA aHali3y HOPMATUBHMX
MOHATb, NPABOBMX KaTeropii, TEPMIHIB, YKMBAHWUX Y 3aKOHOAABCTBI, CyA0Bil NPaKTWLL, A0roBopax,
NpoLLecyaNbHMX AOKYMEHTaX; B EKOHOMIYHI cdepi, TOHATb, MOB’SA3aHMX i3 GiIHAHCOBOLO, CTaTUCTUYHOLO,
yNpaBiHCbKOO, PUHKOBOO Ta aHaNITUYHOLO iHpopmaLieto [Binnin & MapadoHosa, 2025].

YMiHHA 34iicHIoBaTM diniauito 1 cemaHTU3aLilo aHaNi30BaHOIO €/IeKTPOHHOIO KOHTEHTY
CNPUSE BUPOBNEHHIO TaKOTO CKAaAHUKA UndPoBOi MObINbHOCTI ManbyTHIX daxiBLiB, AK 34aTHICTb
NPOoAyKyBaTW BNACHi akaAeMiyHi Ta $paxoBO OPIEHTOBAHI TEKCTM HA OCHOBI CAMOCTIMHOIO MOLLYKY
TeMaTuyHoi iHbopMmaLii, Ti KPUTUYHOrO aHanisy, 3icTaBNeHHA Pi3HMX MNiAXO0AiB, BUABAEHHS
CynepeyHocTel y TAYMAyYeHHi TOro YM TOro MOHATTA, Komnpecii maTtepiany I nNiaroToBKu
TepmiHonoriyHoro KomeHTapsa. Came Taka poboTa 3abesneuyye nepexig Big mexaHiyHoro
BMKOPUCTAHHA LMPOBOro pecypcy A0 MOro 0CMUCAEHOrO $axoBOro onpaLoBaHHA.
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Y po6OTi 3 KNHOYOBMMU C/IOBAMU-TEPMIHAMM, AKI BU3HAYaOTb NPobAEMaTUKY HaBYaNbHOT
abo HaAyKoBOi AMCKYCil, Ba)K/IMBUM € BMIHHA 3ZiCHIOBATU 3MICTOBMIM aHaNi3 TepMmiHiB,
NpeAacTaBleHUX B €NeKTPOHHOMY AMCKYpPCi. laeTbcs Hacamnepes, Npo Te, WO ManbyTHIl
daxiselb 32 4ONOMOroto LMPPOBUX TEXHOOTI Ma€e 3MOTY OMNpaLboBYBaTU 3HAYHMI 33 06CATOM
TEMATUYHUI KOHTEHT, LLO A0/1aE CYyNepPeyHicTb, MOB’A3aHy 3 0OMeXKeHUM A0oCTynom Ao $axoso
opieHToBaHOI iHGOpMaLLi B yMOBaxX ANCTAHLiIMHOIo AOCTyny A0 OCBITHIX i npodeciiHmx pecypcis.
BoaHOYaC eNleKTPOHHI TEKCTU MOXKYTb MICTUTK AediHilii, BUKOpUCTOBYBaHi B NpobaeMHOMY Noi
po3rnagy, aKi € CMHOHIMIYHMMKM abo cniBBiAHOCHMMM 3a CBOIM AediHiLiiHUM OKpecNeHHAM, a
TAKOXX MAaTU aNibTEPHATUBHUIA TEKCTOBUIA KOMEHTAP.

MaibyTHI ¢axiBLji TaKoXK BCTAHOB/IOKTb TEeMATUYHY BiAHECEHICTb TepPMiHiB, yBeAeHUX
00 HayKoBoro 4m npodecinHoro obiry AK iHHOBaUjMHI. BignosigHo, aHaniTM4Ha poboTa
3 TEePMIHONOrYHMM PECYpPCOM T[ajly3eBOro YHaneKeHHA nepenbayae 3MiCTOBMIM aHanis,
3icTaB/NIeHHs TEKCTOBUX dopmyntoBaHb AediHiuil, BiAHECEHHS iIHHOBALMHOrO TepMiHa A0 TOrO
UM TOro CTPYKTYPHOro fApa CUCTEMHMX 3B’A3KiB ranysesoi cybmoBu. BcTaHoBneHHs poao-
BUA0BUX, CUHOHIMIYHWNX, QHTOHIMIYHMX, CAHTarMaTUYHMX | MAPaANUTMATUYHMX BigHOLWEHb CNPUAE
BMPODBIEHHIO TePMIHONOTYHOT rPaMOTHOCTI, FTHYYKOCTi, TOYHOCTI 1 NPaBUbHOCTI Y BUKOPUCTAHHI
rasy3eBMx TEPMIHIB, @ TaKOX YMOK/IMB/IOE OMPALLOBAHHA 3HaAyHOro obcAry ranysesoro
€/1eKTPOHHOr0 Pecypcy B acCMeKTi 1Oro TepMiHOMorivHOT BepudikalLLii.

[Oo npuknaay, y daxosiii nigrotosui MmaibyTHiX NpaBO3HaBLLiB BAroMMM 3311 MPOBaAMKEHHA
$axoBOI AiSNbHOCTI € rPAaMOTHE NPOYUTAHHA OPULAMYHUX LOKYMEHTIB, NOBYA0BaHUX Y MeXKax
topUANYHOT cybmoBu, GopmMyntoBaHHA CUTYaLLil, BiAHECEeHOT 10 NPaBOBOro Nos, Yepes ageKkBaTHe
fiTepmiHONOriYHE TAYMAYEeHHA BiANOBIAHO 4,0 3aKOHOAABCTBA YKPAiHM, HOPM NPAaB0O3aCTOCYBaHHA,
3MiCTYy HOPMATMBHO-NPABOBMX AKTIB, AOrOBOPIB, MpoLecyabHUX AOKYMEHTIB, CYyA0BUX PilLeHb.
Ona uboro AOUINbHUM € 3BEPHEHHA [0 eNIeKTPOHHUX NPABHUYUX PECYpCiB i TEPMIHONOTIYHUX
CNOBHWKIB, 30KpPeMa C/NI0BHUKA IOPUAMYHUX TePMiHIB Ha caiTi cyoBoi Bnagu YKpaiHu [CnoBHUK
IOPUANYHUX TePMiHiB, 6. 4.], TepmiHonoriyHoro cnosHmka LIGA360 [LIGA:ZAKON, 6. 4.], aHrno-
YKPaiHCbKUX CIOBHUKIB IOPUAMUYHUX TEPMIHIB [e2u.org.ua, 6. 4.], a TAKOXK eNeKTPOHHUX NPaBoBMX
6a3, LLLO Aat0Tb 3MOTY 3iCTaBNATU BXXMBAHHA TEPMiHA B Pi3HUX HOPMATUBHMX | GaXOBMX KOHTEKCTaX
[lWocTuin anensauiiHnin agmiHicTpaTuBHUIA cya, 2021].

Y ¢axoBiii niarotoBLi ManMbyTHiX ¢axiBLiB €KOHOMIYHOI cdepu He MeHW BaroMmm €
KOpPEKTHEe MNPOYMUTAHHA EKOHOMIYHMX, (IHAHCOBMX, CTATUCTUYHMX, 3BITHWUX, QAHANITUYHMUX i
YNPaBAiHCbKUX AOKYMEHTIB, LLLO NOTPebYye TOYHOro PO3yMiHHA TePMiHiB, MOKA3HWMKIB, KaTeropil,
Knacuodikauiii, ogMHULb BUMipIOBaHHS, cnocobiB nogaHHA 1 iHTepnpeTaL,ii AaHUX. 3aCTOCYBaHHSA
UMOPOBUX IHCTPYMEHTIB YMOXK/IMB/IHOE ONpPALLIOBAHHA €/1eKTPOHHOI 3BITHOCTI, CTaTUCTUYHUX Bas,
¢diHaHCcOBUX Tabaulb, aHaNITUYHUX OrNAAIB, BIAKPUTUX pPeecTpiB, iHborpadiyHnUx maTepianis.
Onsa TepmiHonoriyHoi BepudikaLii AOULINbHO BMKOPUCTOBYBAaTU EKOHOMIYHI I ¢iHaHCOBO-
E€KOHOMIYHi C/TIOBHUKU, E/IEKTPOHHI J,0BIAKOBI pecypcu, CIOBHUKM AiN0BOI TEPMIHOOTIi, 30Kpema
«EKOHOMIYHMIA CNOBHUK» WM. 3aBagcbKoro, «®PiHAHCOBO-eKOHOMIYHUI CNOBHUK-LOBIAHUKY,
€/IEKTPOHHI EKOHOMIYHi C/IOBHMKM Ta TEPMIHO/ONIYHI pecypcu, WO OXOMN/KTb MOHATTA
NpPaBOBMX Ta EKOHOMIYHUX CTOCYHKIB, piHaHCIB i noaaTKiB [3aBaacbkuii, OcoBcbKa, & HOWKeBMY,
2006; CnoBHMK eKoHOMICTa Ta nianpuemus, 2018].

BiaTak pobota 3 TepmiHO/IOMYHMM anapaTom Yy UMPPOBOMY CepenoBULLi MOXKe
nepeabayatM CTBOPEHHSA aBTOPCbKOIO TEPMIHOMIOMNYHOIO C/I0BHWMKA, 3aCTOCYBaHHA UUGPOBUX
iHCTPYMEHTIB, CNpAMOBaHKUX Ha A06ip, cMcTemaTM3au,ito, 3icTaBNeHHA M KOMEHTYBaHHA GpaxoBuX
NOHATb. JOLiIbHUM € NPaAKTUYHE ONpaLOBAaHHA C/IOBHMKOBOI CTATTi B MOHO-, 6i-, NOfiMOBHOMY
CNIOBHUWKAX, BUKOPUCTAHHA eNeKTPOHHOro BnAaaHHA «CnoBHUKM YKpaiHn» — 4.0, po3miweHoro
Ha YKpPaiHCbKOMY AiHIBICTUMHOMY MOPTaji, T/IYMAaYHUX CNOBHMUKIB YKPAiHCbKOi MOBW, aHrAo-
YKPAiHCbKUX C/NIOBHMUKIB HAyKOBOI, NPaBOBOi, EKOHOMIYHOI Ta AiN0BOI TepMiHOANOrII, Kopnycis
TeKcTiB, umMdpoBux 6a3 gaHux. Taka poboTa cnpusae TOYHOCTI GaXxOBOrO MOB/IEHHSA, KOPEKTHOCTI
Mi*KMOBHOI aKageMiuyHoi Ta npodeciiHOoi KOMyHiKaLii, a TaKOX NiAroToBL,i BAAaCHUX aKageMiYHUX
i daxoBO OpiEHTOBAHMX TEKCTIB.

AIK we oauH Hanpsam ¢dopmyBaHHA UMPPOBOI MOBINBbHOCTI AK pecypcy npodeciitHoro
CTAHOB/IEHHA MalbyTHiX ¢axiBLiB AOLINIBHO PO3rA84aTU CTBOPEHHSA aBTOPCbKOrO akageMmiuyHoro
TEKCTY, Y AKoMy 3400yBay WAAXOM aHaNiTUYHOrO OMpaLOBAaHHA 3HAYHOI Ki/IbKOCTi rasnysesoi
iHpopMmaLii popmye BNacHUN AUCKYPC PO3YMIHHSA TOTO YM TOrO NMUTaHHA MalibyTHbOI dhaxoBoi
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AisnbHOCTI. Taka poboTa cnpusae BUPOOAEHHIO iHILIaTUBHOCTI Y BNACHOMY NOLUYKY, 3iCTaBAEHHIO
aNbTEPHATUBHMX pilleHb, 3aNPONOHOBAHMX IHWMMM aBTOPaMM, @ TaKOX NPeACTaBAEHHI Ha
po3rnag, akagemMiyHoi Ym npodecinHoi cnifibHOTU BAAacHOro 6ayeHHs maTtepiany, NPono3uLin
LLOAO aCMeKTya/ibHOro MOro posrnagy, YTOYHEHHs npobnemHoro nonsd, ob6rpyHTyBaHHSA
MOXNMBUX LWIAAXIB PO3B’sI3aHHA PpaxoBoi cuTyaLlii.

3 ornagy Ha Te, Wwo uMdpoBa MOBINbHICTL MalbyTHIX ¢axiBLiB BMMArae aganTUMBHOCTI
[0 3acTOCOBYBaHWMX UMGPOBUX iHCTPYMEHTIB, iX NOCNIAOBHOrO BUMKOPWUCTAHHA B OCBITHbOMY
cepefoBMLi, a TAaKOXK Ha eTani npoBagXKeHHs GaxoBOi AifNIbHOCTI, Ba*K/IMBUM € aKTMBI3yBaTH
MOTMBaLil0 3400yBayviB BMWOI OCBITM A0 CAaMOCTIMHOrO OMpaLtoBaHHA KOHTeHTy. Lle
3ab6e3neyyeTbCa MOM/IMBICTIO BpaxyBaHHA iHAMBIAYa/IbHOTO TEMMY B ONpPaLLtOBaHHI HABYaIbHOIO
maTepianly, 3acTocyBaHHA UMOPOBUX IHCTPYMEHTIB B 06pobneHHi ranysesoi iHdopmauii,
BMKOHAHHA $axOBO OPIEHTOBAHMX 3aBAaHb Ha OHNAMH-NAATPOPMi Yepes aKTyanisauito HabyTmx
rany3eBux i MiXKranyseBux 3HaHb. 3 0o4HOro BOKY, TaKa AiANbHICTb MIATPUMYE CaMOCTIMHICTb,
BiZANOBIAANbHICTb i FHYYKICTb Y PO6OTI 3 UMDPOBUM KOHTEHTOM; 3 iHLLIOrO, OPIEHTYE MalBYTHIX
daxiBuiB Ha KPUTUYHO-KOHCTPYKTUBHUIM Ta iIHHOBALIMHWIA AUCKYPCUM MoAanbluoi npodecinHol
OiANbHOCTI SIK Pi3HOBMAY NPOAYKTUBHOI PaxoBoi NPaKTUKN.

Tox, y3araibHeMo ronoBHi Hanpamu ¢opmyBaHHA UMPPOBOI MOBINBHOCTI MalbyTHIX
daxisuis (Tabn. 1).

Tabauys 1
dopmyBaHHA LUdpPoBOT MO6iNbHOCTI MailbyTHIX daxiBLiB NPaBoOBOi Ta EKOHOMIYHOT chepu y npoueci
npodeciiiHOi NigroToBKMU

Hanpam 3MicT HaBYaNbHO-NpodeciMHOI AisnbHOCTI Ta KomnoHeHTn umndposoi
KOHKpeTM3aLis A4/1A NPaBOBOl i EKOHOMIYHOT MOBiNIbHOCTI, Lo popmyoTbCA
chepu
IHpopmauiiHo- JocTtyn oo ranyseBoi i aucumnaiHapHoi 34aTHICTb OpieHTYBaTUCA B
MOLUYKOBUM iHpopmaLii; TemaTUYHMI NowyK; £ob6ip unobposomy iHbopmaLiiHomy
LuMbpOoBUX pecypcis; NePBUHHE ONPALLIOBAHHA | CEPEeAOBMULLI, 3HAXOAUTU
€/IeKTPOHHOr0 KOHTEHTY; poboTa 3 peneBaHTHI gxxepena, sobupatu
€N1eKTPOHHUMM BibnioTeKaMu, BiAKPUTUMMU iHbpopMmaLito BigNoBIAHO A0 3MicTy
6asamu gaHux, umdposmumn nnatpopmamm, ¢$baxoBoro 3aBAaHHs, CriBBIAHOCUTH
L0BiAKOBMMU pecypcamm. il 3 HaBYa/IbHO YK NpodeciliHo
3MO/e/1b0OBaHOIO CUTYaL,iED
AHanituko- Cmucnose, NpobaemHe 11 TepMiHONOTIYHE 34aTHICTb KPUTUYHO OCMUC/IIOBATH
TEPMIHONOTYHMIA | onpaLtoBaHHA GpaxoBMX TeKCTiB; poboTa LUMOPOBUIN KOHTEHT, YyTOYHIOBATH
3 K/IKOHYOBUMM CNOBAMU-TEPMiIHAMU; 3MICT MOHATb, BCTAHOB/IIOBATH
BMKOPUWCTaHHA Te3aypycy raaysi Ta CyMidKHUX 3B’A3KM MiXK TEpMiHaMK, BUABNATU
ranysein; sictaBneHHa gediHiliii; TepMiHONOMYHa  CynepeyvyHOoCTi B TAYMAYeHHi,
BepudiKaLlifa; CTBOPEHHA aBTOPCLKOTO KOPEKTHO BUKOPUCTOBYBATH paxoBy
aKagemiyHoro abo $paxoBo OPiEHTOBAHOrO TepMiHOOrito Ta 34iMCHI0BATH
TEKCTY; NiAroTOBKa aHaNITUYHWUX BUCHOBKIB, 06rpyHTOBaHY iHTepnpeTaL,ito
KOMEHTapIB, 4OBIOK, NPOEKTIB PiLLEHb. iHbopMmauii
MpoayKTUBHO- BMKOHaHHA iIHAMBIAYANbHUX | TPYNOBUX 34aTHICTb BUKOPMCTOBYBATH
CaMOOCBITHil 3aBAaHb Ha OHNaMH-NaTGOPMI; camocTiiHe | undpoBi pecypcu ana
OnpaLoBaHHA UMPPOBOro KOHTEHTY 3 NpPoAyKyBaHHA BAacHOro ¢axosoro
YPaxyBaHHAM iHAMBIAYaNbHOIO Temny TEKCTY, apryMmeHTyBaHHA NO3uLLii,
HaBYaHHA; aKTyanisaLia ranysesux i po3B’s3aHHA npodeciliHo
MiXKrasy3eBux 3HaHb; CAMOCTiiHe OHOB/JIEHHA | OPIEHTOBAHWX 3aBAaHb,
iHpopmauii; BMbGip LMdPOBUX IHCTPYMEHTIB CaMOCTIMHOIO OHOB/IEHHSA
BiANOBIAHO A0 OCBITHLOI @60 NpodeciliHoi 3HaHb i NoganbLwoi npodecinHoi
notpebu. CaMOOCBITH

Y3aranbHeHi B Tabn. 1 HanpAMKU OEMOHCTPYHOTb, WO LMdpoBa MOBINbHICTL MalibyTHIX
daxiBLiB npaBoBoOi Ta eKoHOMIYHOI cdepu GOpMyETbCA uYepe3 NocnifoBHE 3anyyeHHA
3106yBaviB 40 NoOLWyKy, A060pYy, aHANITUYHOTO ONpaLLIlOBaHHSA, TEPMIHONOTYHOT BepudiKaLlii Ta
NPOAYKTUBHOIO BUKOPUCTAHHSA LndpoBoi iHpopmau,ii. Y Takomy po3ymiHHI LmdppoBa MoBiNbHICTb
NMoCcTae AK pecypc NpodeciiHOro CTaHOB/EHHA, WO MNOEAHYE TEXHOMOTIYHY aAAMTUBHICTD,
iHpopMaLiMHO-aHaNITUYHY KYAbTYPY, TEPMIHONOTIYHY TOYHICTb, CAMOCTIMHICTb | TOTOBHICTb A0
iHHOBAL,iHOI $paxoBoi AiANbHOCTI.
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BUCHOBKM 3 gaHOro AocCNiAXeHHA Ta NepcneKTMBM Noganbliux po3BigoK. Lindpose
OCBiTHbO-NpodeciiHe cepenosulle moaentoe GopmaT HaBYaNbHOIO Mpouecy uYepes
yNpoBaAKeHHA UMPPOBUX TEXHOOriM, Wo 3abe3nevyoTb ypaxyBaHHA iHAWMBIAyanbHOTO
TeMny HaB4YaHHSA, 3a40BO/IEHHA OCBITHIX i NpodeciiHMUX 3anuTiB, onepaTMBHE OHOBEHHSA
HaBYa/IbHOrO KOHTEHTY BiANOBIAHO A0 HOBITHIX HanpautloBaHb Yy NPABOBIM Ta €EKOHOMIYHIN
cdepax, a TAaKOX OpPraHisaLito CaMOCTIMHOroO aHafiTUYHOro onpaltoBaHHA iHbopMmalLii B
MeKax BMKOHaHHA NpobaemHuUX $axoBO OPIEHTOBAHMX 3aBAaHb. Y TAaKOMy cepefoBMLLi
uMdpoBi TexHoNOril He Auwe NiATPUMYIOTb OCBITHIM Mpouec, a M BiATBOPHOOTL OKpeMmi
XapaKTepUCTUKM MalbyTHbOI npodeciiHoi AisnbHOCTI, NOB’A3aHOI 3 NowWyKom, A06opom,
TepmiHoNOTiYHOO BepudiKaLLi€rd, KPUTUYHUM aHaNI3OM | NPOAYKTUBHUM BUKOPUCTAHHAM
ranysesoi iHbopmaLii.

LUundpoBa mobinbHicTb MalbyTHiX ¢axiBLiB NpaBoBOi Ta EKOHOMIYHOI chepu NOCTae sK
pecypc iXHboro npodeciiHOro CTaHOBNEHHA, OCKiNbKM 3abe3neyye 34aTHICTb A4iSTU B LMdpoBOMy
cepefoBULLi THYYKO, YCBIJOMMEHO ¥ BignosiganbHo. Ii dopmyBaHHA AOLiNLHO MOB’A3yBaTU
3 iHbOpMaLiMHO-NOWYKOBUM, aHANITUKO-TEPMIHOMOMYHMM | MNPOAYKTUBHO-CAMOOCBITHIM
HanpAMaMy opraHisauii HaB4yanbHO-NpodeciiHoi  AianbHOCTI. [epwuit i3 HUX OpIEHTYE
3p006yBayiB Ha poboTy 3 ranysesnmmn LUUGPOBMMU pecypcamu; Apyruin 3abesnedye cmucniose,
npobnemHe 11 TepmiHOMOriYHe onpauoBaHHA GaxoBUX TEKCTIB; TPETIN CNPAMOBYE Ha CTBOPEHHSA
BJ1aCHOTO aKaAeMiYHOro Yn GpaxoBO OPiEHTOBAHOIO TEKCTY, NiATOTOBKY aHANITUYHUX BUCHOBKIB,
npodecinHMX KOMEHTAPIB, NPOEKTIB PilleHb, CAMOCTIHE OHOB/IEHHS 3HaHb.

OTKe, peanizauia uMdppoBoi MobinbHOCTI B npoueci $paxoBoi NiArOTOBKM YMOXKIMUBAIOE
HACTYMHICTb MiXK OCBITHbOM AiANbHICcTIO 3406yBayiB i MalibyTHbOIO NPOdECIIHO NPAKTUKOLO.
LndpoBsi TexHONOrii 32 TAKMX YMOB BU3HAYaIOTb HE MLLE iIHCTPYMEHTAIbHWUI, @ 1 3MICTOBUIA acneKT
npodecinHoi NigroToBKM, cnpuatoTb GOPMYBaHHIO TBOPYOro Miaxoay A0 BMKOHAHHA ¢axoBuX
3aBAaHb, PO3BUTKY iHHOBALMHOIO MOLLUYKY, MOAONAHHIO CYMEPEeYHOCTI MiXK pPenpoayKTUBHUM
BIATBOPEHHAM YCTaNeHUX CXemM Aiin i noTpeboto y NpPoAyKTUBHIN, pe3ynbTaTUBHIN AifNbHOCTI,
30pIiEHTOBAHIN Ha GOPMYOBAHHA HOBUX Ljifei, 06IpyHTYBaAHHA pilleHb i NPOBaAKeHHA AKICHO
iHWOT npodecinHOT NPAKTUKM.

Mepcnekmusamu ModanbWUx Po38i0OK € PO3TNAL MUTAHHA PO3PODBAEHHA MpoLeaypu
BNPOBAKEHHA UMPPOBUX TEXHOJOTNA Yy HaBYa/NbHUIM NpoLec nig yac CTBOpeHHs ¢axoso
OPIEHTOBAHUX MPOEKTIB HAa MiXANCUMNAIHAPHIA OCHOBI, 30Kpema ANA MNiAroTOBKM MaMOYTHIX
¢daxisLiB NpaBoBOTI Ta EKOHOMIYHOI chepu.
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The relevance of the study is determined by the active digitalisation of the educational and
professional environment, which requires higher education students not only to possess digital literacy, but
also to be able to use digital tools flexibly for searching, selecting, analysing, interpreting, and productively
applying field-specific information. The aim of the article is to substantiate digital mobility as a resource
for the professional development of future specialists in the legal and economic spheres and to identify the
directions of its formation in professionally oriented training by means of digital technologies.

The research methods include: analysis of scholarly sources and regulatory and informational
materials to clarify the essence of digital mobility and its significance in the professional development
of future specialists; generalisation and systematisation of scholarly approaches to the use of digital
technologies in the professionally oriented training of higher education students; structural and logical
analysis to identify the information-search, analytical-terminological and productive self-educational
directions of digital mobility formation; modelling to substantiate the resource potential of the digital
educational and professional environment in the training of future specialists in the legal and economic
spheres.

It is emphasised that digital mobility is of particular significance for future legal specialists and
specialists in the economic sphere, since their professional activity is associated with the processing of legal
acts, case law, financial, statistical, analytical, managerial and reference information.

It is substantiated that digital mobility cannot be reduced to technical mastery of digital tools. Rather,
it is manifested in the student’s ability to adapt to the digital environment, work with various electronic
resources, critically comprehend information, carry out its terminological verification and use the results
of such processing to solve professionally oriented tasks. It has been found that the resource potential of
digital technologies in the professionally oriented training of higher education students should be specified
through the information-search, analytical-terminological and productive self-educational directions of
organising educational and professional activity.

The information-search direction involves access to field-specific and disciplinary information,
selection of digital resources, and work with electronic libraries, open databases, and legal and economic
platforms. It ensures students’ initial orientation in the digital information space and develops their ability
to determine the relevance of sources in accordance with the content of a professionally oriented task.
The analytical-terminological direction covers the semantic, problem-based and terminological processing
of professional texts, work with key terms, the thesaurus of the field, comparison of definitions, and
terminological verification. The productive self-educational direction is associated with the creation of an
original academic or professionally oriented text, the preparation of analytical conclusions, commentaries
and draft decisions, as well as the independent updating of knowledge in the digital environment. It is
emphasised that the combination of these directions ensures the transition from using digital resources to
their conscious professional application.

It is concluded that the digital mobility of future specialists in the legal and economic spheres emerges
as an integrative resource for professional development, ensuring continuity between students’ educational
activity and their future innovative professional practice.
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The prospects for further research are identified in relation to the development of a procedure for
introducing digital technologies into the educational process when creating professionally oriented projects
on an interdisciplinary basis, in particular for the training of future specialists in the legal and economic
spheres.
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AHTPOMNONONYHUN BUMIP IHHOBALIMHO-TEXHONONIYHOT
KOMMNETEHTHOCTI MAMBYTHIX ®AXIBLIB FOTE/IbHO-
PECTOPAHHOI CNPABM

Y cTaTTi 34iACHEHO TEOPETUYHE OCMUCAEHHA aHTPOMOIOTYHOIO BUMIpPY iHHOBALiMHO-TEXHONOTIYHOT
KOMMNETEHTHOCTi MalibyTHiX daxiBLiBroTebHO-pecTopaHHOI cnpaBm BymoBax LndposisaLiita TexHonorisawii
cdepn rocTMHHOCTI. MeTot CTaTTi € TEOPETUYHE OCMMUCIAEHHA aHTPOMONONYHOrO BUMIpY iHHOBALiNMHO-
TEXHO/IOMYHOI KOMNETEHTHOCTI ManbyTHiX daxiBLiB roTenbHO-PeCcTopaHHOi crnpaBu Ta OBFPYHTYBaHHSA
MOro 3miCTOBOT CTPYKTYPU KpPi3b NpM3My JOANHOLLEHTPUYHUX, T'YMAHICTUYHUX i cy6’EKTHO-pedeKCUBHMX
3acag, npodeciiHoi NigroToBKM B yMOBax TexHosorizaLii cdepu roctmHHocTi. Ha ocHoBi cdopmynboBaHOi
MeTU BM3HAYEHO TaKi 3aBAAHHA [OC/AIAMKEHHA: O6rPyHTYBAaTU 3MICTOBI HanmpsAMW aHTPOMOONYHOro
BMMipy iHHOBALiMHO-TEXHOOMYHOT KOMMNETEHTHOCTI MalibyTHIX daxiBLiB roTesIbHO-PeCTOpPaHHOI CrpaBu;
PO3KPUTM 0COBAMBOCTI MOEAHAHHA TEXHONOTIYHOI ePEKTUBHOCTI 3 NOAMHOLEHTPUYHUMM LiHHOCTAMM
cepsicy, 36epexeHHs TyMaHiCTMYHOI npupoau npodeciinHoi B3aemogii Ta dopmyBaHHA nNpodeciinHoi
cy6’eKTHOCTI MalbyTHIX daxisuiB cdepn roCTUHHOCTI; y3arasbHUTU Ta Bi3yasisyBaTW 3MICTOBY CTPYKTYpy
aHTPOMNO/IOTYHOrO BMMIipYy O3HayeHoro deHomeHy. JnAa [OCATHEHHA MEeTU AOCNIAMEHHA BUMKOPWUCTAHO
KOMMNIEKC TEOPETUUYHUX METOAIB: aHaNi3, CUHTE3, NOPIBHAHHA Ta y3araJbHEHHA HAayKOBMX Axepen — ANA
PO3KPUTTA CYTHOCTI @HTPOMO/IONYHOIO BUMIpY iHHOBALHO-TEXHO/IOTYHOI KOMMETEHTHOCTI ManbyTHiX
daxiBuiB roTenbHO-PeCcTOPaHHOI CnpaBu; CUCTEeMaTM3alilo Ta iHTepnpeTauilo HayKoBMX nigxoais —
ANA BU3HAYEHHA JIIOAMHOLEHTPUYHUX, TYMaHICTUYHMX i cyb’eKTHO-pednekcnBHMX 3acag, npodeciiHoi
NiAroToBKM y cdepi roCTUHHOCTI; CTPYKTYPHO-NIOFYHUI aHani3 — ansa o06rpyHTYBaHHA 3MiCTOBOT CTPYKTYpH
aHTPOMNO/IOTNYHOrO BMMIPY Ta BMOKPEMJ/IEHHA MOr0 OCHOBHUX HanpaAmiB. Pe3ynbTaTu [OCNIAMKEHHA
NONAraloTb B 06IrPYHTYBAHHI 3MiCTOBOT CTPYKTYPM aHTPOMNO/IOTYHOrO BMMIpY iHHOBALiMHO-TEXHONOTYHOT
KOMMETEHTHOCTI MalibyTHiX ¢axiBLiB roTeNbHO-PECTOPAHHOI CNpaBu, AKa OXOMJIOE TPU B3aEMOMNOB’A3aHi
HanpamM (NOeAHaHHA TEXHONOrYHOI edEeKTUBHOCTI 3 NOAMHOLEHTPUYHUMM LIHHOCTAMM CepBicy;
36eperKeHHA ryMaHiCTMYHOT Npupoam NpodeciiHoi B3aemogii paxiBusa 3 KNiEHTOM B yMOBax TeXHONOri3aL,i
chepu rocTMHHoCTI; GopmyBaHHA NpodeciiHoi cy6’eKTHOCTI MalibyTHiIX daxiBLiB roTe/sIbHO-pPecTopaHHOI
cnpasu); NobyaoBi CTPYKTYPHOI CXeMM aHTPOMO/IONYHOrO BUMIpPY, WO Bigobparkae B3aEMO3B’A30K oro
3MiCTOBMX HaNPAMIB Ta iX KOMMOHEHTIB; BU3HAYEHHI iIHHOBALiMHO-TEXHONOTYHOT KOMNETEHTHOCTi Cy4acHOro
daxiBua chepu roCTUHHOCTI AK IHTErpaTMBHOI XapPAKTEPUCTUKM, WO nepenbavyae He NMLie CYKYMHICTb
TEXHOJIOMNYHMX 3HaHb i HAaBMYOK, a 1 34aTHICTb 40 NOANHOLEHTPUYHOI, F'YMAHICTUYHO OPIEHTOBAHOI Ta
emoLitHo-koMdopTHOT NpodeciinHoi B3aemoaii y LdpoBi30BaHOMY CEPBICHOMY CepeaoBULL.

Knryoei cnoea: aHmpononoziyHuli nioxio, iHHosayiliHo-mexHon02iYHA KoMnemeHmMHicmeo, gaxieyi
20MmesIbHO-PecmopPaHHOI crpasu, AOUHOUEHMPU3M, cghepa 20CMUHHOCMI, npogeciliHa cy6’ekmHicme,
2yMaHicmu4yHa 83aemo0is, uugposizauis, cepsicHa 83aEmo0is

OoCTaHOBKa npobnemu. CyyacHa cdepa roTesibHO-pecTopaHHoro 6isHecy 3asHae
CYTTEBMX TpaHcdopmalild nig BNAMBOM iHHOBALUIMHUX TEXHOANOTiM, aBToOMaTM3auii
CepBiCHUX MpoueciB, UMPPOBI3aLii ynpaBaiHHA Ta 3MiHM XapaKTepy npodeciiHoi
B3aeEmogji. Y uMx ymoBax 3pocTae notpeba y daxiBuax, 34aTHUX He nuwe edeKTUBHO
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BMKOPWUCTOBYBATM Cy4acHi TEXHO/IOTYHI pilleHHsA, a 1 36epirat rymaHiCTUYHKUI XapaKTep cepsicy,
OpPIEHTOBAHOrO Ha NOAMHY, i1 NOTPebn, eMouiiHNin KOMPOPT i KOMYHIKAaTUBHY B3a€EMOLIHO.
BoaHouyac npodecinHa niarotoBka ManbyTHiX ¢axiBLiB roTesbHO-PeCcTOPaHHOT CNpaBu HepiaKo
30CEPeKYETbCA NEPEeBaAKHO Ha TEXHOJIONYHOMY Ta GyHKLiOHa/bHOMY acnekTax npodeciiHoi
OiANbHOCTI, WO aKTyanisye npobsiemy OCMMUCAEHHS aHTPOMOAOrNYHOro BUMIpY iHHOBALMHO-
TEXHO/IOTMYHOI KOomneTeHTHoCTi. Lle 3ymoBntoe HeobxiaHicTb nepeocmucieHHs npodeciiHoi
OCBiTU Y KOHTEKCTi NIOAMHOLEHTPU3MY, TyMaHi3auii M po3BUTKY npodeciiHoi cyb’eKTHOCTI
MalibyTHboro ¢axisus chpepm roCTUHHOCTI.

AHani3 ocTaHHiX gocnigXeHb i nybaikauiii. Y cydacHomy HayKoBOMY AMCKYPCi aKTUBHO
OOCNIAMXKYIOTbCA: TEOPETMYHI MiaxoAn A0 PO3YMIHHA CYTHOCTI Ta CTPYKTYpW iHHOBALiMHOI
(1. Bypuak [2023], O. €EBaokimoBa, H. AneekceeHko [2017] Ta iH.) Ta TexHonorivHOI (. ByxyH,
/1. KpaBuyeHko [2020], C. PaTtoBcbka [2010] Ta iH.) KOmMneTeHTHOCTI ManbyTHiXx ¢axiBL,is;
npobnemu umdposisauii npodeciiHoi NiAroToBKM paxisLiB chepu roctMHHOCTI (€. JONNHCBKUNA,
. KonnxaniHa [2025], H. MaKoBeubKa, B. FTopnay, A. KoHox [2026], 4. MeTpyHyak [2025] Ta iH.);
aHTPONONOriYHMIA niaxia y npodeciiHiii nigrotosui maibyTHiXx ¢daxisuis (H. Fopbosa [2017],
M. Weepg [2005] Ta iH.); rymaHicTMYHI 3acaan npodeciiHoi nigroToBKM MailbyTHIX daxisLiB
(N. BiHHikoBa [2026], O. CtonspeHko, O. CtonapeHko [2020] Ta iH.); BNAMB iHHOBALIMHUX
TEXHO/IOriM Ha XxapakTep npodeciliHoi B3aemogii y coepi roctuHHocTi (T. /inctok, O. TepeLuyk,
M. NaciyHmk [2022], |. Tulyk, M. NacivyHuk, M. Muamnnuyk [2025], H. Tepeltyk [2022] TaiH.). Monpu
3HAYHY KiNbKICTb HaYKOBUX NpaLlb, MPMUCBAYEHMX Npobaemam npodecinHoi NigroToBKM ManbyTHIX
daxiBLiB roTe/NIbHO-PECTOPaAHHOI CnpaBM Ta IHHOBAL,MHO-TEXHOMONYHI KOMMETEHTHOCTI,
QHTPOMONOrIYHMIA BMMIP OCTAHHbOT 3a/IMLIAETHCA HEAOCTAaTHbO BUCBITIEHUMM Y MeAaroriyHmx
[oCniaXKeHHAX. HeaocTaTHbO PO3KPUTUMM € MUTAHHA NOEAHAHHA TEXHONOTIYHOT ePEKTUBHOCTI 3
NOANHOLEHTPUYHMMM LLIHHOCTAMM cepBicy, 36eperkeHHA ryMaHicTMYHOI npupoan npodeciiHoi
B3aemoii ¢paxiBua 3 KNIEHTOM, a TaKOX poni npodecinHoi cyb’eKTHOCTI y npoueci NigroToBKM
MalibyTHix daxiBLiB rotTeNbHO-PeCcToOpPaHHOT CrpaBsu.

Mera cTaTTi — 34iiCHUTU TEOPETUUYHE OCMUC/IEHHA aHTPOMNONOFYHOIro BUMipY iHHOBaL,iiHO-
TEXHO/IOMYHOI  KOMMETEHTHOCTI MalbyTHiX ¢axiBuiB roTe/ibHO-pPeCcTOpaHHOI chnpaBu Ta
0brpyHTYBaTM MOro 3MICTOBY CTPYKTYPY Kpi3b MPU3MY NOANHOLEHTPUYHUX, TYMaHICTUMHUX
i cyb’ekTHO-pedeKcMBHUX 3acag, npodeciiHOl NiAroTOBKM B YMOBaX TexHosori3auii chepwm
FOCTUHHOCTI.

MeTtoau AocnipgKeHHA. [na [JOCATHEHHA MeTU AO0CAIAKEHHA BUKOPUCTAHO KOMIMIEKC
TEOPETUYHUX METOAIB: aHa/li3, CMHTE3; CUCTEMATMU3AL,II0 Ta IHTEPNPETAL,il0 HAYKOBUX MiaXoA4iB —
ONS BU3HAYEHHA NOAMHOLEHTPUYHUX, TYMAHICTUYHUX | cyb’eKTHO-pedeKCUBHUX 3acag,
npodecinHOI NiAroToBKMU y cdhepi roCTUHHOCTI; CTPYKTYPHO-N0TYHUI aHaNi3 — ANA 06rpyHTYBaHHSA
3MIiCTOBOT CTPYKTYPM aHTPOMO/IOTNYHOIO BUMipPY Ta BUOKPEMIEHHS MOro OCHOBHMX HAMPAMIB.

BuKnap OCHOBHOro martepiany AoCNigXeHHA. AHTPOMOJOrYHMIA BUMIp iHHOBALiMHO-
TEXHO/IOTMYHOI KOMNETEeHTHOCTI ManbyTHIX ¢daxiBLiB roTesbHO-PeCTOPaHHOI CNpaBu AOLINbHO
PO3rnaAaTv Kpisb NpU3My IOAMHOLEHTPU3IMY, T'YMAHICTUYHUX LiHHOCTeN npodeciinHoi ocBiTU Ta
ocobnumBocTen npodeciiHoi B3aemoii y chepi roCTUHHOCTI. Y cydaCcHMX yMOBaxX TeXHoori3auii
cepBicHOI AifsNbHOCTI NpodeciiHa niaroTosKa ManbyTHiX ¢paxiBLiB Mae byTM cNpsMOBaHa He nLLe
Ha OBONOAIHHA IHHOBALIMHUMW TEXHONOTIAMM, LMPPOBMMM CepBicamm M aBTOMATU30BaHUMMU
cMcTemMamu, a i Ha 36epeskeHHA TyMaHiCTUYHOI npupoan chepu rocTUHHOCTI, ¥ LEeHTpi AKoi
nepebyBae NtoaMHa, il NOTPebun, emoLii Ta KOMYHIKaTUBHUI AOCBIA,.

3 ornagy Ha Ue aHTPOMOAOriYHMM BUMIP IHHOBALMHO-TEXHOMOMYHOI KOMMNETEHTHOCTI
MalbyTHIX ¢axiBLiB roTenbHO-PEeCTOPaHHOI CNpaBM AOUiINbHO PO3KPUTM Yepes TaKi 3MicToBi
Hanpamu: 1) NOEAHAHHA TEXHOMOTYHOI e(PEeKTUBHOCTI 3 JIIOAMHOLEHTPUYHMMU LiHHOCTAMM
cepsicy; 2) 36epekeHHA ryMaHiCTUYHOT Npupoan npodeciiHoi B3aemogii gpaxiBua 3 KNiEHTOM B
YMOBaXx TexHo0ri3aL,ii coepu rocTMHHOCTI; 3) dopmyBaHHA NpodecinHoi cyb’ eKTHOCTI MalbyTHIX
¢daxiBLiB rotesIbHO-PECTOPAHHOI CrpaBMy.

Y cyyacHux ymoBax TexHonorisauii cdepn rocTMHHOCTI 0cobaMBOI 3HauYyLWoOCTi HabyBae
npobaema nMoeOHAHHA MEXHO/02iYHOI ehpekmusHOCMi 3 MOOUHOUEHMPUYHUMU UYiHHOCMAMU
cepsicy. |HHOBaUiNHI TexHonorii, unMdpoBi cepsicM Ta aBTOMATU30BaHi CUCTEMMU YyMNpPaBAiHHA
Oenani akTMBHilWe iHTerpyroTbca y npodeciiiHy AianbHICTb ¢axiBLiB roTenbHO-pecTopaHHOI
cnpasu, 0AHaK ePeKTUBHICTb CEPBICY BU3HAYAETLCA HE INLLE TEXHOIOMNIYHUMM MOXKINBOCTAMM, @
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" 3paTHIiCTIO 3a6e3neynT NnepcoHanisoBaHy, 'yMaHiCTUYHO OPIEHTOBAHY B3aEMOAIIO 3 KNIEHTOM.
Y ubOMYy acnekTi 3aC/NyroBytOTb Ha yBary HayKoBi nosioxeHHs M. Caraitgaka, akui po3rnagae
cepBiCHO-OpiEHTOBaHY HisHec-moaenb Kpisb NPM3MYy NHOANHOLEHTPUYHOrO niaxoay. AocnigHuk
Haro/IoWYy€e Ha HeobXigHOCTI «opieHTauii Ha iHAMBIAYyaNbHI 3anNUTK i BMOYAOBY BiAHOCWH Ha
3acagax cTpaTeriyHoro naptHepctea» [Caraigak, 2023, c. 272], WO CBiAYNTb NPO 3MilLEHHS
aKUEHTY i3 CyTO TexHoNoriyHoro 3abesneyeHHs cepsicy Ha BpaxyBaHHA NoTpeb, OYikyBaHb i
[0CBiZy NOANHU AK LLeHTpaNbHOro cyb’ekTa cdepm rocTMHHOCTI. ABTOP NiAKPECIOE, L0 CyYacHa
CepBiCHO-OpPiEHTOBaHA MOZE/b MPYHTYETLCA HA KOHLENLIl, «4e OCHOBHA LLiHHICTb CTBOPIOETHCA
yepes HaZaHHA AKICHUX MOCAYr 3 METO MAKCMMAJIbHOrO 3340BOJIEHHA KaieHTa» [Caraigak,
2023, c. 272]. BogHo4ac BaXK/MBO, LLO TEXHOOTYHA iHTerpaLis po3rnsaLaeTbca He AK CamoL,ib,
a AK IHCTPYMEHT MiABULLEHHA AKOCTI CEPBICHOI B3aEMOAii. 30Kpema, AOCNIAHMK 3a3HAYaE, WO
OVIXKUTANI3aLiA NPoLeciB CTBOPEHHS | HaZaHHA Nocyrn € eGeKTUBHOK came TOMY, Lo Cy4YacHi
KNIEHTM LiHYIOTb AOCTYN [0 CEePBiCiB Ta KACTOMi30BaHMIA Niaxia, y BupiweHi ix noTpeb [Carangak,
2023, c. 272]. Lle cBigunTb Npo 3pocTaHHA 3HAYYLWOCTI iHAMBIAYani3aLii cepBicy, opieHTaLil Ha
nepcoHasbHi 3aNnUTK KNieHTa Ta HEObXiAHOCTI BpaxyBaHHA MOro o4vikyBaHb, ynoaobaHsb i gocsigy
y npoueci npodeciliHoi B3aemogii.

OcobnmBy yBary y Me)Kax aHTPOMOJIOFYHOrO MNigxoA4y MpuMBEpPTAE 3arnpPOorNoOHOBAHWUM
M. Caraiipakom KoHLenT «Cnoxmeay — NtoAnHa, 0cobUCTICTb | napTHep». Take NOTPAKTYBaHHA
6e3nocepesHbO MOB’A3YETHCA 3 MAPAAUTMOID NHOAMHOLEHTPU3MY | OpiEHTAUiEl0 Ha moaeni
6i3Hecy H2H (Human 2 Human), y mexax fKOi CNoXKMBay PO3rnagacTbCA He IMLE SiIK OTPUMYBaY
NoCAyr, a AK aKTUBHUI y4aCHUK NpoLLecy CTBOPEHHS cepBicHOI LiHHocTi [Caraliaak, 2023, c. 275].
Y UbOMY acneKTi Ba*K/IMBUM TaKOX € 1 TBEpAKEHHA aBTOpa Mpo Te, Lo NignpPUEMCTBO chepu
FTOCTUHHOCTI Ma€ NparHyTM 3po3ymiTM «AYyMKM, MpParHeHHs, TypboTu, 3axonneHHs, iHTepecw,
6arkaHHA, cTpaxmu» KnieHTa [Carangak, 2023, c. 275)]. Takui nigxig, cBig4MTb NPO HeobXiaHICTb
dopmyBaHHA Yy ManbyTHiX ¢daxiBLiB He Aulie TeXHONOrYHMX 3HaHb i HaBMYOK, a W emnarii,
KOMYHIKaTUBHOI Ky/nbTypW, 34aTHOCTIi A0 pedneKcii Ta N0AMHOUEHTPUYHOI npodecinHol
B3aEMOZi.

3 ornagy Ha HaykoBi nonoxeHHa M. Carangaka MOXemo 3a3HauyuTi, Wo npobniema
NOEAHAHHA TEXHONOrYHOI ePeKTUBHOCTI 3 NIOAMHOLEHTPUYHUMM  LiHHOCTAMM  CcepBicy
HabyBae 0cob61MBOI aKTyanbHOCTI y npodeciiHiin nigrotoBUi MalbyTHIX ¢daxiBuiB rotenbHo-
pecTtopaHHOi cnpaBu. Y cyyacHin cdepi rocTUHHOCTI edeKTUBHICTb npodeciiHoi AiSNbHOCTI
BM3HAYAETbCA HE /ule pPiBHEM BO/IOAIHHSA IHHOBALIMHMMW TEXHOJOFSAMM, @ W 34aTHICTIO
3abe3neyyBaTV r'yMaHiCTUMHO OPIEHTOBAHY, MEPCOHANI30BAaHY B3AEMOLIIO 3 KAIEHTOM. Y 3B'A3KY
3 UMM iHHOBALMHO-TEXHOMOMYHA KOMMETEHTHICTb MabyTHIX daxiBLiB roTenbHO-pecTopaHHOI
cnpaBu Mae nepenbayat NOEAHAHHA TEXHONOTIYHMX 3HAHb | HABMYOK i3 PO3BUTKOM emnarii,
KOMYHIKaTUBHOI Ky/nbTypW, 34aTHOCTI BpaxoByBaTWM iHAMBIAyanbHi noTpebu noguMHU Ta
BMOy[0BYBaTM NAapTHEPCbKY CEPBICHY B3aEMO,O.

HaykoBi nonoxkeHHA, npeacTtasneHi y cratti E. Cipoi, O. CsitanmHeub Ta O. Mapybus,
[04aTKOBO MiATBEPAXKYIOTb aKTyasbHiCTb Npobiemn NoeaHaHHA TEXHOJONYHOI eheKTUBHOCTI
3 IIOAMHOLEHTPUYHMMM LiHHOCTAMM cepBicy y cdepi roCTMHHOCTI. ABTOPWM Haro/noLWytoTh,
WO IiHHOBAUiMHI TexHonorii y cy4acHih iHAYCTPIl TOCTUHHOCTI He obMeXyTbCA Aulle
BMPOBAAMKEHHAM TEXHIYHMX pilleHb, @ OPMYIOTb HOBY AKICTb CEPBICHOT B3aEMOAT, OPiEHTOBAHY
Ha nepcoHanizauyito, UMPPOBY KOMYHiKaLito Ta MiABULLEHHA PiBHA 3340BONEHOCTI KAIEHTIB.
Y pocnigXeHHi NiaKpecntoeTbCa, WO TEeXHONOriT CTBOPKOTb YMOBU ANA MNepCcOHani3oBaHoi
B3AEMOZi 3 FOCTSAMM, a iX 3HAYEHHA NONATAE He NLLE Y NiABULLLEHHI onepaLiiHoi epeKTUBHOCTI, a
1y 3abe3neyeHHi KompopTHOro, iIHAMBIAYyaNi3oBaHOro aoceigy KnieHTa [Cipa Ta iH., 2025, c. 94].
TaKoK HayKOBLLi aKLLEHTYIOTb YBary Ha TOMy, LLO cyYacHa umdpoBisaLisa cepsicy mae 6asyBatuca
Ha KNIEHTOOPIEHTOBAHOMY NIAXOAI, Y MeXKax AKOro TeEXHONOTIT IHTerpyroTbCa y NpoLec B3aemoaii
KNiEHTa 3 cepBiCOM Ta CMPAMOBYIOTbCA Ha BPaxyBaHHA iHAMBIAyaNbHUX NOTPED, OYiKyBaHb i
[0CBigy NOANHKU. Y LLbOMY KOHTEKCTi 0cob61MBOro 3HaueHHa HabyBae nepcoHanisauis cepsicy,
OCKIiNIbKM CyYacHi KNieHTN aeaani binblue LiHytOTb iIHAMBIAYaNi30BaHWUM NiaXia, AKiCTb KOMYHiKaLil
Ta BpaxXyBaHHA BAACHMX 3anuTiB y npoueci obcnyrosysaHHaA [Cipa Ta iH., 2025, c. 96].

BaKNMBUM Yy KOHTEKCTI A0CAiAKYBAHOI NpobieMaTUKM € TaKOXK TBEPAKEHHA aBTOPIB NpPo
Te, Wo ePeKTUBHICTb TEXHONOTMIYHOT iHTerpau,ii BUSHaYa€eTbC He CaMUM PaKTOM YrNpoBaAKEHHS
iHHOBALLiM, @ TUM, HAaCKiZIbKWM BOHM MiACUNIOIOTb KNIEHTCbKUIA A0CBIA Ta CNPUAOTL POPMYBAHHIO
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[OBroCTPOKOBOI KOHKYPEeHTHOT nepesarn nignpuemctsa [Cipa, CeiTauHeub, Mapybeup, 2025,
. 95]. Ik BUCHOBOK, Y A0CNIAKEHHI NPOCTEXYETbCA ines HeobXigHOCTi rApMOHIMHOro NOEAHAHHS
UMPPOBUX TEXHOOTIN i3 'YMaHICTUYHO OPIEHTOBAHOK MOAENNIO CEPBICY, Y LEeHTPI AKOI nepebysae
nogunHa, i notpebu, emouiiHuin KomoopT i gocsig B3aemogii. Lle no3Bonsie posrnagatu
iHHOBALIMHO-TEXHOIOTIYHY KOMNETEHTHICTb ManbyTHIX daxiBLiB roTeNIbHO-peCcTopaHHOI cnpasu
He INLWe AK CYKYMNHICTb TEXHO/IOMYHUX 3HAHb | HABMYOK, A AK IHTErpPaTUBHY XapPaKTEPUCTUKY, LLO
nepeabavae 34aTHICTb 40 NOAMHOLLEHTPUYHOI NpodeciiHOl B3aemoii B ymoBax umdposisalii
chepu rocTMHHOCTI.

LlikaBoto € aymka B. MaHapwuka, Y. Hoeak i I'. FoBau, AKi 3a3HavatoThb, WO cyvyacHa chepa
FOCTUHHOCTI Ma€ PO3BMBATMUCA Ha 3acafax CUHepril TeXHONOrIM i KynbTypu ob6CnyroByBaHHS,
Yy Mexax AKOi iHHOBALiMHI TEXHONOrIT PO3rNAAaOTbCA HEe JIUWEe AK IHCTPYMEHT ONTUMIi3aLil
BMPOOHMUMX npoueciB, a AK BakAMBUM 3acib ¢dopmyBaHHA emoLUiiHOro KomdpopTy,
NepCcoHaNi30BaHOro rocTbOBOrO A40CBiAY, CEPBICHOI €TUKM Ta Ky/IbTYPHO-eCTETUYHOI BUPA3HOCTI
cepsicy [MaHapuK Ta iH., 2025]. ABTOpPM Haro/IoWyOTb, WO TEXHOJoriYHa edeKTUBHICTb Yy
Cy4aCHOMY rOTe/IbHO-pecTopaHHOMY 6i3Heci He MOBMHHA MPOTUCTABAATMUCA TYMAHICTUYHUM
LiHHOCTAM TOCTMHHOCTI, @ Ma€ iHTerpyBaTmca y cuctemy npodecimHoi B3aemogii 3 KaieHTom
yepes KOMYHiKaLito, eMOLiHICTb, ecTeTUKY, iHAMBIAYanbHUIA niaxig i cepBicHY KyabTypy. Y
OOCNIAMEHHI NigKpecneHo, LWo TeXHoNorii HabyBatloTb KOMYHIKAaTUBHOI, iMiAXKeBOi Ta Ky/IbTYPHOI
dYHKUji, a TexHOMOriYHa Ky/abTypa NepcoHany MaEe NOEAHYBATM TEXHIYHY rPAMOTHICTb, ETUYHY
Bi4NOBIAANbHICTb, ECTETUYHE YyTTA Ta 34aTHICTb 3abe3neyyBaT MO3UTUBHUIN €MOLLIMHNI [,0CBIA,
rocta [MaHgpuK Ta iH.,, 2025]. BigTak, aBTOpU OBIPYHTOBYIOTb KOHLEMLiO «TEXHO/OrYHO
OCMMCNEHOI TOCTUHHOCTI», Yy AKil TeXHiYHa [AOCKOHA/NICTb, eMoOLiiHa B33aEMOAifA, Ky/abTypHa
BMPA3HICTb | NIOANHOLEHTPUYHUI CepBiC BUCTYNAOTb B3AEMOAOMNOBHIOBAIbHUMM CKAALHUKAMM
Cy4acHoOi moaeni roCTUHHOCTI.

OTKe, aHani3 HayKoBWUX MiAXoAiB OQ€ NiACTaBM CTBEPAMKYBATM, LLO CydaCHa iHAyCTpiA
FOCTUHHOCTI NoTpebye He Nuwe BNPOBaAKEHHS IHHOBALIMHUX TEXHOJOrM, aBTOMAaTU30BaHUX
cucTeM i ULMdpOoBUX cepBiciB, a 11 3abe3neyeHHA NepcoHani3oBaHoi, eMOLIMHO KOMPOPTHOI Ta
rYMaHIiCTUMHO OpPIEHTOBAHOI B3aEMOZIT 3 KNIEHTOM. Y HAYKOBUX OOCAIAXKEHHAX MPOCTEXEHO
TEHAEHL,i10 L0 NePEeOCMUCIEHHSA PO TEXHONOTiIN Y CEPBICHOMY CEpe0BMULLI: BOHW PO3rNA4a0TbCA
He IK CaMOLi/ib, @ AK IHCTPYMEHT MiATPUMKM KOMYHIKaLii, iHanBigyanisauii cepsicy, bopmyBaHHSA
NMO3UTUBHOIO K/IEHTCbKOrO A0CBiAY W PO3BUTKY CEPBICHOI KyAbTypu. Y 3B’A3KYy 3 UMM
iHHOBAL,MHO-TEXHO/IOTIYHA KOMNETEHTHICTb MalbyTHIX paxiBLiB roTeNIbHO-PeCTOPaHHOT CrpaBu
Ma€e GopMyBaTUCA AK IHTErPATMBHA XapPAKTEPUCTUKA, WO MOEAHYE TEXHOMOFYHY rPAMOTHICTb,
CepBiCHY €TMKY, KOMYHIKaTUBHY Ky/abTypy, eMOLiMHY YyT/IMBICTb, 34aTHICTb A0 MepcoHanisauji
B3aEMOZII Ta BUKOPUCTAHHA UMPOBUX TEXHOJOFIM BigNOBIAHO A0 NYMaHICTUYHUX LiiHHOCTEM
CY4aCHOI FOCTUHHOCTI.

Y KOHTEKCTi AOCNiAKEHHS HACTYNHOro HanpPAMY aHTPOMNO/OFYHOro BUMipy iHHOBALMHO-
TEXHO/IOTYHOI KOMMNETEHTHOCTI MalbyTHIX ¢daxiBLiB roTe/sbHO-PecTopaHHOl cnpaBu, a came —
36epexeHHsa eyMaHicmu4Hoi npupoou npogeciliHoi 83aemo0ii (paxisys 3 KaiEHMom 8 ymosax
mexHosoeizauii chepu 2ocMuUHHOCMI, AOLiINBHUM | BaXKNMBUM € 3BEPHEHHA A0 AMCEpPTaLiMHOI
npaui . Fapbap «®dinocodia roCTMHHOCTI B YyKpaiHCbKOMY nNpocTopi Typusmy (couianbHo-
dinocodcbKmii aHanis)» [Fapbap, 2013]. LiHHIcTb wi€i npayi Ana HAWoro A40CNiAKEHHS NONAraE B
TOMY, L0 aBTOPKA PO3rAAAE TOCTUHHICTb HE MLe AK CEePBICHY Y1 eKOHOMIYHY KaTeropito, a AK
FYMaHICTUYHWUI, KyNbTYPHUI Ta KOMYHIKaTUBHUI peHOMEH, Y LEeHTpi akoro nepebyBae ntoaunHa,
ii emouinHMn KomdopT, AOBiIpa, B3aeEmonoBara Ta MopasbHO-eTUYHI 3acaan B3aemogii. AHani3
3MiCTy AumcepTauii A03BONAE BUOKPEMUTM HU3KY HAYKOBMX MOJNOXEHb, fAKi 6e3snocepeaHbo
PO3KPMBAIOTb CYTHICTb 3a3HAYE€HOr0 HanNpAamy.

3okpema, . Mapbap Haronolwye, Wwo ¢inocodia rocTUHHOCTI FPYHTYETLCA Ha «0COBAMBOMY
CTaB/IeHHI NIOAMHU OO0 AOAMHM Ha NiacTasi rymaHiamy, ntoacbKocTi» [Fapbap, 2013, c. 3].
ABTOpKa MiKPEC/IOE, WO TOCTUHHICTb PO3rOpTAETbCA AK «MiKNYBAHHA MpPO iHWOro, Moro
KOM®OPT, NO3UTUBHE CaMOBIAYYTTA, CMOKil i cBoboay» [Fapbap, 2013, c. 3], a ToMy 1i CYyTHICTb
nonarae He nuuwe y GopmasbHOMY HadaHHi NOCAYr, a Y CTBOPEHHI aTmochepn NCUxonoriyHoi
6e3neKkn Ta NPUIAHATTA. Y LLbOMY KOHTEKCTI 0COBNMBO BaXKINMBUM € TBEPAKEHHA AOCNIAHUL NPO
Te, WO KiHWWNIM» MAE CTBOPUTU AN1A KNOAOPOKYOUYOro» TaKi yMOBM, 33 AKMX BiH He NovyBaBcs 6u
KYYIKUM», KCTOPOHHIM», «BiaTOPrHyTUM» [Fapbap, 2013, c. 3].
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Bak/MBOro 3HaYeHHA 41a A0CNiAXKYBaHOI Mpobaemn HabyBa€e TaKOXK AyMKa aBTOPKMU NpPo
Te, WO FOCTUHHICTb crnpuae dopmMyBaHHIO aTMocdepu «BiAKPUTOCTI, AOBIPU, AEMOKPATU3MY,
cBoboau cninkyBaHHA Ta B3aemMHoi nosaru» [Fapbap, 2013, c. 4]. Le nosBonse po3rnsaatu
chepy roCTUHHOCTI SIK NPOCTIP ryMaHIiCTUYHOT KOMYHIKaLLT, Y AKOMY MiKOCOBMCTiCHa B3aemogin
He BTPA4ya€E CBOEI LIHHOCTI HaBiTb B yMOBaxX aKTMBHOI TexHonorisauji cepsicy. Ocobnamso
3HAYYLLMM Y MEXKax aHTPOMOIONYHOro niaxony € TBeparkeHHs . Mapbap npo Te, WO B TYpPU3MI
NogM «MNocTaloTb AK piBHONpPaBHi cyb’ekTH, AKi NOTPebyloTb i 3aCAyroByoTb Ha PO3YMIHHA i
noposymiHHa» [[apbap, 2013, c. 10].

KpimToro, aBTopKa Haro/I0Wye Ha ryMaHiCTUMHO-TEPANEBTUYHOMY 3HAYEHHI KOMYHIKAaTUBHOI
KynbTypu, AKa 6a3yeTbcA Ha «BM3HAHHI FAHOCTI NOAMHU» Ta MNPUHLMMI TONEPaHTHOCTI
[Fapbap, 2013, c. 21]. HayKoBULA NiAKPECIOE, WO CaMe Li MPUHLMUNU CNPpUAOTb GOPMYBaHHIO
cycninbHOi aTmochepun A0BiIpH, LLO € OCOBNBO BAXKIMBUM Y Cy4aCHMX YMOBaxX UndpoBsisaLiil Ta
aBToOMaTK3aL,ii cepBicHOI B3aemogii. Y3aranbHMMO, WO B AocnigxeHHi I'. Fapbap npocTerKyeTbes
inena HeobxigHOCTI 36epeKeHHs NAAHOCTI, emnartii, AOBipM Ta MOPANbHO-ETUYHMX 3acas
npodeciMHOoro cninkyBaHHA B yMOBax TEXHOMOMYHMUX TpaHchOpMaL,iit chepn roCTUHHOCTI.

OKpeMmoi yBarn y KOHTEKCTi AOCNiAKEeHHA Hanpamy 36epeKeHHA ryMaHiCTUYHOI npupoam
npodecitHoi B3aemogii daxiBus 3 KAIEHTOM B ymoBax TexHosori3auii cdepu roCTUHHOCTI
3aC/IyroByE AOCNigXKeHHsA TalBaHcbkoro Haykosus X. C. Yaura (H. S. Chang), npucesuyeHe
B3AEMOA,T OAMHM | TEXHONOTi y cdepi CMapT-roCTUHHOCTI Ta BNIMBY BNPOBAAMKEHHA PO3YMHMX
CepBiciB Ha KOPUCTYBALLbKMI 40CBIA | PO3BUTOK iHHOBALLN ¥ cepBicHOMY cepefoBuLLi. LLiHHICTb
LbOro AOCAIAKEHHA NONATAE B TOMY, LLLO aBTOP PO3rNAAA€ TEXHOOri3aLito cdepyu FOCTUHHOCTI He
JIVLWe AK npoLec aBToMaTun3alii cepsicy, a Ak TpaHcpopmaL,ito B3aeEMOAIT N0AMHM 3 TEXHOJIOTISMM
y meXax npodecinHoro obcnyrosyBaHHA.

HaykoBeLb HaroNowWye, Lo ycnix CMapT-CepBiCiB BU3HAYAETLCA HE CAMMMM TEXHONOTIAMMU, A
AKICTIO B3aeMogjii Ta cnpuiHATTAM Kopuctysaya [Chang, 2026, c. 1]. Mpwu ubomy cepsicHi iHHoBaLi
PO3rNA4alTbCA AK «MEepPernpoeEKTYBAHHA CepeoBULL, Y3aEMOAIT, Y AKUX NOAN W iHTeNeKTyaNbHi
CUCTEMMU CMiNbHO CTBOPIOIOTL cepBicHMin aoceig» [Chang, 2026, c. 2]. Taku1iA Niaxin, 4eMOHCTPYE,
O B YMOBaxX LMdpoBi3aLii TeXHONOrii He NOBUHHI BUTICHATM NtOAMHY i3 cepBicHOro npouecy, a
MatoTb CnpmaTN GOpPMYBaHHIO KOMPOPTHOI, 3PO3YMiN0i Ta NCUXONONYHO NO3UTUBHOI B3AaEMOAIT
MiX K/IEHTOM i CepBiCHMM cepefoBULLEM.

Ocob6MBO BaXXIMBMM A1 HALIOTO AOCNIAXKEHHA € NOMIOXKEHHA aBTOpa NPoO HeobXiaHiCTb
NPOEKTYBAHHA «IIOANHOLEHTPUYHUX CMAPT-CEPBICIB, AKI Y3roAXyTb TEXHONOTYHI MOXKANBOCTI
3 noTpebammn KopucTyBadiB i IXHIMK NepeBaramu y B3aemogii» [Chang, 2026, c. 2]. JocnigHuk
NiAKPECIoE, Wo cMapT-cepBick MatoTb GopmMyBaTH He e GYHKLIOHAbHY epeKTUBHICTb, a
M NO3UTMBHUI eMOLIMHUI O0CBiA, AOBIPY Ta BiAUYYyTTA KOHTPOA 3 6OKy KopucTyBada [Chang,
2026, c. 10]. Y ubomMmy KOHTEKCTi 0coba1Bo 3Hauvywoto € aymka X. C. Yanra (H. S. Chang) npo
Te, WO CMApPT-CepBiCM He MOBMHHI 3aMiHIOBATU NIOACBKMIA KOHTAKT, @ MaloTb AOMOBHIOBATU
Moro, 3anMLatoym nepcoHany 3aBaaHHsA, NoB’A3aHi 3 eMnaTieln, Mi*KoCcoBUCTICHOK B3aEMOAi€Et0
Ta niaTpumkoto KnieHTa [Chang, 2026, c. 10]. Y gocniaskeHHi npocTexeHo iaet HeobxigHocTi
36eperKeHHA NoASHOCTI, eMOLIMHOT B3aEMOAIT Ta r'yMaHICTUYHMX 3acaj, cepBicy HaBiTb B yMOBax
aKTUBHOI TexHoNOri3aL,ii cpepn roCTUHHOCTI.

OTke, 36epeeHHA ryMmaHiCTUYHOT npupoaun npodeciliHoi B3aemogii daxiBusa 3 KaieHTom
B YMOBaX TeXHOI0ri3aLii cpepyn roCTUHHOCTI € BaXK/IMBMM HanpAMOM aHTPOMOAOMYHOro BUMIpyY
iHHOBALIMHO-TEXHOIOTYHOT KOMMNETEHTHOCTI MalbyTHIX $axiBLiB roTesIbHO-pPeCcTopPaHHOI CNpaBu.
Y cyyacHux ymoBax uudposizauii ebeKkTMBHICTb NpodeciMHOoi AiaNbHOCTI BU3HAYAETLCA HE nLLe
3[aTHICTIO BUKOPMUCTOBYBATW iHHOBaLiMHI TexHonoril, uMdpoBi cepsBicM Ta aBTOMATM30BaHi
cucTeMu, a i ymiHHAM 3abe3neyyBaT NOAMHOLLEHTPUYHY, €MOLIMHO MO3UTUBHY Ta €TUYHO
BMBAXKEHY B3aEMOAIO 3 KNieHTOM. TexHosorii y chepi roCTUHHOCTI MaloTb PO3rNAAaTUCA He SK
3aMiHa MiXKOCOBUCTICHOrO CNiZIKYBaHHA, @ AK IHCTPYMEHT NiATPUMKN KOMPOPTHOIO KNIEHTCHKOTO
[0CcBiAy, nepcoHanisauii cepsicy Ta nigBULLEHHA AKOCTI NpodeciMHOT KomyHiKaui.

Y 38’A3Ky 3 UMM GOpMyBaHHA iHHOBALIMHO-TEXHONOMYHOT KOMMNETEHTHOCTI MalbyTHiX
daxiBLiB roTeNbHO-PecTOpPaHHOiI cnpaBM Mae nepenbayaty iHTerpauito  TEXHOOrYHOI
NiArOTOBKM 3 PO3BUTKOM TYMAHICTUMHUX AKOCTEM OCOBMCTOCTI. BaKAMBMMM CKAaAHUKAMMK
TaKoi KOMMETEHTHOCTi € emnaTia, eMOLMHUI IHTeNEeKT, KOMYyHIKaTUBHA Ky/ibTypa, 34aTHICTb
[0 BCTAHOB/IEHHS AO0BIP/MBUX B3AaEMWH, TOIEPAHTHICTb, €TUYHICTb NPOdEeciMHOI NoBeaiHKM 1

110



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

Opi€HTaLis Ha NcMxonoriyHMiM KomopopT KaieHTa. Came rapmoHiliHe NMOEAHAHHA TeXHOJOrYHOT
rPaMOTHOCTI Ta 'yMaHiCTUYHMX 3acag npodeciinHoi B3aemoii 3abesneyye popmMyBaHHS Cy4acHOro
daxiBus chepu rocTMHHOCTI, 34aTHOro ePpeKTUBHO AiATU B ymoBax undposoi TpaHchopmalLii
CepBiCHOro cepefoBULLa.

TpeTim 3MiCTOBMM HANPAMKOM aHTPOMOJIOFYHOrO BUMIpY iHHOBALIMHO-TEXHOIOTYHOT
KOMMETEHTHOCTI ManbyTHiX paxiBLiB roTe/IbHO-PeCcToOpPaHHOI CrpPaBu € POPMYBAHHSA rnpogeciliHoi
cyb6’ekmHocmi malibymHix paxieyie. Y KOHTEKCTi LbOro 0cobaMBOro 3HayeHHs HabyBaloTb
NoOJIOXKEHHA KONEKTUBY aBTopiB Mig KepisHuureom [. ®appyaska (D. Farrugia), npeacraBneHi
B AocniaKeHHi «Mpaua y cdepi roCTUHHOCTI Ta coujanbHicTb adeKTUBHOI Mpaui», y akomy
AKLLEHTOBAHO YBary Ha coLlia/IbHOMY Ta KOJIEKTUBHOMY XapaKTepi cepBicHOI B3aemogii. JlocniaHWKN
Haro/1I0LWyoTb, WO CTBOPEHHA NO3UTUBHOIO EMOLLIMHOIO A0CBiAY KAiEHTA Y cdepi FOCTUHHOCTI € He
pe3ynbTaToOM iHAMBIAYaNbHUX Aii OKPeMOoro npauiBHMKa, a HAaCNiAKOM CMiNbHOTO NPOAYKYBaHHSA
atMochepn cepBicy 4vepe3 B3AEMOZLiII0 MEPCOHasNy, KOMYHiIKaTUBHY Y3rOAKEHICTb, €MOLNHY
NiATPMMKY Ta KONEKTUBHE ynpaBaiHHA abeKTMBHUM cepegoBuem [Farrugia, et al., 2023]. Y ubomy
KOHTeKCTi npodeciliHa cyd’eKTHiCTb MalibyTHbOro GaxiBLs roTeNbHO-PecTopaHHoI cnpasu HabyBae
He NunLe iHAMBIAYaNIbHOTO, a M CoLiaNbHOrO BUMIPY, OCKiIbKK edeKTMBHaA npodeciliHa 4ianbHICTb
nepenbayae 34aTHICTb 40 KoonepaLii, eMOoLiiHOI B3aeEMOMIATPUMKM, THYYKOTO pearyBaHHs Ha
KOMYHIKaTUBHI CUTyaL,ii Ta BK/OYEHHA Y crifibHe dopMyBaHHA aTMochepn roCTUHHOCTI. ABTOpM
niaKpecntoTb, Wo adeKTMBHA npaua y cdepi roCTUHHOCTI peanisyeTbca Yyepes «CouianbHicTb
B3aEMOZ|i», Ae MPaALiBHUKN He /iMLIe BUKOHYIOTb NpodeciiHi ¢dyHKLIi, @ NOCTIMHO KOOPAMHYOTb
BNACHi eMOLiMHi CcTaHM, NOBEAiHKOBI NpoABM Ta CTUAI KOMYHIKaUji BiANOBIAHO A0 OYiKyBaHb
KNiEHTIB | KONEeKTUBHOT aTmocdepu 3aKknaay [Farrugia, et al., 2023].

0co0611BO BaXKAMBUM A/1A HALLIOTO AOC/IAXKEHHA € BUCHOBOK MPO T€, LLLO aTMOChePa rOCTUHHOCTI
CTBOPHOETLCA Yepe3 MOBCAKAEHHI MPAKTUKM B3aEMOIi, NIATPMMKM, eMOLMHOI 3asyyYeHocTi Ta
cniBneperKMBaHHA MiXK NpPaLiBHUKaMW, LLLO aKTyali3ye HEOBXiAHICTb PO3BUTKY Y MalbyTHix daxisLis
HaBMYOK eMNaTiIMHOT KOMYHiKaLii, eMOLMHOro iHTENEKTY, KOMaHAHOI B3aemogii Ta pedaeKkCUBHOro
camoynpaBsniHHA [Farrugia, et al., 2023]. Y 383Ky 3 uym NpodeciiHy cyb’eKTHICTb MalbyTHiX dpaxiBLiB
roTe/IbHO-PeCcTopPaHHOI CpaBM AOLIZIBHO PO3r1A4aTU AK IHTErPaTUBHY XapaKTePUCTUKY 0COBUCTOCTI,
Lo 3abe3neyye 34aTHICTb He InLe A0 BUKOHAHHA TEXHOOMYHMX OnepaLiii, a M A0 yCBiAOMIEHOrO
KOHCTPYHOBaHHA NHOANHOLLEHTPUYHOIrO NPOCTOPY CEPBICHOT B3AaEMOL.

BaknuBMm Ons ocMUCNEHHA NpodeciiHOl cyb’eKTHOCTI Yy cdepi FOCTUHHOCTI € TaKoXK
pocnigxeHHa [. ®appyaxka (D. Farrugia) Ta Konektusy aBTopis «Monogb i npaus y cdepi
FOCTUHHOCTI: HaBWMYKM, CyD’EKTHICTb Ta adeKTMBHA npaua». JocnigHUKM po3raagatoTe chepy
FOCTUHHOCTI He NuLie AK CUCTeMy BMKOHAHHA cepBiCHUX OYHKLiN, a AK npocTip peanisauii
cy6’eKTHOCTI  npauiBHUKA Yepe3 MIKOCOOUCTICHY B3AEMOAID, €MOLiAHY NPUCYTHICTb,
KOMYHIKaTUBHY THYYKICTb Ta 34aTHICTb CTBOPHOBATM MO3UTUBHUIN adeKTUBHMUW A0CBig, AnA
cnoxwusaya [Farrugia, et al., 2025].

Ocob6MBO LiHHMM ANA HAWOro AOCAIAMKEHHS € MOJIOXKEHHS Npo Te, Wo npaua y chepi
FTOCTUHHOCTI FPYHTYETbCA HEe JnWe Ha TexHiYHMX onepauiax, a Ha 34aTHOCTI NpaliBHMKa
CBilOMO 1 pedNeKCMBHO KOHCTPYIOBATM B3aEMOZiIO BiAMOBIAHO A0 aTmocdhepn, eCTeTUKM,
CTUNO KOMYHiKaLii Ta ouikyBaHb KnieHTiB [Farrugia, et al.,, 2025]. ABTOpM Haro/ioLYOTb,
O MpauiBHUKKN chepu FOCTUHHOCTI «BMKOPUCTOBYHOTb B/IACHI CTUAI B3aemogii y cnocib, wo
CBiLOMO 11 pedIeKCUBHO Y3roAKYyETbCA 3 €CTETUKOI, BPEHANHIOM, KNIEHTYPOIO Ta MOAENAMM
CNOXMBaHHA Pi3HMX 3aKknagis» [Farrugia, et al., 2025]. Lle no3Bonsae posrnagatv npodecinHy
OiANbHICTb MalByTHBbOTO daxiBLsA roTe/IbHO-PEeCTOPaHHOT CNpPaBK AK AiAbHICTb Cy6’eKTa, AKUI He
e BUKOHYE PYHKLT 06CnyroByBaHHs, a i GOpMYy€e eMOLIMHNI, KOMYHIKaTUBHUI Ta LLIHHICHWU
NPOCTiIp CEPBICHOI B3aEMO,l.

Ba)KNMBMM € TaKOXK BMCHOBOK aBTOPIB MPO Te, WO HaBUYKM Yy cdepi rOCTUHHOCTI
CTaHOBNATb CBOEPiIAHY «Mipy OCOBUCTICHOrO npoABY Yy NpaLi», OCKiNbKKM KBanidikoBaHMM
NpaLiBHUK CMPUMMAETbCA AK pedeKCMBHA 0COBUCTICTb, 34aTHA A0 YCBiAOM/IEHOI B3aEMOAIT,
camonpeseHTaLii Ta ynpasaiHHA aTmocdepoto cepsicy [Farrugia, et al., 2025]. Y ubOMYy KOHTEKCTI
npodecitHa cyb’ekTHICTb ManbyTHiX daxiBL,iB roTe/IbHO-pecTopaHHOT CNpaBu BUABNAETbCA Yepes
3[aTHICTb A0 eMOLiliHOI camoperynsuii, pepNeKCUBHOrO BUKOPUCTAHHS BAACHUX OCOBUCTICHUX
AKocTelr, nobyaoBu NOAMHOLEHTPUYHOI B3AaEMOAIT Ta CTBOPEHHS MO3UTMBHOIO A0CBidy
nepebyBaHHS KNiEHTA B CEPBICHOMY CEPEAOBMULL.
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OKpiMm TOro, AOCNIAHMKK MiAKPECAoTb, WO cydyacHa chepa TroCTUHHOCTI nepenbayae
NPOAYKYBAHHA He /ivMwe MocAyr, a M emouii, BpaxkeHb Ta aTMmocdepu 3a[40BOJIEHHSA, LLO
6e3nocepeaHbO NOB’A3aHO 3 aHTPOMNONOTIYHUM BUMIPpOM NpodeciliHoi nigrotosku [Farrugia, et
al., 2025]. Y 38’s3Ky 3 unm popmyBaHHsA npodeciiHoi cyb’eKTHOCTI MabyTHIX dpaxiBLiB roTesbHo-
pPecTopaHHOi CnpaBu AOUINbHO PO3rNA4aTM AK NPOUEC PO3BUTKY 34aTHOCTI A0 YCBIiAOMJ/IEHOI
B3aEMOA|i, eMnaTiMHOI KOMYHIiKaL,ii, eMOLiMHOT rHY4Y4KOCTi, BigNOBiAaNbHOCTI 32 AKICTb OACBKUX
B33aEMUH i pedpNEeKCUBHOTO YNpPaBAiHHA BAACHOK NPodecinHO NOBEAHKOLO.

OTxKe, y3ara/ibHeHHA MOJI0XKEeHb AOCNIAMKEHb A03BONAE CTBEPAKYBATH, WO CydyacHa coepa
FOCTUHHOCTI MoTpebye ¢daxiBusa, 343aTHOrO He /vwe A0 SAKICHOTO BMKOHAHHA TEXHOOTYHMX
onepauii, a MU A0 CBIZOMOro KOHCTPYIBAHHA JIIOAMHOLLEHTPUYHOIO MNPOCTOPY CepBiCHOT
B3aemogji. Y UboMy KOHTEKCTi npodeciiiHa AisNbHICTb Y chepi rocTUHHOCTI HabyBae BUpPaXKeHoro
couianbHOro, KOMYHIKaTUBHOIO Ta adEeKTUBHOIO XapaKTepy, OCKi/IbKM NOB’A3aHa 3i CTBOPEHHAM
eMoUjiiHoro aocsigy, aTmochepu B3aeEMOAi Ta MO3UTUBHONO BpPaKeHHA KaieHTa. Y 3B’A3Ky
3 UMM npodeciiHy cyb’eKTHICTb ManbyTHIX daxiBLiB AOLiINbHO PO3rNaAaTM AK iHTErpaTuBHY
XapaKTepPUCTUKY OCOBUCTOCTI, WO BUABAAETLCA Yy 3[4aTHOCTI A0 pedIeKCMBHOIO ynpaBAiHHA
BNAcHOW npodeciiMHol noBeAiHKOoW, eMOLUiMHOI camoperynsuii, emnaTiiHOlI KOMYHiKaLil,
KOMaHAHOI B3aeMOZil, camonpeseHTal,ii Ta FHY4YKOro pearyBaHHA Ha NoTpebu I OvikyBaHHSA
cnoxusadiB. Lle aKTyanisye HeobXigHicTb NocuneHHs B NpodecinHin niaroToBLi MalbyTHIX
daxiBLiB roTeNIbHO-PEeCTOPaHHOI CNpaBu NIOANHOLLEHTPUYHUX, KOMYHIKaTUBHUX Ta eMOLiiNHO-
pedsieKCMBHUX KOMMOHEHTIB, L0 3abe3neyytoTb iXHIO FOTOBHICTb A0 epeKTMBHOI npodecinHoi
B3aEMOZ,ii B YMOBaXx Cy4aCHOro CeEPBICHOro cepefoBMLLa.

Ha ocHOBi npoBeaeHOro TeopeTUYHOro aHasnisy 6yno ysarajibHEeHO 3MICTOBY CTPYKTYpY
aQHTPONOOTNYHOTO BUMIpPY iIHHOBALMHO-TEXHONONMYHOI KOMMNETEHTHOCTI MalbyTHiX ¢axisLiB
roTe/IbHO-PeCcTopPaHHOI CpaBK, WO NpeacTaBaeHa Ha PUCYHKY 1.

CTpyKTypa aHTpononoriyHoro BUMipy iHHoBaLiiHO-TeXHonorivHor
KOMMNETEeHTHOCTi MailbyTHiX daxiBLiB roTenbHoO-pecTopaHHOl cNpaBH

MocaHaHHA TEXHONOTIYHOT 36epemeHHA rymaHicTuHol PopmyeaHHs npoeciiHol
edexTHBHOCTI 3 npupoaH npodeciiHor cy6'exTHOCTI MalGyTHIX
NIOAWHOLEHTPHYHUMH esacmoaii haxieua 3 knientom taxieyis rorennHo-
UiHHOCTAMM Cepaicy B yMOBaX TexHonorisauii pecTopaHHol cnpasu
chepH rocTHHHOETI

i Mpodeciina
Mepcoxanizauin i
1 : nexcin
QD cepeicy 3abeaneueHHs Pt
|} (2 emnariiiHor

el Emouiiina
Undposizauin camoperynauina
cepaicHol
B3acmopii NigTpumka . Mpodeciiiva
EE"M'S,";‘,',’TT"‘“ BignoeigansHicTL
/& KnigHToopienTo-
3 r\ﬂ  ; -
~ BaHiCTb
] KoMyHiKaTHBHa
3afiesnevexun THYYKICTb
3 Cé]j TONEPAHTHOI
< EmouiiHui KOMyHiKkauii

== komdopT KnigHTa 3paTHicTb 0o

KOMaHAHOT
B3aemoaii
= YTBEPAMEHHA
UinHico D FYMaHICTUUHMX PednexcueHe
5 Eg ﬁJ opieHToBaHe => uiHHocTei ynpasniHxs
BHKOPHCTAHHA FOCTHHHOCTI npogeciiinoio
TexHoNorii noeegiHKoio

Puc. 1. Cmpykmypa aHmMponoso2i4Ho20 sumipy iHHo8ayiliHo-mexHos102i4HOI KomnemeHmHocmi malbymHix
haxisyie 2omesnbHO-pecmopaHHoI crpasu
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BucHoBKU. [poBeseHU TeOPeTUYHWI aHani3 3acBiguMB, WO Ccyd4acHa npodeciiiHa
NiAroToBKka MamnbyTHiX ¢axiBLiB roTe/sbHO-PecTopaHHOi cnpaBu MNOTPebye MepeoCMUCNEHHs
Y KOHTEKCTi aHTPOMO/IONiYHOro niaxoAdy, OCKiNbKM UMdpOBi3aLia Ta TexHonorisauia cdepwu
FTOCTUHHOCTI 3MIHIOIOTb He /MWe IHCTPYMEeHTU npodeciiHOT AianbHOCTI, a W XxapaKTtep
npodeciHoi B3aemogji, cepBiCHOI KOMYHiKaLii Ta KAieHTCbKOro gocsigy. Y 3B'A3Ky 3 UMM
iHHOBAL,MHO-TEXHO/IOTIYHA KOMMETEHTHICTb MalbyTHboro ¢axisua He MOXKe po3rasgatmca
BMKJ/IOYHO AK CYKYMHICTb TEXHOJIOTIYHUX 3HAHb | HABMYOK, @ MAa€ OCMMUCIIOBATUCA KPi3b NpU3My
JNIOANHOLLEHTPU3MY, T'YMAHICTUYHUX LiiHHOCTEN | npodeciiHOoT cyb’eKTHOCTI.

Y pocnigxeHHi 06rpyHTOBaHO 3MiCTOBY CTPYKTYPY aHTPOMO/IOFYHOro BUMipy iHHOBaLilMHO-
TEXHO/I0TYHOI KOMMETEHTHOCTI MalbyTHIX paxiBLiB roTe/IbHO-PEeCTOPaHHOT CNPaBK, WO OXOMNIH0E
TPW B3AEMOMNOB’I3aHi HANPAMM: MOEAHAHHA TEXHONOTYHOT €PEKTUBHOCTI 3 NHOAMHOLEHTPUYHUMM
LiHHOCTAMM cepBicy; 36epekeHHa rymaHicTUYHOI npupoan npodeciiHoi B3aemogii ¢axisus 3
KNiEHTOM B YMOBax TeXHOJIOri3aLii cdepn rocTUHHOCTI; dopmyBaHHA NpodeciiHoi cyd’eKTHOCTI
MalbyTHiX ¢axiBLiB roTenbHO-pecTopaHHOi cnpasu. BcTaHOBAEHO, WO 3a3HayeHi HanpaMM
YTBOPIOIOTb LiNiCHNI NpOCTip NpodecinHOoI NiArOTOBKK, Y MeXKax AKOro TEXHONOTIT po3rnaaatoTbea
He K camouinb, a AK 3acib NiATPMMKM TYMaHICTUYHO OPIEHTOBAHOI Ta MepCOHasi3oBaHOl
B3aEMOAIi y cdepi rocTMHHOCTI. AHani3 HaykoBWMX nigxonis 3acBigume, WO edPeKTUBHICTb
npodecinHoi AisnbHOCTI y chepi roCTUHHOCTI BM3HAYAETLCA He /ulle PiBHEM TEeXHOOTYHOT
niaroToBKM, a M 34aTHicTiO ¢daxiBUA A0 eMnaTiMHOI KOMYHiKaLii, emouinHoi camoperynauii,
pedsieKcMBHOTO ynpasfiHHA NpodecinHo MNoBeAiHKOW Ta MNobyaoBU NOAUHOLEHTPUYHUX
B3aEMMUH Y UMPpPOBI30BAaHOMY CEpPBICHOMY CepeaoBULL, LLLO aKTyani3ye HEOBXiAHICTb MOCUNEHHS
FYMaHICTUYHUX, KOMYHIKATUBHUX | Cyb’eKTHO-pedNeKCUBHUX CKNAAHUKIB Yy npodeciiiHin
niaroToBLi ManbyTHIX daxiBu,is.

Mepcnekmugu ModasnbUWUX HAYKOBUX MOWyKie ybayaemo y BU3HAYEHHI Ta OBOFpYHTYBaHHI
KOMMOHEHTIB iHHOBALiMHO-TEXHONOMYHOI KOMMETEHTHOCTI MaMbyTHIX ¢axiBLiB roTesbHO-
pecTopaHHOI CNpaBy 3 ypaxyBaHHAM aHTPOMO/I0TYHOro BUMipy NpodeciiHOi AiabHOCTI, 30Kpema
NOANHOLLEHTPUYHOI B3aEMOZ,i, 'YMaHICTUYHOrO XapaKTepy CepBicy, EMOLLIMHO-KOMYHIKaTUBHUX
acnekTiB npodeciinHoil B3aemoaii Ta npodeciliHoi cyb’ekTHOCTI daxiBus B ymoBax undposisauii
chepu rocTMHHOCTI.

CnK1COK BUKOPUCTAHUX AxKepen

Bypuak, J1.B. (2023). [ediHiujloBaHHA ¢eHOMeHy iHHOBALiMHOI KOMMNETeHTHOCTI
B MedaroriyHin Teopii i npaktuui. [HHosayiliHa nedaeoeika, 1 (64), 126-129.
https://doi.org/10.32782/2663-6085/2023/64.1.24

ByxyH, |., & KpaBueHKo, /1. (2020). TexHonOriYHa KOMMNETEHTHICTb 34,06yBayiB BULLOI OCBITH
AK npobaema neaaroriyHoi HayKu i NpaKTUKWU. YKpaiHceKa npogpeciliHa ocsima, 7, 115-122.
https://doi.org/10.33989/2519-8254.2020.7.238050

BiHHikoBa, /1. (2026). [ymaHicTU4Hi 3acaan npodeciiMHOi NiAroTOBKM CTYAEHTIB
Yy 3aknagax Buwoi ocsitM. Cycrninbcmeo ma HayioHaneHi iHmepecu, 4 (24), 246-255.
https://doi.org/10.52058/3041-1572-2026-4(24)-246-255

Fapbap, I. A. (2013). ®inocogpis 2ocmuHHOCMIi 8 YKPAIHCbKOMY MPOCMOPi Mypu3my:
coyianeHo-ginococoKkuli aHaniz [OQuc. p-pa ¢inoc. Hayk, HauioHanbHWMA neparoriyHUi
yHiBepcuTeT imeHi M. M. OparomaHoBa). Kuis.

lfopboBa, H.A. (2017). dopmyBaHHA nNpaBoOBOI Ky/AbTypu: AHTpOMOAOriYHWMIA niaxia,.
lNopisHANbHO-aHaAniMuyYHe rnpaso, 5, 24-26.

OonuHcbknin, €., & KonuxaniHa, 4. (2025). Big Tpaguuinn oo uudposisauii: EBoniouin
NiArOTOBKM TifiB-NepeKknafayiB y KOHTEKCTI 3MiH Y TYPUCTUYHIN ranysi. AKmyasabHi numMaHHA
2ymaHimapHux Hayk, 1 (88), 314—320. doi: https://doi.org/10.24919/2308-4863/88-1-45

€saokimoBa, 0. 0., & AnekceeHko, H. B. (2017). IHHOBaLiliHa KOMMNETEHTHICTb AK NpodeciitHO
Ba*K/MBA puca cyyacHoro daxisus. flpaso i 6e3neka, 65 (2), 146—152.

Nucrok, T., Tepewyk, O. & MaciyHuK, M. (2022). IHHOBaAUiMHI TexHonoril
y roTe/IbHO-pecTopaHHOMY rocnoaapcTsi. Economy and Society, 40.
https://doi.org/10.32782/2524-0072/2022-40-11

MakoBeubka, H., Topnay, B., & KoHox, A. (2026). MigrotoBka MaMlbyTHIxX
daxisuis chepn TypuaMmy Ta TOCTMHHOCTI A0 3acTOCyBaHHA Yy NpodecinHin AianbHOCTI

113



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

MeToAiB UMPPOBOro MapKeTUHry. BicHUK Hayku ma oceimu, 3 (45), 2598-2610.
https://doi.org/10.52058/2786-6165-2026-3(45)-2598-2610

MaHapuk, B., Hosak, Y. & Tlosga, . (2025). CuHepria TexHONOriA Ta KyAbTypwu
obcnyrosyBaHHsA: CyyacHi migxoan A0 yCTaTKyBaHHA GapiB i comenbe-cepsicy. EKOHOMIKG ma
cycninscmeo, 80. https://doi.org/10.32782/2524-0072/2025-80-60

MeTpyHuak, [.B. (2025). IHHOBaLiMHI neaaroriyHi niaxoaun Ao nigrotosku daxisuis y chepi
FrOCTMHHOCTI B YyMOBaXx LndpoBi3aLii 0cBiTU. 36ipHUK HayKosux npauys «lledaeoziyHi HayKu», 108,
58-66. https://doi.org/10.32999/ksu2413-1865/2024-108-9

PaToBcbKa, C.B. (2010). dopmyBaHHS TEXHONOTIYHOI KOMMETEHTHOCTI MalbyTHbOro
BUMTE/IN MOYATKOBMX KNaciB. 36ipHUK HaOYKOBUX NNPaub YMAHCbK020 0epH(asHo20 nedaz202iyHo20
yHigepcumemy imeHi Nasna TuyuHu, 1, 261-266.

Cararigak, M. (2023). NapTHepcTBO Ta AuBepcudikaLifs SK YMHHUKM POPMYyBaAHHS
CepBiCHO-OpPiEHTOBAHOI bisHec-moaeni nignpuemcTs rotTe/IbHO-PEeCTOPaAHHOIo
bi3Hecy. BiCHUK XMeslbHUUbKO20 HAuioHanbHo2o yHisepcumemy, 320 (4), 271-277.
https://doi.org/10.31891/2307-5740-2023-320-4-40

Cipa, E.O., CsiTMHeub, O.B., & [Mapyb6euyb, O.B. (2025). BUKOpPUCTAHHA iHHOBaALiMHMX
TEeXHONOriM ANs NOKpaLeHH 06CcnyroByBaHHA roctei. YKpaiHcokuli ekoHomivyHuli yaconuc, 10,
92-98. https://doi.org/10.32782/2786-8273/2025-10-14

CtonapeHko, O., & CronapeHko, O. (2020). KomnapaTuBicTCbKi 3acagu rymaHiTapHo-
MOBHOI OCBiTM B YKpaiHi. Haykogi 3anucku BiHHUUbKO20 Oepx#asHOo20 Mneda202iYHo20
yHisepcumemy imeHi Muxalina KoytobuHcokozo. Cepis: Nedazoeika i ncuxosnoeis, 64, 112—-116.
https://doi.org/10.31652/2415-7872-2020-64-112-116

TepeuwyK, H. (2022). IHHOBaUjHI TexHOAMOTrii B iHAYCTPIi rOCTUHHOCTI. IHppacmpykmypa
puHKy, 69, 155-162. https://doi.org/10.32782/infrastruct69-28

Tuwyk, 1., NaciuHmk, M., & Muamnuyk, M. (2025). IHHOBAULiAHI TexHoAorii B iHAYCTpIl
FrOCTMHHOCTI: BifZ, WUTYYHOrO iHTENEKTY A0 BipTyanbHOI peanbHOCTi. EKOHOMIKG ma cycninbemeo,
79. https://doi.org/10.32782/2524-0072/2025-79-120

LWeen, M. (2005). AHTpononoriyHni niaxig no npodeciiHoi nigrotToBkM neaarora. BicHUK
JlbsiscbKo20 yHisepcumemy. Cepia nedaeoziyHa, 1 (19), 65-73.

Chang, H. S. (2026). Human-Technology Interaction in Smart Hospitality Services: How
Smart Service Adoption Shapes User Experience and Enterprise Innovation. International Journal
of Technology and Human Interaction, 22 (1), 1-13. https://doi.org/10.4018/1JTHI.408725

Farrugia, D., Coffey, J., Gill, R., Sharp, M., Threadgold, S. (2025). Youth and hospitality
work: Skills, subjectivity and affective labour. Journal of Sociology, 61 (3), 528-546.
https://doi.org/10.1177/14407833241252486

Farrugia, D., Coffey, J., Threadgold, S., Adkins, L., Gill, R., Sharp, M., Cook, J. (2023).
Hospitality work and the sociality of affective labour. The Sociological Review, 71 (1), 47-64.
https://doi.org/10.1177/00380261221121233

References

Bukhun, 1., & Kravchenko, L. Technological competence of higher education students as
a problem of pedagogical science and practice. Ukrainian Professional Education, 2020, no. 7,
pp. 115-122. doi: 10.33989/2519-8254.2020.7.238050 (In Ukrainian).

Burchak, L.V. Definition of the phenomenon of innovative competence in pedagogical theory
and practice. Innovative Pedagogy, 2023, issue 64, part 1, pp. 126—-129. doi: 10.32782/2663-
6085/2023/64.1.24 (In Ukrainian).

Chang, H. S. (2026). Human-Technology Interaction in Smart Hospitality Services: How
Smart Service Adoption Shapes User Experience and Enterprise Innovation. International Journal
of Technology and Human Interaction, vol. 22, issue 1, pp. 1-13. doi: 10.4018/1JTHI.408725

Dolynskyi, Ye., & Kolykhalina, D. From traditions to digitalization: evolution of guide-
interpreter training in the context of tourism industry changes. Current Issues of the Humanities,
2025, issue 88, vol. 1, pp. 314-320. doi: 10.24919/2308-4863/88-1-45 (In Ukrainian).

Farrugia, D., Coffey, J., Gill, R., Sharp, M., & Threadgold, S. Youth and hospitality work: Skills,
subjectivity and affective labour. Journal of Sociology, 2025, vol. 61, issue 3, pp. 528-546. doi:
10.1177/14407833241252486

114



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

Farrugia, D., Coffey, J., Threadgold, S., Adkins, L., Gill, R., Sharp, M., & Cook, J. Hospitality
work and the sociality of affective labour. The Sociological Review, 2023, vol. 71, issue 1, pp. 47—
64. doi: 10.1177/00380261221121233

Harbar, H.A. (2013). Filosofiia hostynnosti v ukrainskomu prostori turyzmu (sotsialno-
filosofskyi analiz). Diss. dokt. filos. nauk [Philosophy of hospitality in the Ukrainian tourism space
(socio-philosophical analysis). Doct. philos. sci. diss.]. Kyiv, 394 p. (In Ukrainian).

Horbova, N.A. (2017). Formuvannia pravovoi kultury: antropolohichnyi pidkhid [Formation
of legal culture: anthropological approach]. Porivnialno-analitychne pravo [Comparative
Analytical Law], no. 5, pp. 24-26. (In Ukrainian).

Lysiuk, T., Tereshchuk, O., & Pasichnyk, M. Innovative technologies in the hotel and restaurant.
Economy and Society, 2022, no. 40. doi: 10.32782/2524-0072/2022-40-11 (In Ukrainian).

Makovetska, N., Horlach, V., & Konokh, A. Training future specialists of tourism and
hospitality for the application of digital marketing methods in their professional activity. Bulletin
of Science and Education, 2026, no. 3 (45), pp. 2598-2610. doi: 10.52058/2786-6165-2026-3(45)-
2598-2610 (In Ukrainian).

Mandryk, V., Novak, U., & Hovda, H. (2025). Synergy of technology and service culture:
modern approaches to bar equipment and sommelier service. Economy and Society, 2025,
no. 80. doi: 10.32782/2524-0072/2025-80-60 (In Ukrainian).

Petrunchak, D. V. Innovative pedagogical approaches to training hospitality specialists in
the conditions of digitalization of education. Pedagogical Sciences: Collection of Research Papers,
2025, no. 108, pp. 58-66. doi: 10.32999/ksu2413-1865/2024-108-9 (In Ukrainian).

Ratovska, S. V. (2010). Formuvannia tekhnolohichnoi kompetentnosti maibutnoho vchytelia
pochatkovykh klasiv [Formation of technological competence of future primary school teachers].
Zbirnyk naukovykh prats Umanskoho derzhavnoho pedahohichnoho universytetu imeni Pavla
Tychyny [Collection of Scientific Papers of Pavlo Tychyna Uman State Pedagogical University],
no. 1, pp. 261-266. (In Ukrainian).

Sahaidak, M. Partnership and diversification as factors in the formation of a service-
oriented business model of hotel and restaurant business enterprises. Herald of Khmelnytskyi
National University. Economic sciences, 2023, vol. 320, no. 4, pp. 271-277. doi: 10.31891/2307-
5740-2023-320-4-40 (In Ukrainian).

Shved, M. (2005). Antropolohichnyi pidkhid do profesiinoi pidhotovky pedahoha
[Anthropological approach to teacher professional training]. Visnyk Lvivskoho universytetu. Seriia
pedahohichna [Bulletin of Lviv University. Pedagogical Series], vol. 1 (19), pp. 65—-73. (In Ukrainian).

Sira, E. O., Svitlynets, 0. V., & Parubets, O. V. Using innovative technologies to improve guest
service. Ukrainian Economic Journal, 2025, no. 10, pp. 92-98. doi: 10.32782/2786-8273/2025-
10-14 (In Ukrainian).

Stoliarenko, O., & Stoliarenko, O. (2020). Komparatyvistski zasady humanitarno-movnoi
osvity v Ukraini [Comparative bases of humanitarian and language education in Ukraine].
Naukovi zapysky Vinnytskoho derzhavnoho pedahohichnoho universytetu imeni Mykhaila
Kotsiubynskoho. Seriia: Pedahohika i psykholohiia [Scientific Notes of Vinnytsia Mykhailo
Kotsiubynskyi State Pedagogical University. Series: Pedagogy and Psychology], vol. 64, pp. 112—
116. doi: 10.31652/2415-7872-2020-64-112-116 (In Ukrainian).

Tereshchuk, N. (2022). Innovatsiini tekhnolohii v industrii hostynnosti [Innovative
technologies in the hospitality industry]. Infrastruktura rynku [Market Infrastructure], no. 69,
pp. 155-162. doi: 10.32782/infrastruct69-28 (In Ukrainian).

Tyshchuk, 1., Pasichnyk, M., & Pylypchuk, M. Innovative technologies in the hospitality
industry: from artificial intelligence to virtual reality. Economy and Society, 2025, no. 79. doi:
10.32782/2524-0072/2025-79-120 (In Ukrainian).

Vinnikova, L. Humanistychni zasady profesiinoi pidhotovky studentiv u zakladakh vyshchoi
osvity [Humanistic principles of professional training of students in higher education institutions].
Society and National Interests, 2026, no. 4 (24), pp. 246-255. doi: 10.52058/3041-1572-2026-
4(24)-246-255 (In Ukrainian).

Yevdokimova, O. 0., & Aleksieienko, N. V. (2017). Innovatsiina kompetentnist yak profesiino
vazhlyva rysa suchasnoho fakhivtsia [Innovative competence as a professionally important feature
of a modern specialist]. Pravo i bezpeka [Law and Security], vol. 65 (2), pp. 146—152. (In Ukrainian).

115



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

ANTHROPOLOGICAL DIMENSION OF THE INNOVATIVE AND TECHNOLOGICAL
COMPETENCE OF FUTURE HOTEL AND RESTAURANT INDUSTRY SPECIALISTS

Kateryna Sefikhanova, Candidate of Sciences in Economy, Associate Professor, Dean of the
Dnipro Faculty of Management and Business of the Kyiv University of Culture, Dnipro, Ukraine

E-mail: Dnipro.kuk@ukr.net

https://orcid.org/0000-0002-7921-6108

DOI: https://doi.org/10.32342/3041-2196-2026-1-31-9

Keywords: anthropological approach, innovative and technological competence, hotel and restaurant
industry specialists, human-centeredness, hospitality industry, professional subjectivity, humanistic
interaction, digitalization, service interaction

The article presents a theoretical understanding of the anthropological dimension of the innovative
and technological competence of future hotel and restaurant industry specialists in the context of
digitalization and technologization of the hospitality industry. The relevance of the study is determined
by the need to reconsider the professional training of future hospitality specialists under conditions of the
active implementation of digital technologies, automated systems, smart services, and artificial intelligence
technologies into professional activity. The purpose of the article is to provide a theoretical understanding
of the anthropological dimension of the innovative and technological competence of future hotel and
restaurant industry specialists and to substantiate its content structure through the prism of human-
centered, humanistic, and subject-reflective foundations of professional training under conditions of the
technologization of the hospitality industry.

Based on the stated purpose, the following research objectives were defined: to substantiate the
content directions of the anthropological dimension of the innovative and technological competence of
future hotel and restaurant industry specialists; to identify the specific features of combining technological
efficiency with human-centered service values, preserving the humanistic nature of professional interaction
between specialists and clients, and developing the professional subjectivity of future hospitality specialists;
to generalize and visualize the content structure of the anthropological dimension of the specified
phenomenon.

To achieve the purpose of the study, a set of theoretical methods was used: analysis, synthesis,
comparison, and generalization of scientific sources — to reveal the essence of the anthropological
dimension of the innovative and technological competence of future hotel and restaurant industry
specialists; systematization and interpretation of scientific approaches — to determine the human-centered,
humanistic, and subject-reflective foundations of professional training in the hospitality industry; and
structural and logical analysis — to substantiate the content structure of the anthropological dimension and
identify its main directions.

The results of the study consist in substantiating the content structure of the anthropological dimension
of the innovative and technological competence of future hotel and restaurant industry specialists, which
includes three interrelated directions: combining technological efficiency with human-centered service
values; preserving the humanistic nature of professional interaction between specialists and clients under
conditions of the technologization of the hospitality industry; and developing the professional subjectivity
of future hotel and restaurant industry specialists. A structural scheme of the anthropological dimension
was developed, reflecting the interrelation of its content directions and their components.

Conclusions. It was determined that the innovative and technological competence of a modern
hospitality specialist should be considered not only as a set of technological knowledge and skills, but also as
an integrative characteristic that involves the ability to ensure human-centred, humanistically oriented, and
emotionally comfortable professional interaction within a digitalised service environment. The necessity
of strengthening humanistic, communicative, emotional-reflective, and subject-value components in the
professional training of future hospitality specialists was substantiated, as these components ensure
effective professional interaction under conditions of contemporary technological transformations in the
hospitality industry. Therefore, the development of innovative and technological competence should be
focused on combining digital readiness with the preservation of the humanistic essence of hospitality
services.
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LUPPOBA MOBI/IbHICTb Y CTPYKTYPI MPO®ECINHOI
KOMMNETEHTHOCTI MAUBYTHIX ®AXIBLIB TANY3I MPABA

Y cmammi po3angHymo npobsaemy po3zeumeky yugposoi mobineHocmi malibymHix ¢axieyie 2anysi
npasa 8 ymosax yugposoi mpaHcgopmayii cycninbcmea ma modepHizayii suwoi opudu4yHoi ocsimu.
AKMyanbHicms 00CniO#CeHHA 3yMO08s1eHA 3POCMAHHAM 8UMo2 00 npogeciliHoi Nid2omosKuU NpasHuUKis,
30amHUX egheKmUBHO 8UKOPUCMO8Yy8aMuU Yugposi mexHos02ii ma adanmysamucs 00 OUHAMIYHUX 3MiH Y
npodecitiHili disnbHOCMI, 30Kpema 8 ymosax yugposizayii npasosux cepasicis.

Memoro cmammi € 06rpyHmysaHHa cymHocmi yugposoi mobinbHocmi ma eu3Ha4yeHHs ii micys i
poni'y cmpykmypi npogpeciliHoi kKomnemeHmHocmi malibymHix ¢paxisyie 2any3i npasa.

BusHayeHO makKi 30800HHA OOCIOMEHHA: MPOAHANI3y8amu HAyKosi nioxodu 00 MPAKMy8aHHA
noHAMmMA «yugpposa mobinbHicme»; 30ilicHUMU MopieHAAbHUL aHAI3 MOHAMb «yupposa MobinbHicMb»,
«yughposa epaMomHicme», «yugposa Kyaemypa» ma «yugposa KomrnemeHmMHicmos»; obrpyHmysamu
micuye yugposoi mobinbHocmi 'y cmpykmypi npogpeciliHoi komnemeHmHocmi malibymHix npasosHasyis;
8U3Ha4YumMu ii CmpykmypHi KOMIMOHeHMU mMa oxapakmepu3lysamu ix 3micm.

Y pe3ynbmami 0ocnidiceHHs 3’4co08aHO, Wo yugposa mobinsHicme malibymHeoz20 gaxieys 2anysi
npasa € iHmezpamusHor npogheciliHo 3HaYywot0 AKicMo ocobucmocmi, Wo xapakmepu3sye 30amHicmeo
eeKkmusHo suKopucmosyeamu yugpposi mexHonoeii y npogeciliHil disnbHocmi, adanmysamucs 00
3MIH yugposoeo cepedosuuya, 30ilicHroeamu npogeciliHy KomyHikayito ma 6esnepepsHuli npogeciliHuli
po3sumoK. O6rpyHmosaHo 0oyinbHicmes po32aa0y yugposoi MmobinbHocMi AK cKnadosoi npogeciliHoi
KommnemeHmHocmi malibymHix npaso3Hasyis, wo 3abesneyye ixHHO 30amHicme eHy4ko Oismu 8
yugpposizosaHomy rnpasosomy cepedosulyi. BusHayeHo iT cmpykmypy, AKQ OXonaw€e momusayiliHo-
YiHHicHUl, KoeHimusHul, 0ifnbHICHO-MexHon02i4HUl, KOMYyHIKamueHuUli ma pegaeKkcusHo-adanmusHull
KOMMOHeHMU.
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JlogedeHo, wo yugposa MobinbHICMb € iHMEe2PAMUBHOK XAPAKMepPUCMUKOK npogeciliHoi
KomnemeHmHocmi malibymHix ¢gpaxieuie 2anysi npasa ma 3abe3neqye ixH 20moesHicme 00 npogecitiHoi
dianeHocmi 8 ymosax yugposoi mpaHcgopmayii npasosoi cepepu. OKpecneHo nedazoeiyHi ymosu ii
pO38UMKY 8 Npoyeci npogeciliHoi nidcomosKu ma nepcrnekmusu noodasabuo2o hopmMy8aHHS 8 0C8IMHLOMY
npouyeci 3aknadie suw,oi ocgimu.

Knruoei cnoea: yugpposa mobinsHicms, npogeciliHa mobinbHicme npogeciliHa KomnemeHmHicme,
malibymHi  npaso3Hasyi, npogecilina nidecomoska, oceimHili npouyec, nedaeociyHi  ymosu,
KommnemeHmHicHuUl nioxio

OCTaHOBKA npobnemu. B ymosax uudpoBoi TpaHchopmalii cycninbcTBa CYTTEBO

3MiHIOIOTbCA BUMOTMM A0 NpodecinHoi AianbHOCTI daxiBuiB ranysi npasa. AKTUBHe

BMPOBAAKEHHA €/1EKTPOHHOIO0 ypAAYBaHHA, LMPPOBOro CyA0HMHCTBA, ENEKTPOHHOTO
OOKYMeHToObiry, iHpopMaLiMHO-aHaNITUYHMUX CUCTEM, 3aC00IB LUTYYHOrO IHTENEKTY Ta LMPPOBUX
CepBiciB 3yMOBOE HEOOXiAHICTb NiArOTOBKM NPaBHUKIB, 34aTHUX ePEKTUBHO AiATU B UMdpPoBOMY
npodecitHomy cepegosuii. CyyacHui daxiBeub ranysi npasa MOBUMHEH He /MLWIE BOJOAITU
IPYHTOBHMMM MPABOBMMW 3HAHHAMMW, a M YMITU WBWMAKO a[anTyBaTMCA A0 TEXHONOFYHUX
3MiH, KPUTUYHO OLiHIOBATK iHPOPMAaLLitO, BUKOPUCTOBYBATU LMPOBI pecypcu ana npodeciiHoi
B33aEMO|i, HaBYaHHA Ta NPOGECIAHOrO PO3BUTKY.

OcobnnBOro 3HayeHHs B UWMX yMOBax HabyBae umdppoBa MODLINbHICTL AK 34aTHICTb
0COBMCTOCTI ePEeKTUBHO BMKOPUCTOBYBATM LMPPOBI TEXHOANOTIT AN BUKOHAHHA NpodeciiHmuX
3aBAaHb, KOMYHiKauii, goctyny go iHbopmauinHux pecypcis, 6e3nepepBHOro HaBYaHHA Ta
aganTtauii 4o HoBuX UMdpoBUX cepenoBull. Ona manbyTHix daxisuis ranysi npasa umdposa
MOBINIbHICTb CTAE BaK/IMBOK NepesyMOBOK YCNiWHOI npodeciiHOoi  AiaAbHOCTI, OCKiNbKM
3abe3neyye roToBHICTb 40 POHOTM 3 €NEeKTPOHHMMM MPABOBUMU Ba3zaMm AaHUX, LMdPOBUMM
naatbopmamm HaZaHHA MPABOBMX MOCAYr, 3acobaMu AWUCTAHLiIMHOT B3aEMOAIT Ta Cy4acHUMM
iHCTpyMeHTaMmn 06pobaeHHs PUANYHOI iIHPopMaL,ii.

BoaHouac aHani3 HayKoBUX AyKepen cBifuuTb, Wo npobnema ¢opmysaHHa npodeciiiHoi
KOMMETEHTHOCTI MalbyTHIX NPaBHMKIB € NpegMeTOM NejaroriyHuX AocniarKeHb [KantoxkHui,
2017; Nei, 2025]. MNpoTe NUTaHHA Micua 1 poni LnMppoBoi MoBiNbHOCTI B CTPYKTYpPi npodeciitHoi
KOMMETEHTHOCTI MaibyTHIX ¢axiBLiB ranysi NpaBa 3a/MLWAETbCA HEAOCTAaTHbO PO3POBAEHUM.
Y HayKOBOMY AMCKYPCi BiACYTHE €aMHe BayeHHA CYyTHOCTI Lboro peHOMEHY, MOro CTPYKTYPHUX
KOMMOHEHTIB Ta B3aEMO3B’A3KIB 3 iHLUMMM CKNaL0BMMM NPOdECiiHOT KOMMNETEHTHOCTI NPaBHMKA.

OTXKe, BUHMKAE CYMepeyHiCTb MiXK 3p0CTatouMMM BUMOTamm LM poBisoBaHOro npodeciiHoro
cepenoBMLa A0 piBHSA LMdpoBOT MobiNbHOCTI MalibyTHIX daxiBLiB raaysi npasa Ta HeAOCTaTHLOO
pPO3pOo6AEHICTIO TEOPETUYHUX 3acaf ii iHTerpauii y cTpyKkTypy npodeciiHoi KomneTeHTHOCTI. Lle
3YMOB/IIOE HEOOXiAHICTb AOCNIAMKEHHS CYTHOCTI LMPPOBOI MOBINIbHOCTI, BU3HaUYeHHsA il micua y
CTPYKTYpi npodeciiHOi KOMNEeTeHTHOCTi MabyTHIX MPAaBHUKIB Ta OBFPYHTYBAHHA il 3HAYEHHA 415
NiAroTOBKM KOHKYPEHTOCNPOMOXKHOro daxisLa B ymoBax LMdpoBOro cycninbCrsea.

AHani3 ocTaHHix gocnipykeHb i nybaikauii. Mpobaema LMbpPoBOTI MOLINBHOCTI OCTAaHHIMU
POKaMM NPMBEPTAE 3HAYHY yBary AOCNIAHUKIB Y KOHTEKCTI LmMdpoBoi TpaHcopmaLii cycninbeTaa,
PO3BUTKY LIUPPOBOT EKOHOMIKM Ta MoAepHi3aL,ii npodeciiHoi 0cBiTU. BogHOYAC aHai3 HayKOBUX
O)Kepen cBiguMTb, WO b6iNblicTb AOCAIAKEHb NPUCBAYEHO OKPEMMM acrnekTam UnppoBoi
rPaMoTHOCTI, LMdPOBOI Ky/bTypu Ta LMPOBOI KOMMNETEHTHOCTI, TOAi AK LMdpoBa MObINbHICTL
AK CKNagoBa npodeciiHOi KOMMEeTEeHTHOCTI MaMbyTHiIX ¢axiBuiB ranysi npaBa 3a/MLIAETLCA
He[0CTaTHbO BUBYEHOIO.

TeopeTuyHi 3acaan pPo3BUTKY UMIPOBOT KyAbTypu, LMPPOBOI rpamMoTHOCTI Ta UndppoBoi
KOMMETEHTHOCTI PO3KpUTO Yy npauax J1. Faspinosoi Ta A. TononbHuk [2017], I. Kosybuosa [2022],
B.Kyanaii[2015], 1. CtpyTnHCbKOi [2019]. AocniaHMKM 06I'pyHTOBYOTb B3aEMO3B’ 130K 3a3HAaYEHUX
dbeHOMeHIB Ta po3rafalTb iX AK HeobXiaHy ymoBy edeKTUMBHOI AiafbHOCTI 0cobuCTOCTi B
uMbpoBOMy cepenoBuLL. 3HAUYHY yBary NPUAINEHO XapaKTepucTmui LmMdpoBoi rpaMoTHOCTI K
6a3u ana popmyBaHHA 303aTHOCTI BUKOPUCTOBYBATHU LMPOBI TEXHOOTiT B OCBITHIM | NnpodeciHil
LiANbHOCTI.

HaykoBLi po3rnagatoTb LMdpoBy MOBINbHICTb AK aTPMOYTUBHY XapaKTepuUCTUKY daxiBLsa
uMdpPOBOro CycniNbCcTBa, WO Bifobparkae Moro 34aTHICTb aZanTyBaTUCA A0 AMHAMIYHUX
TEXHO/MOMYHUX 3MiH, edeKTMBHO BWMKOPUCTOBYBaTM ULMOPOBI pecypcu Ta 3A4iliCHIOBATU
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npodeciinHy AianbHiCTb Yy pisHUX uMdppoBUx cepepgoBuliax. LdocnigHuus |. Bupa [2024]
BMBYAE YNHHUKM PO3BUTKY LUPPOBOTI MOBINBHOCTI NyB6AIYHUX CNYXKOOBLiIB, aKLEHTYOUYM yBary
Ha HeobxigHocTi 6e3nepepBHOro npodeciiHOro BAOCKOHA/NEHHA B yMoBax UudpoBisaLii
OEep*KaBHOro yrnpaBAiHHSA.

Y eBponencbKoMy HayKOBOMY Ta HOPMATUBHOMY AV CKYPCi MOHATTAMOBINbHOCTI NOB A3YETbCA
Hacamnepes, i3 3abe3neyeHHAM BiJIbHOrO AOCTyny A0 UMGPOBUX MOCAYT, UMDPOBOro PUHKY Ta
MOXMBOCTEN NpodecinHOro po3BuTKy. 30KpemMa, Y AOKyMeHTax €sponeicbKkoro Cotosy Wwoao
dopmyBaHHA eanHoro umdposoro puHKy [European Council, 2020], po3B1TKY nporpam Europass
Mobility [European Union, n. d.] Ta niaTpumku npodeciiHoi MobinbHocTi daxisu,iB pisHUX ranysei
[European Commission, 2024] HaronowWyeTbCA Ha BaXKAMBOCTI LMOPOBUX HABUYOK AK YNHHMKA
KOHKYPEHTOCMNPOMOKHOCTI Ta NpodecinHOoi aAanTUBHOCTI 0COBUCTOCTI.

Okpemi acnektn uMdpoBoi MOBINBHOCTI PO3rNAAalTbCA B 3apyDOiKHUX AOCNIOMKEHHSX.
Tak, C. Meuuagpa [Mezzadra, 2017] aHanisye undppoBy MOBINbHICTb Y KOHTEKCTi rn1obanbHUX
couiaNbHUX NpoLeciB Ta Po3BUTKY LMOPOBUX KOMYHiKaLil. E. Myparti [Murati, 2020] gocnigxye
BNAMB UndpoBux naatdopm Ha 3abesneyeHHA MOBINbLHOCTI KOPUCTYBaYiB Ta peasnizaLlitlo iXHix
npas y uudbpoBomy cepegoBuuli. Li npaui nigTBepasKyroTb MiXKAUCUMNAIHAPHUI XapaKTep
[0CNiAKyBaHOro GeHOMeHyY Ta MOro 3Ha4YeHHA A4 Cy4acHOro npodeciiHOro po3BuTKY.

MpobnematnKa npodecinHOT KoOMNeTeHTHOCTI MalbyTHIX ¢daxiBuiB ranysi npasa 3Halwa
BigobpaykeHHA y npausax P. KantoxHoro [2017] Ta 4. Meii [2025]. JocniaHUKKM 0BIPYHTOBYIOTb
HeobXiHICTb OHOB/MIEHHA 3MicTy NpodeciMHOT NiAroOTOBKM NPaBHUKIB BigNOBIAHO 40 BUKAUKIB
rnobanizauinHux i umdposux TpaHchopmauin. BoaHouyac nuTaHHA iHTerpaujii uudposoi
MODBIiNIbHOCTI 40 CTPYKTYpu npodecinHOi KoMMNeTeHTHOCTI ManbyTHIX ¢daxiBuiB raaysi npasa He
CTas0 NPeAMEeTOM CreL,ialbHOro HayKOBOro aHanisy.

BaxknuMBMMM ANA fOCNIAKEHHA € TAKOXK NPaLLi, NPUCBAYEHI PO3BUTKY LMPOBOro ypaayBaHHA
Ta uMdpoBoi TpaHchopMmaLii npodeciiHoi gisnbHOCcTI. 30Kpema, M. MixpoBcbKa [2021] aHanisye
eBoJioLUi0 undpoBoi TepmiHonorii y cepi nybniyHoro ynpasniHHA, a O. MpuueHyyk [2020]
PO3rNASAE MOKAMBOCTI iHGOPMALLIAHO-OCBITHBOTO CepefoBULLA AN PO3BUTKY KJIHOYOBUX
KOMMETEHTHOCTel 0cobucTocTi. Pe3ynbTaTM UMX AO0CAIAMKEHb 3acCBiAyylOTb 3POCTaHHA poni
uMdpoBUX TEXHONOTIM Yy NpodeciliHii AianbHOCTI Ta OCBITI.

OTKe, aHaNi3 HayKOBUX [rKepen Aa€ MigcTaBu CTBEPAMKYBATU, WO AOCTATHbO FPYHTOBHO
pocniaxeHo npobaemu LMPpPoBOI rPaMoTHOCTI, LMPPOBOI KyAbTypH, UMbPOBOI KOMNETEHTHOCTI Ta
npodeciiHOi KOMNeTEHTHOCTI MalibyTHiX ¢daxisLiB. BogHoYac He 3HANLLAN HAaNeXKHOro PO3KPUTTA
CYTHICTb UMPPOBOI MOBINbHOCTI MalibyTHIX daxiBLiB ranysi npasa, ii CTPYKTYPHI XapaKTepUCTUKM,
MicLe Y CTPYKTYpi NpodeciiHOT KOMNETEHTHOCTI Ta NeaaroriyHi MoXAMBOCTI Tl PO3BUTKY Y npoueci
npodeciiHoi NiarotoBKu. Lle 3ymoBnao BUGIp TEMM Ta BUSHAUNIO METY AOCNIAMKEHHSA.

MeTolo CTaTTi € BM3HAYEHHA CYTHOCTI, CTPYKTYPHUX XapaKTepPUCTUK i PYHKLIOHANbHOIO
npu3HayeHHss UMPpPoBoi MOBINbHOCTI Yy CTPYKTYpi npodeciiiHoi KOMMNeTeHTHOCTI MaibyTHix
¢daxisuis ranysi npasa.

MeTtoau pocnipKeHHA. 3341 AOCATHEHHA METU AOCNIAKEHHA BUKOPUCTAHO KOMMIEKC
TEOPETUYHUX METOLIB: aHai3 HAYKOBOI NiTepaTypu — 414 YTOYHEHHA CYTHOCTI NOHATTA «UndpoBa
MODBIiNbHICTb» Ta 3’AcyBaHHA OCOB/MBOCTEN MOro TPAKTYBaHHA Y BIiTYMIHAHUX i 3apybirKHUX
OOCNIAXKEHHAX; NOPIBHANBHUI aHani3 — ANA BUABMIEHHA CMiIbHUX | BiAMIHHMX nigxoais A0
PO3YMiHHA UMPpPoBOI MOBINbHOCTI, UMPPOBOI rPamoTHOCTI, LMdPOBOI KyNbTypn Ta uudpoBoi
KOMMETEHTHOCTI; y3ara/lbHEHHA | CUCTeMaTM3aL,it0 HAYKOBUX NOJIOMKEHb — ANA BUSHAYEHHSA Micusa
uMdpoBoi MOBINLHOCTI Y CTPYKTYpi NpodecinHOi KOMNETEHTHOCTI MalbyTHIX ¢axiBLiB ranysi
npaBa; CTPYKTYPHO-/IOMYHUIA aHani3 — Ana obrpyHTYBaHHA B3aEMO3B’A3KIB MiXK LUPPOBOIO
MOBINbHICTIO Ta IHWKWMW CKNag0BUMU NPodeciiHOi KOMNETEHTHOCTI NpaBHUKaA; abcTparyBaHHA
Ta TeopeTUYyHe MOLENtOBaHHA — AN GOPMYOBAHHA aBTOPCHKOro bayeHHsA 3micTy undpoBsoi
MobinbHOCTI MalibyTHix daxisLis ranysi npasa.

BuMKnag OCHOBHOro martepiany AochnigKeHHA. CydyacHMM eTan PO3BMTKY CyCniibCcTBa
XapaKTepM3YETbCA MacWTabHO UMPPOBOIO  TPaHCPOPMALLE MNPAKTUYHO BCiX cohep
KUTTERIANBHOCTI NtoauHU. Y KpaiHax €Bponelicbkoro Coto3y UndpoBisaLia po3rasgaeTbes
AK OOMH i3 KAHYOBMX YUMHHWUKIB E€KOHOMIYHOTO PO3BMUTKY, KOHKYPEHTOCMPOMOMKHOCTI Ta
npodecinHoi MobinbHOCTI rpoMmaznH. Peanisauis KoHuenujii eanHoro undposoro puHkKy (Digital
Single Market) cnpsmoBaHa Ha CTBOPEHHS YMOB A/ Bi/IbHOTO BMKOPMUCTAHHA UNPPOBUX
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TEXHOJOri, PO3BUTKY LUPPOBUX NOCAYT Ta PO3LLUMPEHHA MOXK/IMBOCTEN NPODECIiMHOT AiSNbHOCTI
y undposomy cepegosuli [European Council, 2020]. BoaHouac eBponeiicbKi iHiLiaTnem Europass
Mobility akueHTytoTb yBary Ha HeobxigHocTi dopmMyBaHHA B 0COOMCTOCTI 34aTHOCTI ehEeKTUBHO
BMKOPUCTOBYBATM UMPPOBI pecypcu gas HaBYaHHA, npodeciiHOT KoMyHiKauii Ta Kap’epHOro
po3BuUTKY [European Union, 2020].

Bnane umndposux TpaHcdopmauii ocob6amMBo BiAYYTHUI Yy NpaBoBii chepi. PO3BUTOK
€NeKTPOHHOrO ypAAyBaHHA, LMPPOBUX AEPHKABHUX CEPBICIB, €IEKTPOHHOTO AOKYMEHTOODiry,
aBTOMATU30BAHMX IHGOPMALLIMHO-MOLWYKOBUX CUCTEM, E/1eKTPOHHOro CyAOYMHCTBA Ta
LMbPOBUX PEECTPIB 3MIHIOE 3MICT NpodecinHOoi AianbHOCTI NpaBHMKA. 30Kpema, npodeciiHa
OiANbHICTb Cy4YacHOro npaBHWMKa aepani binbwe nos’A3aHa 3 BMKOPUCTAaHHAM EAMHOrO
[EePKAaBHOMO PEECTPY CYA0BUX pilleHb, EANHOI cya0BOi iIHGOpMaLiMHO-TENEKOMYHIKaLiAHOT
cucTemu, nigeuctemm «ENeKTpoHHUI cya», unmdpoBux npasosux 6a3 aaHux (/1IFTA:3AKOH,
Lex, Verdictum Ta iH.), cucTem eNleKTPOHHOT0 AOKYMEHTOO06iry, a TaKOX HOBITHIX OPUANYHUX
Al-iHCTPYMEHTIB AnA NOLWYKY, aHani3y Ta cuctemaTusauii npasosoi iHpopmauii. EpeKkTMBHA
poboTa 3 Takumu undposumu pecypcamm notpebye Big daxisua He nuwe BigNOBIAHOrO
piBHA UMPOBOT KOMMNETEHTHOCTI, a 1 34aTHOCTI WBUMAKO afanTyBaTUCA A0 MOABU HOBUX
TexHonorin Ta popmartiB npodecinHoOT AianbHOCTI. 33 TakMx ymoB ¢axiBeub ranysi npasa
NOBUHEH He SINLe BOJIOAITU 'PYHTOBHMMMU NPABOBMMM 3HAHHAMMU, a M YMITM NpaLtoBaTm 3
uMbpoBMMU pecypcamm, 34iMCHIOBATU NOLWYK, aHaNi3 i cuctemaTusauito npasosoiiHbopmaLii,
BMKOPUCTOBYBATM CYy4YacHi iHPOPMaLiMHO-KOMYHIiKaLiHIi TexHonorii ana po3B’A3aHHA
npodecinHnx 3aBaaHb.

Ha HeobxigHoOCTi BpaxyBaHHA UWMPPOBMX TpaHchopmauin y npodeciiHiin AisnbHOCTI
Haronowye M. MixpoBcbKka [2021], fKa 3a3Hayae, WO PO3BUTOK LMOPOBOro ypaLyBaHHS
CYyNpOBOAKYETbCA MOABOK HOBMX (OpMaTiB B3aEMOAIT MiK AeprkaBoto, CycniNbCTBOM Ta
rpomagaHamm, Wo noTpebye BignosiaHoro piBHs undpoBoi roToBHOCTI paxiBuiB. CBOEIO Yeproto,
O. TpuueHuyk [2020] moBOAMTb, LLO Cy4vacHe iHPOPMALiMHO-OCBITHE cepenoBULLE CTBOPHOE
HOBi MOX/IMBOCTI AN PO3BUTKY KOMMETEHTHOCTEN 0COBMCTOCTi, HeObXiaHUX Ana epeKkTUBHOT
AianbHOCTI B uMdPOBOMY CYCniNbCTBI.

BaxknmBe 3HauyeHHA OnA [ocnigXKeHHA mae CTaHgapT BULLOI OCBITM 3a CheLia/bHICTHO
081 «[MpaBo» ana nepworo (6akanaBpcbKOro) piBHSA BULLOI OCBITM, 3aTBEPAMKEHUI HAaKa3oMm
MiHicTepcTBa 0cBiTM i HAyKKn YKpaiHu Ne 644 Big, 20 nnnHa 2022 poKy. AHani3 cTaHAapTy CBigYUTD,
LLLO NigroToBKa ManbyTHIX NPaBHWUKIB OpiEHTOBaHa Ha GOpPMYBaHHSA 34aTHOCTI BUKOPUCTOBYBATH
iHbOpMaLiMHi TexHONOriT, 3A4iNCHIOBATM MOLYK Ta aHani3 npasBoBoi iHGopMaLii, npautoBaT 3
€/1eKTPOHHMMM pecypcamu, 3acTOCOBYBATU CydacHi iHPpoOpMaLiMHO-KOMYHIiKaLilMHi TexHonoril y
npodeciliHilit AiANbHOCTI Ta HaBYaHHI BNPOAOBK XUTTA [MiHicTepcTBO OCBITU i HayKM YKpaiHu,
2022]. OTKe, HOPMATUBHI BUMOIM [0 pe3ynbTaTiB HaBYaHHA ManbyTHix daxisLiB ranysi npasa
b6e3nocepenHbO NOB’A3aHi 3 FOTOBHICTIO A4iATW B LMdpPOBOMY CepeaoBULi Ta aganTyBaTucA 40
MOro NOCTIMHUX 3MiH.

HaykoBui gepani 4acTiwe nos’A3yioTb YCMiWHICTb NpodeciiMHoi AiANbHOCTI He nule 3
piBHeM UMPOBOI rPAaMOTHOCTI, a 1 3i 34aTHICTIO 0cobUCTOCTi edeKTUBHO PYHKLIOHYBATU B
YyMOBax NOCTINHOro OHOB/IEHHA LMPPOBUX TEXHOOTIN. 30Kpema, J1. TaBpinosa Ta A. TONOAbHMK
[2017], O. KoBanb i O. /lnwak [2025], I. Kosybuos [2022], B. Kyanait [2015], I. CTpyTUHCbKa
[2019] posrnsgatoTb UMPPOBY rPAMOTHICTb, LMPPOBY Ky/AbTYpy Ta UMPPOBY KOMMETEHTHICTb AK
HeobXifHI XxapaKTepUCTUKM cydacHoro ¢axisua. MpoTe AMHAMIYHICTL UMPpPOBOro cepenosumLla
aKTyanisye notpeby y ¢dopmyBaHHi b6inbll CKNaAHOI iHTErpaTMBHOI SAIKOCTI, AKa 3abesneuye
3[aTHICTb NIOAMHWN LWBWAKO a4anTyBaTMCA A0 HOBMX LUMOPOBUX YMOB, TEXHOJOTIN i dopmarTis
npodeciitHoi B3aemogiji.

Came TaKkot sAkicTio € umdpoa MobinbHiCTb. 3a BM3HAYeHHAM M. JleoHoBa [2023],
undppoBa MobINbHICTb € aTPMOYTUBHO XapaKTepPUCTUKOI daxiBus LMPPOBOro CycniibCTBa, Wo
BiZL0OpaXKaE MOro roToBHiCcTb ePpEKTUBHO BUKOPMUCTOBYBATU LMDPOBI TEXHONOTIT, aAanTyBaTMCA A0
TEXHOJIOTIYHUX 3MiH Ta 34iMCHIOBATM NPOECIMHY AiANbHICTb Y Pi3HUX LMDPOBUX cEpeaoBULLIAX.
ABTOp MOB’A3yE PO3BMTOK UMPPOBOI MOBINBHOCTI 3 npouecamn undpposoi TpaHchopmaui
cycninbctBa Ta HeobxigHicTio 6e3nepepBHOro npodecinHOro BAOCKOHANEHHS. AHanorivyHol
nosuu,ii gotpumyetbcs |. bupa [2024], Aka po3rnagae umdpposy MOBINBLHICTb AK BaXKAMBY YMOBY
npodeciitHoi epeKTUBHOCTI Ta KOHKYPEHTOCNPOMOXKHOCTI Cy4acHoro daxisus.
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OT1Ke, undposisauia npasosoi chepn, Bumorn CTaHAAPTY BULLOI OCBITM 3a cneuiasbHicTIO
081 «lMpaBo» Ta CcyyacHi TeHAeHLi po3BUTKY NpodeciMHOT AiANbHOCTI NPaBHMKIB 3yMOB/OKOTb
HeobXxigHicTb po3rnagy undbpoBoi MOLINBHOCTI AK BaXAMBOI CKNagoBoi npodeciiHoi
KOMMEeTEeHTHOCTIi ManbyTHiX ¢axiBLLiB ranysi npasa.

Y HayKOBI niTepaTypi NOHATTA «LMbpoBa MOBINIbHICTL» XapaKTepmn3yeTbcs HaraTo3HaYHICTIO
Ta MDKAUCUMNAIHAPHUM 3MicTOM. Moro TpaKTyBaHHA (OPMYETbCA Ha MEPeTUHi AOCAiAKeHb
undposoi TpaHchopMalii cycninbeTBa, MobinbHOCTI 0COBUCTOCTI, LMPPOBUX TEXHONOTIN, OCBITU Ta
npodeciiHOro po3BUTKY. AHani3 HayKOBMX AXKEpPen CBiAYMTb NPO MNOCTYNOBe PO3LIMPEHHS 3MICTY
LLbOro MNOHATTS: Bif, XapaKTePUCTUKM UMD POBUX CEPBICIB | TEXHONOTi 4,0 BU3HAaYEHHA OCOBUCTICHUX
AKOCTel Ta 34aTHOCTEN IOANHN ePEKTUBHO AiATU B YMOBAxX LMpPOBOro cepenosumLLa.

Cepen AOCNIAHUKIB, SIKMI po3rnaaaB LMPpPoBY MOBINbHICTL Y LWMPOKOMY coLiafibHOMY
KoHTeKcTi, € C. Meuuagpa [Mezzadra, 2017]. HaykoBeub nos’A3ye uudpoBy MobIiNbHICTL i3
npouecamun rnobanisauii, po3BUTKY LMPPOBUX KOMYHIiKaLiA Ta TpaHcPopmalii NpocTopoBmX
MeXK coLianbHOi B3aemogii. Y Moro aocnigxeHHi undposa mMobiNbHICTb NOCTAaE AK 34aTHICTb
3[iMCHIOBATM Aifi/IbHICTb, KOMYHIKaLit0 Ta 06MiH iHGOpPMaLLiElD He3aneXHO Bif, TEPUTOPIaNbHNX
obmeKeHb 3aBAAKM LMOPOBUM TEXHOOTIAM.

Moaanblumii PO3BUTOK KoHUenNUii undpoBoi MobiNbHOCTI NOB’A3aHUI i3 AOCNIAKEHHAMMN
undpoBux cepsicis Ta unMppoBoi iHPpacTpyKTypu. Tak, K. N'yaman-AiH Ta cnisaBTopn [Goodman-
Deane, et al., 2021] po3rnagatoTb UMdpoBy MOBINLHICTb Kpi3b NPU3MY AOCTYNHOCTI LNUPPOBUX
nocayr Ana pi3HWX KaTeropii HaceneHHs. Ha AyMKy AocnigHuWKiB, uMdppoBa MOBINbHICTb
BM3HAYAETLCA HE NIMLLE HAAABHICTIO TEXHONOTIN, @ M 34aTHICTIO NOANHU ePEKTUBHO KOPUCTYBATUCA
HUMW ONA 33[0BOJIEHHA BAACHMX NoTpeb. AHanoriyHoi nosuuii goTpumytotbca . denape,
C. bacy, K. Maxapic Ta I. Kecepy [Delaere et al., 2024], aKi akUeHTylOTb yBary Ha HeobxiaHoCTi
PO3BMTKY HaBUYOK BUKOPUCTAHHSA LMPPOBUX CEPBICIB AIK YMOBM NOBHOLIHHOI y4acTi 0cobuMCTOCTi
B Cy4acHoMmy LMdpOoBOMY CyCniNbCTBi.

OcobnnBuiA iHTEpeC NS AOCNIAMKEHHA CTAaHOBAATb Npali, Y AKMX undppoBa MObINbHICTL
PO3rNAAaETbCA K XapaKTepucTMKka ocobucrocTi. 3o0Kpema, K. FappitceH, A. TpuronoH i K. Feypc
[Garritsen et al., 2025] BBoaaTb noHsTTa digital mobility skills, nig sknmm posymitoTb cykynHicTb
3HaHb, YMiHb i NOBeAIHKOBUX Moaenei, wo 3abe3nevuyoTb ePpeKkTMBHE BUKOPUCTAHHA LMOPOBUX
TEXHO/IOTIN Yy Pi3HUX XKUTTEBUX CUTYaLiAX. Y uboMy niaxoai umdpposBa MobinbHICTb yKe BUXOAUTb
33 MeXi TeXHO/IOTYHOro ABMULLA | HabyBae 03HAaK KOMMETEHTHOCTI, AKa 3abe3nedye aganTauito
NoanHN Ao umMdpoBOoro cepeaosumLla.

B ocBiTHbOMY AMCKypCi uMdpoBa MOBINbHICTL AeAani yacTille Po3rnAAacTbCs K YMOBaA
HaBYaHHSA, NpodeciiHOro Po3BUTKY Ta Mi¥HapoaHoi B3aemoaii. Tak, . Jlik i M. Poek
[Leek & Rojek, 2022] poBoasTb, WO UMPPOBI TEXHONOTIi ICTOTHO PO3LWMNPIOTL MOMKAUBOCTI
aKagemiyHoi mobinbHOCTI, 3abesnedyounm AOCTYN A0 OCBITHIX PecypciB Ta MiXKKY/AbTYPHOI
KOMYHiKaL,ii He3anexHo Bia ¢isnyHoro micua nepebysaHHA. MoAibHMI Niaxia npeacTaBaeHUiA
y pocnigxeHHi 0. YeHr [Cheng, 2023], ae undpoBa MODLINbHICTL TPAKTYETbCA AK 34aTHICTb
0COBUCTOCTI HaBYATUCA, B3AaEMOZIATU Ta HabyBaTu npodeciliHoro A0CBiAy Yy BipTyaabHOMY
cepenosuLi. Y pekomeHaauisx European University Foundation [Henderikx & Ubachs, 2022]
undpoBa MoBINbHICTb BU3HAYAtOTb AIK BaXK/IMBY CKNAA0BY Cy4acCHOro €BPOMNENCHKOro OCBITHbOrO
npoctopy, Wwo 3abesneuye edekTMBHY LMPOBY chiBnpauto, AOCTYN 4O OCBITHIX pecypciB i
PO3BUTOK NPodecinHUX KOMNETEHTHOCTEN.

B yKpaiHcbKOMy HaykoBOMYy MnpocTopi npobnema undpoBoi MobinbHOCTI nepebyBae Ha
eTani akTMBHOrO CTaHOB/NEHHA.

AHanis HaBeAeHWUX MiAXOAiB CBiAYMTbL, WO MNOHATTA «UMbpoBa MOBINLHICTLY MaEe
CNiNbHI 03HAKM 3 MOHATTAMM «UMPPOBA FPAMOTHICTbY, «uMbpoBa KyAbTypa» Ta «umdposa
KOMMETEHTHICTb», O4HAK He € TOTOXHUM iM. LindpoBa rpaMoTHICTb NepeBarkHO XapaKTepusye
6a30Bi 3HAHHA Ta HABUYKM BUKOPUCTAHHA LMdpoBMX TexHonorik [Kyanain, 2015; Haykoso-
TexHiYyHa 6ibnioTeka HauioHanbHOro yHiBepcuTeTy KopabnebyayBaHHSA iMeHi agmipana
MakapoBa, 6. a.; CTpyTuHcbKa, 2019]. Lndposa KynbTypa Bigobparkae cucTtemy LiHHOCTEN,
HOPM MoBeAjiHKK Ta cnocobiB B3aemogaii ocobucrocti y undposomy cepenosuuli [laBpinosa &
TononbHuK, 2017; Kosybuos, 2022]. LindppoBa KOMNETEHTHICTb BM3HAYaETLCA K iHTErpoBaHa
3[aTHiCTb edeKTMBHO, Ge3neyHO W BiAMOBIAANbHO 3aCTOCOBYBATM UMPOBI TexHonorii ans
HaBYaHHSA, NpodeciiMHOT AiANbHOCTI Ta KOMYHiKaU,i [FaBpinosa & TononbHUK, 2017].

121



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

Ha BigmiHy Big, 3a3HayeHUX MOHATb, UMdpPoBa MOLINBHICTb XapaKTEPU3YE AMHAMIYHWIM
acneKT AianbHoOCTi ocobuctocTti. BoHa Bigobparkae 34aTHICTb NOAMHM LWBUAKO afanTyBaTUCA
[0 3MiH uMdpPOBOro cepeaoBumLLa, ONAHOBYBATU HOBI LMOPOBI IHCTPYMEHTU, eDEKTUBHO AiATH
B Pi3HUX UMIPOBMUX MpPOCTOpax, NiATPMMYBaTU 6e3nepepBHUIM NpodeciiHUin PO3BUTOK Ta
BMKOPUCTOBYBATK LMPPOBI TexHONOrIT AN po3B’A3aHHA npodeciiHux 3aBgaHb. OTKe, umMdposa
rPaMoTHICTb, LMdPOBa Ky/bTypa Ta LMdPOBa KOMMNETEHTHICTb MOMKYTb PO3rNAAATUCA AK MiIAFPYHTA
pPO3BUTKY UNdpPoBOI MObBINbHOCTI, ToAi AK cama umdpoBa MOBINbHICTb € BULLMM piBHEM NPOABY
rOTOBHOCTi 0COBMCTOCTI 40 AifIbHOCTI B yMmOBax LUndpoBoi TpaHchopmauii.

3 ypaxyBaHHAM MNpPOaHasi30BaHMX HAyKOBUX MigXo4iB, a TakoK Bumor CTaHAapTy BULLOI
OCBiTM 3a cneuianbHicTio 081 «lMpaso» [MiHicTepcTBO OCBITM | HayKKM YKpaiHu, 2022], yugpposy
mobinbHicmes malibymHbo20 ¢haxisya 2anysi npasa MPONOHYEMO po32a40amu AK iHTErpPaTUBHY
npodeciMHo 3Hauylly SAKicTb ocobucTocTi, WO XapakTepusye 1 34aTHICTb edeKTUBHO
BUKOPUCTOBYBATU LnpPOBI TexHoNorii, iHbopMaLiiHi pecypcu Ta unudpoBi cepsicK y NpaBHUYIN
OiANbHOCTI, WBWAKO afanTyBaTUCS 40 3MiH LMdpPOoBOro cepeaoBulLLa, onaHOBYBaTM HOBI LM POBI
iHCTPYMEHTU, 34ilicHIOBaTU NpodeciiHy KOMYHiKaLjilo, HaBYaHHA i CaMOpPO3BUTOK 3acobamu
UMbpPOBUX TEXHOJOTFIM Ta ycniwWHO po3B’A3yBaTM npodeciiHi 3aBgaHHA B ymoBax uUudpoBoi
TpaHchopmaLii npaBoBoi chepwu.

Y cyyaCHMX HayKOBMX AOCANIAMKEHHAX npodeciiHa KOMMNEeTeHTHICTb MalibyTHboro daxisua
ranysi npaBa PO3rAa4aEeTbCA AK iHTErPaibHa XapaKTEPUCTMKA OCOBUCTOCTI, LLLO NOEAHYE CUCTEMY
NpPaBoOBMX 3HaHb, NPOdECIMHMX YMiHb, LLiIHHOCTEN, AOCBIAY AiANIbHOCTI Ta 0COBUCTICHUX SSKOCTEN,
HeobXiAHUX ANs YCNiWHOro BUKOHaHHA npodecinHux dyHKUin [KantoxkHuin, 2017; Mel, 2025].
BignosigHo o CtaHAapTy BULLOI OCBITM 3a cneuianbHicTio 081 «MpaBo» [MiHicTepcTBO OCBITH
i HayKn YKpaiHu, (2022], BaXXAUBUMU CKNad0BMMU NPodeciimHOi KOMNETEHTHOCTI NpaBHMKA €
3[aTHICTb 3aCTOCOBYBATW NPABOBi 3HAHHA Y NPAKTUYHIM AiANbHOCTI, 34iMCHIOBATU MOLWYK i aHani3
iHbopmau,ii, BUKOPUCTOBYBATU Cy4vacHi iHGOpMaLiMHO-KOMYHIKaLiMHI TexHonorii, eheKTMBHO
KOMYHiKyBaTW Ta 34ilCHIOBaTM 6e3nepepBHUN NPodecCiMHNIA PO3BUTOK.

3a Takux ymoB uUMPpoBY MODLINbHICTb AOUINBHO pPO3rAAZaTM SIK OA4HY i3 CKAa4oBUX
npodeciiiHoi KoMmneTeHTHOCTi MaibyTHLOro daxisuAa ranysi npasa. |i 3HaUYEHHA 3ymoBAEHe TUM,
LLLO Cy4YacHa lopuaMYHa AiANbHICTb Aedani binblue 34iMCHIOETLCA B LMGPOBOMY CepeaoBULLI Ta
noTpebye 34aTHOCTI ONepaTUBHO afanTyBaTUCA 40 HOBUX TEXHOOTIN i LMdpoBMX cepBiciB.

LUudpoBa mobinbHicTb TicHO nos’s3aHa 3 NpodecinHMMKM 3HAHHAMM, OCKiNbKM 3abe3neyye
epeKTMBHE BUKOPUCTAHHA €NEeKTPOHHUX MpPaBOBMX pecypciB i uudpoBux 6a3 gaHUX.
BoHa cnupaetbcA Ha UMPPOBY KOMMETEHTHICTb AK OCHOBY 3acTOCyBaHHA iHPopMaLiiHo-
KOMYHIiKaLiMHUX TeXHOOTiN y npodeciiiHii aisnbHocTi. BogHouac umMdpoBa MobinbHICTb cnpuse
PO3BUTKY iHPOPMALIMHO-aHANITUYHUX YMiHb, HEOOXIAHUX A5 MOLYKY, KOUTUYHOIO OLiHIOBAHHSA
Ta onpaLtoBaHHA NPaBoBoi iHGopmaLii. Baxansum € ii 38’A30K i3 npodeciinHOo KOMyHiKaLii€to,
fIKa BCe YacTile peani3yeTbca 3a AOMNOMOrot UMppoBux naaTtdopm Ta eNeKTPOHHUX 3acobis
B3aemogii. Kpim Toro, umdposa mobinbHicTb 3ab6e3neyye roToBHICTb MaibyTHbOrO NpPaBHMKA A0
HABYaHHA BMPOAOBXK KUTTA, NPodeCcinHOro CaMoBAOCKOHANEHHSA Ta aganTauii 40 AMHAMIYHUX
3MiH y npaBoBii cdepi.

OTXKe, yugpposa mobinbHicmb BUKOHYE iHTErpyBanbHYy PyHKLiIO Y CTPYKTYpi npodeciiHoi
KOMMETEHTHOCTI ManbyTHboro ¢axisus ranysi npasa, 3abesneuytoun ePpeKkTMBHE MNOEAHAHHSA
npodecinHnx, undposux, iHbopMaLiiHO-aHANITUYHUX | KOMYHIKAaTUBHUX pecypciB 0cobUCTOCTI
B YyMOBax LndpoBoi TpaHchopmaLii NpaBHUYOT AiANbHOCTI.

BU3HAUYEHHs CTPYKTYpU UuUMdpoBOi MObBINbHOCTI MalbyTHiIX daxiBuiB ranysi npasa
I'PYHTYETbCA Ha pe3y/nbTaTax aHasliszy HayKoBMX Mpaub, NPUCBAYEHUX UUDPOBIA MODINbHOCTI,
uMPpoBIA KOMMNETEHTHOCTI Ta NpPodeciHin NiaAroToBLi NPaBHMKIB, @ TaKoX Ha BMMOrax
CTaHZapTy BMULLOI OCBiTM 3a cneuianbHicTio 081 «[lpaBo» Ta 3MicTy OCBITHbO-NpodeciMHUX
nporpam «MpaBo» [HauioHanbHWIA yHiBepcUTeT «/IbBiBCbKa noJiTexHika», 2022; KuiBcbKuiA
yHiBepcuTeT npaBa HauioHanbHOT akagemii Hayk YKpaiHu, 2024]. AHani3 3a3HaYeHUX 4OKYMEHTIB
0A€ MiACTaBM CTBEPAXKYBaTM, WO CYYacHWA NPaBHWUK MOBUMHEH OyTW 343aTHUM edeKTUBHO
BMKOPUCTOBYBATK LMPOBI TeXHONOTIT y NpodeciliHii 4isnbHOCTI, 34iMCHI0OBATM NOLUYK, aHani3 Ta
iHTepnpeTaLito NpaBoBoi iIHpopMaL,ii, NnpauoBaTH B LUPPOBOMY KOMYHIKALLIMHOMY cEpeaoBMLL,
a TAKOX MOCTiMHO OHOBAOBATWU B/IACHI 3HAHHA BIAMOBIAHO 4O AMHAMIYHMX 3MiH NPaABOBOI Ta
TexHosoriyHoi chep.
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3 ornsay Ha ue uMdpoBy MOLINbHICTE MabyTHbOro daxisua ranaysi npasa AoLiAbHO
po3rnAagatTM AK LUinicHe ocobucTicHo-npodeciimHe YTBOPEHHS, AKe OXOMJIIOE MOTUBALiNHO-
LiHHICHMNA, KOTHITUBHUM, AifNbHICHO-TEXHONOFMYHUIA, KOMYHIKAaTUBHUIA Ta pedeKcUBHO-
a[anTUBHUIN KOMMOHEHTH.

MomusayiliHOo-YiHHICHUl KOMMOHEHM XapaKTepU3ye CcCUCTEMY MOTUBIB, MNpodecinHmx
LiHHOCTEeM Ta YCTaHOBOK, L0 BU3HAYaloTb CTaB/IEHHA MalibyTHLOrO NPaBHMKA 40 BUKOPUCTAHHSA
UMPPOBUX TeXHOMOr Yy npodeciiiHiit AianbHOCT. Moro ocHOBY CTaHOBAATL YCBiAOMAEHHA
3HAYYLWOCTi UMOPOBUX IHCTPYMEHTIB ANA FOPUANYHOT NPAKTUKKU, TOTOBHICTb A0 NpodecimHoro
CaMOpPO3BUTKY, MO3UTUBHE CTaB/IEHHA A0 IHHOBALiN Ta NpParHeHHA A0 NOCTIMHOrO OHOB/IEHHSA
BN1ACHUX 3HaHb. Came Leil KOMMOHEHT 3abe3neyye BHYTPILWHIO FOTOBHICTb MabyTHboOro daxisusa
[0 npodeciHoi gianbHocTi B ymoBax uudposoi TpaHchopmalii npaBoBoi chepu.

KoeHimusHuUli KOMMNOHeHM OXOMNJIOE CUCTEMY 3HaAHb MPO CyyacHi uMdpoBi TexHONOTii,
iHbopMmaLifHO-KOMYHIiKaLiiMHi  3acobu, eneKkTpoHHIi npaBoBi pecypcu, uUUbpPOBI cepsicK
OEPrKaBHOro ynpasaiHHA, NPUHUMNM iHbopMaLiiHOi 6e3neKkn Ta 0cob6aMBOCTI GYHKLIOHYBAHHSA
umdpoBoro NpaBoBOro cepenosma. BianosiaHo Ao Bumor CTaHAapTy BULLOT OCBITM BaXKAMBOTO
3HAYeHHs HabyBa€ 34aTHICTb 3HAXOAWTM, aHaNi3yBaTM Ta KPUTMYHO OLiHIOBATW iHPopmaL,to
3 Pi3HUX [)Kepesn, BUKOPUCTOBYBATU cydacHi iHPopmaLinHi TexHonorii ana po3s’s3aHHA
npodecinHMx 3aBgaHb. TOMY KOTHITUBHWI KOMMOHEHT CTBOPIOE HEODOXiAHE TEOPETUYHE MiAFPYHTA
Ana npodeciiHoi AianbHOCTI MaiibyTHbOro NpaBHMKa.

AifanbHicCHO-mexHoM02iYHUl KOMMOHeHmM Bif0bpaXKae NPaKTUYHY FOTOBHICTb 0COBMCTOCTI
00 BUKOPUCTaHHA UMOPOBUX IHCTPYMEHTIB y npodeciliHiii aianbHocTi. BiH nepenbavae
BMiHHS MpautoBaTM 3 €/1eKTPOHHUMMK PEECTPaMM, MPaBOBUMMM Oaszamu AaHWX, UMPPOBUMMK
nnatbopmamu, 3acobamm enekTPoOHHOro AOKYMEHTOObIry, cepBicamMu AUCTaHLUiMHOI B3aemog;i
Ta iHWKYMK UMDPOBUMU pPecypcamm, O BUMKOPUCTOBYIOTHCA Y MPABHMYIA NPaKTULi. 3HAYEHHS
LbOro KOMMOHEHTA NoJArae B 3abe3neyeHHi eGeKTMBHOIO BUKOHAHHA NPOdECIiMHUX PYHKLiNA Y
uMdpoBOMY CepenoBULLi Ta 34aTHOCTI ONepaTUBHO ONAHOBYBATU HOBI LUPPOBI iIHCTPYMEHTH.

KomyHikamueHuUl ~ KOMMOHEHmM XapaKTepu3ye 34aTHICTb MaWbyTHbOro MNpaBHMKa
34iMcHI0OBaTM NpodeciiiHy B3aeMogiio B LMdPoBOMY cepeoBuLli. MaeTbca Npo BUKOPUCTAHHA
eNeKTPOHHUX 3acobiB KomyHiKaLii, uMdposmx naaTpopm cnisnpai, Mepexesux pecypcis Ta
OHJNIaNH-cepBiciB A1a NpodeciMHOro CniNKyBaHHA, KOHCY/IbTYBaHHA, NPeACTaBAEeHHS pPe3ynbTaTiB
LIANBHOCTI Ta MiXKBIAOMYOI B3aeEMogii. BaxKnmBiCTb UbOro KOMMNOHEHTA 3yMOBJIEHA TUM, L0
3HAYHA YacTMHA Cy4yacHOi HOPUAMYHOT AifNbHOCTI 3A4iMCHIOETBCS 3a AOMNOMOrol UMdPoBUX
KaHaniB KOMYHiKaLil.

PegpnekcusHo-adanmusHuli KomnoHeHm Bigobpa)kae 3paTHiCTb  ocobuctocTi Ao
CaMOOLLiHIOBAHHA, CAMOKOHTPO/IIO Ta MOCTIMHOrO MNpodeciiHOro BAOCKOHANEHHA B YMOBaX
undpoBux 3MiH. BiH nepepbayvae roTOBHICTb aHanisyBaTU BAACHUM piBeHb UMbpPOBOIT
NiAroTOBNEHOCTI, BMABAATU NoTpebu y npodecintHOMy pO3BUTKY, aAanTyBaTUCA OO HOBUX
TEXHO/IONYHUX YMOB Ta LWIBMAKO ONAaHOBYBATW HOBI LMdpoBi 3acobu npodecinHoi gisanbHOCTI.
Came Ugeit KOMMNOHEHT 3abe3neyye peanisalito 3aKkNadeHOoI B OCBITHIX CTaHAapTax igel HaBYaHHA
BMPOAOBXK KUTTA Ta NpodeciiHoi MobinbHOCTI daxiBus.

3anponoHoBaHaCTPYKTYPaLMPpoBOiMOBiNbHOCTIBIA0OParKaEKOMMNEKCB3aEMOMNOB A3aHMX
XapPaKTepPUCTMK 0COBUCTOCTI, AKi 3ab6e3neyytoTb FOTOBHICTb MalbyTHbOTo daxiBLA ranysi npasa 4o
edeKTMBHOI nNpodecinHoi AisnbHOCTI B ymoBax LndpoBoi TpaHchopmau,ii cycninbctea. KoxHUM
i3 BU3HAYEHNX KOMMOHEHTIB BUKOHYE CaMOCTIiliHY QYHKLiO, MpOTe NuLle iX y3aEMOAiA CTBOPIOE
nepefymoBM A8 YCMiLWHOIO BUKOPUCTAHHA LMPPOBUX TEXHONOTIN Y NPABHUYIMA NPAKTULL.

BogHoyac po3BUTOK LMPPoBOI MObINbHOCTI MaibyTHIX MpaBO3HaBLiB He BiAOyBa€eTbcA
CTUXiAiHO, a noTpebye LUinecnpsAmMoBaHOI oOpraHisalii OCBITHbOro npouecy. 3 MNO3ULM
KOMMETEHTHICHOro niaxoay UnpposBy MOBINbHICTb AOLINBHO PO3rNSAaTU SIK BAaXK/IMBY CKNAL0BY
npodecinHOI KOMMNETEHTHOCTI, Lo 3abe3nevye roToBHICTb ManbyTHIX GpaxiBLiB A0 BUKOPUCTAHHSA
uMbpoBUX TEXHONOrIM AnAa po3B’AsaHHA npodeciMHMX 3aBAaHb, NpodeciMnHOT KoMyHiKaLii,
onpautoBaHHA NpaBoBoi iHbopmaLii Ta 6e3nepepBHOro npodeciiHoro po3suTKy. Lie akTyanisye
HeobXiAHICTb CTBOPEHHSA BiAMNOBIAHMX NeAaroriyHMX ymoB y npoueci npodeciiHoi nigrotoBkm
3406yBayviB BULLLOT OCBITK 3a cneuianbHicTio 081 «lMpaBo».

0o TaKux nedagzoeiyHUX YyMO8 MOXKHA BiAHECTUM CNpPsMyBaHHA 3MicTy npodeciinHoi
NiAroTOBKM Ha GOPMyBaHHA A0CBiAY BUKOPUCTAHHA UMPPOBUX TEXHONOTNIM Yy NpaBHUYIN
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AifANbHOCTI, iHTerpauito unMdpoBUX OCBITHIX pecypciB i nNpodecinHo opieHTOBaHMUX LUDPOBUX
nnaTpopm B OCBITHIN Npouec, akTMUBI3aL,ito CaMOCTIMHOT Ta AOCNIAHULBKOT AiSNIbHOCTI CTYAEHTIB
i3 BMKOPWUCTAHHAM UMOPPOBUX IHCTPYMEHTIB, @ TaKOX CTBOPEHHA LMPPOBOro OCBITHLOrO
cepefoBumLa, WO 3abesneyye PO3BUTOK 34aTHOCTI A0 CaMOOCBiTH, npodecinHoi aganTauii Ta
HaBYaHHA BNPOAOBMXK XMUTTA. Peanizauia 3a3HaYeHUX NearoriYyHUX yMoB CNPUATUME PO3BUTKY
uModpoBoi MOBINBHOCTI AK IHTErpaTMBHOI XapaKTEPUCTUKM MNpPOodeciiHOi KOMMEeTeHTHOCTI
MalibyTHIX NpaBO3HaBLiB Ta NiABULLEHHIO AKOCTI IXHbOI NPodeciiMHOT NiAroTOBKY.

BucHOBKMU. MpoBeaeHUIt aHani3 HayKOBUX AXKepen 3acsigums, Wo undpoBa MobisbHICTb
€ CKNafHMM 6araTOKOMMNOHEHTHUM eHoMeHOM, POPMYBAHHA AKOrO 3yMOBJIEHE MpPoLEcaMu
umopoBoi TpaHchopmauii cycninbcTBa, OCBITM Ta npodeciiHoi AianbHocTi. Ha BigmiHy Big
uMdpoBOi rPaMOTHOCTI, LMPPOBOT KyAbTYPU UM LMDPOBOI KOMMAETEHTHOCTI, AIKi XapaKTepusytoTb
OKpeMi acnekTn B3aemogii ocobuctocTi 3 umdposum cepegosuem, umubpoBa MoBINbHICTb
Big0bpakae 34aTHICTb tOANHN eDEeKTMBHO BUKOPUCTOBYBATM HabyTi 3HAHHA, BMiHHA Ta 40CBI4,
Y AMHAMIYHMX YyMOBaX LMPPOBMX 3MiH, LWUBUAKO aAanTyBaTMUCA 40O HOBUX TEXHOJIOTIN i uMdpoBux
dopmartis npodecinHoi AianbHOCTI.

Pe3ynbTaT [O0CAHIAKEHHA [atloTb MNiACTaBM  po3rnagatv  undpoBy MOBINbHICTL  SK
iHTErpaTMBHY XapaKTepuUcTUKy npodeciiHoi KomMneTeHTHOCTI MalbyTHboro daxiBua ranysi
npas.a. i iHTerpaTMBHUIN XapaKTep BUABNAETLCA Y MOEAHAHHI MOTMBALLiIAHO-LIHHICHWX YCTaHOBOK,
LUMbPOBUX 3HAHb, MPAKTUYHNX YMiHb BUKOPUCTAHHA LUMGPOBUX TEXHOOTIN, HABUYOK NpodecinHoi
KOMYHiKaL,i Ta 34aTHOCTI A0 npodeciliHoi aganTauii 1 camopo3suTKy. Came undpoBa MoBiNbHICTb
3abe3neyye B3aEMO3B’A30K MiXK LMGPPOBOIO KOMMETEHTHICTIO Ta MPAKTUYHOK TOTOBHICTIO
MalbyTHbOro NpaBHMKa 34iMcHI0BATM NPOdECiiHY AifNbHICTb Y LMPPOBOMY CEpeOBULL.

BaxknusicTb umdpoBoi MobiNbHOCTI NiATBEPAXKYETLCA TAaKOXK BUMOramu CTaHZaapTy BULLOI
OCBiTM 3a cneuianbHicTio 081 «[paBo» Ta OCBITHbO-NpodeciiHoi nporpamu «MpaBo», AKi
nepeabayvatoTb GopmyBaHHA Y 3406yBayiB BMLLOI OCBITU 34aTHOCTI BUKOPUCTOBYBATU CyyacHi
iHpopMaLiMHO-KOMYHIKaLiMHi TexHonorii, 34iMCHIOBATM NOLWYK, aHai3 i KPUTUYHE OLiHIOBAHHSA
iHpopmau,ii, edeKTMBHO KOMYHiKyBaTWU B npodeciiHoOMy cepeoBuLLi, HAaBYaTUCA BMNPOLOBIK
KUTTA Ta afanTyBaTUCA A0 HOBWUX YMOB NpodeciHoi AianbHOCTI. Yci 3a3HayeHi pesynbTaty
HaB4YaHHs 6e3nocepeHbO NOB’A3aHi 3 PO3BUTKOM LIMPPOBOT MOBINIbHOCTI AK BaXKAMBOI CKNaA0BOil
npodeciMHOI NiAroTOBKM MaMbYTHIX NpaBHMKIB.

Y KOHTeKCTi npodecinHoi aianbHocTi uudpoBa MOOGINbHICTL 3abe3nedyye 34aTHICTb
MalbyTHboro ¢axisus ranysi npasa ePpeKkTMBHO MpaLOBaTU 3 e/IeKTPOHHUMW MPaBOBUMM
pecypcamu, uMdpoBMMM CepBicaMu AepPKABHOTO ynpaBAiHHA, iHGOPMaLiAHO-aHANITUYHUMK
cUCTEeMaMU, eleKTPOHHUM A0KYMeHToobirom Ta 3acobamm npodeciinHoi B3aemoaii. BogHouac
BOHA CMPWSIE PO3BUTKY iHPOPMALiMHO-aHANITUYHOTO MUCNEHHA, npodecimHOi KomyHiKau,i,
rOTOBHOCTI 4,0 NPUNHATTA pilleHb B YMOBAX LUBUAKOrO OHOBJMEHHSA iHPopmaL,ii Ta NocTiMHOro
BAOCKOHA/IEHHA LMPPOBUX TEXHONOTIN.

lepcrnekmusu po3sumeky uyugposoi mobineHocmi 8 oceimHbomy npouyeci 3BO nos’s3aHi 3
noAanbLuoto undposisauieto npodecinHoi NiAroTOBKM NPaBHUKIB, PO3LUIMPEHHAM BUKOPUCTAHHSA
€/1eKTPOHHMX OCBITHIX pecypciB, LMPPOBMX MPaBOBUX NAATPOPM, TEXHONOTIA MOLENOBAHHA
npodeciitHoi AianbHOCTI, OHNAMH-KOMYHIKauii Ta LMdppoBoi B3aemogii. BaxknmMBmum Hanpsimom
TAKOX € iHTerpauina 3aBAaHb, CNPAMOBAHUX Ha GOPMYBaHHA A0CBiAY BUKOPUCTAHHA LUMPPOBUX
TEXHONOTIN ANa po3B’s3aHHA NPodeciiHUX IPUANYHUX NPobaeM, WO CAPUATUME MifroTOBL
KOHKYPEHTOCNPOMOXKHUX PaxiBLiB, 34aTHUX ePEeKTUBHO 34iMiCHIOBATU NpodecifiHy Aif/bHICTb B
ymoBax LUMdpoBOro cycninbCTaa.
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The article addresses the issue of developing digital mobility among future legal professionals
in the context of the digital transformation of society and the modernization of higher legal education.
The relevance of the study is determined by the growing demands placed on the professional training
of legal practitioners who must be able to effectively use digital technologies, work with digital legal
resources, engage in professional communication in digital environments, and adapt to dynamic changes
in professional practice.

The purpose of the article is to determine the essence, structural characteristics, and functional
significance of digital mobility within the structure of the professional competence of future legal
professionals.

The following research objectives were identified: to analyze scholarly approaches to the
interpretation of the concept of digital mobility; to conduct a comparative analysis of the concepts of digital
mobility, digital literacy, digital culture, and digital competence; to substantiate the place of digital mobility
within the structure of the professional competence of future legal professionals; to identify its structural
components and characterize their content; and to outline the pedagogical conditions for the development
of digital mobility in the process of professional training.

To achieve the research objective, a set of theoretical methods was employed, including analysis of
scholarly literature to clarify the essence of digital mobility and the specific features of its interpretation;
comparative analysis to compare the concepts of digital mobility, digital literacy, digital culture, and digital
competence; generalization and systematization to determine the place of digital mobility within the
structure of the professional competence of future legal professionals; as well as structural-logical analysis,
abstraction, and theoretical modelling to substantiate the content and structure of digital mobility among
future legal specialists.

The findings indicate that digital mobility is a multidimensional phenomenon formed at the
intersection of digital transformation processes, technological development, professional education,
and professional activity. Domestic and international approaches to understanding digital mobility
were analyzed, and its distinctions from digital literacy, digital culture, and digital competence were
identified. The study substantiates the author’s definition of digital mobility of future legal professionals
as an integrative professionally significant personal quality that characterizes the ability to effectively use
digital technologies in legal practice, adapt to changes in the digital environment, engage in professional
communication, learning, and continuous professional development.

The article demonstrates that digital mobility is an important component of the professional
competence of future legal professionals and contributes to the achievement of the learning outcomes
specified by the Higher Education Standard for Specialty 081 Law. The structure of digital mobility is
defined as comprising motivational-value, cognitive, activity-technological, communicative, and reflective-
adaptive components. The pedagogical conditions for developing digital mobility are outlined, including
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the integration of digital technologies into professional training, the use of digital educational resources
and professional digital platforms in the educational process, the enhancement of students’ independent
learning activities, and the creation of a digital educational environment. Prospects for further research
are associated with the development of methodological support for fostering digital mobility among future
legal professionals.
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NCUXONOro-nNEAATOriYHA TA METOAWYHA NIATOTOBKA
MAWBYTHIX NEAATOTIB Y KOHTEKCTI
MOZEPHI3ALIT BULLOT OCBITU

Y cTaTTi PO3rAHYTO NCUXONOrO-NeAaroriyHi Ta MeToAnYHI acnekTu NiAroToBKM manbyTHix neaaroris
Y KOHTEKCTi MogepHi3auii BUWoOi ocBiTU. AKTyasibHICTb Npobsemn 3ymoBaeHa HeObXigHICTIO OHOB/EHHSA
3micTy, dopm i TexHonorih npodeciiHOi NigroTOBKM MNefaroridyHMX npauiBHUKIB, 34aTHUMX edeKTUBHO
OiSTM B YMOBAxX AMHAMIYHUX CYCNiAbHUX 3MiH, UMpPOBI3aLl OCBiTWM, 3POCTaHHA BMMOF A0 AKOCTI
nefaroriyHoi AisNbHOCTI Ta NoTpebu y PopmyBaHHI iHAMBIAYaNbHUX OCBITHIX TpaekTopin 3m06yBavis
ocCBiTU. HaronoweHo, Wo cy4yacHuin negaror Mae 6yTn He Avwe Hociem $axoBuX 3HaHb, a M NpodecinHo
MOBINbHUM, KOHKYPEHTOCMPOMOXKHUM, BIAKPUTUM [0 iHHOBAL,M, 34aTHUM A0 KPUTUYHOTO MUC/IEHHS,
TBOPYOro MNoLyKy, 6e3nepepBHOro HaB4YaHHA Ta NPOAYKYBAHHA HOBUX NeAarorivHmx igewn.

OcobnvBy yBary NpuAineHO 3HAYEeHHH NCUXO0rO-NeaaroriyHol Ta MeTOAMYHOI MiAFrOTOBKM AK
B3aEMOMNOB’A3aHMX CKNAAHVMKIB MPOdeCiHOro cTaHOBNEHHA MalibyTHboro neaarora. MNigKpecseHo, Wwo Taka
NiZirOTOBKa MaE 34iiCHIOBATUCA HA 3aCaiaX KOMMJIEKCHOTO Nigxoay, AKUIN NOEAHYE 3aCBOEHHA TEOPETUUYHMX
3HaHb, GOPMYBAHHA MPAKTUYHUX YMiHb, PO3BMTOK MeAaroriyHOro MUCNEHHA, npodeciiHoi pedneKcii,
KOMYHIKaTUBHOI KyAbTypu Ta 34aTHOCTI A0 TBOPYOro PO3B’A3aHHA OCBITHIX 3aBAaHb. CUCTEMOTBIPHUMM
YNMHHUKOM LLi€T NiZArOTOBKM BU3HAYEHO /IIOANHY IK HAMBUILLLY CYCNi/IbHY LiHHICTb, LLLO 3yMOB/IHOE HEOBXigHICTbL
CTYAEHTOLEHTPM3MY, N'YMaHi3au,ii OCBiTHbOro npouecy, noBaru Ao iHAMBIAyanAbHOCTI 3400yBavYa OCBITM Ta
opieHTaL,ii Ha ioro npodecimHniA i 0cOBUCTICHUIA PO3BUTOK.

Y cTaTTi aKLLeHTOBaHO Ha MOIUBOCTAX AUCLMMAIH BiNIbHOrO BMBOpPY Y dopmMyBaHHI iHAMBIAYaNbHOT
OCBITHbOI TpaeKkToOpii ManbyTHiX neaaroris. 3a3Ha4YeHO, WO iXHIM LWMPOKUA 3MICTOBMI CNEKTp LaE
3MOry BpaxoByBaTW OCBiTHI noTpebu, npodeciiiHi iHTepecu W iHAMBIAYanbHiI 3anuTK 3406yBaviB OCBITH.
BaknMBOro 3HayeHHs HabyBatoTb MOCUAEHHSA TBOPYOT Ta CAMOCTIMHOT CKNaA0BOT HaBYaHHA, MOAENOBAHHA
nefaroriyHMX CUTyaLin, po3pobieHHA BNACHMX OCBITHIX MPOEKTIB, BUKOPUCTAHHA NefaroriYyHmxX iHHOBaL,iM i
UM POBUX TEXHOOTIN, CTBOPEHHSA HaBYaIbHUX MaTepiais Ta iHTEPAKTUBHMX 3ac06iB HaBYAHHS.

3po6/1eHO BUCHOBOK, WO edeKTUBHA NCUXON0ro-neaaroriyHa Ta MeToguyHa nigrotToBka MaibyTHix
neparoris notpebye NOeAHaHHA IHHOBALIMHUX METOAMK, IHTEPAKTUMBHMX GOPM HaBYaAHHA, UUPPOBUX
iHCTPYMEHTIB, KOMaHAHOI B3aemoAji, eMOLiiHO NO3UTUBHOIO OCBITHbOrO CcepenoBulLa, aTmocdepwu
cnisnpaLi 1 B3aemoaoBsipu.

Knroyoei cnoea: memoou4yHa ma Mcuxosn020-nedazo2iyHa ni02omosKa, KOMMaeKcHUl mnioxio,
cmydeHmoueHmpusM, OucyunaiHu  8inbHo2o 8ubopy, iHOUBIOyasnbHA  OCBIMHA  MPAEKMOPIs,
MOHoMnpedMemHicme, iHmepakmueHicms, nedazo2i4Ha iHHOBAMUKA, Yugposi mexHosoail.

oCTaHOBKa npobnemu. CycninbCTBo BMMarae niarotoBku daxisuis i3 npodecinHum
CBITOrNALOM, KPUTUYHUM MUCIEHHAM | TBOPYMM MOTEHUia/IOM, AKi 34aTHI
[0 6e3nepepBHOr0 HaBYaHHA Ta MNPOAYKYBaHHA HOBWUX igei. Buuwa ocBiTa
HaMara€eTbCA 33J0BO/SIbHUTUM MOTPebM [ep)KaBu Yy BUCOKOKBanidikoBaHWx, npodeciliHux,
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KOHKYPEHTOCMNPOMOXKHUX, MOBiNbHUX | 3aTpebyBaHMX Ha PUHKY npaui ¢daxisuis, AKi rotosi
BMKOHYBaTK NpodeciliHi GyHKLIT Ta BUPilYBaTM 3aBAAHHA Y CKIAAHMUX YMOBAX CbOrOAeHHS.

Cy4yacHM pO3BUTOK EKOHOMIKM Ta TEXHONOTIN BUMArae Big daxiBLs 3 BULLOK OCBITONO
He Nuwe npeameTHi, ranysesi 3HaHHA, ane W NOIHPOPMOBAHICTL Y CYMiIXKHUX codepax,
€MOL,iMHO-NCUXONOriYHa CTiMKICTb Ta BONOAIHHA COLia/IbHO-eMOLAHO  KYAbTypolto.
MigroToBKa cyyacHMx ¢axiBLiB Ha pPiBHI NpodeciMHMX cTaHAAPTIB BULLOT OCBITU Nnepeabavae
BNPOBaAXKEHHA iIHHOBALIMHMUX TEXHOOTi, yAOCKOHANEHHS Ta MOAEPHI3aLLit0 CUCTEMMU AKICHOI
nigroToBKM cnewianicTiB OCBiTHbOI ranysi. KomnnaekcHUi nigxia CTBOpeHHA iHHOBaUiMHO-
OCBITHbOIO NPOCTOPY € NiAFPYHTAM edEKTUBHOT AiANbHOCTI Cy4acHOTro 3aKnaay BULLOT OCBITH.
Y uboMy acneKkTi 3a3HauYMMoO, WO AKicHa npodeciiHa NigrotoBka 6a3yeTbCs Ha aKTUBHOMY
BMNPOBAaAXEHHI MCMXO/IOr0-NefaroriyHMX 3HaHb, @ TAaKOX 3HaHb, YMiHb i HABWMYOK Yy ranysi
ynpaBAiHHA.

AKTYanbHiCTb HAWIOro AOCAIAXKEHHA 3YMOBJIOE PO3rAA4, Ta aHafi3 HAyKOBMX Axepen, a
TAKOX METOAMYHOro A0CBiAyY, AKMIA MU Habynu B NpoLeci 3anpoBafrKeHHA B OCBITHIN MpoOCTip
KoMyHanbHOro 3aKknaay BULLOI OCBITM «KpemeH4yLbKa r'yMaHITapHO-TEXHONOTIYHA aKaaemia».

AHania ocCTaHHIX Aochig)KeHb [O03BOAMB 3’'CYyBaTW, WO CUCTEMOTBIPHMM daKTopom
NMCUX0N0ro-neAaroriyHoi Ta MeToAnYHOI NiAroTOBKM ManbyTHiX daxiBLiB BUCTYNae He OCBiTa
Ta Ky/nbTypa, a NOAMHA AK YHIKanbHA Ta HENOBTOPHA LiHHICTb. JnA npakTUYHOI peanisauii
0COBUCTICHO-TYMaHICTUYHOI Napagurmm ocBiTU HeobxiaHO 3abe3neyeHHs cyb’eKT-cyb’eKTHUX
Y3aEMOCTOCYHKIB 3400yBayiB OCBiTU Ta BMK/1agadiB 3aKknaay BULLOT ocBiTM. Came TaKa B3aemog,in
Ha piBHi cniBNpaLLi, CNiBTBOPYOCTI Ta B3AEMOPO3YMiHHA BUCTYNAE NiAFPYHTAM AKiCHOI npodeciliHoi
niarotToBku cneujanictis [boliko, 2015; 3a3toH, 2003].

3HauyHy yBary po3BUTKY MCUXON0ro-neaaroriyHoi Ta MeToAnYHoi cknaaoBux npodeciiHoi
NiAroToBKK paxisLLiB 3 BULLLOIO OcBiTO Npuginanu l. 3astoH [2003], /1. Jlyk’'aHoBa [J/lyk'aAHOBa Ta iH.,
2023], Ta iHWi. Ha AymKy BYeHUX, ePEeKTUBHICTb NCUXOI0ro-neaaroriYHoi NiAroToBKU MabyTHiIX
nesaroriB 3a71eXuTb Bif, 3MICTy OCBITHIX Nporpam, iHTerpaLii NPaKkTUKO-OPIEHTOBAHUX METOANK
Ta aKTUBHOrO BMKOPWUCTAHHA IHHOBALIMHMX TEXHONOriM. BuBYatOUM MNCUXONOrO-NefarorivHi
aCneKTU iHHOBALiMHOI AiANbHOCTI B OCBITi, HAayKOBLi A0Benn, WO epeKTUBHICTb MCUXO0ro-
neAaroriyHol NiAroToBKM ManbyTHiX neaaroris 3abe3neyyeTbca iHTErpaLielo TEOPeTUYHMX 3HaHb
i NPAKTUYHUX HABUYOK, LLLO € NiArPYHTAM GOPMYBaHHAM €MOLIMHOTO IHTENEKTY, CTPECOCTIMKOCTI
Ta npodeciliHoi KomneTeHTHOCTI neaarora [Kosak, MapateHko, & Koumap, 2020].

[. 3a3toH [2003], po3rnagatoum MNCUXONOriYHY CKIa[oBY 3anpoBagKeHHs neparoriyHmx
TEXHOJIOri y npouec npodecinHoi NiAroTOBKM NeparoriyHMX NpauiBHUKIB Haro/ioLWyBas, WO
Cy4YacCHa napagmMrma ocBiTM BUMArae OHOBNEHHA 3MICTY OCBITU, Nepexoay A0 KOMMETEHTHICHOTO
niZXoAy Ta CTBOPEHHA 6e3MeYHOro OCBITHLOro CEPes0BMLLa, LLO NiABULLYE FOTOBHICTb NeAaroris
00 npodeciinHol AianbHOCTI.

Y [OCNigXKEHHAX CYYaCHWUX YYEHUX MPOCTENXKYIOTbCA MPOBiAHI TEHAEHUiT MEeTOANYHOro
Ta MCUXONI0ro-NearoriyHOro OHOB/IEHHA 3MICTY OCBITU B KOHTEKCTi TpaHchopMmaLiili cBiTOBOro
OCBiTHbOrO npoctopy. MpodeciinHa Ta Ncuxonoro-negaroriyHa CNPAMOBAHICTb 3MICTY B Cy4YacHin
BMLLiIM LUKOANI CTAaE KAo4OBMM GaKTOpOM afanTauii OCBITHIX mMoayniB A0 peaniit cyvyacHoro
XKUTTA, NigBULLEHHA NpodeciiHOi KoMMNeTeHTHOCTI 3406yBayiB OCBiTH, iHTerpalii negaroriyHoi
Ta AOCNIAHMUBKOT AiANbHOCTI, MigBULWLEHHA poai camoocBiTM negarorie [J/lyk'aHoBa, BOBK,
Conomaxa, MpuuieHko, 2023].

OTXKe, po3rnaaatoum NPakTUYHY NiAroTOBKY MaiibyTHIX neaaroris, 4OCNIAHUKN PO3pobasan
MeXaHi3MM 3aNpPoBaAKEHHS METOANYHUX, TEXHONOFYHUX i NCUXOJIOrO-NeaaroriyHnX iHHOBaLLiM
y cuctemy npodeciinHoi niarotoBKM ¢axiBLiB neaaroriyHoi chepu, a Takox chopmyBanm Ha
Lin ocHoBi KoHuenuito po3BUTKY NeparoriyHoi ocsit [MiHicTepcTBO OCBITU i HayKM YKpaiHu,
2018]. 3Ha4Ha KifNbKiCTb Cy4aCHMX BYEHUX OAHOCTAMHI Yy PO3YMiHHI PiBHA OCBIYEHOCTI, AKMI €
MOKa3HMKOM MOBHOMPABHOCTI Ta PiBHONPABHOCTI rpomazsH. Lia AymKka noe’A3aHa 3 po3BUTKOM
HAYKOBO-TEXHIYHOro Nporpecy Ta NiABMLLEHHAM PO/ CAMOOCBITU, CAMOKOHTPO/IO, AOTPUMAHHAM
CBiAOMOT KMTTEBOI NO3ULii, WO BUCTYNAE ePEKTUBHUM iIHCTPYMEHTOM CBi4OMOrO CTaBNEHHA A0
*uTTa [Kozlitin, Kochmar, Krystopchuk, & Kozak, 2020].

Y UbOMY KOHTEKCTi MPOCTEXKYETbCA 6e3nocepeHili 3B°A30K AKOCTI 3406yTOi OCBITM Ta
PIBHA XMUTTA, WO CNPUAE PO3BUTKY CYCMiNIbHOI CBIAOMOCTI, PO3yMiHHIO OCOBUCTICHOI poni Ta
BiANOBIAANbHOCTI 33 CbOroAeHHA Ta MalnbyTHE.
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dopmynoBaHHA winei cratTi. BusHayeHe BMLLE 3yMOBW/IO BU3HAYEHHA METU i 3aBAaHb
HAYKOBOro MOLWYKY — MpoaHanisyBaTn edpeKTUBHICTb NMCUXON0ro-nefaroriyHoi Ta MeTogMyHol
NiAroToBKM MaMbyTHiX Megaroris WoA0 3A4iIMCHEHHA HUMMK NpPodeciiHOl AianbHOCTI y ranysi
OOLWKINbHOT OCBITU.

Y pocnigXeHHi BMKOPUCTAaHO KOMMJIEKC TEOPETUYHMX Ta emnipuyHuMx metogis. [o
TEOPETUYHUX HaNeKaTb aHai3 NCUXON0ro-nesaroriyHoi M MeToANYHOI liTepaTypu, HOPMATUBHUX
[OKYMEHTIB, 3MICTY HaBYaNbHUX ANCUMNNIH, ANCUMNNIH BiIbHOro BUBOPY Ta Nporpam npakTUYHOI
niAroToBKM ManbyTHiX Neparoris; cMcTemaTmsalia M ysaraabHeHHA focBiay iXxHboi npodecinHol
niAroToBKM B YMOBax MOZEPHi3aL,ii BULLLOT OCBiTM Ta BOEHHOTO CTaHy B YKpaiHi. EMnipuyHi metoam
OXOMJItOBAaNM BWMBYEHHA MNeJaroriyHoOro A[0CBiAy, MNCUXOJIOrO-NesaroriyHe CrnoCTepeXKeHHs,
aHKeTyBaHH#A, iHTepB’l0, TECTYBAHHA, ONUTYBAHHA 1 beciau 3i cTyaeHTamu Ta BUKNagadamu. Y
ONUTYBaHHI B3sAM yyacTb 125 cTyaeHTiB negaroriyHmx cneuianbHocTer KomyHanbHOro 3aknaay
BULWOI OCBITM «KpemeHuyubKa ryMaHiTapHO-TEXHO/IOTYHA aKagemia». [na onpautoBaHHA
pe3ynbTaTiB 3aCTOCOBAHO MEeTOAM y3ara/ibHEHHA HAaYKOBUX, TEOPETUUYHUX | eMMNIPUYHUX JAHUX,
WO 43N0 3MOry OLHUTU edeKTUBHICTb MCUMXOA0ro-nefaroriYyHoi Ta MeToAMYHOI NiAroTOBKM
MalnbyTHix negaroris.

BUKNaz 0CHOBHOrO MaTtepiany foCNiAMEHHA. [ PYHTYIOUNCb Ha PO3YMIHHITOrO, LLLO Cy4acHMi
3aKnaz BULLLOT OCBITM € CAMOBIAHOB/HOBA/IbHOIO CUCTEMOLO, NiArOTOBKA MalbYTHIX daxiBLiB Mae
3abe3neyyBaTh KagpoBi NOTpebu 3a paxyHOK MifroTOBKM KOHKYPEHTOCMPOMOMKHMUX CneLianicTis
3 BULLO OCBITO, fAKI AKICHO onMaHyBanu npegMeTHO-NPodeciMHy Ta HayKoBO-MeaaroriyHy
AianbHicTb [BepxosHa Paaa YKpaiHu, 2023; 2024]. HeobxigHicTb NiAroToBKM MalbyTHiX negaroris,
OpieEHTOBaAHOI Ha POPMYBAHHS BUCOKOIO PiBHA iIXHbOI MCMX0/10ro-NeaaroriyHoT KOMMNEeTeHTHOCTI,
3aTHOCTI 1 FTOTOBHOCTI 10 NPOBeAEHHA HAaYKOBUX AOCNIAKEHb Y NeAarorivyHii ranysi, posymiHHA
AMHAMIKM PO3BUTKY COLLIANbHUX rPyn | KONEKTUBIB, A TAKOXK yNpaBAiHHA NpPOLLecaMn HaBYaHHA Ta
BMXOBAHHA NiAPOCTaOYOro NOKONIHHA, HE BUKIMKAE CYMHIBY.

Y UbOMY KOHTEKCTi HEObXiAHO 3POOUTU aKLEHT Ha IHHOBALLIMHO-METOAMYHIN Ta MCUXONOro-
neaarorivyHii ck1agoBux NiaroToBKM MalibyTHiX negaroris. JocniaskyBaHa npobiema € ofHieo
3 HaWaKTyaNbHiWKWX B ranysi ocBiTM B acnekTi aganTauii cMcTemMu BULLOT OCBITM 40 3MiCTOBHO-
opraHisauinHMx BUMor EBponencbKoro cniBToBapMCcTBa.

MpoBigHy ponb y coLia/IbHO-eKOHOMIYHOMY PO3BUTKY CYCMiNbCTBA BigirpatoTb ¢axiBui 3
BULLLOIO OCBITOO, AKi 6iNbl NoiHGOpPMOBaHI, coLiaNnbHO-CNPAMOBaHI 3a CKNaA0M CBiLOMOCTI Ta
roTOBI 10 BUK/AMKIB CYCMiIbHOTO XUTTA. 3a3HaYeHe BULLE AAE NiACTaBU CTBEPAXKYBATH, LLO AKICHA
niarotoBka ¢axisLiB NOCUAIOE COLiabHE 3HAYEHHA BULLOI OCBITU B YKUTTEAIANBHOCTI CyCcniNbCTBA
Ta cnpuae GopMyBaHHIO BaXK/IMBOI IaHKM B3aEMOA,T MiXK 0COBUCTICTIO, NpodecinHO0 CMiIbHOTOO
i AepxkaBoto [MiHicTepCcTBO OCBITU | HayKK YKpaiHu, 2024].

YHiKanbHi MOXMBOCTI BiAKpMBalOTbCA Mepes 3400yBayaMm OCBITU Yy npoueci iXHboT
npodeciHoi NiAroToBKM B acnekTi BiAbHOro BMBOpPY AvcumniiH. OCBITHi KOMMNOHEHTH, AKi
LLOPIYHO OHOB/IOKOTLCA, 3abe3neyyroTb GOPMYBAHHS iHAMBIAYANbHUX OCBITHIX TPAEKTOPIN,
OCHOBOI AKUX € KOMMETEHTHICHMI MiAxia AK 343aTHICTb 3aCTOCOBYBATWU MCUXOJIOrO-NeaarorivHi
3HaHHA ANA Po3B’A3aHHA MabyTHIX npodeciMHMX 3aBAaHb.

3 ornagy Ha uUe 3a3HauyMmo, WO AUCUMUNAIHM BinbHOro BMbBOpYy 34ebinbworo matoTb
NPaKTUKO-OPIEHTOBAHY CMNPAMOBAHICTb Ta 3abe3nevyyloTbCA  MOCWUIEHOK  MPAKTUYHOO
NiArOoTOBKOIO, 30Kpema, MnejaroriyHol MNPaKTUKOK, MCUXONOro-nefaroriyHMMKM TPeHiHramu,
BMKOPUCTAHHAM HOBITHiX Kec-meToais. Bece Le cnpuae popmysaHHI0 npodeciimHoT BNneBHEHOCTI
Ta KOMMNETEHTHOCTI.

HaBuyaHHSs BigbyBa€eTbCA 33 KPeAUTHO-MOAY/IbHOK CUCTEMOLO Ta AePKaBHUMM CTaHAAPTaMM
BMLLLOi OCBiTM, BOHO NObYA0BaHO 3a 3millaHO GpOPMOI0, KA € AOCUTb 3PYYHOIO A1 NiATOTOBKM
cyyacHux daxisuiB. MigBulLeHHA edeKTUBHOCTI NiArOTOBKM 3400yBayiB OCBITM 3abe3neyyeTbea
yepes MoAepHi3aLito OCBITHIX Nporpam, CNPAMOBaHUX Ha GOPMYBaHHA FOTOBHOCTI ManbyTHIX
neAaroris 40 BUKINKIB Cy4aCHOrO KUTTA.

EpeKTUBHICTL MeTOANYHOT NiArOTOBKM MabyTHIX NeaaroriB 3ocepeaKyeTbCca Ha AKOCTI
dopmyBaHHA npodecinHMX yMiHb Ta iHTerpauii ix y HaBYaNbHO-BUXOBHMI npouec. AKicTb
3MiCTy, 3aCTOCYBAaHHA HOBITHIX MeTOAiB i TEXHONOrN BUKAAAAHHA NMO3UTMBHO BMJNBAOTb
Ha eQdeKTMBHICTb HaBYaHHA MaWbyTHiX nepgaroris, 3abesneuytum niarotoBKy ¢axisuis
HOBOrO piBHA. |HTerpauia TeopeTUYHOro martepiany Ta MOro MPaKTUYHOIO 3aCTOCYBaHHA
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NigKPINAeTbCA pedNeKCMBHUMM NPaKTUKaMK, e 3406yBadi MatoTb MOMK/AMUBICTb CBIZOMO
OUiHMTM yCNiWHicTb 06paHOoi TexHOOriT Ta KOMYHIiKaLii.

B ymoBax BOEHHOIO CTaHy 0c0b6/1MBOT aKTya/IbHOCTi HabyBaEe TEXHO/OTMYHICTb Ta iIHHOBALLIHICTb
Cy4YacCHOI OCBITW, A€ BUKOPUCTAHHA UMPPOBUX TEXHOJOTIM, IHHOBALLIMHUX METOAMK A0NomMaraloTb
PO3BMBATU CTPECOCTIMKICTb, EMOLLINHY THYUKICTb, HaBUYKM pedieKcii Ta roToBHOCTI 0 6e3nepepBHOro
npodeciiHoro po3BuTKy. MNpiopUTeTHUMKM GOPMaMM HABYAHHA 3a/MLLAOTLCA NeKUjl, cemMiHapw,
MPAKTUYHI 3aHATTA. BaXK/IMBOro 3HaYeHHsA HabyBatoTb iIHTEPAKTUBHI 3aHATTA 3 BUKOpPUCTAHHAM Internet-
Mepeki Ta enemeHTIB AUCTaHLIMHOIo HaBYaHHSA, Bigeo-KoHbepeHLU;i, cninbHi 3i 3406yBaYamm OCBITH
YHiBEpCUTETIB-NAapTHEPIB rocTbOBI NeKLi, KOHPepeHL;i, dbopymu, BebiHapw.

OcobimBoro 3HayeHHA HabyBalOTb MOAENOBAHHA HABYa/NIbHO-BMXOBHUX CUTYyaLil,
pPO3pO6KA BNACHUX MPOEKTIB 3 BUKOPUCTAHHAM NeAaroriyHmx iHHOBaLiM, CTBOPEHHSA HaBYa/IbHUX
MmaTepianis. Lle 06ymoBieHO AK iHTepecamun 3406yBayiB OCBITU TaK i HarasbHOK HeOobXiAHICTO
NiArOTOBKM Cy4aCHMX Neparoris Ana poboTtn B ymoBax rnobanbHUX BUKAUKIB.

Taka nobygoBa  OCBITHbOrO  npouecy  A03BOJIAE  peanisoByBaTM  MPUHLUNK
CTYAEHTOLLeHTPOBAHOro Niaxoay, BU6opy iHAMBIAYaNbHOT OCBITHLOI TPAEKTOPII, BifIbHOTro BUHOPY
34006yBaYamMmM OCBITU Temny Ta iHTEHCMBHOCTI OCBITHbO-KOMYHIKAaTUBHOI Aif/IbHOCTI B MeXKax
iHTEPaAKTMBHOrO, CaMOCTIMHOro abo AMCTaHLIMHOrO HaBYaHHA. 3a3HA4YMMO, WO TaKWUN niaxia
[03BONISE BUKOPIHUTK dOpManiam i NOBEPXOBICTb Y HAaBYaHHI, NoA40MAATU MCUXONOTO-EMOLLIMHI
6ap’epn Mi*KOCOBUCTICHOrO CMiNKYBaHHA.

MpodeciiHa KomneTeHTHICTb MalbyTHIX nepgarorie GopMyeTbca B NpoLeci 0BONOAIHHA
CYYaCHMMU METOAMKAMM HaBYaHHA, OLiHIOBAaHHS, MOTMBALLi Ta 0b6i3HaHOCTI B LMdpPOBIN OCBITI,
Lo NiaBuLye piBeHb iHGOPMALLIMHOI KyAbTypu B acNeKTi OTPMMaHHA 3HAHHA 3a AOMNOMOroH
BMKOPWUCTaHHSA iHHOBALiMHUX NeaaroriyHMx TexHosorii [MiHicTepcTBO OCBITM i HayKK YKpaiHu,
2018].

Y ubOMy acnekTi 3a3HAaYMMO, WO BUKOPUCTAHHA LMpPoBUX NAaTPOpMm, BipTyanbHUX
cepenoBuL, HABYaHHSA, [HTEPAKTUBHMX IHCTPYMEHTIB NAaHyBaHHA Ta aHanisy iHdopmauii
pPO3BMBalOTb [AOCMAIAHULUBKI KOMNETEHTHOCTI 3400yBayiB, GOPMYIOTb KPUTUUYHE MUCNEHHA
Ta MOCTINHO BAOCKOHA/IOWTb IHCTPYMEHTM nouwyky. Lle go3Bonse peanizoByBatM UMPPOBI
iHCTPYMEHTU AK IHCTPYMEHTU MOTUBYBaHHSA Ta NpodeciiHoi camoperynsuii Ha Waaxy popmyBaHHS
Yy MaMnbyTHiX neparoris BHYTPIiWHbLOT MOTMBALLi, pednieKcii, CaMOKOHTPOO Ta camoperynauji
[Kozlitin, Kochmar, Krystopchuk, & Kozak, 2020].

Y KomyHanbHOMy 3aKnagi BWLLOI OCBITM «KpemeHuyubKa rymaHiTapHO-TEXHONOTIYHA
aKagemis» MPOEKTYBaHHA 11 anpobauia BUBIPKOBUX AUCUMNAIH OPIEHTOBAHI Ha iHAUBIAYaNbHI
notpebu 3p06yBayi. IX BMKNafaHHA Ta CTBOPEHHA HaBYa/bHO-METOAMYHMX KOMIM/IEKCIB
NOEAHYIOTLCA 3 BUKOPUCTAHHAM MYAbTUMEAIAHNX IHCTPYMEHTIB | MPAKTUYHOK CMPAMOBAHICTIO
OCBITHbOIO NpoLiecy.

LlikaBuM € TOM daKT, LLO OCBITHA NPOrpama HaJa€e MOXKAUBICTb NPOCAYXaTU MOAYNbHI Kypcu
3a Bubopom 3406yBaviB 6e3 obmexkeHb: aucumnaiin ana ¢opmysaHHa soft-skills Ta gucumnninm
cneuianbHOi NiarotoBKM. CNeKTp HanpAMIB ANCLMMAIH 32 BUOOPOM € AOCUTb LUIMPOKUM: «Talim-
MeHeKXMeHT», «llcuxonoria BupileHHA KOHONIKTIBY, «EceHuia nigepcTBa», «KHUrO3HaBCTBO®,
«OCHOBM Ky/nbTypu mMoBM», «KynbTypa ifeHTMYHOCTI 3acobamu mucTeuTBa», «KpeaTuBHICTb
Ta yABa: 6a30Bi KOMMETEHTHOCTI cy4vacHocTi», «[lcuxonoria cnifkyBaHHA», «KpeaTuBHe Ta
KPUTUYHE MUCNEHHA», « TeXHONOTIi WTY4YHOro iHTenekTy», « OCHOBM NefaroriyHoi 4e0HTONOTI»,
«IHHOBaLiMHi neparoriyHi  TexHonorii», «CouianbHe MNPOEKTYBAHHA Ta aHAPaAN3UHIY,
«MeparoriyHa puTopuKa», «lrpoBun AuTAUYMIA diTHECY», «IMigXK cydyacHOro 3aknagy AOLWKiNbHOT
ocBiTU», «IHTerpauis LEGO-TexHo/Orii B OCBITHbOMY MpOLECi 3aKNady AOLWKiNbHOI OCBITMY,
«CneuianbHa KOpeKLUinHa neaarorika».

OTKe, TeHAeHUii moaepHi3auii BMLLOI OCBITM npeacTaBAeHi Ha AWMAAKTUYHOMY Ta
METOANYHOMY PiBHAX MalOTb MOTEHLiMHI MOMAMBOCTI PO3BUTKY: akagemiyHa MOBIiNbHiICTb,
noABiHUIA AMNIOM, EBPONENCbKa CMCTEMA Nepe3apaxyBaHHA KpeauTiB, HOBI NpodeciliHi OCBITHI
CTaHAAPTU, MOHITOPUHT AKOCTI OCBITM, OHOBJ/IEHHS 3MiCTy HaBYaHHA, po3pobKa i BNpoBaAKeHHS
HOBMXHABYANbHUX ANCLUNANIH I3 NEePCNEeKTUBHUX HAYKOBUX HAaNPAMIB MPUKNALHUX I MiXKrany3esux,
Komn’toTepun3aLlia HaBY4aHHA Ta yNpaBaiHHA, BUKOHAHHA HAYKOBMUX NPOEKTIB, N0OyA0Ba HAaBYaAHHA
Ha 3acajax BinbHOI TBOPYOT OCBITH, BapiaTMBHICTb i cBO60Aa BMOOPY Y NobyA0BiI iHAMBIAYaNbHOI
OCBITHbOI TPAEKTOPI.
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Y nepiog, 3 }OBTHA No rpyaeHb 2025 poky HaBYaAbHUM Bigainom Akagemii 6yno nposeaeHo
onuTyBaHHA 3406yBadiB nepuoro (6akanaspcbkoro) pisHa cneuianbHocTi 012 / A2 «/JowwKinbHa
OCBITa» WOA0 iX 0COBMUCTOro CTaBAEHHS Ta OUIHKN edeKTUBHOCTI meToaiB i popm BMKNAAAHHSA
HaBYaANbHOrO KOHTEHTY. AHaNi3 OTPMMAHWUX Pe3ynbTaTiB 3aCBiAYMB BMCOKY MONYAAPHICTb Y
3400yBaYiB OCBITU TAaKMX IHTEPAKTUBHUX MeTOAiB NpodeciMHOro HaBYaHHA AK ayAio-BisyanbHUN,
Npo61eMHO-MNOLIYKOBUI, CUTYaTUBHUIA, MO3KOBMI LITYPM, poboTa B KOMaHAi, Ainosa (ponboBa)
rpa, AUCKyCis i3 3anpoleHHAM daxiBLiB, MOAENOBAHHA NeAaroriYHMX CUTyaLin, MeTos iHTepB’to
Ta KOHCY/IbTYBaHHA.

Lnsxom 3actocyBaHHA MeToay pednekcii AianbHOCTIi nig 4Yac aHanisy pesynbTaTiB
NPOXOAXKEeHHs BUPOOHNYOT NPAKTUKM Ta CaMOaHanisy negaroriyHoi gisnbHocTi 6yno BUABAEHO
HeAoCTaTHIM piBeHb cdopmoBaHOCTI y 3400yBayviB OCBITU MCMXOM0ro-NefaroridyHMX 3HaHb Ta
BiZLCYTHICTb BMiHb 3aCTOCOBYBATW HAbYTi 3HAHHA Y MPAKTUYHIN AisnbHOCTI. Came Takuit pesyabTaTt
nokasanm 67% JocnigrKyBaHUX.

3any4yeHHA 3006yBaYviB OCBITM 4,0 CeMiHapiB 3 aHaNi3y Ta 06MiHy A0CBIAOM, MalicTep-Knacis
i3 3aCTOCYyBaHHA iIHHOBALIMHMX NeAaroriYHMUX TEXHONOTIN, AOCAIAHULBKI Ta IHHOBALiMHI NPOEKTH
y chepi nesaroriku Ta NCUXOJOriT A03BONNTb, HA HaWy AYMKY, CTUMY/IOBATK iX iIHTENEKTya bHi
34i6HOCTI Ta TBOPYMI MOTEHLiaN, PO3BMBATKM 3ara/ibHy Ta NPOECiAHO-NeAArorivYHY KyabTypy.

OTKe, aKTUBHE BMPOBAAMKEHHA iHHOBALiMHMX MeToAiB i ¢OpM HABYAHHSA € 3aMOPYKOHO
AKICHOI NiAroTOBKM MaiibyTHboro daxisua, NpodecinHO 34aTHOro A0 3aCTOCYBaHHA NeAaroriyHol
iHHOBATMKM y CBOIM npodeciiHii aianbHocTi. Kputepiamu ouiHOBaHHA edeKTUBHOCTI
npodeciitHoi NiAroToBKM AO0UINbHO BBa)KaTW piBeHb CHOPMOBAHOCTI KAOYOBMX MeAaroriyHmx
KOMMNETEHTHOCTEM: NPodecinHMX, KOMYHIKAaTUBHUX, LMPPOBUX, iHKAO3UBHMX TOLO. Came Tomy
Nncuxosioro-nefaroriyHa nigrotoBka ManbyTHiX daxiBLiB OCBITHbOI ranysi mae 3ailicHOBaTUCA
3 ypaxyBaHHAM Cy4YaCHWMX TEXHO/Orii HaBYaHHA, PO3BUTKY camopednekcii Ta 34aTHOCTi Ao
neaaroriyHoro aHanisy.

BpaxoBytoun peasibHi NoTpedbu cyyacHoi OCBiTM, i OHOB/JEHHA Ta 3a/lyYeHHA MPAKTUKIB
[0 po3pobaeHHA OCBITHIX Nporpam, edpeKkTMBHA NiAroTOBKa MalibyTHiX negaroris cnpAaMoBaHa
Ha TBOPYICTb, CaMOCTIMHiICTb, camopeanisauito y npodecinHin Ta ocobucTicHii cohepi, ae
BMNPOBAAXKEHHA MOAY/NbHOI CTPYKTYPM BWMKNQLAHHA HABYANbHUX AUCUMNAIH OPIEHTOBAHO Ha
NPaKTUYHi 3HaHHA Ta NegaroriyHy pedaekcito.

BucHoBKku. Cnnpatoymch Ha pe3yibTaTh HayKOBOTO MOLUYKY, BBAXKAaEMO AOLI/IbHUM HaAaTH
NneBHi MeToAMYHI pekomeHZauil Woao MmogepHisauii npouecy npodeciiHoOi Ta ncuxonoro-
neparoriyHoi NigroToBKM MabyTHIX neaaroris:

— 34iMCHIOBATM NOCTYNOBUI Nepexig, Big, penpoayKTMBHOI CUCTEMM BUKNAZAHHSA Y 3aKnagi
BMLLOI OCBITM A0 3aCTOCYBaHHA iHAMBIAYya/IbHO OPIEHTOBAHMX iHTEPaKTUBHMX dopm poboTu 3i
3p06yBavamu;

— 3AiACHUTK BiAXia Big MOHONPEAMETHOCTI Yy BWMKNAAAHHI AMCUMNAIH NCUXONOro-
neaaroriyHoro CnpAMyBaHHA, a BMKAAZATM Ui AUCUMNAIHM  TeMaTUYHMMM OBaoKamu 3
BUKOPUCTAHHAM MiXNpeamMeTHUX 3B’ A3KiB, iIHTErpaTMBHOCTI;

— YOOCKOHA/IMTU MNPOrpamu MNPOXOAMKEHHS BUPOOHMYOI MNPAKTUKM 3a nonepesHbo
3aTBEPAKEHUM iHAMBIAYANbHUM MIAHOM CTyAEHTa-NPaKTUKaHTa Ta 3a 060B’A3KOBOI HAABHOCTI
nonepeaHbo pPo3pobsieHOro Ta 3aTBEPAKEHOrO Negarorom-MeTogMCTOM MNAaHOM NpoBeAeHHs
KOXKHOrO 3aHATTA.

Yci po3rnaHyTi Hamu GaKTopu € BNAMBOBUMM Ta ePEKTUBHUMMU WOAO 3MiH i PO3BUTKY
CUCTEMW METOAMYHOI Ta MCMXON0ro-nefaroriyHoi niarotToBkM 3400yBadiB  BULLOI  OCBITH
negaroriyHoOro CNpAMyBaHHSA.

lepcnekmugy nodanvwux 00Cni0HeHs BOAYAEMO B YAOCKOHANEHHI MCUXONOro-
neaaroriyHoi, MeToAnYHOT Ta iHPpopMaL,iMHOT KOMNEeTeHTHOCTI MabyTHIX neaaroris.

3aBipeHHA Wo[0 A0TPUMMAHHA eTUHHUX HOPM. [JOCNiAXKeHHA NPOBeAEHO 3 JOTPUMAHHAM
NPUHLMNIB A06pPOBINbHOCTI, KOHOIAEHLIMHOCTI Ta akagemiyHoi gobpoyecHocTi. OnUTyBaHHA
3006yBaviB nepworo (6akanaspcbKkoro) pisHa cneuianbHocti 012 / A2 «[lowkinbHa ocsiTa»
3/iiICHIOBA/IOCA B MEXKaxX BHYTPILLHbOrO MOHITOPUHIY AKOCTI OCBITHbOrO Npouecy KomyHanbHoro
3aKnagy BMLWOI OCBITM «KpemeHuyubKa ryMaHIiTapHO-TEXHONOrIYHA akagemia» [lonTascbKoi
obnacHoi pagu. Yyactb 3400yBayiB B onuTyBaHHI Byna A06poBiNbHO; pecnoHAeHTU 6yan
noiHpopmoBaHi Npo MeTy 360py [AaHMX Ta iX BUKOPWUCTAHHA B Yy3araJlbHEHOMY BUMNAL,.
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MepcoHanbHi [AaHi Yy4YyacHWKIB He pO3ro/oWwyBannca, a pe3yabTaT aHanisyBanuca 6e3
ineHTMdiKayii okpemmux ocib. OTpuMaHi MaTepiannm BUKOPUCTAHO BMK/IOYHO 3 HAYKOBO-
MeTOZMYHOI METOI A/1A y3arasbHeHHA 0cobMBOCTEN NCUXONOro-NeAaroriyHol Ta MeToAUYHOI
NiAroToBKM MalbyTHiX neaaroris.
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The article examines the psychological, pedagogical and methodological aspects of the training of
future teachers in the context of the modernization of the higher education system. The author emphasizes
the importance of training pedagogical specialists who are highly qualified, professionally mobile,
competitive and in demand on the labour market. The emphasis is on training competitive teachers who
are ready to perform complex professional functions and tasks, have a modern worldview, critical thinking
and creative potential, and are capable of continuous learning and production of new knowledge.

The aim of the article is to analyse the effectiveness of psychological, pedagogical and methodological
training of future teachers for their professional activities in the field of preschool education.

Theresearchmethods employedinthisstudy are categorizedinto theoretical andempirical approaches.
The theoretical methods included the analysis of psychological, pedagogical, and methodological literature
relevant to the research problem, alongside the evaluation of regulatory documents governing professional
teacher training in higher education institutions. Furthermore, this approach involved an analysis of the
content of both core academic disciplines and elective courses, as well as a comprehensive review of
internship and practical training curricula for future educators. Attention was also given to examining,
analysing, and generalizing the contemporary experiences of training future teachers under martial law in
Ukraine, which ultimately allowed for the systematization of the distinct features of psycho-pedagogical
and methodological teacher training within the context of wider higher education modernization.

Complementing these, the empirical methods comprised the study of pedagogical experiences and
the direct activities of teachers and students, which served to determine the core content of professional
training and identify effective educational forms, methods, and tools that directly enhance training
quality. Data collection was systematically conducted through psychological and pedagogical observation,
questionnaires, interviews, testing, surveys, and structured conversations with university students and
faculty. Finally, statistical and analytical methods were used to process and generalize the resulting
theoretical and experimental data, thereby enabling an objective assessment of pedagogical effectiveness
and the formulation of evidence-based conclusions.
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The article explores the unique possibilities of elective courses, the spectrum of directions of which is
quite wide in the context of the formation of an individual educational trajectory. Of particular importance
are the strengthening of the creative and independent component of learning, modelling of educational
situations, development of own projects using pedagogical innovations, and creation of educational
materials. This is due to both the interests of students and the urgent need to train modern teachers to
work in the conditions of challenges of social life.

The article considers the urgent issue of the importance of a comprehensive approach to the
psychological, pedagogical and methodological training of future teachers, which is determined by the
trends in the development of education and the realities of modern life. The author draws attention to the
fact that the system-forming factor of the psychological, pedagogical and methodological training of future
specialists is the person as the highest social value.

Conclusions. The author is confident that stimulating innovative methods and forms of learning,
creating an emotionally positive team spirit, an atmosphere of cooperation and mutual trust is an effective
basis for the psychological and pedagogical training of future teachers.

We see the prospect of further research in improving the psychological, pedagogical, methodological
and informational competence of future teachers.
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PROFESSIONALLY AND ACADEMICALLY ORIENTED FOREIGN
LANGUAGE TRAINING FOR MASTER’S STUDENTS: CURRICULUM
DESIGN AND CONTENT DEVELOPMENT

CTaTTiO MPUCBSAYEHO aKTyasibHii Temi — 0COb6AMBOCTAM pPO3POOKM NpodecinHO opieHTOBaHOro
KypCy aHrNincbKoi MoBM AnA maricTpis cneuianbHOCTi «CiTi-meHeaKMeHT». HarafbHOK BMMOTO Yacy €
cnewjanictu, AKi He iMwe MaloTb NPOdeCiiHi HABUYKM 11 YMiHHSA, afie BONOAITb aHINiINCbKOK MOBOI Ha
[,0CTaTHbOMY A8 npodecinHOoi KOMYHiKaLii piBHi.

MUTaHHA MaKCMMaNbHO BiAMOBIAHMX METOANK HABYAHHSA 34,00yBaYiB HENIHIBICTUYHMX CNeLiaIbHOCTEN
iHO3EMHUX MOB aKTMBHO OBGroBOPIOIOTLCA HAYKOBOIO CMisibHOTO. poTe AocniAXxKeHb, AKi 6 po3rnaganu
0CO6MBOCTI HABYTTA HaNEXHUX IHLUOMOBHUX KOMMETeHTHOCTelM 3406yBayaMum OcBiTHbOT nporpamm «CiTi-
MeHeXMeHT», He 6yn0 BMABNeHO. ABTOPM AaHOT PO3BIAKM NepLUi, XTO PO3rNAAa€E AaHWUI acMekKT.

Po38i0Ka Mae Ha Memi OnuUC KOHKPemHo20 Kelicy — po3pobKy aemopcbKo20 Kypcy 3 iHO3eMHOI MosuU
0n14a 3006ysavie mazicmepcokozo pieHa ocsimu Of1 «City Management». 3a 0C8iIMHbOK MPO2PAMOIO
ducyunniHa Mae Hassy «KOMyHiKauii iHO3eMHOK MOBOK 8 MPOEKMHOMY MeHeOHMeHmi ma nid 4yac
pPO38UMKY CMapm-micma.

Y 00cnioneHHi 8UKOpUCMaHO MemoOu aHAniI3y HayKosux Oxcepen 3 npobaemu npogeciliHo
0piEHMOBAHO20 IHWOMOBHO20 HABYAHHA, ONUCco8ull Memod mamemood cuHme3y. AHai3 Oxcepes 0ae 3amoay
3’Acysamu cmaH po3pobaeHocmi npobaemu i 8U3HAYUMU OCHOBHI HAMPAMU 8iMYU3IHAHUX i 3apy6iHHUX

© N. M. Blynova, O. A. Derbak, S. I. Medynska, N. V. Bespalova, 2026.
Creative Commons Attribution license (CC BY 4.0)
138 B



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

docnioxceHs. Onucosuli Memod 3acmocos8aHo 0718 y3a2anbHeHHA 00c8idy po3pobaeHHA U 8UKAAOAHHSA
ducyunniHu « KomyHikayii iHO3eMHOI MOBOHO 8 IPOEKMHOMY MeHEOHMEHMI ma Mnid 4ac po3suUMKy cmapm-
micma». Memood cuHme3sy cnpuse opmy8aHHI KOHUeNuii docnioxceHHA ma ii npakmuyHil peanizayii e
asmopcbKili pobouyili npoepami, 3micm AKoi 8paxosye cneyugiky ghaxosoi nio)comosKku 300bysavie.

MiocymoeaHo, wo cunamu kagedpu 6yno po3pobaeHo Ui emineHo npogeciliHo opieHmosaHuli Kypc
iHo3emHOI Mmosu, AKuli spaxosye cneyugiky cimi-meHedxmeHmy. byno nidibpaHo mamepianu ¢gaxosoi
memamuku, AKka 6yna peanizo8aHa y KifbKOX HAMPAMAX pobomu: YUMAHHA, ayOilo8AHHSA, MUCLMO,
2080piHHA, AKI nompebysanu 00KAAOAHHA 3HAYHUX iHOUBIOYanbHUX 3ycunb 3006ysaya. byno cmeopeHo
HU3KYy npogpeciliHo opieHmosaHux mem npe3eHdmauil, nidibpaHo ¢axosi mexkcmu 08 HAMNUCAHHA
aHomayiti, pegpepysarHs U 02nsa0y, Oxepena, o micmams nopaou 3i CMBOPeHHA YUX HAHPI8 HayKO8UX
meKcmis.

Y cmammi npe3eHMo8aHO 3Micm aKmMyasabHO20, 2HYYK020 Ma OHOB/1H8AHO20 ABMOPCLKO20 KYpCy,
wo 0ae 3moeay 3006ysayam Habymu HeobxiOHUX HABUYOK i KOMnemeHmHocmeli ma 600HoYac sidnosioae
3anumam puHKy npayi.

Knro4oei cnoea: city management, npogeciliHo opieHMo8aHa iHO3eMHa MO8, AKA0eMiyHa iHO3eMHA
MO8a, KOMemeHMHOCMI, HA8YAAbHO-MemOoOUYHi Mamepiasau, aemopcoKuli Kypc, KomMmyHikamugsHul nioxio

educational program requires the provision of educational, methodological, and

didactic materials that enable them to acquire, as fully as possible, the competencies
defined by the curriculum. Furthermore, the consistent policy of Alfred Nobel University is aimed
at offering students the academic programs that are highly relevant to the current labour market.
This conceptual approach is implemented, among other ways, through the introduction of new
degree programs and the modernization of existing ones.

In 2024, a new Master’s program, City Management: Sustainable Development of Smart
Cities, was launched. Students were given the opportunity to obtain a dual degree in Management
from Alfred Nobel University (Ukraine) and Coventry University (Great Britain). The program is
offered in both full-time and distance-learning formats. Moreover, the educational process is
conducted in two languages — Ukrainian and English. Consequently, in 2024, the provision of
learning materials that fully met the requirements of the educational program became an urgent
priority.

Analysis of recent research and publications. Identification of previously unresolved
aspects of the general problem. Global scholarly and methodological literature offers a range of
compelling and relevant studies examining the specific aspects of foreign language instruction
for non-linguistic majors.

D. Gabrys-Barker [2020], with a certain degree of exaggeration, refers to foreign language
learning by non-language majors as a “challenge”. The researcher examines the practical
application of European Union recommendations concerning language education and teacher-
training initiatives within higher education. Specifically, the study illustrates how these policies
are integrated into foreign language courses (lektoraty) for non-philological students, positioning
this analysis within the broader academic discourse on how to improve, amend, or completely
restructure current language teaching methodologies.

N. D. Atabaeva [2022, p. 150] discusses the essence of professionally oriented foreign
language instruction. The researcher highlights that professionally oriented language instruction
has become a priority in educational reform, noting that “foreign language communication
becomes an essential component of the professional activity of specialists”. Consequently,
higher education must move beyond general communication skills to ensure students acquire
specialized, discipline-specific knowledge.

Researchers L. Cherchata and L. Korol highlight the key aspects of English language
instruction to meet the professional training needs of students in non-philological specialties,
indicating that “this approach integrates general language skills with specialized knowledge
required for specific professional fields, thereby preparing students for effective communication
within their area of expertise” [HepuaTta & Koposb, 2024, p. 71].

Discussing the specific features of teaching professionally oriented foreign languages to
students of non-linguistic specialtiesin higher education institutions, researchers H. Herasymchulk,
0. Kovalchuk, and O. Melnychuk emphasize that communicative skills are essential for specialists

Problem statement. The study of a foreign language by students enrolled in a specific
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in any field. In today’s highly competitive environment, professionals who demonstrate not only
well-developed professional competencies but also proficiency in a foreign language and the
ability to apply it effectively in practical and professional contexts get a significant advantage. The
researchers also highlight that when discussing a foreign language for professional purposes, it
is important to consider a number of specific features and characteristics, including “vocabulary
development, professional terminology, business correspondence, communicative tasks, as well
as reading and listening materials”. They argue that successful professionally oriented language
instruction relies on two key factors: active student engagement in independent, creative tasks
andthedirectintegration of language learning with specialized academic disciplines [Fepacumuyk,
KoBanbuyk, & MenbHuuykK, 2024, p. 12].

Discussing the methodological aspects of teaching English to students of non-linguistic
specialties, O. Aliseienko and H. Mudrenko emphasize that due to rising academic and labour
mobility and international research standards, English can no longer be treated as a secondary
university subject. Instead, it must be viewed “as an essential tool of professional activity”,
which is best delivered through a methodology that balances a communicative approach with
traditional grammar instruction [AniceeHko & MygpeHKo, 2023, p. 15]. Meanwhile, P. Haieva
notes that modern instructional strategies aim to develop an environment “in which students
feel comfortable and at ease, stimulating their interests and fostering a desire to use English
for practical purposes”. To achieve this, lecturers should use a mix of individual, group, and
collaborative activities that develop non-linguistic majors’ analytical skills, emotional engagement,
and learning autonomy [FaeBa, 2021, p. 107].

According to Y. Bilobrova, O. Zharko, and I. Batenova, aligning university language courses
with students’ future careers maximizes engagement. Their study highlights that integrating
communicative and digital tools “significantly enhances the effectiveness of foreign language
instruction for non-philological students”, ultimately preparing them to handle real-world
workplace challenges [binobposa, Hapko, & bateHboBa, 2025].

The authors of the present study have also contributed to the exploration of this issue.
This contribution has been reflected, among other things, in a number of scholarly publications,
including the following: [Derbak, Blynova & Bespalova, 2025; Kyrylova, Blynova, & Pavlenko, 2024].

Thus, the issue of professionally oriented foreign language instruction has been addressed
quite extensively in contemporary research. However, the authors were unable to identify
any studies specifically devoted to the development of foreign language competencies among
students enrolled in the City Management educational program. This gap in the existing body of
research constitutes the scientific novelty of the present study.

The purpose of the article. The purpose of this study is to describe a specific case: the
development of a custom-designed foreign language course for students enrolled in the Master’s
degree programme City Management. Within the curriculum, the course is entitled Foreign
Language Communication in Project Management and Smart City Development.

Research methods. The analysis of publications on the research topic allowed for an
understanding of the key directions of national and international studies in the teaching of
Foreign Language for Professional Purposes. The descriptive method enabled a generalization of
the experience gained in the course of the study. The method of synthesizing the collected data
contributed to the formulation of the research concept and its implementation.

Scientific novelty. For the first time, the development of an author-designed foreign
language course for Master’s students enrolled in the City Management educational program is
described.

The need to develop author-designed courses arises whenever specialists responsible for
supporting the educational process of a particular academic program are faced with the task of
teaching a foreign language for specific professional purposes. Consequently, the challenge of
providing appropriate educational and methodological support for foreign language training is
consistently addressed by the relevant academic departments and becomes the responsibility
of professionals involved in delivering educational services within a particular educational and
professional program.

A number of such instructional materials have already been developed for students in
various fields. For example, foreign language teaching resources have been created for students
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majoring in psychology by T. Holovach and L. Kuzio [FonoBau, 2019; Ky3bo, 2018], as well as
for students specializing in public service and public administration by N. Demchenko and
I. Synelnykova [[lemuyeHKo & CuHenbHUKoBa, 2021].

The Department of Foreign Languages at Alfred Nobel University actively contributes to the
development of educational and methodological support materials for the courses taught by its
academic staff. Among such publications are foreign language textbooks for students enrolled in
economics and trade-related educational programs [Medynska, Bespalova & Herchenova, 2021;
Dolzhenko & Medynska, 2026].

Presentation of the main research material. The dual-degree initiative was introduced at
Alfred Nobel University through the Twinning Programme, a strategic partnership supported
by the President of Ukraine’s Foundation, the Ministry of Education and Science of Ukraine,
universities in the United Kingdom, and Mosaik (UK). The primary objective of this initiative is to
strengthen and support the development of Ukrainian higher education.

The Twinning initiative is an instrument of cooperation of the European Union, designed
to facilitate the exchange of expertise between public institutions of EU Member States and
partner countries, including Ukraine. Its primary objectives are the implementation of European
standards, the modernization of governance systems, and the harmonization of legislation.

In addition, Twinning Ukraine operates as a dedicated initiative aimed at supporting Ukrainian
higher education. Within this framework, partnerships are established between universities to
promote joint academic programs, student and staff exchanges, and collaborative research projects.

The City Management program is directly related to the classical Twinning framework implemented
in the field of public administration. Within this framework, public institutions from an EU Member State
(for example, a ministry) work directly with the corresponding Ukrainian institution on specific reform-
oriented projects in areas such as healthcare, media, transportation safety, and public governance.

As a result of such cooperation, knowledge and expertise are exchanged, training activities are
conducted, new legislation and policy frameworks are developed, and the institutional capacity of
partner organizationsis strengthened. These principles are also reflected in the educational philosophy
of the City Management program, which emphasizes the adoption of European approaches to
governance, sustainable development, and the management of modern urban environments.

In the field of higher education, Twinning Ukraine aims to support Ukrainian universities
during wartime and facilitate their integration into the global academic community. This objective
is pursued through the establishment of long-term partnerships between Ukrainian institutions
and leading international universities, particularly those in the United Kingdom.

Such partnerships result in the development of joint educational programs, including
dual-degree opportunities, as well as mentoring initiatives, collaborative research projects,
and comprehensive support for both students and academic staff. Through these activities,
Ukrainian universities gain access to international expertise, enhance the quality of education,
and strengthen their participation in the global higher education landscape.

Thus, Twinning (https://center.gov.ua/instrument-instytuczionalnoyi-rozbud/) encompasses
both institutional capacity building within public authorities and academic cooperation among
universities, with the overarching goal of promoting the adoption of European standards and best
practices. This dual approach is particularly important for Ukraine in the context of its European
integration process, as it contributes to the modernization of public institutions, the enhancement
of higher education, and the strengthening of international partnerships.

The university’s objective is to equip students with the knowledge and skills required to
lead projects focused on post-war reconstruction and recovery. Furthermore, the educational
program is based on the Smart City concept and is therefore designed to contribute to the
sustainable development of the country.

According to information published on the university’s official website, graduates of the
Master’s program are expected to possess the following competencies:

— managing project teams involved in urban development and smart city initiatives;

— participating in cross-sector collaboration and managing development projects within
local communities and other areas of public administration;

— identifying new opportunities within development-oriented companies and institutions,
with a vision of collaboratively shaping the smart cities of the future;
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— improving business models for industrial revitalization and urban ecosystem renewal to
ensure their effective and practical implementation;

— designing and implementing successful interregional initiatives involving multiple
stakeholders in accordance with international best practices.

These competencies reflect the interdisciplinary nature of the program and its focus on
preparing graduates to address contemporary urban challenges through innovative, sustainable,
and collaborative approaches to city management.

The City Management program represents a unique educational ecosystem developed at
the intersection of global expertise and the practical needs of Ukraine’s post-war recovery. The
university prepares future managers capable of transforming cities into sustainable, digitalized,
and investment-attractive hubs. By combining international best practices with a strong focus on
urbaninnovation and governance, the program equips graduates with the competencies required
to address contemporary urban challenges and contribute to the long-term development of
resilient and smart communities.

Alfred Nobel University has integrated the program into the framework of the State Regional
Development Strategy of Ukraine for 2021-2027, focusing on the key challenges of the modern era:

— Smart City & Innovation. The program promotes a transition from traditional
administrative approaches to digital governance based on the Smart City concept.

— Post-War Reconstruction. It emphasizes the active involvement of the business sector in
the revitalization and redevelopment of urban spaces.

— Green Energy & Sustainability. The program supports investment in green technologies,
energy efficiency, and the circular economy as key mechanisms for improving the quality of life
within local communities.

The program has been developed in collaboration with Coventry University (the UK), which
ensures its compliance with international educational standards and facilitates the incorporation
of global best practices in teaching, research, and professional training.

To a certain extent, the university has moved away from the traditional “lecture-exam”
model of instruction. Instead, the program emphasizes case studies and mentorship. Working
alongside industry practitioners, students in the City Management Master’s program progress
from the initial conception of an idea to the development of a viable project aimed at community
development or business growth. This practice-oriented approach enables students to acquire
not only theoretical knowledge but also the practical skills necessary to address real-world
challenges and implement sustainable development initiatives.

The curriculum encompasses a broad range of competencies, including:

—Hard & Soft Skills: crisis management, design thinking, and professional English at the B2—C1 levels.

— Strategy and Information Technologies: the application of artificial intelligence for urban
analytics, the use of virtual and augmented reality (VR/AR) in urban planning, and digital logistics
management.

— Finance and Law: international fundraising, budget management, and institutional law.

Students enrolled in the City Management program benefit from several significant
advantages. First of all, they have the opportunity to earn a dual Master’s degree awarded by
Alfred Nobel University and Coventry University, with qualifications recognized in more than 130
countries worldwide. Second, the program provides access to internships within more than fifty
public institutions and business organizations across Ukraine, as well as opportunities to study at a
European campus in the United Kingdom. Third, students experience a high level of technological
immersion through fusion-room sessions, which combine VR / AR technologies, art therapy, and
Al-driven systems for the simulation and development of urban strategies. Fourth, the program
offers participation in a broad partnership ecosystem, providing direct access to the expertise of
international organizations such as the United Nations (UN), the World Bank, and the European
Bank for Reconstruction and Development (EBRD) through collaborative projects and case studies.
Fifth, the program promotes leadership development, fostering social responsibility and civic
engagement in accordance with the United Nations Sustainable Development Goals (SDGs).

The interdisciplinary structure of the curriculum reflects the program’s focus on sustainable
urban development, digital transformation, innovative governance, and the practical application
of advanced technologies in managing contemporary cities.
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The university has engaged a number of key stakeholders in the implementation of the
City Management educational program, including Twinning Ukraine, Interpipe, the Dnipro City
Council, and Kyiv School of Public Administration named after Serhiy Nyzhnyy (KSPA).

The course syllabus specifies the core competencies to be developed through the study
of the Foreign Language Communication in Project Management and Smart City Development
course, aimed at gaining a number of learning outcomes (LO):

— LO 1. Critically comprehend, select, and apply the necessary scientific, methodological,
and analytical tools for management in unpredictable conditions.

— LO 7. Organize and have effective communication within the team, with representatives
of various professional groups, and in an international context.

—LO 9. Communicate in professional and scientific circles in the national and foreign languages.

— LO 10. Demonstrate leadership skills and the ability to work in a team, interact with
people, and influence their behaviour to solve professional tasks.

—LO 16. To organize effective interaction between the main groups of stakeholders at the
local, national and global levels during the post-war reconstruction of Ukraine’s economy, taking
into account the global goals of sustainable development.

Tofacilitatethe development of competencies the specified by the program, a custom-designed
course syllabus was developed that takes into account the specific requirements of the field to the
greatest extent possible. While students enrolled in the traditional Management program typically
study using the Intelligent Business textbook at the appropriate proficiency level, this resource is not
suitable for Master’s students in City Management, as it does not adequately address the subject
matter necessary for acquiring specialized professional vocabulary and, ultimately, for achieving
the competencies defined by the educational program and the course syllabus. Consequently, the
Department of Foreign Languages developed and implemented a professionally oriented foreign
language course specifically tailored to the needs of City Management students.

During the first semester, the course covers the following topics:

Topic 1. Innovations

Topic 2. What is Smart City Management? Urban Planning and Development. The complexities
of urban development, offering insights into planning, housing, and social dynamics within cities.

Topic 3. City Solutions. Public administration and management as core concepts of
organizational theory, budgeting, human resources, and policy analysis; government finance
and budgeting as essential elements of city life, including issues concerning local government
finance, taxation, and intergovernmental fiscal relations.

Topic 4. Urban Regeneration. Sustainable urban development as a key concern for modern
city management; creating environmentally, socially, and economically sustainable cities,
alongside city management strategies for effective leadership, including leadership theories and
practices relevant to public sector organizations.

Topic 5. Management of Professional Information Sources and Multimedia Presentation
of Research Results.

The second semester is devoted to the study of the following topics:

Topic 1. Technology. The role of modern technologies in the life of a city, including
inventions, nanotechnology, and artificial intelligence.

Topic 2. Data Management for Smart Cities. The role of city managers in urban life, focusing
on preparing for and responding to emergencies, alongside guidance on disaster planning,
response, and recovery; techniques for positive and developmental feedback, brainstorming,
and presenting new business ideas.

Topic 3. What Is a Smart Building? Smart buildings as interconnected systems that
communicate, and practical smart building solutions.

Topic 4. Sustainable Development and Its Main Benefits. Sustainable urban development
as a key concern for modern city management; creating environmentally, socially, and
economically sustainable cities.

Topic 5. Defending Research Findings: Advanced Oral Academic Discourse

The proposed topics were implemented through several types of learning activities, including
reading, listening, and writing, all of which required a significant degree of independent work on
the part of the students. All materials used in the course were obtained from open-access sources.
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For reading practice, students were provided with the following texts:

—What is a smart city? [Enel, 2026a];

—What is urban regeneration? [Enel, 2026b];

—Data Management for Smart City [Axians, 2026];

—What are the main benefits of sustainable development? [Enel, 2026c].

Each text was accompanied by a set of learning activities aimed at developing, strengthening,
and expanding the professional competencies required within the field of study. A typical step-
by-step approach to working with the text is as follows:

Task 1. Read and translate the text.

Task 2. Compile a glossary by noting unfamiliar words, including their phonetic transcription
and translation.

Task 3. Formulate 10 comprehension questions based on the text.

A logical extension of the reading component was a creative writing task, specifically the
preparation of an essay on a proposed topic. This activity provided students with an opportunity
to improve their writing skills while also demonstrating and developing their creative abilities.

Students were assigned the task of writing an essay of up to 250 words on one of the
following topics:

— Living in a Smart City or in the Bosom of Nature: Advantages and Disadvantages

— If | Were the Mayor of My City

— Friendly City Spaces: What Are They?

— How Data Management Can Help Solve a City’s Problems

—The Internet of Things and Its Role in the Life of a Smart City

— How a Smart City Can Improve the Lives of Vulnerable Populations

For the development of speaking skills, a selection of thematic video materials was
incorporated into the course. After watching each video, students were required to complete
a range of follow-up tasks. These activities primarily involved discussing the content of the
videos, expressing and defending personal viewpoints, and engaging in critical reflection
on the issues presented. Discussions were typically conducted in the form of dialogues and
group discussions, thereby fostering communicative competence and encouraging active
participation in professional discourse. The following list provides some examples of didactic
materials, though it is not exhaustive: How to make an attractive city, Superblocks: How
Barcelona is taking city streets back from cars, Why this channel exists, Introduction to
transportation city beautiful basics, What happened when they banned cars, Smart-city
management and technology learning experience, Industry perspectives about the smart-
city management and technology programme, and Smart-city management and technology
learning experience.

The selected collection of video materials should be regularly updated to provide students
with access to the most up-to-date professional information.

One of the components of the final assessmentis the preparation and delivery of a presentation
on a topic related to the field of study. The suggested topics for presentations are as follows:

— How Did Urban Planning Originate?

— How Does Al Help Us Understand Cities?

— Smart Traffic Management

— Intelligent Traffic Management in a Smart City

— Smart City Initiatives with loT Technology

—Smart Water Management in Smart Cities

— Energy-Efficient Smart Cities

—Smart Buildings: What Are They?

— Smart Government for the Smart City

—Smart Cities and Human Capital Development

An important component of Master’s-level education is the ability to work with scholarly
literature in the field of specialization, as well as to prepare abstracts, summaries, and reviews based on
the materials studied. To support the development of these academic skills, a number of educational
resources were selected with the aim of teaching students how to effectively create abstracts,
summaries, and reviews, including The Learning Center, Software Testing Help, and wikiHow.
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In addition, students were provided with a specific list of academic publications for analysis.
The selected publications enabled students to engage with contemporary research in the
areas of sustainable urban development, project management, and smart city planning while
simultaneously developing their academic reading, analytical, and professional writing skills.

Conclusions. Thus, City Management is a relatively new field within the Ukrainian higher
education market. Alfred Nobel University has integrated the program into the framework of
the State Regional Development Strategy of Ukraine by 2027. The program was developed in
partnership with Coventry University (the UK). As a result, students obtain dual degrees from
Alfred Nobel University and Coventry University upon successful completion of their studies. The
key stakeholders of the educational program include Twinning Ukraine, Interpipe, the Dnipro
City Council, and Kyiv School of Public Administration named after Serhiy Nyzhnyy.

Within the City Management program, the Department of Foreign Languages delivers the Foreign
Language Communication in Project Management and Smart City Development course. The department
developed and implemented a professionally oriented foreign language course specifically tailored to
the needs of City Management students. To support the acquisition of professional competencies, a
range of specialized learning materials was selected, covering the key thematic areas.

The selected thematic content was implemented through several instructional components,
including reading, listening, speaking, and writing activities, all of which required a substantial
degree of independent effort on the part of the students.

In addition, a range of professionally oriented presentation topics was developed, together
with specialized texts for the preparation of abstracts, summaries, and reviews. Educational
resources containing practical guidance on the preparation of these academic genres were also
selected and incorporated into the course materials.

As a result, a unique, relevant, flexible, and continuously updatable custom-designed
course was created. Not only does the course enable students to acquire the knowledge, skills,
and competencies required by the educational program but also responds effectively to the
demands of the contemporary labour market.

In addition to the topics already developed, the authors consider it advisable to further
expand the course by introducing the topic of Debris Management and incorporating appropriate
instructional materials to ensure its comprehensive study and effective integration.
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The article is devoted to a highly relevant topic: the features of developing a professionally oriented
English language course for Master’s students majoring in City Management. Currently, there is an urgent
need for specialists who not only possess professional skills and abilities, but also speak English at a level
sufficient for effective professional communication.

The issues regarding the most appropriate methods of teaching foreign languages to students of
non-linguistic specialties are actively discussed by the scientific community. However, no studies have been
identified that consider the features of acquiring appropriate foreign language competencies by students
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of the City Management educational program. The authors of this research are the first to consider this
specific aspect, which constitutes the scientific novelty of this research.

The purpose of the article is to describe a specific case — the development of a custom-designed course
in a foreign language for Master’s level students majoring in City Management. Within this educational
programme, the discipline is titled Foreign Language Communication in Project Management and Smart
City Development.

Regarding the research methodology, the analysis of publications on the research topic allowed for
an understanding of the current state of the field, as well as the key directions of national and international
studies in the teaching of professional communication. The descriptive method enabled a generalization of
the experience gained in the course of the study. The method of synthesizing the collected data contributed
to the formulation of the research concept and its implementation. To acquire the competencies defined
by the educational program, a syllabus was developed, which maximally takes into account the specifics of
the specialty.

The authors outline the development and implementation of a professionally oriented foreign
language curriculum designed to align with the specific professional demands of city management. The
course materials are closely connected with vital sectoral topics, ranging from core governance structures
like Public Administration and Management to the practical responsibilities explored in modules like The
Role of City Managers in the Life of the City. Technical and future-focused competencies are addressed
through units on Innovations, Smart City Management, Urban Planning and Development, City Solutions,
Technology, and Data Management for Smart Cities. Additionally, the curriculum places significant
emphasis on macro-level urban challenges, integrating comprehensive case studies on Urban Regeneration,
Sustainable Urban Development, and the mechanics of creating environmentally, socially, and economically
sustainable cities. By bridging linguistic instruction with these specialized modules, the course effectively
prepares students for cross-border professional communication in urban governance.

The specified urban management topics were systematically integrated across the four core language
domains —reading, listening, writing, and speaking —thereby demanding a high degree of student autonomy
and individual cognitive effort. To reinforce oral proficiency, a series of professionally oriented presentation
topics were introduced, encouraging students to synthesise complex sectoral data. Furthermore, targeted
academic writing skills were developed through the selection of authentic professional texts, which students
used to compose abstract drafts, literature summaries, and critical reviews. This process was supported
by the introduction of specialised source publications containing practical, step-by-step guidance on
creating these specific genres of scientific texts. By blending field-specific content with textual analysis, this
multidimensional approach effectively fosters both the communicative competence and the foundational
research literacy required of future urban professionals.

Thus, a unique, relevant, flexible, and up-to-date custom-designed course was developed, which not
only enables students to acquire relevant skills and competencies, but also meets the current demands of the
labour market. Looking to future developments, it is worth incorporating the topic of debris management
into the curriculum, alongside selecting appropriate didactic materials for its proper processing and
integration.
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ORGANISATION OF PEDAGOGICAL ACTIVITY IN THE CONTEXT
OF CONTEMPORARY EDUCATIONAL TRANSFORMATIONS:
SCIENTIFIC APPROACHES, PROFESSIONAL MASTERY,
AND CHALLENGES OF SELF-ORGANISATION

Y cTaTTi po3KkpuTOo npobnemy opraHisauii negaroriyHol AiANbHOCTI B YyMOBAX Cy4acHWMX OCBITHIX
TpaHchopmaliit. O6rpyHTOBaHO, WO NeaaroriyHa AiANbHICTb HE MOXKe PO3rAaAaTvCa UWe AK CYKYMHICTb
4, CNpAMOBAHMX Ha NepefaBaHHA 3HaHb, OPraHi3aLilo HaBYaHHA, BUXOBAHHA M PO3BUTKY 3400yBaviB
OCBiTW. Y Cy4yacHOMY OCBITHbOMY MpPOCTOPi BOHA HabyBa€ CKAALHILIOro 3MICTy, OCKI/IbKM MOEAHYE
NPOEKTYBaHHA OCBITHbOrO npouecy, Aobip neaaroriyHOro iHCTPyMeHTapito, opraHisauilo B3aemogii,
OLLiHIOBaHHSA pe3y/bTaTiB, pedeKcito Ta KopuryBaHHA npodeciiHux 4in negarora.

YBary 3ocepefKeHO Ha CTPYKTYPHO-KOMMOHEHTHOMY PO3YMiHHI NejaroriyHoi AiAnbHOCTI, WO
OXOMNJIHOE LiNbOBUIA, 3MICTOBMIA, ONepaLiiHO-iIHCTPYMEHTaIbHWUI, OLiHHO-PE3y/IbTaTUBHUI | pedNeKCUBHUIN
KOMMOHeHTW. MNoKa3aHo, WO Ui KOMMNOHEHTU NepebyBatoTb Y B3aEMO3B'A3KY 11 3abe3neuytoTb LiNiCHICTb
neaaroriyHoi AiaNbHOCTI AK BiAKPWTOI, AMHAMIYHOI Ta HAyKOBO oOpraHisoBaHoOi cuctemun. Ocobamsoro
3HAYeHHA HAJAHO NesaroriYHOMy iIHCTPYMEHTAPID, AKMI Y Cy4acCHUX YMOBAX OXOMJ/IIOE He /iMe MeTOAM,
dopmu 11 3ac06M HaBYaHHSA, a 1 LMPOBI Pecypcun, KOMYHIKAaTUBHI NPUAOMM, AiarHOCTUYHI Ta aHANITUYHI
iHCTpYMeHTH.

3anponoHOBaHO PO3rNAAaTU OpraHisauito neaaroriyHol AiANbHOCTI Y ABOX B3aEMOMOB’S3aHMX
BUMipax. Mepwnin BUMIp NOB'A3aHUIM i3 HAYKOBO OOrPYHTOBAaHMM MPOEKTYBaHHAM i peanisauieto
OCBITHBOrO MpoLecy, APYyrui, i3 NnpodecinHo camoopraHisauieto negarora, MOro 34aTHICTIO YNPaBAATH
Yyacom, iHpopMaLiMHMUMM NOTOKAMM, EMOLIMHUM HaNPYXXeHHAM, UMOPOBMM CepefoBULLEM i BJACHUMMU
npodecinHMmn pecypcamu. lopegeHo, Lo 33 TaKUX yMOB NpodeciiHa MaiicTepHicTb Nnearora BUABNASETHCA
He AnLe B MeTOAMYHI BNPABHOCTI, @ M Y 34aTHOCTI 40 camoperyaauii, pednekcii, rHy4Koro pearyBaHHs Ha
3MiHHi yMOBM Ta 36epexkeHHA npodeciiiHoi Nnpaue3aaTHOCTI.

© 0. 0. Lavrentieva, O.P. Krupskyi, P. O Dzhusov, 2026.
Creative Commons Attribution license (CC BY 4.0)
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OKpecneHo CUNbHI 1 cnabKi CTOPOHM, MOXKAMBOCTI Ta 3arpo3n opraHisaLii negaroriyHol AisNbHOCTI
B YMOBax OCBITHiX TpaHcpopmauit. Cepen nNepcrnekTUBHUX HaMNpAMIB ii OHOB/IEHHS BUOKPEMJIEHO
nefaroriyHUi AnsaiH, GacuniTauito HaBYaHHA, TEEOTOPCbKUI CyNpoBiA, pedeKCMBHY NPAKTUKY, HABYAHHA
3 BMKOPUCTaHHAM UMOPOBUX TeXHONOri i npodeciiHe camoynpaBniHHA neaarora. HaronoweHo, wo
noganblWNin PO3BMUTOK MNEfaroriyHoil AiANbHOCTI Ma€ FPYHTYBATMUCA HE Ha MeXaHiYHOMY pPO3LIMPEHHI
nepeniky unopposmx 3acobis, a Ha UiNiICHOMY MNOEAHAHHI HAYKOBO OOFPYHTOBAHOrO MNPOEKTYBAHHA
OCBITHbOTO Npouecy, NpodecinHOi MalicTepPHOCTI Ta camoopraHisaL,ii npaui neaarora.

Kawyoei cnoea: nedazoeiyHa OdifnbHicms, opaaHizayia nedazoeiyHoi dianbHocmi, npogeciliHa
malicmepHicmb nedazoea, npogeciliHa camoopeaHizayis, oceimHi mpaHcgopmayii, nedazoziyHuli usalH,
pepaeKCUusHA NPAKMuUKa, yugposi mexHosozil, cmpec-meHeoHmeHm, malim-meHeoOHMeHm

by intensive transformations that are changing the content, structure and conditions

of pedagogical activity. The digitalisation of the educational process, the spread of
blended and distance learning, the strengthening of inclusive practices, the need to overcome
educational losses, the growth of information load, the instability of the social environment, and
rising requirements for the quality of education have brought to the fore the need to reconsider
the organisation of pedagogical activity as a complex, multilevel and scientifically grounded
system.

In its traditional understanding, the organisation of pedagogical activity was mainly
associated with planning the educational process, selecting content, methods, forms and means
of teaching, ensuring pedagogical interaction and assessing results. However, contemporary
conditions significantly broaden this understanding. Pedagogical activity is increasingly
acquiring a design-oriented, analytical, communicative, facilitative, reflective, and managerial
character. The teacher not only organises learning, but also moderates educational interaction,
supports individual educational trajectories, works with diverse educational needs, uses digital
technologies, responds to crisis situations, and ensures a psychologically safe educational
environment.

Under such circumstances, the scientific understanding of the organisation of pedagogical
activity becomes especially significant, not only as the ordering of the educational process, but
also as the organisation of the teacher’s own work. This concerns the teacher’s ability to plan
their own professional activity rationally, manage time, information flows, emotional tension and
digital resources, maintain professional capacity for work, and engage in continuous reflection
on the results of their activity. Therefore, the problem of self-organisation, time management,
stress management, digital hygiene, and professional self-development becomes an integral
part of the consideration of contemporary pedagogical activity.

At the same time, in scholarly discourse, the organisation of pedagogical activity is
often considered fragmentarily: the didactic foundations of the educational process, digital
technologies, professional mastery, professional burnout, time management or teachers’ stress
resilience are analysed separately. However, a holistic vision of this problem remains insufficiently
articulated, the one in which the organisation of pedagogical activity appears as the unity of
scientifically grounded design of the educational process, the teacher’s professional mastery and
their capacity for self-organisation under conditions of constant educational change.

Thus, the relevance of the problem under consideration is determined by the need for a
theoretical understanding of the organisation of pedagogical activity in the context of contemporary
educational transformations, the identification of scientific approaches to its interpretation, the
clarification of the role of teachers’ professional mastery and the substantiation of self-organisation
as an important factor in the effectiveness and sustainability of pedagogical work.

Analysis of latest research and publications. The problem of pedagogical activity is one
of the fundamental issues in pedagogical science, as it is directly related to understanding the
essence of the teaching profession, the teacher’s functions, the role in the educational process
and ways of interacting with learners. In scholarly works, pedagogical activity is considered as a
complex socio-pedagogical phenomenon that has changed in accordance with the development
of society, educational systems, and philosophical and psychological views of the human being,
learning, education, and development.

Problem statement. The current stage of educational development is characterised
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Leadingeducatorsofdifferenthistorical periods paid attention primarilytothe organisational,
educational and developmental potential of pedagogical activity. In the works of J. A. Comenius,
it was understood in the context of ordering learning, nature conformity and the class-lesson
organisation of the educational process. J. H. Pestalozzi emphasised the humanistic orientation
of pedagogical work, its connection with the development of the child’s natural powers, moral
education, and practical preparation for life [KoBaneHko, 2006]. K. Ushynskyi highlighted the
scientific basis of pedagogical activity, the importance of the teacher’s personality, professional
training, and knowledge of the child’s psychological characteristics [3a3toH, 2008b]. In the works
of A. Makarenko, pedagogical activity was viewed through the prism of organising the collective,
discipline, responsibility, and purposeful educational influence, whereas V. Sukhomlynskyi
revealed its humanistic, personality-oriented and value-semantic character [CyxomnnHcbKa &
[Oiuek, 2005].

Thus, in the classical pedagogical heritage, pedagogical activity was predominantly
understood as the organisation of learning, education, personal development, and pedagogical
interaction. Within this approach, the teacher appears as a bearer of knowledge, organiser of
learning, mentor and authority, while the learner was for a long time considered mainly as an
object of pedagogical influence.

The further development of pedagogical thought led to increased attention to the learner’s
personality, individual abilities, needs, motives, interests, and capacity for self-development. In
the works of representatives of humanistic, personality-oriented and psychologically oriented
pedagogy, including O. Dubaseniuk [[lybaceHtok, CemeHIok, & AHTOHOBa, 2003], |. Ziaziun [35310H,
2008], Z. Kurliand [Kypnang & Ocunosa, 2019], O. Vyshnevskyi [BuwHescbkuin, 2008], N. Volkova
[Bonkosa, 2001], N. Yaksa [flkca, 2007] and others, pedagogical activity is interpreted not merely
as the transmission of ready-made knowledge, but as the purposeful creation of conditions for
personal development, the disclosure of creative potential, the formation of a subject position,
and the capacity for self-education and self-realisation.

A separate area of scholarly research is represented by works in which pedagogical
activity is analysed from the standpoint of activity-based, communicative, and subject-subject
approaches. In these studies, in particular by N. Huzii [[ysiiA, 2015], O. Davydova [[aBnaoB.a,
n. d.], O. Ogienko [2016], T. Kravchyna [KpaBuuHa, 2022], N. Oliinyk and N. Trachuk [OniitHuMK
& Tpauyk, 2008], K. Pochka, Yu. Krasylnyk, H. Korchova, and M. Rudenko [[Mouyka, KpacunbHuK,
KopuoBa, & PyaeHko, 2025], Yu. Zavalevskyi [3aBaneBcbkuin, 2014] and others, the emphasis
shifts from one-sided pedagogical influence to interaction, cooperation, dialogue, and co-
creation between the teacher and the learner. In this context, the teacher appears not only as a
transmitter of knowledge, but as an organiser of educational interaction, a facilitator, consultant,
moderator and mentor capable of supporting the activity, independence and responsibility of
participants in the educational process.

In contemporary scholarly studies, pedagogical activity is increasingly viewed as an
open, dynamic and multicomponent system that functions under conditions of educational
digitalisation, information saturation, social instability, inclusive changes, educational losses, and
rising requirements for the quality of education. Researchers such as V. Kovalchuk [KoBanbuyk,
2023], L. Petrenko, O. Kucheriavyi and O. Lavrinenko [MeTpeHKo, Kyuyepsasuii, & JlaBpiHEHKO,
2024], Z. Riabova and H. Yelnykova [Psa6oBa & EnbHUKoBa, 2020], and O. Storonska [CTopoHCbKa,
2023] draw attention to the changing professional functions of the teacher, the need to master
digital technologies, the ability to design a flexible educational environment, organise blended
and distance learning, support individual educational trajectories, and ensure psychologically
safe pedagogical interaction.

Of considerable interest are also works in which pedagogical activity is associated with
issues of professional mastery, pedagogical culture, reflective practice, and the scientific
organisation of the teacher’s work (Ye. Chernyshova and colleagues [YepHuwosa, 2015],
O. Lavrentieva [/laBpeHTbeBa, 2023], L. Ostapenko and N. Narozhna [OctaneHKo & HaporkHa,
2023], F. A. Tashpulatov and M. B. Toshboyeva [2021]). In this aspect, issues of professional
self-organisation, time management, stress management, digital hygiene, management of
information flows, prevention of professional burnout, and maintenance of professional capacity
for work become increasingly relevant. This approach makes it possible to view pedagogical
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activity not only as the organisation of the educational process, but also as complex professional
work that requires rational planning, self-regulation, reflection, and the preservation of the
teacher’s personal resources.

Some contemporarystudiesfocusonthelatestorientationsinthe organisation of pedagogical
activity: J. Sweller [2021] examines instructional design as the basis for scientifically grounded
learning design; R. Deakin Crick et al. [2007] associate the effectiveness of the educational process
with the formation of learner-centred classroom cultures; C. Johnston [2017] emphasises the
significance of reflective practice for the teacher’s professional self-improvement; P. Dubey and
K. K. Sahu [2021] analyse technology-enhanced learning in the context of learners’ acceptance
of digital technologies and their satisfaction with learning. Overall, these works indicate a shift
in research attention towards design, reflection, digital support, and the personality-oriented
nature of pedagogical activity.

Thus, the analysis of scholarly sources demonstrates the gradual evolution of the
understanding of pedagogical activity: from its interpretation as the transmission of knowledge
and social experience to its consideration as personality-oriented, subject-subject, technologically
mediated and reflectively organised professional activity. At the same time, contemporary
studies still do not provide a sufficiently holistic representation of the organisation of pedagogical
activity as the unity of scientifically grounded design of the educational process, the teacher’s
professional mastery and their capacity for self-organisation in the context of educational
transformations. This determines the need for further theoretical consideration of the problem
under study.

Formulation of the research aim. The aim of the article is to theoretically substantiate the
organisation of pedagogical activity in the context of contemporary educational transformations
as a holistic process that combines scientifically balanced design of the educational process,
the development of the teacher’s professional mastery, and their capacity for professional self-
organisation.

Research methods. To achieve the aim of the article, a set of theoretical research methods
was used. In particular, the analysis of scholarly and regulatory sources was applied to clarify
the essence of pedagogical activity and its organisation in the contemporary educational
context; synthesis and generalisation made it possible to systematise scientific approaches
to understanding pedagogical activity as a holistic professional system; structural-component
analysis was used to identify the goal-oriented, content-related, operational-instrumental,
assessment-resultative, and reflective components of pedagogical activity. SWOT analysis was
also used to determine the strengths and weaknesses, opportunities and threats of organising
pedagogical activity in the context of contemporary educational transformations. The method of
theoretical modelling was applied to substantiate a two-dimensional vision of the organisation
of pedagogical activity as the unity of educational process design and the teacher’s professional
self-organisation.

Presentation of the main research material. In contemporary scholarly and regulatory
discourse, pedagogical activity is considered not only as the transmission of knowledge, but also
as a complex form of intellectual, creative and socially significant professional work. In the Law of
Ukraine “On Education”, pedagogical activity is defined as “intellectual and creative activity of a
pedagogical or academic staff member, or a self-employed person in formal and/or non-formal
education, aimed at teaching, upbringing and personal development, as well as the development
of general cultural, civic and / or professional competences” [BepxosHa Paga Ykpainu, 2017].
This definition is important for understanding the contemporary nature of pedagogical work, as it
combinesseveralsemanticemphases:intellectuality, creativity, professional orientation, connection
with formal and non-formal education, and an orientation towards personal development.

At the same time, the regulatory definition outlines only the general framework of
pedagogical activity. Its scholarly understanding requires broader analysis, since pedagogical
activity encompasses not only teaching, education and development, but also the organisation
of the conditions under which these processes become possible, manageable and effective.
Therefore, pedagogical activity should be considered as a holistic system of the teacher’s
professional actions aimed at designing, organising, implementing, assessing, and correcting the
educational process [Bonkosa, 2001; fikca, 2007].
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In this context, pedagogical activity appears as a special type of social and professional
activity that ensures the transmission of cultural and social experience, the formation of value
orientations, the development of the learner’s personality and their preparation for active
participation in social and professional life. Its content cannot be reduced to the transmission
of educational information, since the teacher not only communicates knowledge, but also
organises educational interaction, selects content, methods, forms and means of teaching,
models pedagogical situations, supports motivation, analyses results, and ensures the further
improvement of the educational process [BuwHescbkuii, 2008].

An important feature of pedagogical activity is its multifunctionality. Traditionally, it
encompasses teaching, educational, developmental, organisational, communicative, diagnostic,
prognostic, research, socialising, and managerial functions. However, in the context of
contemporary educational transformations, these functions acquire new content. The teaching
functionis nolonger limited to ensuring the acquisition of knowledge but involves the organisation
of learners’ active cognitive activity. The educational function is realised not only through
specially organised educational activities, but also through the content of education, the style of
pedagogical interaction, the culture of communication, and the value richness of the educational
environment. The developmental function is associated with supporting independence, critical
thinking, reflection, creativity, and the capacity for self-education [dasugosa, n. d.].

The content of the teacher’s organisational function is also changing significantly. In
traditional pedagogical practice, it mainly concerned the ordering of classes, extracurricular
work, learners’ independent activity, and interaction with participants in the educational
process. Today, the organisational function also includes designing blended and distance
learning, managing digital resources, coordinating different formats of educational interaction,
supporting individual educational trajectories, providing feedback, and creating conditions for
learners’ productive self-organisation [Mouka, KpacunbHuK, Kopuosa, & PyaeHko, 2025].

Thus, the contemporary teacher increasingly acts not only as a bearer of knowledge, but
also as an organiser of the educational environment, a moderator of interaction, a facilitator
of learning, a consultant, a mentor, and a subject of their own professional self-organisation
[KoBanbuyk, 2023]. This change in professional role requires a reconsideration of the very
essence of pedagogical activity. It is no longer sufficient to describe it through a list of functions,
since it is important to determine how these functions are integrated in real pedagogical practice
and how they ensure the integrity of the educational process.

One of the defining characteristics of pedagogical activity is its meta-activity nature.
Pedagogical work is aimed not only at the teacher’s performance of their own professional
actions, but also at the organisation, regulation and development of other people’s activity.
The teacher designs conditions under which the learner does not merely acquire educational
material, but becomes involved in cognitive, communicative, practical, creative, and reflective
activity. Therefore, the organisation of pedagogical activity involves not the mechanical ordering
of separate actions, but the creation of a coherent logic of the educational process [3a3toH, 2008].

The dynamic nature of pedagogical activity is no less important. Its content and modes of
implementation change depending on social conditions, educational policy, learners’ needs, the
development of science, digital technologies, and the nature of professional training [OniliHnK
& Tpauyk, 2021]. Pedagogical activity cannot be fully standardised or algorithmised, since
each pedagogical situation has a specific context, participants, contradictions, and expected
results. This determines the need for the teacher’s professional flexibility, their ability to select
appropriate methods, change interaction strategies, and make pedagogically grounded decisions
[OcTaneHKko & HapokHa, 2023].

The interactivity of pedagogical activity is manifested in the fact that its result depends not
only on the teacher’s actions, but also on the activity of learners, the nature of communication,
and the level of trust, cooperation and responsibility of the participants in the educational
process. In this understanding, pedagogical activity is not a one-sided influence. It appears as
subject-subject interaction, within which the teacher and the learner participate in the joint
creation of meanings, experience and modes of action [KypasaHg & Ocunosa, 2019].

The personal conditioning of pedagogical activity requires particular attention. Unlike
many other types of professional work, in pedagogical activity the teacher’s personality is not
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an external factor, but a direct component of professional influence. Professional mastery,
pedagogical culture, emotional resilience, value orientations, communication style, and the
capacity for reflection and self-regulation determine not only the quality of teaching, but also the
nature of the educational environment. It follows from this that the organisation of pedagogical
activity should encompass not only the selection of teaching methods and means, but also the
organisation of the teacher’s own work.

It is in this aspect that pedagogical activity becomes particularly relevant in the context of
contemporary educational transformations. The growth of information load, the need to work in
a digital environment, the combination of face-to-face, distance and blended learning formats,
the need for psycho-emotional support for learners, the overcoming of educational losses, and
work under conditions of instability impose new requirements on the teacher’s professional
self-organisation. This concerns the ability to plan one’s own activity, manage time, regulate
emotional tension, select digital tools, maintain capacity for work, and carry out reflective
analysis of one’s own practice [PaboBa & EnbHuKoBa, 2020].

Thus, the organisation of pedagogical activity in contemporary conditions should be
considered in two interconnected dimensions (see Fig. 1). The first dimension is related to the
organisation of the educational process: goal-setting, selection of content, methods, forms and
means of teaching, organisation of interaction, diagnosis and assessment of results. The second
dimension concerns the scientific organisation of the teacher’s work: their self-organisation, time
management, stress management, digital hygiene, reflection, and professional self-development.
Itis the combination of these dimensions that makes it possible to consider pedagogical activity as
a complex, scientifically grounded, and personally conditioned professional system that requires
constant renewal in response to the challenges of contemporary education [/laBpeHTbeBa, 2023].

PEDAGOGICAL ACTIVITY ORGANISATION
|

1. Educational Process Organisation

Correction of the

Methods, forms and tools Pedagogical interaction FR

Planning of Professional self- Maintenance of
professional waork d 1t pr i capacity

Professional Mastery and Sustainable Pedagogical Practice

Fig. 1. Two-dimensional model of pedagogical activity organisation

In the scholarly understanding of pedagogical activity, it is important not only to define
its essence, but also to reveal its internal structure. Pedagogical activity functions as a holistic
system in which each component has its own purpose, yet acquires real significance only in
interconnection with others [flkca, 2007; Tashpulatov & Toshboyeva, 2021]. This approach
makes it possible to avoid a simplified understanding of pedagogical work as a set of separate
actions and to consider it as a scientifically organised process of goal-setting, design, interaction,
implementation, assessment, and correction.
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The system-forming component of pedagogical activity is the goal, since it determines the
orientation of the educational process, the selection of content, pedagogical tools, modes of
interaction, and criteria for assessing results. In contemporary conditions, the goal of pedagogical
activity cannot be limited to ensuring the acquisition of knowledge. It is connected with the
development of the learner’s personality, the formation of their capacity for self-learning, self-
education, self-realisation, and responsible participation in social and professional life. Therefore,
the goal of pedagogical activity has a multilevel character: at the social level, it reflects society’s
requirements for education; at the educational level, it is specified in the content, results, and
ways of organising the educational process; at the individual level, it is directed towards unlocking
the potential of a particular person [YepHuwosa, 2015].

The object of pedagogical activity also requires clarification from the standpoint of
contemporary pedagogy. It cannot be regarded solely as the learner as a person at whom
pedagogical influence is directed. The object is the educational process as a socially organised
system of personal development, at the centre of which is the person who is learning. At the
same time, the learner is not a passive object of influence, since they act as an active subject of
their own cognitive, communicative, practical and reflective activity. Therefore, contemporary
pedagogical activity involves a transition from the logic of influence to the logic of interaction,
cooperation and support for the subjectivity of participants in the educational process
[3aBanescbkuin, 2014; Ogienko, 2016].

The subject of pedagogical activity is the teacher, who carries out not only teaching or
educational actions, but also organisational-design, communicative, reflective, diagnostic,
and value-orientated activity. In the contemporary educational space, the teacher appears as
a designer of the educational process, an organiser of pedagogical interaction, a facilitator of
learning, a mentor, a consultant, a researcher of their own practice, and a subject of professional
self-organisation. Their subjectivity is manifested in the ability to define goals, forecast results,
select appropriate means of pedagogical influence, organise interaction, analyse their own
actions, and bear professional responsibility for the quality of the educational process [3a3t0H,
2008a].

The content of pedagogical activity encompasses not only the system of knowledge to
be acquired, but also values, meanings, modes of activity, models of behaviour, experience of
communication and independent thinking, which the learner gradually transforms into their
own internal experience. In this aspect, the content of pedagogical activity has cognitive, value-
orientated, activity-orientated and reflective dimensions. The cognitive dimension is associated
with the acquisition of knowledge and modes of cognition; the value-orientated dimension
is connected with the formation of attitudes, beliefs, and moral-cultural orientations; the
activity-orientated dimension is associated with the acquisition of skills for applying knowledge
in different situations; and the reflective dimension implies the ability to evaluate one’s own
experience, results, and modes of action [ly3iin, 2015].

The tools of pedagogical activity require particular attention, since it is through them that
the goal and content are practically implemented. It is advisable to consider pedagogical tools
as a set of methods, technologies, forms of learning organisation, means, digital resources,
communicative techniques, diagnostic and analytical instruments through which the teacher
organises educational interaction and ensures the achievement of expected results. In this
understanding, methods are not isolated from other components, but are part of a broader
system of pedagogical decisions. They determine the modes of joint activity of the teacher and
learners, whereas forms set the organisational format of this activity, means provide its material,
informational and digital support, and technologies arrange the sequence of pedagogical actions
in accordance with the defined goal [CTopoHcbKa, 2023].

In contemporary conditions, pedagogical tools are expanding significantly. Alongside
traditional didactic materials, teaching aids, visual materials, exercises, conversations, discussions
and practical tasks, digital technologies are becoming increasingly important (LMS, cloud services,
interactive whiteboards, multimedia resources, online platforms, video conferencing tools, and
Al assistants), as well as formative assessment tools, electronic portfolios, educational analytics,
means of communication and tools for organising independent work. At the same time, the
expansion of these tools does not automatically improve the quality of pedagogical activity.
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Their effectiveness depends on methodological appropriateness, correspondence with the
goal, content, age-related, and individual characteristics of learners, as well as on the teacher’s
professional mastery [MeTpeHko, Kyuepsasuii & NlaBpiHeHKo, 2024].

The result of pedagogical activity also requires a broader interpretation. It cannot be
measured only by the amount of acquired knowledge or by quantitative indicators of academic
achievement. The result of pedagogical activity consists in changes in the cognitive, motivational,
value-based, behavioural, communicative, and reflective spheres of the learner’s personality.
In the contemporary understanding, important indicators of effectiveness include not only
the achievement of planned learning outcomes, but also the development of subjectivity,
independence, the capacity for self-education, responsibility, critical thinking, cooperation, and
readiness to act in changing conditions [KpasuuHa, 2022].

The integrity of pedagogical activity is ensured by the interconnections between its components.
The goal determines the content and pedagogical tools; the content specifies the directions of
interaction; the tools ensure the practical implementation of the pedagogical idea; and the result
becomes the basis for analysis, reflection, and correction of further actions. At the same time, the
subject and object of pedagogical activity are not in a static relationship, since in the contemporary
educational process the teacher and the learner interact as active participants in joint activity.

Thus, the structure of pedagogical activity is not a mechanical set of separate elements.
It constitutes an open, dynamic and self-organised system in which the goal, subjects,
content, pedagogical tools, results, and reflective mechanisms are in constant interaction. This
understanding makes it possible to consider the organisation of pedagogical activity not only
as the ordering of the educational process, but also as scientifically grounded management of
the conditions for personal development, professional interaction, and the teacher’s own work
[Bonkoea, 2001] (Fig. 2).

Pedagogical Interaction
Tools of Subjects

y
’ ‘ REFLECTION AND CORRECTION } 4

Fig. 2. Structure of pedagogical activity as an open dynamic system

Result

Given the systemic nature of pedagogical activity, its structure should be presented as a set
of interconnected components, each of which performs a specific function in the organisation of
the educational process. Such an approach makes it possible not only to describe the separate
elements of pedagogical activity, but also to reveal the logic of their interaction: from defining
the goal to selecting content, pedagogical tools, assessing results, and reflectively improving the
teacher’s professional actions [[lybaceHtok, CemeHioK, & AHTOHOBa, 2003].

The goal-oriented component defines the goal, tasks and expected results of pedagogical
activity. It performs a system-forming function, as it directs all other components and sets the
logic for selecting content, methods, forms, means and assessment criteria. In contemporary
conditions, this component is connected not only with the achievement of learning outcomes,
but also with the development of the learner’s personality, subjectivity, capacity for self-
education, self-regulation, and responsible participation in educational interaction.
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The content component encompasses a system of knowledge, skills, values, meanings,
norms, modes of activity, and experience that form the basis of pedagogical interaction. It
reflects the cultural and educational orientations of society, the requirements of educational
standards, the logic of a particular field of knowledge and the needs of the learner’s personal
development. At the same time, the content of pedagogical activity is not static: it changes under
the influence of scientific, social, digital, and professional transformations.

The operational-instrumental component ensures the practical implementation of
pedagogical goals and content. It includes methods, techniques, forms of organising learning
and education, pedagogical technologies, teaching means, digital resources, communicative
techniques, diagnostic and analytical instruments. This component translates the pedagogical
idea into the teacher’s specific professional actions and the joint activity of participants in the
educational process. Its effectiveness depends not on the number of means used, but on their
methodological appropriateness, coherence with the goal and content, and correspondence
with real educational needs.

The assessment-resultative component characterises the degree to which the set goals
have been achieved and the quality of changes occurring in the knowledge, activity-orientated,
motivational, value-based, communicative and reflective spheres of learners. It involves diagnosis,
monitoring, analysis of results, provision of feedback, and correction of the educational process.
In the contemporary understanding, this component is not reduced to control and grading, but
performs analytical and regulatory functions.

The reflective component ensures the teacher’s awareness of their own professional actions,
analysis of their effectiveness, identification of difficulties, and determination of directions for
further improvement. It is connected with professional mastery, the capacity for self-correction,
self-organisation, pedagogical self-development, and making substantiated decisions in changing
conditions. It is the reflective component that ensures the transition of pedagogical activity
from the reproductive performance of professional actions to conscious, research-oriented and
scientifically organised practice.

Thus, the component structure of pedagogical activity makes it possible to consider it as a
holistic system in which the goal, content, pedagogical tools, results and reflection are in constant
interconnection. In this understanding, the organisation of pedagogical activity appears not as
a set of separate methodological actions, but as a scientifically grounded process of designing,
implementing, assessing, and improving educational interaction. The interconnection of these
components is presented in Fig. 3.

Goal-oriented component

= Defines the aim, tasks and expected outcomes of pedagogical activity; directs all other
components.

 Content component

*1 ® Includes knowledge, skills, values, meanings, norms and experience that form the basis of
pedagogical interaction.

) Operational-instrumental component

* Ensures the practical implementation of goals and content through methods, forms,
technologies, tools and digital resources.

Assessment-resultative component
* Determines the degree of goal achievement; includes diagnosis, monitoring, feedback and
correction.

Reflective component

* Provides analysis of professional actions, identification of difficulties and improvement of
pedagogical practice.

Fig. 3. Structural components of pedagogical activity
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Accordingly, structural-component analysis of pedagogical activity makes it possible to
reveal its internal structure and determine the logic of the interconnection between the goal,
content, pedagogical tools, results, and reflection. At the same time, such analysis does not
exhaust the full complexity of this phenomenon in the context of contemporary educational
transformations. If, in traditional pedagogical theory, the organisation of pedagogical activity
was mainly associated with the ordering of the educational process, today there is an increasingly
evident need to view it also through the prism of the organisation of the teacher’s own work.
This is due to the fact that the effectiveness of the educational process depends not only on
the scientifically grounded definition of the goal, the selection of content, methods, forms and
means of teaching, but also on the teacher’s ability to organise their own professional activity
rationally, manage time, information flows, emotional tension, and the digital environment.

The above provides grounds for viewing pedagogical activity not only as a didactically or
methodologically ordered process, but as a complex form of professional work that requires
scientific organisation. The contemporary teacher works under conditions of constantly
increasing professional demands: the need to ensure the quality of education, support learners’
motivation, use digital technologies, respond to educational losses, take into account diverse
educational needs, create a psychologically safe environment and, at the same time, maintain
their own professional resilience. Under such circumstances, the teacher’s professional mastery
is manifested not only in methodological proficiency, but also in the capacity for self-organisation,
self-regulation, and conscious management of their own activity [/1laBpeHTbeBa, 2023].

In this regard, the contemporary understanding of the organisation of pedagogical activity needs
to be supplemented by categories that were previously more often examined within the fields of
management, work psychology or professional self-development. These include time management,
stress management, digital hygiene, information selection, reflective practice, and professional
self-support. Their inclusion in pedagogical analysis does not mean replacing pedagogical issues
themselves with managerial terminology. On the contrary, it makes it possible to reveal more fully
the real conditions of the teacher’s work, in which the organisation of the educational process is
inseparably connected with the organisation of one’s own professional actions, resources and states.

Consequently, the teacher’s professional mastery should be viewed not only as a set of
knowledge, skills, pedagogical technique and experience, but as an integral capacity to organise
the educational process and one’s own professional work on scientific grounds. It includes
the ability to design pedagogical situations, select appropriate tools, maintain productive
communication, analyse results, flexibly change interaction strategies, and also preserve internal
composure, emotional balance, and professional capacity for work. It is in this combination that
the organisation of pedagogical activity acquires contemporary meaning: it appears as the unity
of scientifically grounded design of the educational process, professional mastery, and self-
organisation of the teacher’s work [KoBanbuyk, 2023].

The generalisation of the above provisions provides grounds for applying SWOT analysis to
systematise the factors that determine the organisation of pedagogical activity in the context
of contemporary educational transformations. In this study, SWOT analysis is used not as a self-
sufficient managerial tool, but as a means of analytically organising the strengths, weaknesses,
opportunities and threats associated with a two-dimensional understanding of pedagogical
activity: on the one hand, as the organisation of the educational process and, on the other hand,
as the scientifically organised work of the teacher.

Fig. 4 presents a SWOT analysis of pedagogical activity organisation in the context of
contemporary educational transformations. It reflects the internal resources and problem areas
of pedagogical activity, as well as the external opportunities and risks that influence its renewal.

Consequently, SWOT analysis makes it possible to specify the problem-oriented and
prospective field of pedagogical activity organisation in contemporary conditions. It shows that
its development is connected not only with the improvement of the educational process, but also
with increased attention to the teacher’s professional self-organisation, their ability to manage
personal resources, maintain capacity for work and act effectively under conditions of constant
change. In this context, particular significance is acquired by new approaches that combine the
organisation of the educational process with the development of professional mastery and self-
organisation of the teacher’s work.
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Fig. 4. SWOT analysis of pedagogical activity organisation in the context
of contemporary educational transformations

One such direction is pedagogical design (instructional design), which involves the holistic
design of the educational process with due regard for the goal, expected outcomes, content,
methods, forms of interaction, teaching means, and assessment methods. Its significance liesin
the fact that pedagogical activity is viewed not as a sequence of separate lessons, but as a well-
thought-out system of educational decisions [Sweller, 2021]. Within this approach, particular
importance is attached to the logic of structuring educational material, the alighment of tasks
with expected outcomes, the selection of pedagogical tools, the organisation of feedback, and
the correction of the educational process on the basis of the results obtained.

Another promising approach is connected with supporting learners’ activity and
independence (learner-centred facilitation, tutoring support). Its essence lies in shifting
the emphasis from direct management of learning activity to the creation of conditions for
conscious learning, independent inquiry, interaction, reflection, and responsibility for one’s own
educational progress [Deakin Crick, McCombs, Haddon, Broadfoot, & Tew, 2007]. In this context,
the teacher performs not only an informational or controlling function, but also the functions of
a facilitator, mentor, consultant and moderator of educational interaction [Ogienko, 2016]. This
is especially important in blended, distance and individualised learning, where the result largely
depends on the learner’s capacity for self-organisation.

Reflective practice is becoming increasingly important, as it ensures the transition from the
formal performance of pedagogical actions to their conscious analysis and improvement. The reflective
approach enables the teacher to assess the effectiveness of their own decisions, identify difficulties,
analyse the causes of pedagogical successes and failures, and correct the ways of interacting with
learners in a timely manner [Johnston, 2017]. In this sense, reflection acts not only as an individual
professional quality, but also as a mechanism for the development of pedagogical activity, since it
ensures its openness to change, self-correction, and scholarly understanding of practical experience.
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A separate promising direction is the digital organisation of educational interaction
(digital pedagogy, technology-enhanced learning). This is not about the mechanical addition
of digital tools to the traditional educational process, but about their balanced use to expand
the possibilities of learning, communication, feedback, individualisation, and analysis of results
[Dubey & Sahu, 2021]. Digital technologies (LMS, cloud services, interactive platforms, video
conferencing tools, electronic portfolios, educational analytics, and Al assistants) can strengthen
pedagogical activity only if they are methodologically appropriate, aligned with the goal and
content of learning, and if the leading role of pedagogical logic is preserved.

No less relevant is the approach connected with the teacher’s professional self-organisation
(teacher self-organisation, professional self-management). Its significance increases under
conditions of information overload, digital communication, blended learning formats, instability
of the educational environment, and heightened emotional tension [Kosanbuyk, 2023;
NaBpeHTbeBa, 2023]. The self-organisation of pedagogical work involves rational time planning,
management of professional workload, prioritisation, information selection, digital hygiene,
prevention of exhaustion, maintenance of capacity for work, and the ability for professional
self-development. In this regard, time management and stress management are not concepting
external to pedagogy, since they directly influence the quality of pedagogical decisions, the style
of interaction, and the teacher’s resilience under conditions of change.

Accordingly, the most promising directions for updating the organisation of pedagogical
activity are associated not with abandoning classical pedagogical foundations, but with revisiting
them under new conditions. Pedagogical design strengthens the design-oriented nature of the
teacher’s activity; facilitative and tutoring logic changes the nature of pedagogical interaction;
reflective practice ensures professional self-improvement; digital pedagogy expands the tools
of the educational process; and professional self-management foregrounds the organisation of
the teacher’s own work. Together, these directions make it possible to consider contemporary
pedagogical activity as a holistic system in which the organisation of the educational process is
inseparably connected with professional mastery, self-organisation, and the teacher’s ability to
act under conditions of constant transformation.

Therefore, the prospects for updating the organisation of pedagogical activity are connected
not so much with expanding the list of methods, forms or digital means, but with rethinking
the very logic of pedagogical work. In contemporary conditions, pedagogical activity requires a
transition from the fragmented use of separate approaches to a holistic model in which the design
of the educational process, pedagogical interaction, reflection, digital tools, and the teacher’s
professional self-organisation are considered as interconnected components of a single system.

In this context, particular importance is attached to preparing the teacher for the
conscious management not only of the educational process, but also of their own professional
resources. This concerns the ability to plan activity, select appropriate tools, maintain productive
communication, work with information flows, engage in reflection, prevent professional
exhaustion, and preserve pedagogical resilience under conditions of change. It is these aspects
that determine the prospects for the development of the teacher’s professional mastery in the
contemporary educational space.

Conclusions. The analysis conducted provides grounds for stating that the organisation
of pedagogical activity in the context of contemporary educational transformations requires
broader scholarly consideration than is implied by its traditional understanding as the ordering
of the educational process. Pedagogical activity appears as a complex, multicomponent,
and dynamic system in which the goal-oriented, content-related, operational-instrumental,
assessment-resultative and reflective components are interconnected. Their integrity ensures
the logic of designing, implementing, analysing, and correcting educational interaction.

It has been established that the contemporary organisation of pedagogical activity should
be viewed in two interconnected dimensions. The first dimension is related to the scientifically
grounded design and implementation of the educational process, which includes defining goals,
selecting content and pedagogical tools, organising interaction, assessing results, and correcting
further actions. The second dimension concerns the teacher’s professional self-organisation,
their ability to plan their own work, manage time, information flows, emotional tension and the
digital environment, and maintain professional capacity for work.
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It has been clarified that, in contemporary conditions, the teacher’s professional mastery
cannot be reduced solely to methodological preparedness, command of pedagogical technique
or teaching experience. It acquires an integral character and encompasses the teacher’s capacity
to organise the educational process and their own professional activity on scientific grounds,
respond flexibly to changing conditions, maintain productive pedagogical interaction, engage in
reflection, and prevent professional exhaustion.

SWOT analysis has shown that the organisation of pedagogical activity has considerable
development potential associated with the combination of classical pedagogical foundations,
digital opportunities, reflective practice, pedagogical design, and facilitative and tutoring logic
of interaction. At the same time, the risks identified include the teacher’s professional overload,
digital fatigue, formalisation of pedagogical activity, fragmented implementation of innovations,
and insufficient attention to the self-organisation of the teacher’s work.

Consequently, the prospects for updating the organisation of pedagogical activity are
connected not with the mechanical expansion of the list of methods, forms or digital means,
but with the transition to a holistic model in which the organisation of the educational process,
professional mastery, and self-organisation of the teacher’s work are viewed as interdependent
components. It is this model that makes it possible to ensure the scientific grounding, flexibility,
humanistic orientation, and sustainability of pedagogical activity in the context of contemporary
educational transformations.

The prospects for further scholarly inquiry are seen in the deeper substantiation of models
for organising pedagogical activity that combine the design of the educational process, the
development of professional mastery, and the self-organisation of the teacher’s work. Particular
attention should be paid to developing methodological approaches to the formation of teachers’
skills in time management, stress management, digital hygiene, reflective practice, and
professional self-support. Promising areas also include studying the possibilities of the balanced
use of digital technologies and Al in the organisation of pedagogical activity without losing its
humanistic, subject-subject, and value-semantic foundations.
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The article addresses the problem of organising pedagogical activity in the context of contemporary
educational transformations.

The aim of the article is to theoretically substantiate the organisation of pedagogical activity in the
context of contemporary educational transformations as a holistic process that combines scientifically
balanced design of the educational process, the development of the teacher’s professional mastery, and
their capacity for professional self-organisation.
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To achieve this aim, theoretical research methods were used, including analysis of scholarly and
regulatory sources, synthesis and generalisation, structural-component analysis, SWOT analysis, and
theoretical modelling. These methods made it possible to clarify the essence of pedagogical activity,
systematise scientific approaches to its organisation, identify its main components, determine the
strengths, weaknesses, opportunities and threats of its development, and substantiate a two-dimensional
vision of pedagogical activity as the unity of educational process design and the teacher’s professional self-
organisation.

It is substantiated that pedagogical activity cannot be viewed merely as a set of actions aimed at
transmitting knowledge and organising the learning, upbringing and development of learners. In the
contemporary educational space, it acquires more complex content, as it combines the design of the
educational process, the selection of pedagogical tools, the organisation of interaction, assessment of
results, reflection and correction of the teacher’s professional actions.

Emphasis is placed on the structural-component understanding of pedagogical activity, which
encompasses goal-oriented, content-related, operational-instrumental, assessment-resultative, and
reflective components. It is shown that these components are interconnected and ensure the integrity
of pedagogical activity as an open, dynamic and scientifically organised system. Particular importance is
attached to pedagogical tools, which in contemporary conditions include not only methods, forms and means
of teaching, but also digital resources, communicative techniques, diagnostic and analytical instruments.

It is proposed to view the organisation of pedagogical activity in two interconnected dimensions.
The first dimension is related to the scientifically grounded design and implementation of the educational
process, while the second concerns the teacher’s professional self-organisation, their ability to manage
time, information flows, emotional tension, the digital environment, and their own professional resources.
It is demonstrated that, under such conditions, the teacher’s professional mastery is manifested not only
in methodological proficiency, but also in the capacity for self-regulation, reflection, flexible response to
changing conditions, and maintenance of professional capacity for work.

The strengths and weaknesses, opportunities and threats of organising pedagogical activity in the
context of educational transformations are outlined. Among the promising directions for its renewal,
pedagogical design, learning facilitation, tutoring support, reflective practice, learning supported by digital
technologies, and the teacher’s professional self-rmanagement are identified.

Conclusions. It is emphasised that the further development of pedagogical activity should be based
not on the mechanical expansion of the list of digital tools, but on the holistic combination of scientifically
grounded design of the educational process, professional mastery, and self-organisation of the teacher’s
work. Such an approach makes it possible to consider pedagogical activity as a dynamic, humanistic and
professionally sustainable system capable of responding to contemporary educational transformations.
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ABTOIFPOBI CUMY/IATOPU AK 3ACIB PEA/I3ALIT HACTYNHOCTI
Y ®OPMYBAHHI TEXHONOTMNYHOT KOMMNETEHTHOCTI:
BI4 BAPIATUBHOIO MOAYNA HA YPOKAX TEXHO/OTIT
B 33CO A0 NIATOTOBKU EAKAJIABPIB MPO®ECINHOT OCBITU
TPAHCMOPTHOIO NPO®INIIO

Y cTaTTi 34iiCHEHO KOMMJIEKCHUIM TEeOopPeTUKO-METOAMYHUA aHafi3 BMKOPWUCTaHHA aBTOIFPOBUX
cMMynsaTopiB AK BaraTodyHKLioHanbHOro 3acoby GpopmyBaHHA TEXHONOTIYHOI KOMMNETEHTHOCTI B CUCTEMI
6e3nepepBHOi ocBiTU. OBFPYHTOBAHO MO/IOXKEHHS MPO Te, WO UMbpOoBi CUMYANALiINHI cepenoBulia
nocTaloTb He nulwe 3acobom Bisyanisauii HaBYaNbHOro matepiany, a M AWMHAMIYHUM iHCTPYMEHTOM
peanisauii HacTyNHOCTI MiK 3arafbHOO CepeAHbOl OCBITO (BapiaTMBHMI MoAynb «ABTOMaTU3aLiA
Ta poboToTexHiKa») Ta BMLLOK LWKOMOK (MiaroToBKa 6aKanaspiB 3a cneujanbHicTio «MpodeciiHa ocsiTa
(TpaHcnopT)»). MpoaHani3oBaHO CyyacHi HayKoBi MNiAXOAM A0 BWU3HAYEHHS CTPYKTYPU TEXHO/OTIYHOI
KOMNETEHTHOCTI AK CKAQfHOr0 iHTEerpaTMBHOIO YTBOPEHHSA, LLLO OXOM/II0E MOTUBALLIMHWUIA, KOTHITUBHUIA Ta
OiANbHICHUA KOMMOHEHTH, 3abe3neyytoun roToBHICTb 3400yBayiB A0 edeKTUBHOI AifSNbHOCTI B YyMOBaXx
undpoBoi TpaHchopMmaLii ranysi.
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OcobavBy yBary npuaifeHo AMAakTUYHOMY MOTEHLiaNy aBTOCUMYAATOPIB Y KOHTeKCTi STEM-ocBiTH,
Oe BipTya/ibHe cepefoBULLE BUKOHYE PO/Ib BUCOKOTEXHONOTYHOI fabopaTopii. PO3rnsHyTO MeToAuyHI
ocobnmsocTi TpaHcpopmauii irpoBoro Aocsigy B nNpodecimHO 3Hauyl,i HaBMYKM Yepe3 BUBYEHHSA
NpUYHUMMIB pobOTM CEHCOpiB, iHTENEKTyaZlbHUX cucTeM KepyBaHHA (ADAS) Ta mexaHi3miB aKTMBHOI
6e3nekn aBTomobina. O6rpyHTOBaHO Knacudikauito CMMynaToOpiB Ha PO3BaKa/ibHi, HaBYA/IbHO-TEXHIYHI
Ta iHXEeHepHO-AO0CAIAHMLbKI, WO [A03BONAE ANPEPEHLiIIOBATM CKNAAHICTb 3aBAaHb 3a/E€XHO Big, piBHA
niarotoBKu 3006yBaviB — Big popmMyBaHHA NEPBUHHOTO IHTEPECY A0 TEXHIKM Y LUKONAPIB A0 NPOBEAEHHS
CKNAAHUX IH}KEHePHUX eKCNepMMEHTIB CTyaeHTaMn-baKanaBpamu.

OKpemuit akLEeHT 3p0b61eHO Ha NPaAKTUYHIM peani3aLii HaBYaNbHUX CLEHAPIIB Y CEpeOBULL CUMYAATOPA,
o 6asyeTbcs Ha di3nL M’ AKKX TiN. PO3KPUTO METOAUKY BUMKOPUCTAHHA BOYA0BaHOI aHaNiTUKKM, Tenemerpil
Ta 3acobiB BigTBOpeEHHs («Replay») ana 06’€KTMBHOrO OLHIOBAHHA pe3y/bTaTiB AiasbHOCTI. MNoKasaHo, Lo
MOZENOBAHHA KPUTUYHMX CTaHIB Ta BiAMOB eNeKTPOHHMX cuctem (ABS, ESP, Kpyi3-KOHTPO/Ib) CNPUAE PO3BUTKY
KPUTUYHOIO TEXHIYHOrO MUC/IEHHA, 34aTHOCTI A0 NPOrHO3yBaHHA HACANIAKIB TEXHIYHUX pilleHb Ta onTUMI3au;i
ANIFOPUTMIB KepyBaHHA TPAHCMOPTHUMM 3acobamM. Y3araibHeHO pe3ybTaTh LOCAIAKEHHS, AKi NiATBEPAKYIOTb,
LLLO iHTEerpaLLifa aBTOCMMYIATOPIB 3abe3neuye LLiNICHICTb OCBITHBOrO MPOLLECY, HIBE/THOE PO3PUB MiXK TEOPETUYHO
623010 Ta NPAKTUYHUM A0CBIAOM | CTUMYJIHOE PO3BUTOK NpodeciiHOT aaanTMBHOCTI MalbyTHIX daxisLyiB.

O6rpyHTOBaHO, WO QOpMyBaHHA TEXHOJNOrMYHOT KOMMETEeHTHOCTIi 3acobamu  aBTOIrpPoBUX
CUMYIATOPIB € Pe3yNbTaTOM CUCTEMHOI B3aEMOZi 3MiCTy BapiaTUBHMX MOAYNiB TEXHONOFYHOI OCBITK Ta
$axoBMX ANCLMNAIH TPAHCMOPTHOTO NPO®iNto, @ BNPOBAAKEHHS CUMYIALLIMHOTO HaBYAHHA € CTPATEriYHMM
pecypcom nigBuLLeHHs SKocTi NpodecinHoi NiAroTOBKM B yMOBaXx rnobanbHoI undposisau,i.

Knw4oei cnoea: mexHono2iyHa KomrnemeHmHicme, npedmem «TexHoa02il», cmapwa WKona,
npodpeciliHa ocgima, mpaHcrnopm, aemoizposi cumyasmopu, HacmynHicme oceimu, STEM-nioxio

OCTaHOBKA nNpobaemu. AKTyanbHiCTb MopyweHoi npobsemaTukM 3yMoB/EHa

HeOobXiAHICTIO MiABULLEHHA AKOCTI TeXHONOriYHOI OcCBiTM B YKpaiHi Ta peanisauil

NMPUHLMMNY HACTYMHOCTI MiXK 3araibHOK CepeaHbOl Ta BULLOK MNpodeciiiHo
ocBiToto. CyyacHa OCBIiTHS MOJMITUKA OPIEHTYETbCA Ha GOPMYBAHHA KOHKYPEHTOCMPOMOMKHOT
0COBMCTOCTi, WO BiAMNOBIAAE BMKAMKAM TEXHOJOrYHOI TpaHchopMalLii. 3akoH YKpaiHu «[po
OCBIiTY» BW3HAYa€E PO3BUTOK KOMMNETEHTHOI, NpodecinHO afganToBaHOi 0COBUCTOCTI AK OAHY 3
KNHOYOBUX Lii/ieit HaLioHaNbHOT OCBITHBOT cucTemu [BepxoBHa Paga Ykpainu, 2017].

Ons 6akanaspiB cneuianbHocTi A5.38 «[lpodeciliHa ocsiTa (TpaHCNOPT)» Uei acnekT €
KPUTUYHO BAXK/IMBUM, OCKINbKM CTYAEHTWU TOTYIOTbCA A0 BUKNALAALBLKOI AiANbHOCTI B YMOBax
CTPiMKOT poboTusaLii cBO€i npodeciliHoi ranysi. BogHoyac BMBYEHHA BapiaTMBHOrO MoOAyNs
«ABTOMaTM3aLiA Ta poboToTexHiKa» yyHsmM 33CO yepe3 BMKOPWUCTAHHS aBTOCMMYISATOPIB
CTBOPIOE HeobXxigHWI npodopieHTaLiHNI Ta TexHONOriYHUM ¢yHAameHT. Lle pos3sonse
MalibyTHIM baKaaBpaMm LLLe Ha WKiNbHIN NaBi 3406yTM NpepeKBi3nuTM, HeObXiAHI A1A NoAANbLWOro
rNMOOKOro onaHyBaHHs iHTENIEKTya/IbHUX CUCTEM KepyBaHHA TPAHCMNOPTHUMM 3aCObaMM y BULLLM
WKoAi. IHTerpayia cMmynauimHOro HaB4aHHA [,03BOJIAE HIBENOBATU PO3PUB MiXK TEOPETUYHOID
niZroToBKOl HakanaBpa Ta peasbHMMM TEXHOIOMYHMMM NpoL,Eecamm B aBTOMObiNebyayBaHHi.

B ymoBax uudposisauii BMHMKAE noTpeba y <¢opmyBaHHI HACKPI3HOrO OCBITHLOrO
cepenosuwa. Y A0OCNIAKEHHAX HAYKOBLLB MiZAKPECNOETHCSA, WO BNPOBAAKEHHA NpodeciiHo-
OpPIEHTOBAHUX CUMYNATOPIB HabyBae 0cob6aMBOI yBarM fAK 3acib MoAentoBaHHA CKAAAHUX
TEXHIYHUX cuTyauili [By»KuHa, Imepiase, & KysbmeHko, 2023, c. 53]. EdeKTUBHE BUKOPUCTAHHSA
UMX iHCTPYMeHTiB 3abe3neyye afanTallito AK yYHiB, Tak i MalibyTHiX 6akanaspis i3 npodeciiHoi
OCBITU [0 3MiH TexHonoriYHoro naHawadTy [Brkos, 2019].

HayKoBa LiHHiCTb 06paHOi TeMaTMKKM NOB’i3aHa 3i cTpaTeriyHMMM 3aBAAHHAMM MO e pHi3aLLil
3MicTy moayna «ABTomMaTtn3auis Ta poboToTexHiKa» y WKoi Ta paxosoi NiarotoBkm 6akanaspis
TPAHCMOPTHOI ranysi. OCKiNbKM cy4YacHi aBTOMOGiNi € BTINIEHHAM POBOTU30BAHUX CUCTEM,
BMKOPUCTAHHA aBTOIFPOBUX CUMYNATOPIB A03BO/IAE peanizyBaTh NPaKTUKO-OPIEHTOBAHMM Niaxia,
MOEAHYIOUYM TEXHIYHI 3HAHHA 3 UMOPOBMMM HABUYKAMU B EAMHOMY HACKPISHOMY OCBITHbOMY
npoctopi [Moropenos, FropbaTiok, Makees, & PeHHep, 2025, c. 30].

AHani3 ocTtaHHiX gocniaxeHb i nybaikauiid. Ornag HayKoBOro AOPOBKY LbOro Hanpamy
CBiUMTb NPO Te, WO TEXHONOTYHA KOMMNETEHTHICTb AK y4HiB 33CO, Tak i MalibyTHix 6akanaBpis
npodecinHOI 0CBITU, MA€E MONICTPYKTYPHUI XapakTep i GOpMYyeTbCA Yepes iHTerpaLito 3HaHb,
MOTMBALIMHOI TOTOBHOCTI Ta MPAKTUYHOI AiANbHOCTI. 30Kpema, HayKOBLi BMOKPEM/IOOTb
MOTWUBALLIMHWNM, KOTHITUBHWUMI, AiANbHICHWUNA, aKCIONOrYHWIM Ta OCOBUCTICHUIM KOMMOHEHTU
AK acnekTn, Wo edeKTUBHO PO3BMBAIOTLCA Yepe3 MOAENOBAHHA NpPodeciiHO-OpiEHTOBAHOI
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aianbHocTi [BopoBeup & fkoBuwmHa, 2021, c. 131]. Ana 6akanaspiB cneuianbHocTti A5.38
MpodeciliHa ocgiTa (TpaHCNOPT) Ui KOMNOHEHTU HabyBalOTb NPodeciiHO-NeaaroriyHoro 3micTy,
OCKi/IbKM BOHM MatOTb He N11LIe OBOJIOAITM TEXHOOTIED, @ 1 BYTM roTOBMMM A0 il BUKNaAAHHA.

Y KOHTEKCTi BUBYEHHA Moayna «ABTOMATU3aLiA Ta pOBOTOTEXHiIKa» B LWKOAI 0COBAMBOro
3HaYeHHA HabyBa€e BUKOPUCTAHHSA irpOBUX CUMYAATOPIB, AKI CNPUAOTb GOPMYBAHHIO LUPPOBOI
KOMMETEHTHOCTI YYHiB, MOLENIOYN CKAAAHI TEXHIYHI cuTyauii [/lutBnHoBa, 2019, c. 110]. Y Toi
e yac gna H6akanaspa npodeciMHoi OCBITU CUMYNATOP CTAE cepefoBulem Ana GopMyBaHHSA
TeXHiIYHOT eKCNepTHOCTI Ta 34aTHOCTI A0 NPUNHATTA iHXEHepPHO-NeaaroriYyHmx pilleHb.

YnposagskeHHa meTogjs reimidikaii Ta VR / AR-cepenosuL, y HaBYabHUIA NPOLIEC A03BOSISE
He /e MOAEeNoBaTU peasibHi BUPOOHMYI cuTyaLlil, a 1 3abe3nedyBaTv aganTaliio 40 LWBMAKMX 3MiH
TEXHO/IOMYHOrO cepeioBULLA AK LLKONAPIB, TaK i CTyAEHTIB 3aKknagis BuLLOT ocBiTK [Ko3sp, Pyap, & Tosr,
2024; CreueHKko & TitoBa, 2023, c. 483]. 3acTocyBaHHSA NPOdECiMHO-OPIEHTOBAHMX aBTOCMMYNATOPIB
Yy LIbOMY KOHTEKCTi BUCTYNAa€E LEHTPA/IbHUM iHHOBALJMHUM iHCTPYMEHTOM. BiH NOEAHYE TeXHiYHy Ta
uMdPOBY CKNAZOBI B EAMHOMY OCBITHBOMY MPOCTOPI, 3a6e3neyytoum HaCKpi3Hy NiArOTOBKY: Big, PO3BUTKY
iHHOBALMHOTrO MUCNEHHA Y4YHA A0 dopMyBaHHA (HAxoBOi KOMMNETEHTHOCTI MalibyTHbOro 6Gakanaspa
TpaHcnopTHoi ranysi [Moropenos, lopbaTiok, Makees, & PeHHep, 2025, c. 30; Morze & Strutynska, 2021].

Hes3BaKatoum Ha 3HAYHY yBary HayKoBLLIB A0 Pi3HMX acnekKTiB rermidikaLii Ta BUKOPUCTAHHSA
TpeHa)kepiB, NUTAHHA METOAMYHOI HACTYMHOCTI M BWBYEHHAM BapiaTUBHOIO MoOAyNA
«ABTOMATM3aLia Ta poboToTexHiKa» B 3aKnagax 3arajibHOI cepeAHboi OCBiTM Ta daxoBoto
niarotoBkoto H6akanaBpiB TPAHCMNOPTHOro NPodiito B yHiBEPCUTETI 3a/MLWAETLCA HEAOCTAaTHLO
BUCBITNEHUM. 30KpemMa, noTpebye aetanisauii TpaHchopmauis aBToCcMMynATopa 3 irpoBoro
3acoby Bi3yanisauii B iHCTPyMeHT NpodecinHoi iHXXeHepHOo-NeAaroriyHoi A4iarHOCTUKM.

Mertoto cTaTTi € TeOpeTUYHe 0Br'PYHTYBAHHA Ta METOAMYHUI aHaNi3 epeKTUBHOCTI 3aCTOCYBaHHA
aBTOIrPOBMX CUMYNATOPIB AIK iIHHOBALLiMHOrO 3acoby peanisaLii HacTynHocTi y GopMyBaHHI TEXHOIOMYHOT
KOMMETEHTHOCTI YYHIB CTapLioi WKoaM (y Merax moayns «ABTOMaTM3aljs Ta poboToTexHika») Ta
b6akanaspis npodeciiHoi ocsiTM cneujanbHocTi A5.38 MpodeciiiHa ocsita (TpaHcnopT).

[na [OCATHEHHS NOCTaBAeHO! MeTU Ta Po3B’A3aHHA 3aBAaHb Y10 BUKOPMUCTAaHO KOMMJIEKC
MeTOAiB A0CNIAXKEHHA: TEOPETUYHUI aHa/i3 HOPMATUBHO-NPABOBMX AOKYMEHTIB Ta HAayKOBOI
niTepatypu ANA BU3HAYEHHA CTPYKTYPU KOMMNETEHTHOCTEN; CUCTEMHMIA aHani3 Ta Knacudikauis
NPOrpamHMUX NPOAYKTIB ONA BU3HAYEHHA IXHbOrO AWAAKTUYHOrO NOTEeHLiany; MeToA
neaaroriyHOro MoAeNtoBaHHA AN PO3PODOKM NPAKTUYHUX KEICIB i cLieHapiiB HaBYaHHS.

JocAarHeHHA nocTaB/ieHol meTu nepeabayvyae BUpPiLLEHHA TaKMX 3aBAaHb:

1) Bu3HauuTM pPosib i Micue aBTOIrPOBUX CUMYAATOPIB Y CTPYKTYpi TeXHONOoriYHol
KOMMNETEHTHOCTI y4YHA CTapLluoi WKOAM 3rigHO 3 BMMOramu [lep»KaBHOro CTaHAapTy MOBHOI
3aranbHOI cepeAHboi ocBiTM [KabiHeT MiHicTpiB YKpainu, 2020] i HoBOi yKpaiHCbKOI WKOAM
[MiHicTepcTBO OCBiTH | HayKM YKpaiHu, 2016] Ta y cuctemi paxoBux KomneTeHTHOCTel bakanaspis
npodeciitHoi oCBiTU TpaHCNOPTHOro npodinto.

2. 34iAcHUTM KnacudikaLilo aBTOIrPOBMX CUMYIATOPIB 3@ piBHEM IXHbOro ANAAKTUYHOIO
noTeHLjiany AnA onaHyBaHHA CUCTEM aBTOMATU3aLLil, L0 BigMOBIAAE Pi3HUM CTYyNeHAM CKNa4HOCTI:
Big 3arasbHooCBITHbOro (33C0O) ao npodeciiHo-opieHTOBAaHOrO (BULLLA OCBITA).

3. PO3KpuUTM MeToAMYHI 0COBAMBOCTI iHTerpauii cMMynALiMHOrO HaBYaHHA Y BMBYEHHSA
HaBYaNbHOro npeameta «TexHonorii» (BapiaTUBHUI MoAYNb « ABTOMATU3ALLIA Ta POBOTOTEXHIKa»)
Ta cneuaucumnaiH TPaHCMNOPTHOrO UWMKAY B YHiBepcuTeTi Ansa 3abe3neyeHHA NpaKTUKO-
OpiEHTOBAHOrO NiaxoAy Ta peanisau,ii NPUHLMNY HACTYNHOCTI.

BuKnag 0CHOBHOro marepiany gocnigeHHa. PopmyBaHHA TEXHONOFYHOT KOMNETEHTHOCTI
YYHIB CTapwoi WKOAM y npoueci BUBYEHHA HaBYanbHOro npeamerta «TexHosorii» (moaynb
«ABTOMaTM3aL,iA Ta poboTOTEXHIKa») Ta 6akanaspis NPodeciiHOT OCBITU TPAHCNOPTHOIO NPOdIiNto
€ HaCKpi3HMM npouecom. BiH OXONAtOE He NMe 3aCBOEHHS CUCTEMWM 3HAHb MPO MPUHUMMMU
aBTOMATMYHOIO KepyBaHHA, a 1 PO3BUTOK 34aTHOCTI A0 WBUAKOI aganTaLii B yMoBax NOCTiMHOro
OHOBJ/IEHHA TEXHOJIONYHOrO CTEeKY TPAHCMOPTHOI raaysi.

BignosigHo A0 cTpyKTypw, 3anponoHosaHoi O. boposeub Ta T. fAAkoBuwKMHOW [2021], mu
a[aNTYEMO KOMMOHEHTM KOMMETEHTHOCTI 3 YpaxXyBaHHAM NMPUHLMMIY HACTYyNHOCTI, a CaMe:

1. MoTMBaLiHNA KOMMOHEHT—BUABNAETLCA Y Ni3HAaBA/IbHOMY iIHTEPECi y4HA 10 POBOTOTEXHIKM
AK OCHOBM MalbyTHbOT LLMBINi3aLyi, a gn1s 6aKanaBpa —y PO3YMiHHI irpOBUX CUMYASLLIN AK MOTYXKHOTO
METOAMYHOrO iIHCTPYMEHTapito A5t CBOET MabyTHbOI BUKNAAALLbKOI AifIbHOCTI.
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2. KOrHITMBHUI KOMMOHEHT — nepeabayvyae 3HaHHA apPXiTEKTYPM aBTOMATU30BAHMX CUCTEM
(amanTMBHOrO Kpyi3-KOHTPOJIKO, CUCTEM EKCTPEeHOro rasbMyBaHHs). Ha piBHi 6akanaspa
LUen KOMMOHEHT MOrAMbBAI0ETHCA BUBYEHHAM MATEMATUYHUX MOAENEN, WO /ieKaTb B OCHOBI
ANTOPUTMIB KEPYBAHHSA.

3. [ianbHiCHM KOMMOHEHT — BK/KOYAE 34aTHICTb MPAKTUYHO 3aCTOCOBYBATU LMUPPOBI
cepefoBsulla AnA MOAENIOBAHHA MPOLECiB: Bif, BipTya/JIbHOrO eKCNepuMMeHTy B LWKOAi A0
npodeciiHoT AiarHOCTUKM cnucTem bakanaBpamm B yMOBaX, HABNUKEHMX 4,0 peasbHUX.

Ons cuctemHoi peanisaLii 3MicTy HaBYaHHA HamKM KnacudikoBaHO aBTOIrPOBI cMMyAsTopPM
3a piBHAMM IXHbOTO AMAAKTUYHOrO NoTeHuiany (taba. 1).

Tabnauys 1
Knacuoikauis aBToirpoBux cumynatopis
Tunu cumynaTopis Mpuknaan XapaKTepucTMKa Ta OCBITHIN NoTeHLian
Po3BaanbHi Forsa Horizon 5, Gran dopmyBaHHA NEPBUHHOIO iHTepecy Yyepes
(3 enemeHTamu Turismo rerimidikauito. Bisyanisauis 30BHilWHbOT pob0TH
bi3nKN) CKNaZHUX CUCTEM aBTOMATM3aLi.
HaBuanbHO-TexHiuHi | Euro Truck Simulator 2, | BignpautoBaHHA anropuTmis B3aemogii 3 iHTepdericom
Assetto Corsa «0AMHA-MaLUUHa», BUBYEHHA pobOTM cncTem
ponomoru Bogiesi (ADAS, Hasirauia).
IHXeHepHO- BeamNG.drive, Ona 33CO: STEM-gocnigeHHA onopy maTepianis Ta
LOCNIAHULBKI Automation mexaHikun. Ans 6akanaspis: MogentoBaHHA BiAMOB
CceHcopiB, aHani3 gedopmalili Ta HanalWTyBaHHA
napameTpiB eNIeKTPOHHUX 610KiB KepyBaHHA (ECU).

OcobnmBoro 3HavyeHHA Habysae cumynatop BeamNG.drive 3aBASKN BUKOPUCTAHHIO Gi3NKK
«M’ARUX Tin» (soft-body physics), wo fo3BonsAe Bi3yanizyBatn poboTy niaBicku, TpaHCMicii Ta
cucTem ctabinisauii y peanbHomy 4aci. Lle nepeTBOPHOE CMMYIATOP HA MOTYXKHY BipTyasibHY
NlabopaTopito, Ae y4eHb MOXKe «NobaunTu» Aito aAropuTMy aBTOMaTU3aLil.

MeToanKa BUKOPUCTaHHA CUMYAATOPIB 6a3y€eTbCA HA CTBOPEHHI NPOob61eMHO-0piEHTOBAHMX
cUTyauin. Hanpuknag, y mexax iHTErpoOBaHOro NPOEKTY «PO3yMHMIA TPaHCMOPT», peanisalia B
BeamNG.drive BKNtoYae TaKi eTanu:

— MocnionceHHs cucmem akmusHoi be3neku (ABS, TCS). YueHb 33CO nopiBHIOE edpeKTUBHICTb
rafibMyBaHHA Ha Nboady M acdanbTi, GOPMyY/OYM BUCHOBKM MPO PO/b AATYMKIB LLUBMAKOCTI KOJIC.
Bakanasp i3 npodeciiHOi OCBITM TPaHCNOPTHOrO NPOdiNt0, BUKOPUCTOBYHOUM BHYTPILLHIO aHAMITUKY
cuMynsaTopa, byaye rpadikn 3MiHW TUCKY B raibMiBHIl CUCTEMI, aHaNI3yoUM YacTOTy MOAyAsLLIT CUrHanis.

— BusYeHHA rMpuHYyUnNie asmMoHOMHO20 pyxy. MopentoBaHHs poboTM aZanTUBHOIO
KPYi3-KOHTPONIO [03BO/IAE HAOYHO NPOAEMOHCTPYBATU noriky «if-then-else», aka € 6asoto
nporpamyBaHHA MiKPOKOHTpoJiepiB. Lle 3abe3neuye npamumii 38’A30K MiXK NporpamyBaHHAM Ha
YPOKax iHpOpPMaATMKM Ta Gi3UYHUM BTINEHHAM Yy moayni «PoboToTexHiKa».

— CueHapii kpumuyHux cmaHis. MalbyTHiN bakanaBp 3 npodeciiHoi ocBiTM po3pobase
cueHapil, Ae AaTYMK BiAcCTaHi BUAaE XMBHI AaHi (uepes 3abpyaHeHHA abo BuXig 3 naay). YyeHb
Ma€ MpoaHaniayBaTM 3MiHy NoBeAiHKM aBTOMOOINA Ta 3anponoHyBaTU aNropuTM 6e3neyHoro
3YNUHEHHA TPAHCNOPTHOrO 3acoby.

BuKOpUCTaHHA TaKMX CUCTEM [03BOSIAE He3neyHo eKcnepuMeHTyBaTW 3 06’ekTamu, AKi
HeAOoCTYMHi Yy peanbHOMY cepeoBuLLL Yepes iXHIO BUCOKY BapTicTb [/InTeBmMHOBa, 2019]. Kpim Toro,
LLe cnpuAe po3BUTRY pedieKciiy umdpoBomy cepes0BULLI, OCKIIbKM MOXKIMBICTb BaraTopasoBoro
nosTopy (Replay) Ta aHanisy Aili 3a 4ONOMOrol0 TenemeTpii 403BONAE CTYAEHTaM KPUTUYHO
OLiHIOBATK BJIACHI pilLeHHA Ta MOPIBHIOBATM iX 3 €TaJIOHHUMM ANTOPUTMAMM ABTOMATM30BaAHMNX
cuctem [Moropenos, Ta iH., 2025].

BakNMBMM acneKkTom METOAUKM € BNPOBAAXKEHHS eNeMeHTIB relimipikoBaHOro KOHTPOJIO
Ta CaMoOpAiarHOCTUKK. Y Mpoueci CUMMyAALIMHOroO HaBYaHHA TpagMuiliHa OLiHKa pes3ynbTaTty
3aMIHIOETbCA aHani3om e(deKTUBHOCTI BMKOHAHHA TEXHOJIOFYHOro 3aBAaHHA. Hanpuknag,
nNpu BMBYEHHI moayna «ABTOMATM3aLiA Ta POOOTOTEXHIKa», YYHi CTApLWOi LWKOAM He MpoCTo
OTPMMYIOTb 6anu, a aHani3ylTb BipTyanbHi fori-pakinnm cumynaTopa, LWo BigobpaxkatoTb
KOPEKTHICTb crpaLtoBaHHA aBTOMATUMKKU. [ns maiibyTHix 6akanaspis i3 npodeciiiHoi ocBiTh Lel
npouec TPaHCHOPMYETbCA Y METOAMYHY BMPABY: BOHU MatOTb PO3POOUTU CUCTEMY KpUTEpIiB

169



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

OL,iHIOBAHHA A/1A WKOAAPiB, 6a3yroumcb Ha TEIeMETPUYHUX AaHUX CUMYASATOPA (BUTpaTa naaunea,
CTabiNbHICTb TPAEKTOPIT, Yac peaKLii cucTemn Ha nepelwkoay). Takui nigxia dopmye y ManbyTHix
neaaroris. HaBMYKM MPOEKTYBAHHA LMPPOBOro HaBYa/IbHOTO CepefoBULLA, O € KPUTUYHO
BaXXNMBMM ans paxiBuiB cneujianbHocTi A5.38 npodeciliHa ocsita (TpaHcnopT).

OKpiM CyTO TEXHIYHUX HABWMYOK, iHTErpaLLia aBTOCUMYNATOPIB CMPUSE PO3BUTKY Y 3400yBaviB
OCBITW 34aTHOCTI 10 NPUMHATTA PiLLIeHb Y CUTYaLLifAX 3 BUCOKMM PiBHEM HEBU3HAYeHOCTi. Moae toBaHHsA
[OPOXKHIX CUTyaUii, Ae aBTOMaTM30BaHa CUCTEMA BUXOAMTb 33 MEXi CBOIX eKCnayaTauiiHux
MOX/IMBOCTEN, 3MYLUYE Y4HA Ta CTyAEHTA MepexoauTW Bif aNrOPUTMIYHOTO MUCAEHHA A0
eBpucTMYHOro. Lle 3abe3neuye peanisalito KOHLEMNLi HACTYNHOCTI Ha PiBHI PO3BUTKY M’AKMX HAaBUYOK
(soft skills). Mpn ULOMY, SKLLO B LUKOJIi OCHOBHWIN aKLEHT POBUTLCA Ha PO3YMiHHI Noriku poboTn
«PO3YMHOIO» MPUCTPOIO, TO Y BMLLIN LIKOMI — Ha BMiHHI MPOrHO3yBaTU PU3NKU BMPOBAAMKEHHS
TaKMX CUCTEM Y peasibHUIA TPAHCMOPTHUI CeKTop. BiaTak, aBTOCMMYNATOPM BUCTYNAOTb He aulle
3acobom Bisyanisauii, a 1 nnatdopmoto 419 GpopmyBaHHA NPodeciliHol BiANOBIAaNbHOCTI MalbyTHIX
HakanaBspis 3a 6e3neky Ta ePpeKTUBHICTb aBTOMATM30BAHMX TPAHCMIOPTHUX CUCTEM.

OTXKe, iHTerpauia aBTOCMMYANATOPIB 3abe3neyye HaCTYMHICTb MiX 3arajibHOTEXHIYHO
niAroToBKO B LWKOJiI Ta npodeciiHolo cneujianizauielo B yHiBepcuteTi, Gopmytoumn LisicHe
PO3YMiHHA CyYaCHMX TPAHCMOPTHUX TEXHONOTIN.

BUCHOBKM Ta nepcneKTUBU NOJANbLUMX PO3BIAOK. Y pe3ynbTaTi NpoBeaeHoro A0CNiAKEHHA
0B6rPYHTOBAHO, L0 3aCTOCYBaHHS aBTOIrPOBUX CUMY/IATOPIB € ePEKTUBHUM IHCTPYMEHTOM peanisadji
HaCTyNHOCTI Y pOpMyBaHHI TEXHONIOMYHOI KOMMETEHTHOCTI Ha Pi3HMUX PIBHAX OCBITU. BUKOpUCTAaHHA
Takux 3acobiB [03BONIAE iHTErpyBaTM KomneTeHTHiCHUA niaxia HYLU i3 BMMmoramu npodecinHol
niAroToBKW 6akanaspis TpaHcnopTHOro npodinto [MiHicTepcTBO OCBITM | HAYKM YKpaiHK, 2016].

1. loBeaeHo, O TEXHO/I0TYHA KOMMETEHTHICTb B yMoBax LMdpoBi3aL,ii HabyBa€e HAaCKPi3HMUX
xapakTepuctmk. Ana yyHA 33CO BOHa BMPAXKAETbCA Y 34aTHOCTI B3AEMOAIATU 3 BipTyaZbHUMM
Mmoaensamu, a ana bakanaspa 3 npodecinHoi ocsiTM cneuianbHocTi A5.38 MpodeciiiHa ocBiTa
(TpaHcnopT) — y BMiHHI BUKOpMCTOBYBATH i MoZeni ans npodeciiHoi AiarHOCTUKM Ta HaBYaHHS
iHWMX. Lle y3roa Ky€eTbCs 3 NO3ULLIEI JOCNIAHUKIB W0 A0 uMdpoBi3ay,ii AK YMHHMKA TPAHCPopmaL,ii
OCBiTHbOTO NpocTopy [BuKkos, 2019, c. 3].

2. KnacudikoBaHO aBTOIrpoBi CMMyNATOpPU 33 PIBHAMM IXHbOTO  AUAAKTUYHOIO
noTeHuiany. BCTaHOBNEHO, WO iHXEHepHO-AOCAIAHMLUbBKI cumynaTopu (3okpema BeamNG.
drive) € yHiBepca/lbHUM iHCTPYMEHTOM: BOHM [03BO/AIOTb Bi3yanisyBaTy BHYTPILLHI npouecu
aBTOMATMKM, WO CNPUAE PO3BUTKY iHXKEHEPHOIro MUCAEHHA LWKOAAPIB Ta popMyBaHHIO $HaxoBoi
€KCMnepTHOCTI cTyAeHTIB BakanaspaTy — MalibyTHiX neaarorie NpodecinHOro HaBYaHHA y MeXKax
STEM-nigxoay [Mop3se & CTpyTuHCbKa, 2021, c. 3].

3. O6rpyHTOBaHO METOAMYHI acneKkTW iHTerpaujii cMMynsaLUiiHOro HaBYyaHHA. CumynaTop
BMCTYMA€E HACKPIi3HOO BipTyanbHO nabopaTopieto: Bif NepeBipKM TEOPETUYHMX 3HAHb MPO
OATYNKM B LUKOJi 10 CKNAAHOTO MOAENOBAHHA BiZAMOB CUCTEM aBTOMATM3aLLii B YHIBEPCUTETCbKIl
nporpami niarotoBku 6akanaspiB. Lle 3abe3neuyye NpPaKTUKO-OPIEHTOBAHICTb HaBYaHHA 6e3
3a/y4YeHHs gopororo ¢isnyHoro obnagHaHHsA [Kosap, Pyap, & TosT, 2024, c. 10].

4. BM3Ha4yeHo, WO 3anpornoHoBaHa MeToaMKa 3abesneyye edeKTUBHY peanisauito
HacTynHocTi. Ons y4yHiB 33CO BoHa ¢opmye GyHAAMEHT TEXHONOrYHOI rPaMOTHOCTI, LLO
CTa€E NpepekKBi3UTOM AN5 YCNiWHOro onaHyBaHHA cneuianbHocTi A5.38 [MpodeciinHa ocsiTa
(TpaHcnopT), Ae ui HaBMYKKM TpaHCHOPMYIOTLCA Y NpodeciliHi paxosi KOMNETEHTHOCTI poboTH 3
BMCOKOTEXHO/IOTIYHUM 0BN1aAHAHHAM Cy4aCHMX aBTOMObINiB.

lepcrnekmusu nNodanbWux 00CAIOHEeHb NONATaoTb Y PO3P06LI AeTani30BaHUX METOANYHUX
pekoMeHAalin gns BMKNAZayiB BMLWOI LWKOAWM LWOAO OLUiHIOBAHHA PiBHA CPOPMOBAHOCTI
npodeciltHo-neaaroriyHoi KOMNeTeHTHOCTI 6aKkanaBpiB 3a 4ONOMOro BOYA0BAHUX IHCTPYMEHTIB
AHaANITUKM Ta TeNlemeTpil Cy4acHMX aBTOCUMYIATOPIB.
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In modern pedagogical and engineering education studies, technological competence is viewed
as a multidimensional construct essential for preparing future specialists for the digital economy,
automated transport systems, and changing industrial standards. It combines technical knowledge and
skills with motivational readiness, cognitive depth, and practical action. In this context, specialised auto-
game simulators are relevant for ensuring continuity between general secondary education and higher
professional training.
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The aim of the study is to conduct a theoretical and methodological analysis of auto-game simulators
as a multifunctional tool for forming technological competence and to determine the role of simulation
environments in ensuring educational continuity between the “Automation and Robotics” school module
and the professional training of bachelors majoring in “Professional Education (Transport)”.

Methods. The article uses theoretical analysis, synthesis, comparison, and generalisation of
pedagogical, technical, and psychological studies on gamification, STEM education, and computer
modelling. Systematic analysis of regulatory documents and educational standards was applied to clarify
the components of competence, while pedagogical modelling enabled the development of educational
scenarios and the classification of software products according to their didactic potential in the transport
industry.

Within theoretical analysis, the simulator is interpreted not as an entertainment tool but as a high-
tech virtual laboratory. It is shown that the effectiveness of forming technological competence depends
on the integration of simulation environments that ensure the interaction of motivational, cognitive, and
active components. The study substantiates that auto-game simulators, such as BeamNG.drive, provide a
unique platform for studying soft-body physics and the functional limits of electronic systems under various
conditions.

Particular attention is paid to the principle of continuity, where the simulator transforms from a
visualisation tool in middle and high school into a professional diagnostic instrument at the university
level. It has been proven that built-in analytics, telemetry data, and replay mechanisms allow students to
move from a driver’s perspective to an engineer’s perspective. The study describes practical cases where
modelling critical states and electronic system failures, such as ABS, ESP, and cruise control, promotes
critical technical thinking and the ability to predict the consequences of technical decisions.

Particularemphasisis placed on the STEM approach as a factor in developing technological adaptability.
The research shows that regular work with simulations activates problem-solving mechanisms, promotes
functional understanding of complex mechanical-electronic interactions, and increases the accuracy of
technical assessment. Bilingualism in technical documentation and software interfaces is also considered
as a resource for professional growth. The integration of such high-fidelity environments is viewed as an
important cognitive and professional resource for adaptation to the technological context of the transport
industry.

Conclusions. It is substantiated that the formation of technological competence is an integrative
process formed through the interaction of pedagogical strategies, high-tech simulation tools, and
continuity of educational stages. Auto-game simulators are key resources for developing effective technical
regulation, adaptive professional behaviour, and engineering control in the transition from school to higher
education. The obtained generalisations can be used in further empirical research, vocational teacher
training, updated “Technology” curricula, and innovative STEM programmes for the transport sector.
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OPTAHI3ALUIA AOCNIAHO-OPIEHTOBAHOIO HABYAHHA
Y ®AXOBIN NIATOTOBLI MAUBYTHIX YYUTENIB ®I3UKMU

Y cTatTi po3rnAHyTO 0cob/AMBOCTI OpraHisauii AoCniAHO-OpPIEHTOBAHOro HaBYaHHA Yy ¢daxosii
NiAroToBLi MaibyTHiX yuntenis GismKM. AKTyanbHiICTb NPobaeMmn 3ymoBaeHa NoTpeboto B OHOBNEHHI 3MiCTYy
1 TexHonorin npodeciiHOi NiAroTOBKM Neaaroris, 34aTHUX He INLLE NepefaBaTh YYHAM cuctemy GisyHNX
3HaHb, @ I OPraHi3oBYBaTU IXHIO HABYaA/IbHO-AOCNIAHULbKY AiSNbHICTb. Y LbOMY KOHTEKCTi AocCniaHo-
OpiEHTOBAHE HABYAHHA PO3rNALAETbCA AK BaXK/AMBUIA HAMpAM MOZLEpPHi3aLii NiAroToBKM MalibyTHbOro
BUMTENA (Ii3MKKM, OCKiNIbKM BOHO 3abe3neyye 3B'A30K MiXK 3aCBOEHHAM NPEAMETHOro 3MicTy, HabyTTam
O0CNIAHWULBKOTO A0CBiAY Ta GOPMYBaHHAM METOANYHOI FOTOBHOCTI A0 NPodeciiHOi AiANbHOCTI.

OcHOBHY yBary 3ocepefeHo Ha TEOPETUYHOMY OCMMUCNEHHI A0CNIAHO-OPIEHTOBAHOIO HaBYaHHA AK
uinicHoi moaeni opraHisaLii oCBiTHbOro NpoLecy, Lo nepeabdbayvac BKAOUEHHA CTYAEHTIB Y I0TiKY HAyKOBOTO
nisHaHHA. Taka J/orika OXOMJIOE MOCTAaHOBKY Npobiemu, BUCYBaHHA NpunyweHb, GOPMy/IOBAHHA W
nepesipKy rinoTes, NpoBeeHHA CnocTepeKeHb Ta EKCNEPUMEHTIB, aHani3, iHTepnpeTaLito i pedaekcusHe
OCMWC/IEHHA pe3ynbTaTiB. [10Ka3aHo, WO AOCNIAHO-OPiEHTOBAHE HABYaHHA MA€e 0COD/MBE 3HAYEHHA
ana GaxoBoi NiAroTOBKM ManbyTHiX yunTenis ¢i3vKM, OCKiNbKK Qi3nKa AK HayKa i HaBYaNbHUIA NpegmeT
6e3nocepefHbO NOB’A3aHA 3 eKCNepuMMeHTallbHUM Crnocobom Mi3HaHHA, MOAENOBAHHAM ABMULL i
NOACHEHHAM 3aKOHOMIpHOCTEW NPUPOAM.

Ha ocHOBi aHanizy cy4acHMX HAyKOBMX Mpalb YTOYHEHO CYTHICTb [OCAIAHO-OPIEHTOBAHOIO
HaBYaHHA y NiAroTOBLI MalbyTHIX yuntenis ¢isMKM Ta BU3HAYEHO OpraHis3auiiHO-AMAAKTUYHI YMOBK MOro
epeKTMBHOI peanisauii. /1o HMX BigHECEHO CUCTEMHE 3a/lyYeHHA CTYAEHTIB A0 AOCAIAHULbKOI AiANBHOCTI,
BIAKPUTUI XapaKTep HaBYa/IbHUX 3aBAaHb, MOEAHAHHA aBTOHOMIi CTYAEHTIB i3 NegaroriyHMm CynpoBoaom,
pedeKCUBHUIN aHani3 pesynbTaTiB i NPodecinHO-MeTOANYHY CMPAMOBAHICTb AOCAIAHULBKOrO A0CBiaY.
HaronoweHo, Wo Ui yMOBM cnpuatoTb Nepexoay BiA, PenpoAyKTUBHONO BUKOHAHHA HaBYaNbHUX A A0
YCBiLOMIEHOI AOCNiIAHNLBKOT 4iANbHOCTI.

Okpemy yBary npugineHo posi ¢isM4YHOro eKcnepuMmeHTy B CUCTEMI A0CAigHO-OpiEHTOBAHOro
HaB4yaHHA. O6rpyHTOBAHO, LLO BiH BUCTYNAE He nnwe 3acobom 3acBOEHHA i3MYHOrO 3MiCTy, a 1 OCHOBOO
GOopMyBaHHA AOCNIAHULBKOrO CTUO MUC/EHHA, NpodeciliHOi caMOCTiIMHOCTI Ta MeTOAMYHOI FOTOBHOCTI
MalibyTHbOIo BYNTENA 4,0 OpraHisaL,ii HaBYaIbHO-A0CNIAHNLbKOIT AiSNbHOCTI YYHIB. Pi3UYHUI eKCnepuMEHT
BMKOHYE CUCTEMOTBIPHY OYHKLito, 3abesneuyyloun iHTErpaljlo nNpeamMeTHOro, AOCAIAHWLBKOIO Ta
MeTOANYHOrO KOMMOHEHTIB MifroTOBKM.

Knrouoei cnoea: 00cnioHO-opieHMoBaHe HABYAHHA; Mi020moska MalibymHix y4dumesie ¢hizuku;
@izuyHUll ekcrniepumeHm; 00caiOHUUbKA OifiaAbHICMb, AabopamopHUli MPAKMUKYM; MemoOUKAd HABYAHHSA
izuku; npogpeciliHa nidcomoska

OCTQHOBKa Ta O6rpyHTyBaHHA aKTyanbHOCTi npobaemu. CyyacHuin eTan po3BUTKY
BMLLOI MeJaroriyHoi OocBiTM B YKpaiHi akTyanisye notpeby B Takill npodecilHii
NiZAroToBUi MalbyTHbOro BUMTENs, AKa 3abe3neyye He nulLe 3aCBOEHHA axoBUX
3HaHb, @ ¥ popMyBaHHA 34aTHOCTI OpraHi3oBYyBaTW Mi3HABa/IbHY AiANbHICTb YYHIB Yy NOriLi
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HaykoBoro nouwyky. OcobamBoi Barn ua npobsema HabyBae y MiAroToBLi MalbyTHIX yuyuTenis
di3nKK, OCKiNbKM di3nKa AK HayKa i AK HaBYa/IbHUIN NpeaMeT OpPraHiYHO MOEAHYE TEOPETUYHE
NOACHEHHSA ABULL, EKCNIEPUMEHTA/IbHY NEPEBIPKY 3aKOHOMIPHOCTEN | MOZEeN0BaHHA MPOLLECB.

Y cyyacHii wWKinbHIM ocBiTi BuMTENb (i3MKM MaA€E BUCTYMATM He /ulle HOCIEM
npeameTHUX 3HaHb, @ M OpraHizaTopom AO0CAIAHUUBKOI AiANbHOCTI YYHiIB, NPOBIAHMKOM Y
npoueci CnocTepeXXeHHA, BUCYBAHHA NpPUNYyLLEHb, NEepeBipPKWU rinoTes, aHanisy pesynbTaTis i
dopmMyntoBaHHA 06rpyHTOBaHMX BUCHOBKIB. Peanisauis Takoi npodeciiHoi poni Hemoxxaunea 6e3
BiZ4NOBIAHOI IOriKM NiArOTOBKM Camoro MaiibyTHbOro negarora.

BogHoyac y npaktuui ¢axoBoi NiAroToBKM MalbyTHiIX yuuTenis ¢isMKM A0cCi BiAYyTHUM
3a/IMWAETLCA AOMiIHYBaHHA TpaguuUiiHMX GOpm OpraHisauii HaBYaHHA, 33 AKUX CTYAEHT
nepeBaXKHO BiATBOPIOE rOTOBI TEOPETUYHI MOJIOXKEHHA Ta BUKOHYE aNrTOPUTMI30BaHI HaBYaNbHiI
4ii. 33 TaKMX YMOB iCTOTHO 0OMEXKYHOTbCA MOXKAMBOCTI ANA GOPMYBaHHA AOCNIAHULBKOIO CTUIO
MWCNIEHHSA, TOTOBHOCTI 0 POH6OTK B YyMOBAX HEBU3HAYEHOCTI, YMiHHA CAMOCTIHO GOpMyNtOBaTH
npobaemy, BUCYBaTH rinoTesy, NAaHyBaTH NepeBipKy 1 iHTepnpeTyBaTh pe3ybTaTu. K 3a3Havae
B. ®ixTeH [Fichten, 2019, p. 130], ocBiTHil NOTEHLiaN HayKW peani3yeTbCA NULLIE TOA, KON CTYAEHT
CaMOCTIiHO NPOXOAMUTD LWAAX 3400yTTA 3HAHb, @ HE 3aCBOOE iX AK 3aBepLUEHNN pe3ynbTaT.

Oco6/11MBO BUPa3HO LA CYyNepeyYHicTb BUABNAETLCA BOPraHisaL,iinabopaTopHOro npakTUKymy,
AKMI HepifKo 3BOAUTLCA A0 BMKOHAHHA Hanepen 3aAaHuX iHCTPYKLIM i NiATBEpAXKEeHHS BXKe
BiAOMUX Pi3UYHUX 3aKOHOMIpPHOCTEN. YHACNIAOK UbOro Gi3nyHUIA eKCnepMmMeHT BTPAYaEe CBOKO
MOLUYKOBY CYTHICTb i He MOBHO MipOO BUKOHYE YHKLiO 3aco0by npodeciiHOro CTaHOBNEHHS
ManbyTHbOro BUNTENA i3UKMU.

Y 3B’A3KYy 3 UMM 0COBAMBOI aKTyasIbHOCTi HabyBae AOCNIAHO-OPIEHTOBaHE HaBYaHHA SK
TaKa opraHisauia OCBITHbOro npouecy, Wo HabAMXKYE HaBYaNbHY AiANbHICTb CTYAEHTIB A0
JIOTIKWM HAaYKOBOTO Mi3HAHHA Ta CTBOPKOE YMOBU A4 NOEAHAHHA NPeAMETHOro, AOCNIAHULBKOTO
M MeToAMYHOro KOMMNOHeHTIB npodeciiHoi niarotoBkn. Came Tomy npobnema opraHisauii
O0CNiAHO-0PIEHTOBAHOrO HaBYaHHA y GpaxoBilt NigroToBLi MalbyTHIX yuntenis ¢pisnku notpebye
cneujanbHOro Te0OPETUYHOTO OCMUCAEHHA N ANOAKTUKO-METOLO0IOMNYHOrO 06r'pyHTYBaHHA.

AHani3 octaHHiX gocnigKeHb i nybnikawiih. Y BiTUM3HAHINM neparorivyHii Hayui npobnema
OOCNIAHWLBKOTO  CNpsAIMyBaHHA NPOQECiiHOI MiAroToBKM MaibyTHbOrO MeJarora  Po3risaAaeTbes
Hacamnepes, y KOHTeKCTi GopmyBaHHA AO0CAIAHWLBKOI KOMNETEHTHOCTI, FOTOBHOCTI 40 HayKOBOro
MOLLIYKY Ta 3/1aTHOCTi OpraHisoByBaTH HaBYaIbHO-A0CNIAHULBKY AiA/bHICTb [fonoBaHb & AueHko, 2012;
Cucoesa & Kosak, 2016]. 1 niaroToBKM ManbyTHiX yumTenis ¢isvkm ocobIMBOro 3Ha4yeHHs HabyBatoTb
npaLi, NpUCBAYEHi poni isMYHOrO eKcnepumeHTy, NaboPaTOPHOrO MPAKTUKYMY Ta METOAMYHIN
niAroToBL,j A0 OpraHisaLyi ekcnepurmeHTanbHOT AisnbHOCTi yuHiB [3aewmu & 3aewmu, 2023; Kyx, 2012].

Y cyyacHux 3apybiKHUX AOCNIAMKEHHAX AOCAIAHO-OPIEHTOBAHE HAaBYaHHA Yy NeAaroriyHin
OCBITi pPO3rNA4alTb He nWe AK 3acib dopmyBaHHA METOAOJIONYHMUX YMiHb, @ | IK MeXaHi3m
PO3BUTKY AOCAIAHMLbKOI HANAWTOBAHOCTI MalbyTHbOro BYUTENS, MOTO FOTOBHOCTI MUC/IUTU B
KaTeropiax 3anuTyBaHHSA, NepeBipKWU, apryMmeHTOBaHOro TAymayeHHs ¢aKTiB i pednekcnuBHOro
OCMUCNEHHA NpaKTUKKM [Brew & Saunders, 2020; Cochran-Smith & Lytle, 2009; Kreijns, Vermeulen,
Evers, & Meijs, 2019; Nelsen, 2015].

AK Haronowye /1. T'ybep [Huber, 2019, p. 81], oAuH i3 NPOBIAHUX TEOPETUKIB Cy4acHOI
KoHLUenuii gocnigHo-opieHToBaHOro HaB4yaHHA (Forschendes Lernen), Moro cyTHiCcTb nonsrae
He NuWe Yy BMKOHAHHI A0CANiAKEeHHA, @ M Yy CaMOCTIMHOMY MPOEKTYBaHHI, NepeXuBaHHi Ta
pedieKCMBHOMY OCMUC/IEHHI BCbOrO AOCNiIAHULBKOrO npouecy.

MogibHoi no3uuii goTpumytotbca k. Pabeprep, |. OapmasaHTi i [. E. ®pbonix, aki
BM3HAYatoTb AOCANIAHO-OPIEHTOBAHE HAaBYaHHA K CTYAEHTOLLEHTPOBAHWUI Nigxig, wo nepegbavae
aBTEHTUYHE, pedNeKCUBHE Ta CUCTEMATUYHE KOHCTPYHOBAHHA 3HAHb Yepes aKTUBHE 3a/lyYeHHA
3400yBayiB OCBITU [0 AOCNIAHUUBKOT AisnbHOCTI. [py LbOMy 060B’A3KOBOK O3HAKOK TAKOro
HABYAHHSA € Y4aCTb CTYEHTIB Y K/IOYOBUX €Tanax AOCAiAKeHHA: GOpMyOBAHHI AOCAIAHNLBKOrO
3aMNUTaHHSA, NPOEKTYBAHHI AOCNIAXKEHHA, 30MpPaHHIi 1 aHani3i 4aHWUX Ta NpeacTaBAeHHi pe3ynbTaTis
[Raberger, Darmawanti, & Froehlich, 2026, p. 35]. Take po3ymiHHA aKLEHTYE yBary He uLle Ha
3aCBOEHHI pe3ynbTaTiB HAYKOBOTO Mi3HaHHA, a 1 HAa OBOJIOAiHHI JIOTIKO iX OTPUMaHHA.

PossuBatoun Ui nonoxkeHHA B. ®ixteH [Fichten, 2019, p. 131] BMokpematoe Tpu 6a30Bi
XapPaKTePUCTUKN AOCNiAHO-OPIEHTOBAHOIO HaBYaHHA CaMOCTIMHICTb 3406yBayiB OCBiTH, onopy
Ha TeOPEeTMYHI 3HAHHA Ta pedaeKcito K 060B’A3KOBUIM CKNAAHMK Mi3HABabHOI Aif/IbHOCTI.
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OTXe, Yy CyyacHUX 3apybiKHMUX [OOCNIAMKEHHAX AOCNiAHO-OPIEHTOBAHE HaBYaHHSA
PO3rNAfAETbCA AK LiNiCHa MoAenb opraHisaLil OCBITHbOro MpoLecy, Wo NOEAHYE CaMOCTilHe
NPOXOAKEHHA CTYAEHTOM YCiX eTaniB AOCNigKeHHs, pediieKCMBHE OCMUCAEHHA OTPUMAHOTO
[ocsigy Ta noctynose ¢opmMyBaHHS 4OCNIAHULBKOIO CNOCO6Y MUCAEHHS.

AHanis 3asHayeHWX npaub A€ NiACTaBU CTBEPAXKYBATW, WO HAABHI AO0CAIOXKEHHA
CTBOPIOKOTb Barome TeopeTUyHe MiArpyHTA AAA OCMUCNAEHHA AOCNIAHULBKOIO CNpPAMYBAHHA
npodecinHoi NiAroToBKM MalibyTHbOro BuMTenA. BogHouac y 6inblIOCTi 3 HUX NepeBakae abo
3arasbHOMeAaroriYHnii pakypc, abo akLLEHT Ha OKPEeMMX acreKTax BUKOPUCTAHHA eKCnepuMeHTy
Ta popMyBaHHS AOCAIAHMLBKOI KOMMNETEHTHOCTI.

HaTomicTb npobnema opraHisaujii came [0CNIAHO-OPIEHTOBAHOrO HaBYaHHA Yy ¢daxosii
nigrotoBui ManbyTHiX yuyntenis i3avKM We He OTpMMana AOCTAaTHbO LiNICHOrO BUCBITAEHHS.
30Kpema, noTpebyloTb YTOYHEHHS CYTHICTb TaKOro HaBYaHHA B KOHTEKCTi NiAroTOBKM
MalibyTHbOro BUNTENs Gi3MKMU, CYKYMHICTb OpraHisauiiHO-AUAAKTUYHUX YMOB MOro epeKTUBHOT
peanisauii, a TaKoX posib Pi3UYHOTO eKCNepUMEHTY AK CUCTEMOYTBOPHOBA/IBHOIO 3acoby Ljiel
Moze i HaBYaHHA.

MeTolo cTaTTi € TeOpeTUYHe OBIPYHTYBaHHA OpraHisau,ii 4oCni4HO-0OPiEHTOBAHOIO HaBYaHHA
y daxoBii nigrotoBLi ManbyTHIX yuymnTenis ¢GisMKM, YTOYHEHHA MOro CYTHOCTI, BUOKPEMNEHHA
OpraHi3auiiHO-ANAAKTUYHUX YyMOB edeKTMBHOI peanisauii Ta 06rpyHTyBaHHA @i3MYHOro
eKCNePUMEHTY AK CUCTEMOTBIPHOIO 3acoby TaKOro HaBYaHHA.

Metoau pocnigXeHHA. [Ana JOCATHEHHA MEeTU OOCNIAMEHHSA BUMKOPUCTAHO KOMMAEKC
TEOPETUYHUX METOLIB: aHa/i3, CUHTE3, NOPIBHAHHA, CUCTEMATM3AL,It0 1 y3ara/ibHEHHA HAYKOBUX
axepen 3 npobnem A0CAiAHO-OPIEHTOBAHOrO HaBYaHHSA, NPOdECiMHOI NiArOTOBKM MalbyTHIiX
yuntenis ¢i3nMKKM, opraHizauii ¢ismyHoro exkcnepMmeHTy Ta GOPMYBaAHHA AOCAIAHULBKUX
YMiHb CTyAeHTiB. MeToa neaaroriyHOro MoAentoBaHHA BUKOPUCTAHO ONA BU3HAYEHHA NOTiKKU
BK/IIOYEHHSA CTYEHTIB Y AOCAIAHULBKY Aif/IbHICTb, WO nepeabayace nepexis Big penpoayKTUBHOMO
BMKOHAHHA HaBYa/IbHUX Aili 40 OCMUC/IEHOT AOCAIAHMUBKOI Ta NeaaroriyHo iHTepnpeToBaHol
AiANbHOCTI.

Buknap ocHOBHOro martepiany AocnigXeHHA. Ha niactasi aHanisy HaykKosux nigxopnis
BBA)KaEMO, WO AOCNIAHO-OpPiEHTOBAHE HaBYaHHA y $axoBili NiAroToBLi MalbyTHIX yyuTenis
di3nKM JOLINBHO BU3HAYaTM IK TaKy OpraHi3aLito OCBITHbOro NpPoLLecy, 3a AKOI CTYAEHT CUCTEMHO
BK/IIOYAETLCA B JIOTIKY HAYKOBOTO Mi3HAHHSA 4Yepe3 MOCTaHOBKY npobsiemu, GOpMy/tOBaHHS
OOCNIAHNLbKOTO 3aNMUTaHHA, BUCYBAHHSA rinoTesn, NaaHyBaHHA CNocobiB nepeBsipKu, 0AepKaHHS
eMMipUYHUX AaHKX, IX aHaNi3 Ta iHTepnpeTauito.

YTOYHEHHS LbOro MOHATTA came AN NiArOTOBKM MaMbyTHiIX yunTenis ¢isMku pae
niagcraByM po3rnagatv MOro He AK CYKYMHICTb OKpPeMMUX AOCNIAHWLbKUX npuinomis abo
dparmeHTapHe BMKOPUCTAHHA MpobneMHUX 3aBAaHb, a AK LiAicCHY moaenb opraHisauii
HaBYaHHA. Y ¢i3nYHIN OCBITI AOCNiAHMUBKUIA Niaxia HabyBae 3aBepLIEHOro XapakTepy
Nvwe To4i, KON CNMPAETHCA HA EAHICTb TEOPETUYHOTO y3arajibHeHHA, eKCNepUMeEHTaNbHOI
nepeBipKkM Ta METOAUYHOINO OCMMUCAEHHA pe3yabTaTiB. 3@ TaKMX YMOB CTyAEHT BUCTYyMNae
He BMKOHaBLLeM iHCTPYKLUil, a cyb’eKTOM AOCAIAHULBLKOI AiSNAbHOCTI, 34aTHUM He nule
OTPMMATU pe3ynbTaT, @ U OCMUCAUTU CNOCI6 MOro AOCATHEHHA, MeXi A0CTOBIPHOCTI Ta
nefaroriyHy LiHHicCTb HabyToro gocsiay.

Y KOHTeKCTi NpodecinHol NiAroToBKM MaibyTHboro BunTeNa GpisankM A40CNiAHO-OpiEHTOBAHE
HABYaHHA Ma€ 3HAYEHHS He /inLe AK 3acib rmMbworo 3acBOEHHA Pi3MYHOro 3micTy, a AK OCHOBA
dopmyBaHHs Moro npodeciiHoi no3uuii. Taka opraHisauis HaBYaHHA CNpUAE nepexoay Bifg,
penpoayKTUBHOrO 0BOJIOAIHHA Qi3UYHMMM 3HAHHAMM A0 AOCNIAHULBKOrO Cnocoby MUCIEHHS,
32 AKOro HaBYaJIbHUI MaTepian CNPUAMAETLCA He AK CYKYMHICTb 3aBEpPLUEHUX MOJIOXKEHb, A AK
cuctema npobnem, 3aseKHOCTeN i 3aKOHOMIPHOCTEN, WO NigasaraloTb aHanisy, nepesipui Ta
nosicHeHHto. Came B Takii AianbHocTi GOPMYETbCA FOTOBHICTb MPALLIOBATU 3 HEBM3HAYEHICTIO,
npuiMmaT OBFPYHTOBaHI pilleHHS, KPUTUYHO OLiHIOBATM pe3ynbTaTh Ta pedNeKCUBHO
OCMMC/IOBATM BNACHY Mi3HAaBa/IbHY 1 NeaarorivyHy AianbHICTb.

Y3arasibHEHHA TEOPETUYHUX MOJIOXKEHb LWOAO AOC/AIAHO-OPIEHTOBAHOIO HABYaHHA Ta
aHani3 cneundikm paxoBoi NiaroToBKM MalibyTHiX yumTenis ¢isvKK Aanu nigcTaBu BUOKPEMUTHU
CYKYMHICTb 0peaHi3ayiliHo-0udakmuyHux ymos (puc. 1), 3a AKMX Taka MogeNb HaB4aHHA HabyBae
peanbHOI NeaaroriyHoi epeKTUBHOCTI.
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Puc. 1. OpzaHizayiliHo-0udakmuyHi ymosu
ehekmusHoi peanizayii 0ocniOHo-opieHMOBAHO20 HABYAHHS.

Bu3HayanbHOWO cepen, HUX € CUCMEMHICMb BKAYEHHA CcmydeHmis y 00CAIOHUYbKY
0ifiIbHICMb, OCKINIbKM JOCAIAHULBbKUI cnocib Aii He OPMYETLCA B MEXKaxX OKPEMUX eMNi30ANYHUX
3aBAaHb abo NOOAMHOKMX HaBYa/IbHMX CUTyaLi. Taka NO3MLIA Y3roAKYeETbCA 3 BUCHOBKaMMU
k. Pabeprep, |I. JapmasaHnTi i O. E. ®pbonix. HayKoBLi Ha OCHOBI CMCTEMATUYHOrO aHanisy
eMNiPUYHUX [OCNiIgKEeHb 3a3HAYaloTb, WO AOCNILHO-OPIEHTOBAHE HABYAHHA «HE CNPUYUHAE
MUTTEBOI TpaHchopMmaLii, a 3abesneyye nOCTYyNnoBe MNPOCYBaHHA B3A4OBXK KOHTUHYyMy
JOCNIAHULBKOI HanawTosBaHocTi» [Raberger, Darmawanti, & Froehlich, 2026, p. 45]. Woro
CTaHOB/IEHHA NOTpebye NOBTOPIOBAHOrO BiATBOPEHHA JIOTIKU AOCNIAMKEHHA B Pi3HUX OCBITHIX
KOHTEeKCTax — nif Yac nabopaTopHMUX 3aHATb, HAaBYANIbHMUX NPOEKTIB, METOANYHMUX NPAKTUKYMIB,
CaMOCTIliHOI pobOoTM Ta NeparoriyHoi NPaKTUKW. Jlvwe 3a YMOB CUCTEMATUYHOTO 3a/yyYeHHs,
[OCNIAHNUbKI Aji NOCTYNOBO NepexoaATb i3 PiBHA CUTYaTUBHOI HaBYa/IbHOT aKTUBHOCTI Ha pPiBEHb
CTiliKoro cnocoby npodecinHoro mucneHHa. Takuit cnoci6 mucneHHa K. KpelHc i3 Koneramu
noB’A3ytoTb i3 AOCNIAHMLUBKOK HANALWTOBAHICTIO, AK CYKYMHOCTI MCUXONOFYHUX CXUAbHOCTEN,
O A03BOMAKOTL yunTenesi ePpeKTUBHO AiATU B CKAALHMX i AMHAMIYHMX ymoBax npodeciiHoi
aianbHocTi [Kreijns, Vermeulen, Evers, & Meijs, 2019, p. 282].

He meHLI BaXX/IMBOIO € Taka OpraHisauia HaB4Ya/JbHUX 3aBAaHb, 32 AKOI BOHW 36epiratoTb
8i0kpumuti abo Haniegidkpumuli xapakmep. AKLLO cnocib po3B’A3aHHA, NOCNILOBHICTL onepaLii
i KiHUEeBMI pe3ynbTaT MOBHICTIO 3a4aHi Hanepes, HaBYyasbHa AiANIbHICTL NepeBa*kHO HabyBsae
penpoayKTUMBHOIO XxapaKTepy. HaTomicTb 40CNIAHULBKUI NOTEHLiaN BUHWMKAE TOAI, KOU CTYAEHT
OMUWHAETBCA B CUTyaLii HeobxigHocTi BMOOpPY: GOpPMyNOBATM MPUMYLLEHHSA, CMiBBIAHOCUTU
aNbTepPHATMBHI cnocobwu Aii, yTOYHOBATU AOCAIAHULUBKUIA 3a4yM, OLLIHIOBATU MEPeKOHAMBICTb
opeprkaHux pesynbtatie. Came Taka NeaaroriyHoO opraHizoBaHa HEBU3HAYEHICTb CTBOPHOE YMOBM
ONA PO3ropTaHHA CMPaBXHbOI Ni3HABANbHO-A0CNIAHMLBKOT aKTUBHOCTI.

EdbeKTUBHICTb A0CNiAHO-OPIEHTOBAHOrO HaBYaHHA TaKOMX iCTOTHO 3aNeXUTb Big, 6asaHCy
MiXt asmoHoMierw cmydeHma ma nedazo2iYHuUm cyrnposodom. HeobxiaHicTb Takoro 6anaHcy
NiATBEPAMKYETbCA pe3ynbTaTaMKn JOCNIAKEHHA B. DixTeH, AKMI Haronowye, Wwo «epeKkTUBHICTb
OOCNiAHO-OPIEHTOBAHOrO HaBYaHHA 3abe3neyyeTbca came 36anaHCOBAHMM MOEAHAHHAM
neAaroriYyHoro KepiBHMLTBA Ta CaMOCTIMHOCTI cTyaeHTiB» [Fichten, 2019, p. 134]. CamocTilHicTb y
LbOMY KOHTEKCTi HEe MOXKe 3BOANTMCA A0 GOPMaNbHOro AeneryBaHHA 3aBAaHHA 6e3 40CTaTHbOro
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iHTENEKTYaIbHOTO 1 METOAMYHOIO OPIEHTYBAaHHA. BogHoyac HagMipHa perfameHTauis 3 6oky
BMK/MaZa4ya 3HUXKYE NOLUYKOBMI XapaKTep Aif/IbHOCTI Ta HiBeOE il AOCNigHULBbKMIA 3micT. Tomy
neparorivHO NPOAYKTUBHOK € Taka MOAE/b B3aEMOAIi, 3@ AKOI BUMKAAAAuy BUMKOHYE YHKLiO
HAaYKOBO-METOAMYHOrO HacTaBHMKA: AONOMArae OKpecanTn npobaemy, NigTpUMye B CUTyaLLisxX
MeToANYHOro BUBOpPY, CNPAMOBYE aHani3 pe3y/bTaTiB, ajie He MigMiHAE cobol AOCNiIAHULBKY
iHiLiaTMBY CTyAEeHTa.

CyTTEBOIO YMOBOIO € TAKOXK peghsieKcusHUl aHani3 pe3ysnbmamis 00CaiOHUYbKOI difsnbHOCMI,
afyKe OCBITHA LiHHICTb HABYa/JIbHOrO AOCNIAXKEHHA BW3HAYAETbCA HE Jule OTPUMMAHUM
eMNiPUYHNUM Pe3ybTaToM, a 1 CTyneHeM oro ocmucaeHHs. fK nigkpecntoe /1. Xybep, pednekcis
OTPMMAHOro A0CBiAYy CTAa€ NIAFPYHTAM ANA BUHUKHEHHA HOBUX AOCNIAHULBKUX 3anuTaHb i
rinoTtes, 3abe3nevyoun Noganblunii PO3BMTOK Ni3HaBaNbHOI AisnbHOCTi [Huber, 2019, p. 82]. Ansa
MalbyTHbOro BUMTENA Gi3UKU NPUHLMMNOBO BaXK/IMBO BMITW aHaNi3yBaTW He Ti/IbKU Te, LWo 6yno
OTPMMaHO, a 1 AK came ByN0 AOCATHYTO pe3y/bTaTy: YoMy 06paHO NEBHUI METOA, AKI YNHHUKK
BMJIMHY/IM Ha TOYHICTb BUMIPIOBAHHA, Y YOMY MONAraloTb NPUYMHKU PO3BiIKHOCTEN, AKI Mexi
3aCTOCOBHOCTI MatoTb cHOPMyNboBaHi BUCHOBKM. Came pednekcia nepeBoauTb AOCAIAHULBKY
LiANBHICTb i3 NNOWMHN BUKOHAHHSA B NAOLWMHY NpodecinHOro oCMMUCNEHHS.

OKpemoro 3HauyeHHsi B CUCTEMi OKpecieHMX YMOB HabyBae npogeciliHo-memoou4yHa
CrpPAMOBAHICMb  00CMiIOHUYbKOI  QidnbHOCmi, 3ymoBaeHa creuudikoo MigrotToBkn came
MaibyTHboro BuMTens Gisvku. Y LbOMy BUNAAKY AOCAIOHULBKUIA [0CBiA Mae ByTn He nuwe
OCOBMCTICHO 3HauYyWMM, a ¥ MeaaroriyHo iHTeprpeToBaHUMM. MaeTbca npo HeobxiaHicTb
YCBiJOM/IEHHSI CTYZAEHTOM TOro, AKMM YMHOM QaHa/OfYyHA JOriKa Mi3HAaHHA MOXKe 6yTu
nepeHeceHo Y LWKiNbHE HABYaHHA: AK afanTyBaTM AOCAIOHMUbKE 3aBAAHHA A0 BIKOBMX
MOM/IMBOCTEN Y4HIB, AK OPraHi3yBaTK NoCTaHOBKY Npobiemu, AK MOEAHATU EKCNEePUMEHTAIbHY
OiANbHICTb i3 GOPMYyBaHHAM MOHATb i HAaBUYMTM YYHIB aHanisyBaTM pesynbTaTn. Came Taka
CNPAMOBaHICTb 3abe3nevye 38'A30K MiXK BAACHUM AO0CNiIAHULBKMM AOCBIAOM CTyAEHTa Ta Moro
MalbyTHbOI METOANYHOLO Aif/IbHICTIO.

MNpeameTHO-cneunpivHOro 3MmicTy 3a3HayeHi ymoBM HabyBaloTb 3aBAAKM OMopi Ha
di3MYHMI ekcnepumeHT AK 6a3oBy popmy A0CAIAHULBKOT B3aEMOi 3 06’€eKTOM BUBYEHHA. 15
NiAroToOBKM BUMTENA Pi3UKN EKCNEPUMEHT € HE ZINLLE OAHWM i3 MOXANBUX ANAAKTUYHUX 3acobiB,
a dyHOaMeHTasibHMM cnocobom nisHaHHA $isMYHOI peanbHOCTI, WO NOEAHYE CMOCTEPEKEHHS,
BMMIpIOBaHHA, MepeBipKy Trinotes, aHania noxvbok Ta iHTepnpeTauito pesynbraTtie. Came
yepes eKCcnepumeHT AOCNigHO-OpiEHTOBaHe HaBYaHHA HabyBae NpeaAMETHOI aBTEHTUYHOCTI,
a AOCNigHMUbKA AifNbHICTb CTYAEHTIB BUABNAETLCA Be3nocepeaHbo NOB’A3aHOIO 3i 3MICTOM i
MEeTOA00TiEl0 Pi3UKM AK HAYKKM Ta AK HaBYaANIbHOTO NpeaMeTa.

Y CcTpyKTYypi dpaxoBoi NiAroToBKM MambyTHIX yuuTenis ¢isvkuM ¢GisMYHUI eKcnepuMeHT
OOLINbHO PO3rNsaAaTh K CUCTEMOTBIPHUI 3acib A0CNIAHO-OPIEHTOBAHOIO HaBYaHHS, OCKINIbKM
came BiH 3abe3neyye eHICTb NPeAMETHOrO, AOCNIAHNULBKOIO M METOAUYHOTO KOMMOHEHTIB
MiAroToBKMW. Moro 3HauyeHHs He obmekyeTbca GYHKLIE iNtocTpaL,ii M nigTBEpAKEHHS BigOMMUX
}i3snYHMX 3aKoHOMIipHOCTel. Y AOoCNigHO-OpiEHTOBAHIM MoAeni HaBYaHHA eKCnepumeHT
BMUCTYMa€E Crnocobom MOCTaHOBKM npobaemu, 3acobom nepeBipKM NpUNyLLEHb, AKepenom
eMnipUYHNX AaHux i nigctasoto Ana ¢opmMyBaHHA HAayKOBO KOPEKTHUX BUCHOBKIB. Y LbOoMy
KOHTEKCTi 0cob6aMBOro 3HayeHHsi HabyBae nosioXeHHs B. ®ixTeH npo Te, WO B AOCAiAHO-
OpiEHTOBAHOMY HaBYaHHI MPOLUEC € BaK/NMBIWMM 33 KiHLEBUW pe3ynbTaT, a GOpMyBaHHA
[0CNiAHNLbKOT NOBEeAIHKM MaE binblue 3HAYEHHS, HiXK NPOCTe 3aCBOEHHA 3HaHb [Fichten, 2019,
p. 135]. Came TOMy LiHHICTb Pi3UYHOrO eKCNepMMEHTY BU3HAYAETbCA He /inlle OTPUMaHMMKU
pesynbTaTamMu, a nepenycim opraHisalieto fOCNIAHULBKOrO MOWyKy MalbyTHbOro BYMUTENs
disunkn.

Y KOHTeKCTi npodeciiHoi NigroToBKM ManbyTHboro BunTens Gisnkm GisMUHUN eKcnepumeHT
BUKOHYE KOFHITUBHY, METOAO0NOrIYHY, onepauiiHO-AisNbHICHY Ta npodeciiHO-MeToANYHY
dYHKLIT, AKi B ymOBax [0CNIAHO-OPIEHTOBAHOrO HaBYaHHA pPeanisyloTbCs He i30/1b0BaHO, a Y
B33aEMO3B’A3KY.

Mepeaycim ekcnepuMeHT 3abesneuye KO2HIMUBHY (DYHKYit0, OCKINbKM CTBOPIOE YMOBM
ONA nepexony Big abCTPaKTHOro 3aCBOEHHA MOHATb, 3aKOHIB | moaenein Ao ix emnipMyHoro
OCMUCNEHHA. Yepe3 crnocTepexeHHA, BWMMIPIOBAHHA, 3iCTaBAeHHA pe3ynbTaTiB | aHanis
3a/1eXKHOCTEN CTYAEHT He MPOCTO BiATBOPHOE BiZOME MOMIOMKEHHA, @ BXOAMTb Yy JIOTIKY MOro
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BCTAHOBJIEHHA. Y LbOMY MOAATAE MPUHLMMNOBA BiAMIHHICTb €KCMEePMMEHTY B YMOBAX 4OCAIAHO-
OpPIEHTOBAHOrO HaBYaHHA Bif4 TPaAMUiNMHOI nabopaTopHOi PobOTM PEenpPoAyKTUBHOIO TUMY:
MOro 3HauyLLiCTb BU3HAYaAETbCA He CTiNbKM iKcalieto Hanepes 3a4aHOro pesynbTaTty, CKiNbKK
OpraHisaujieto npoLecy NisHaBa/IbHOrO MOLUYKY.

BoaHo4ac BiH peanisye Memo0o102iyHy hyHKUIH, OCKINbKN LO3BONIAE CTYAEHTY NPAKTUYHO
3aCBOKOBATU CTPYKTYPY HAYKOBOrO AOCAIAMXKEHHA. Y npoueci eKcnepMMeHTanbHOI AiANbHOCTI
MaMByTHIN yunuTenb QisMKM CTUKAETbCA 3 HEObXiAHICTIO MOCTaHOBKM Npobsiemu, BUCYHEHHA
NPUNyLWeHHsa, BUOOPY 3MiHHUX, A060pYy cnocoby BMMIpHOBAHHA, KOHTPOO YMOB A0CAiAY,
iHTepnpeTauii pe3ynbTaTiB i KOUTUYHOI OLLIHKM iX A0CTOBIpHOCTI. Y Takuit cnocib gocnigHULbKiI
BMiHHA GOpPMYIOTbCA He Yy BigpuBi Big NpeaMeTHOro 3micTy, a B Moro 6esnocepesHboMy
OCBOEHHI.

Mopsag, i3 LMM eKcnepuMeHT BUKOHYE onepayiliHo-0ianbHICHY hyHKYit0, aaxe nepeabayae
dopMyBaHHS B CTYAEHTIB CUCTEMU MPAKTUYHUX YMiHb, HEOOXiAHMX Ans opraHisauii Ta
3MiICHeHHA AOCAIAHULBKOI AianbHOCTI. MaeTbca He Aulwe Npo BONOAIHHA NlabopaToOpHMM
0613a4HAHHAM UM TEXHIKOO BMMipIOBaHb, @ i NPO 34aTHICTb N1aHyBaTKM Xig, Aocaiay, obupatm
3acobu ikcauii pesynbTaTiB, NpaLloBaTU 3 eKCNepuMeHTalbHUMM AAHUMM, OLHIOBATU
TOYHICTb BMMIipIOBaHb i KOPEKTHO iHTEepNpeTyBaTM OTPUMaAHi pesynbTatu. Came ua PyHKLIA
3abe3neyvye nepexig, Bif CyTO TEOPETUYHOTO PO3YMiHHA Pi3MYHOrO 3MiCTy 40 MOro NPaKTUYHO-
AiANbHICHOTO OCBOEHHS.

OcobnmBoro 3HayeHHA y ¢axoBili NigrotoBui ManbyTHboro BuMTens ¢isMkM HabyBae
npogpeciliHo-memoou4Ha pyHKYia Gi3MYHOro ekcnepumeHnTy. Y Wi cMcTeMi BiH BUCTYNAE He nLle
06’€eKTOM BNACHOrO Ni3sHaHHA CTyAeHTa, a 1 MoZe N0 MalbyTHbOT neaaroriyHoi giaabHocTi. Came
B €KCNEePUMEHTI HallBUpa3Hille NOEAHYIOTLCA NPeAMETHA 1 MeTOAMYHA NOWUHM npodecinHol
NiAroToBKKU: 3 04HOro BOKy, CTyAeHT oBonoAiBaE cnocobammn gocnigKeHHs GisyHMX ABML, 3
iHLWOrOo, BiH OCMWUC/IIOE, AKMM YMHOM aHaNOTiYHA N0TiKa MoyKe ByTu peanizoBaHa B LKiIbHOMY
HaBYaHHI. Lle 03Hauvae, WO eKkcnepuMmeHTasibHa Aif/bHICTb Yy 3aKNai BULLOI OCBITM Mae 6yTu
opraHi3oBaHa TakK, W06 MalbyTHIlA yunTenb He nve BUKOHYBaB A0C/iA, a 1 aHanisyBas Moro
OVOAKTUYHY CTPYKTYPY, MOXIMBOCTI afanTauii A0 LWKINbHOro Kypcy, piBeHb AOCTYMNHOCTI AnA
YYHIB i NOTeHUian ANna po3BUTKY IXHbOT A0CAIAHMLBKOT CAMOCTIMHOCTI.

Y LbOMY aCcMeKTi 0Li/IbHO PO3MEKOBYBaTU AEMOHCTPAL,it0 Gi3MYHOro ABMLLA, NabopaTopHe
BiATBOPEHHA Bigomoro crnocoby Aii Ta HaBYanbHe AOCAIAKEHHA AK pi3Hi 3a negaroriyHowo
npupoaoto GopmaTh eKcnepmMmeHTanbHOT poboTH. AKLLO AEeMOHCTPAL,is OpPiEHTOBAHA NepeBarkHO
Ha intoCcTpauito neBHoro @isnyHoro edpekTty, a TpaAuuinHa nabopaTtopHa poboTa cnpsamMoBaHa
Ha BignNpaLloBaHHA anroputmy Aii, TO HaBYa/ibHe AOCAIAMKEeHHA nepenbavae nNPobAeMHICTb,
BapiaTUBHICTb, €1eMeHTM HEBU3HAYEHOCTI Ta aHaNiTM4YHe ocCMUCNeHHA pe3yabTaTy. Came
uen dopmat Hambinblwol Mipolo BiaMNoBigae foriyi A0CNIAHO-OPIEHTOBAHOrO HaBYaHHA,
OCKi/IbKM B HbOMY EKCNepUMEHT nepecTae byTu anwe cnocobom niATBEPAYKEHHS BiZLOMOrO W
nepeTBOPHOETLCA Ha 3acib Nobyn0BM HOBOTO AR CTYAEHTa 3HAHHA.

Le pae niactaBu po3rnagatyv ¢isMUHMA eKcnepumeHT y npodeciiHin niarotosui
ManBbyTHIX yuntenis isvKkM He SIK i30/1bOBAHUI eneMeHT 1abopPaToOPHOro MPaKTUKYMy, a fK
HACKpi3HUll ApUHYUN op2aHizayii oceimHbo20 npoyecy. Moro 3HaYeHHA NOAAra€e y CTBOPEHHI
TaKOT OCBITHbOT CUTYyaLil, B AKilA CTYAEeHT NOCNIAOBHO BXOAUTb Y AOCAIAHULBKY NOTiKY i3UKK
AK HayKWM Ta BoAHOYAc HabyBae AocBigy ii neparoriyHoro onocepeaKyBaHHA. 3a TaKMX YMOB
eKCrnepuMMeHT cTae 3acobom iHTerpauii 3HaHb, yMiHb, cnocobiB HayKOBOro MWUCIEHHA Ta
npodecinHo-MeToANYHUX AilA.

Okpemoi yBarn noTpebye i Te, WO B Cy4acHUX ymoBax (isMYHUI eKcnepumeHT He
06MeXyeTbeA Le poboTolo 3 TPAANLIHUM nabopaTopHUM obnaaHaHHAM. Moro AnaakTMyHKi
NnoTeHuian iCTOTHO PO3WMPHOETLCA 3aBAAKM BUKOPUCTAHHIO LMPPOBUX BUMIPHOBANbHUX
3acobiB, MOBINbHUX CeHCopiB, BipTyanbHUX NlabopaTopiit, KOMMN' IOTEPHOro MOJENOBAaHHA Ta
3acobiB undpoBoi Bisyanisauil gaHux. MpoTe BKAOYEHHS TaKMUX IHCTPYMEHTIB € neaaroriyHo
BMMNPaBAAHMM NLLIE 33 YMOBM, LLO BOHM He MiAMIHAOTb AOCNIAHNLbBKY CYTHICTb EKCMEepUMEHTY
TEXHONOrYHOK 3PYYHICTIO. BM3HAYaNbHMM 3aNULLAETLCA HE piBEHb TEXHIYHOI OCHALLEeHOCTI, a
XapaKTep Ni3HaBa/IbHOI 4iANbHOCTI, AKY BOHW OPraHi30BYOTb: UM CTAaBAATb CTYAEHTA B CUTYyaLLito
OOCNiAHULbKOrO BMOOPY, UM CMOHYKAlOTb A0 iHTepnpeTauii pe3ynbTaTis, uM 3abe3nevyoTb
pednekcito cnocoby 34006yTTA 3HAHHSA.
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Y niaroToBui MaitbyTHbOro BUMTENS Gi3UKM NMPUHLMNOBO BaXK/IMBO, LLLOO eKcnepMmeHTaNbHa
OiANbHICTb OXON/toBana He /ivMwe BWUKOHAHHA TrOTOBMX /N1abopaTOpHUX 3aBAaHb, a M
KOHCTPYIOBAHHA BJIACHUX HABYaNbHO-AOCNIAHULbBKMX cUTyauin. Lle moxke Buasnatmuca vy
BapitoBaHHI yMoB aocnigy, Aobopi foCTynHOro obnaaHaHHA, NPOEKTYBAHHI cnocobiB ¢ikcauii
pe3ynbTaTiB, NOPIBHAHHI TOYHOCTI Pi3HUX METOAMK, CTBOPEHHI EKCNEPUMEHTIB ANA LWKINbHOro
YPOKy abo nosaypouHoi gisnbHocTi. Came B Taknx ¢dopmax ¢isuHUIA eKcnepumeHT HabyBae
NoABIMHOI LiHHOCTI: AIK IHCTPYMEHT A0CAiAXKeHHA di3MYHOT peanbHOCTI Ta AK 3acib npodecinHoro
CTaHOB/IEHHA MalbyTHbOroO Negarora.

Takum ymHOM, OI3UYHMIA EKCNepUMEHT Yy CUCTEMI AOCNiAHO-OPIEHTOBAHOTO HaBYaHHA
ManbyTHIX yuntenis oisMKM AOLINBHO PO3rNA4aTM K LEHTPaNbHUIA MeXaHi3M MOEAHaHHA
npeAMeTHOro, AOCNIAHNULBKOMO i METOAMYHOFO KOMMOHEHTIB npodeciliHoi niarotosku. Moro
3HAYEHHSA NOJIATAE He TiIbKM Y GOPMYBaHHI eKCMepMMEHTaNIbHUX YMiHb, @ B TOMY, LLLO CaMe Yepes
€KCMePUMEHT CTYZEHT BXOAWTb Y JIOTiKY HAaYKOBOTO Mi3HAHHA, ONAaHOBYE AOCAIAHULbbKNUIA cnocib
MWCNEHHA 1 HabyBae 34aTHOCTI TpaHchOPMyBaTU BAACHWI A0CBi4, y NeparoriyHy npakTuURy
OpraHisauii HaB4aNbHOrO AOCAIAXKEHHA YYHIB.

BUCHOBKW. Y CTaTTi YTOYHEHO CYTHICTb A0CNIAHO-OPIEHTOBAHOro HaBYaHHA y ¢daxosii
nigrotoBui ManbyTHix yumutenis i3MKKM AK UinicHOI moaeni opraHisauii ocBiTHbOro npouecy,
o 3abesneyye cUCTEMHE BK/OYEHHA CTYAEHTIB Yy /IOMiKy HayKOBOro Mi3HaHHA Ta MOEAHYE
npeameTHUM, AOCAIAHULBKUM | METOAMYHUIA KOMNOHEHTU NpodeciiMHOoI NiArOTOBKMU.

Bu3HayeHo, Lo ePpeKTUBHICTb OpraHisaLii 40CNiA4HO-OPiEHTOBAHOIO HaBYaHHA Y NiAroToBL,i
MalbyTHIX yunTenis ¢isMkn 3abe3nedyyeTbca CYKYMHICTIO B3aEMOMOB’A3aHUX OpraHisauiliHo-
ONAAKTUYHUX  YMOB, 30Kpema CUCTEMHICTIO 3anyYeHHA CTYAEeHTiB A0  AO0CAigHUUbKOI
LIANbHOCTI, BIiAKPUTUM XapaKTepOM HaB4Ya/ibHUX 3aBAaHb, MOEAHAHHAM aBTOHOMII CTyAEeHTa 3
neaaroriyHMm cynpoBogom, pedieKCMBHMM aHaNi30M pe3y/bTaTiB Ta npodecinHo-MmeToaNYHO
CMPAMOBAHICTIO AOCNIAHMUbBKOrIO 40CBIAY.

O6rpyHTOBaHO, WO Gi3UYHUIA EKCNEPUMEHT Y CUCTEMI A0CNIAHO-OPIEHTOBAHOIO HAaBYAHHS
MalByTHIX yunTenis Gpisavkn BUKOHYE CUCTEMOTBIPHY PYHKLLIO, OCKi/NIbKM 3abe3nedye npeameTHy
aBTEHTUYHICTb AOCNIAHULbKOT A4iSNbHOCTI, iIHTErPYE KOTHITUBHUI, METOA00TYHNIN, onepaLiiHo-
LiANbHICHUI | NpodeCiMnHO-MEeTOANYHUIA acCNeKTM NiATOTOBKM Ta CTBOPIOE YMOBU A5 Nepexony
BiZ, PenpPoAYKTUBHOIO BUKOHAHHA HaBYaIbHUX Al 0 OCMUCNEHOT A0CNiIAHMLBKOT Ta NegaroriyHo
iHTEpPNPETOBAHOI AiANBHOCTI.

lepcnekmusu nModanbWuUx HAyKosux po38i00K ybayaemo B PO3POBNEHHI MeToAUYHUX
3acaj, NPaKTUYHOrO BMPOBAAMKEHHA AOC/IAHO-OPIEHTOBAHOrO HaBYaHHA y GaxoBy MiAroTOBKY
MalbyTHIX yunTenis GpisavKkun Ta B eKCnepuMeHTabHil nepesipLi ePpeKTUBHOCTI 3aNpOonoOHOBaHNX
OpraHi3auinHoO-AMAAKTUYHUX YMOB.
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The relevance of the problem is determined by the need to update the content and technologies of
professional teacher training, aimed at preparing teachers who are able not only to transmit a system
of physical knowledge to students, but also to organise their educational and research activities. In this
context, research-oriented learning is considered an important direction in the modernisation of future
physics teachers’ training, as it ensures the connection between mastering subject content, acquiring
research experience, and developing methodological readiness for professional activity.

The purpose of the study is to provide a theoretical justification for the organisation of research-
oriented learning in the professional training of future physics teachers, to clarify its essence, to identify the
organisational and didactic conditions for its effective implementation, and to substantiate the role of the
physical experiment as a system-forming means of such learning.

The study used such methods as theoretical analysis, synthesis, comparison, systematisation, and
generalisation of scientific sources on research-oriented learning, professional training of future physics
teachers, the organisation of the physical experiment, and the formation of students’ research skills.
The application of these methods made it possible to clarify the essence of research-oriented learning,
determine the organisational and didactic conditions for its effective implementation, and substantiate the
system-forming function of the physical experiment in the training of future physics teachers.

The main attention is focused on the theoretical understanding of research-oriented learning as a
holistic model of educational process organisation, which involves students’ inclusion in the logic of scientific
cognition. This logic includes problem setting, proposing assumptions, formulating and testing hypotheses,
conducting observations and experiments, analysing, interpreting, and reflectively comprehending results.
It is shown that research-oriented learning is of particular importance for the professional training of future
physics teachers, since physics, both as a science and as a school subject, is directly connected with the
experimental method of cognition, the modelling of phenomena, and the explanation of the laws of nature.

Conclusions. Based on the analysis of contemporary scientific works, the essence of research-oriented
learning in the training of future physics teachers has been clarified, and the organisational and didactic
conditions for its effective implementation have been identified. These include the systematic involvement
of students in research activity, the open-ended nature of educational tasks, the combination of student
autonomy with pedagogical support, reflective analysis of results, and the professional and methodological
orientation of research experience. It is emphasised that these conditions contribute to the transition from
the reproductive performance of educational actions to conscious research activity.

The role and significance of the physical experiment in the system of research-oriented learning
for future physics teachers have been determined. It is substantiated that it acts not only as a means
of mastering physical content, but also as a basis for forming a research style of thinking, professional
independence, and the methodological readiness of the future teacher to organise students’ educational
and research activities. The physical experiment performs a system-forming function, ensuring the
integration of the subject, research, and methodological components of training, as it provides the subject
authenticity of research activity, integrates the cognitive, methodological, operational and activity-based,
and professional-methodological aspects of training, and creates conditions for the transition from the
reproductive performance of educational actions to meaningful research and pedagogically interpreted
activity.
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STUDYING 3D PRINTING TECHNOLOGIES IN THE CONTEXT
OF DEVELOPING INFORMATION LITERACY AMONG PROSPECTIVE
SOCIAL WORKERS

Y cTaTTi AOCNigKeHO NUTaHHA 3anpoBafKeHHs TexHonorih 3D-apyky y npouec npodeciinHoi
NiAroToBKM MalbyTHIX coljanbHUX MPaLiBHUKIB y 3aKnadax BULLOT OCBiTU. KoHcTaToBaHo, Wo 3D-apyk
MOKe CTaTu BaXK/IMBUM iHCTPYMEHTOM Yy NpodeCiliHii AianbHOCTI coLiabHUX NPaLiBHUKIB. BUKOpPUCTaHHSA
TAKUX TEXHONOriM A03BOMIUTL MIABULLMTM OMEPATMBHICTL Ta iHAMBIAYani3aLilo CTBOPEHHA NpeaMeTis
LUMPOKOTO CNEKTPY NPU3HAYEeHHs 1A 3abe3neyeHHs NoTpeb CnoXKMBayiB coLiabHUX NOCAYT. AKLEHTOBAHO
yBary Ha ToMmy, WO NpeameTu, fKi MOXKyTb OyTW BUroToB/AeHi 3a TexHosorieto 3D-gpyKy y npoueci
AiANBbHOCTI coLianbHOro NpaLiBHUKA, Hi B AKOMY pasi He CPAMOBaHi Ha 3aMiHy NpPodecinHMX MmegUYHKX
ab0 iHXXeHepHUX pileHb, a CAYryoTb TiIbKM LONOMINKHUMK eNeMeHTamMmn ANs NONerweHHA BUKOHAHHA
e/1IeMEHTapHMX Aill y NOBCAKAEHHOMY MOBbyTI.

Onsa NpakTUYHOTO BWMKOPWUCTAHHA CTYAEHTAMM 3anpoMOHOBAHO Kjaacudikauito npeametis AnA
CMOKMBAYIB COLianbHUX NOCAYT 3a iX NpU3HaYeHHAM. BM3HayeHO Taki KaTeropii: ¢ikcatopu, Tpumadi Ta
niaACcTaBKMW; OopraHali3epu Ta KOHTEMHepU; aganTepu 418 nonerweHHs BUKOPUCTAHHA NpeaMeTiB NtogbMu
3 obmexeHUMU O YHKLUiIOHAZIbHUMKN  MOMKAUBOCTAMU; €NeEMEHTU NiABULLEHHA O6e3neKku; TaKTU/bHO-
iHbOpMaLiNHi Ta BiyanbHi iaeHTUdIKATOPU; €eNeMeHTM NCUXONONYHOro PO3BaHTAXKEHHS. 3anponoHoBaHa
cuctema Knacudikauii BMpobiB, AKi MOXKYTb ByTM BMrOTOB/AEHI B MPOLECi HAaZaHHA COLjasbHUX MOCAyr
MaMBbyTHIMM coLiaibHUMKM NpaALiBHUKAMKM, Yy MOEAHAHHI 3 TexHosorieto 3D-gpyky Fused Deposition
Modeling (FDM), cTtana niarpyHTam nobyaoBu OKPEMOro Moayns B MexKax gucumniiHu «lHbopmauiliHi
TEXHO/orii B coLjianbHi poboTi».

MpoBefeHO eKcnepuMeHTasibHe AOCAIAMKEHHA Wwoao ¢opmyBaHHA Yy MaMByTHIX couianbHUX
NpaLiBHUKIB YMiHb BUKOPUCTAHHA 3D-4pyKy Nig Y4ac BUBYEHHA HUMM 3a3HAYEHOI AMcumMnIiHn. MNpakTnyHa
CKNagoBa peanisauii moayns 3 BUBYEHHA TexHonorin 3D-apyky byna peanisoBaHa y BUINsA4i BUKOHAHHSA
NabopaTopHUX POBIT CTyAEHTAMM, AKI BUKOHYBA/IMCh LUAAXOM rpyrnoBoi poboTu. MNposeseHe JOCNIAKEHHSA
niaTBEPANIO AOLINbHICTb BUBYEHHSA TEXHONOTI 3D-ApYKY Y NpoLeci NiaroToBkM 3406yBadis cnewiaibHOCTI
«CoujanbHa poboTa». 3'COBaHO, WO BMBYEHHS TexHOAOri 3D-ApyKy CNpUse NiABULLEHHIO MOTUBALLT
CTYAEHTIB A0 OBO/IOAIHHA 0O6paHOO ChewjiasibHICTIO, PO3BUTKY KPeaTUBHOCTI M 34aTHOCTI A0 BUPILLEHHSA
npo6aem y npodeciiHin aianbHoCTI.

Kaw4voei cnoea: npodgeciliHa nidzomoska, iHpopmayiliHi mexHonoeil, oceimHili npouyec,
iHpopmayiliHa KomnemeHmHicmb, mexHosog2ii 3D-0pyKy, coyianbHuli MPAyieHUK.
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information technologies have become of paramount importance in the field of social

work. Social work professionals must possess a wide range of digital skills that enable
them not only to carry out administrative tasks and facilitate communication, but also to use
these skills to expand the range of social services and improve their quality, accessibility and
personalisation.

One of the latest applications of information technologies in social work is the use of 3D
printing. 3D printing has the potential to become not only a new technology but also an important
tool in the professional practice of social workers. The use of such technologies will improve
efficiency and enable the customisation of a wide range of items. By mastering 3D printing
technologies, prospective social workers will be able to produce these items locally at the points
of service provision. In the context of social services, this means the ability to respond quickly to
an individual’s needs and create assistive devices that help improve their independence, safety
and quality of daily life.

Analysis of the latest research and publications. The “Digital Compass”, published by the
European Commission, sets out a roadmap for achieving a successful digital transformation. It
is noted, however, that the involvement of all stakeholders — including the education sector —
is of crucial importance: “Digitalisation can be a decisive factor in the realisation of rights and
freedoms, enabling people to transcend geographical boundaries, social status or community
groups, whilst also opening up new opportunities for learning, leisure, work, research and the
pursuit of one’s ambitions” [European Commission, 2021, p. 2]. As for the direct study and
application of 3D printing technologies, this contributes to the modernisation and transformation
of training for prospective specialists, as abstract concepts are translated into tangible experience.
As practitioners note, these technologies are becoming an integral part of practical training,
fostering creativity, critical thinking and the ability to solve real-world problems [3D-Druck im
Bildungswesen, 2025]. Swiss researchers G. Lutolf and J. Mathez highlight the positive impact
of 3D printing on the motivation of prospective professionals: “Anyone who uses a 3D printer
eventually ends up with a physical object in their hands: a keyring or even a dream palace. The
opportunity to turn one’s own idea into a product is highly motivating for students” [Lutolf &
Mathez, 2017, p. 2].

It is worth noting that researchers are considering the introduction of 3D printing and 3D
modelling into the training of prospective specialists in various fields, including: specialists in
the digital technology sector [FeBKo et al., 2022], skilled workers [F'ymeHHUI4, 2022], teachers of
vocational training and technology [®ewyKk & CumoHoBuMy, 2022], teachers of computer science
[Mocitok, 2018], prospective vocational training teachers [MapuHueHKo & BaceHok, 2022],
students of technical and artistic specialties [FapaHoBcbKa & bapaHoBcbKuMiA, 2024], and teachers
[Mastok, Huwak, & 380341k, 2024].

Although there are a number of academic studies on the subject, it is worth noting that
the list of specialties does not include prospective social workers. It is therefore relevant to
investigate the use of 3D printing technologies in the training of these professionals.

The purpose of the paper is to identify opportunities for studying 3D printing technologies
as part of the training of prospective social workers, with a view to developing their information
competence.

Methods. A range of methods was employed to achieve the set purpose. Using the analysis
and synthesis method, a review of academic publications on the research topic was conducted.
The possibilities of studying 3D printing technologies as part of the training of prospective
social workers to develop their information competence were explored using the pedagogical
experiment method. The generalisation method was used to draw conclusions from the study.

Presentation of the main research material. With a view to fostering specific aspects of
information competence among prospective social workers, we have incorporated the study of
3D printing technologies into their curriculum. The practical application of the knowledge and
skills acquired was achieved through the production of items that may be required by recipients
of social services. At the same time, it was noted that the required items can be produced using
an existing design, by taking advantage of the options available on relevant online platforms.
On the other hand, designs for items can also be created independently, provided one has the

Problem statement. At the current stage of social and technological development,
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necessary skills and uses specialised software. The range of such items can be very diverse — from
small household items to those that serve as tools for performing specific tasks or as components
of certain devices or equipment. Examples of items that may need to be made in the course of
providing social services include a mobile phone holder, a pill container, a bookstand, a glasses
stand, and so on.

At the same time, during the training, it was consistently emphasised that items produced
using 3D printing technology in the course of a social worker’s duties are in no way intended to
replace professional medical or engineering solutions, but serve solely as aids to facilitate the
performance of basic tasks in everyday life. The 3D-printed items and equipment components
discussed in our study, which could be offered to users of social services, do not fall within the
category of products that must comply with specific requirements and standards and require
certification. Of course, when discussing the manufacture of items intended for users of social
services, it is essential to ensure that they meet safety standards for use and operation. This
requires, at the very least, a separate review of the requirements for the materials used in the
manufacture of such devices.

An important part of our research involved working with students to develop methods for
searching for and selecting device models for their manufacture using 3D printers. To this end,
at the initial stage, we familiarised the students with our proposed classification of devices for
social service users, categorised according to their intended purpose. In particular, we identified
the following categories:

— fasteners, holders and stands;

— organisers and containers;

— adapters to facilitate the use of objects by people with functional limitations;

— safety enhancement elements;

— tactile and visual identifiers;

— psychological relief elements.

In the “Fasteners, Holders and Stands” category, we have grouped together products
designed to keep items securely in place whilst they are being used, stored or moved. In
particular, this list includes stands and holders for books, gadgets, glasses and personal hygiene
items; fastenings and fixings for orthopaedic aids.

Products classified under the “Organisers and Containers” category can provide a more
organised, compact and structured way of storing small household items and medicines. In
particular, these include pillooxes; organisers for scheduled medication intake; organisers for
medicines of various types and packaging forms; containers for storing contact lenses, hearing
aids and dentures; boxes for batteries and rechargeable batteries, etc.

The range of assistive devices designed to help people with disabilities use everyday objects
includes a wide variety of products that enable them to carry out daily tasks with less strain and
effort. Such devices include handgrips for pencils, pens, mobile phones, spoons and cups.

We have identified the “Safety Enhancement Elements” category to bring together items
that serve a protective or preventative function in everyday situations. These may include
protective corner and edge guards, bumpers, safety stops, and access barriers (for people with
cognitive impairments and children).

Items that can also be produced using 3D printing technologies in the provision of social
services include tactile information and visual identifiers. Examples include large raised lettering
and warning and information signs; features designed to make objects easier to recognise;
coloured and high-contrast covers for levers, buttons and switches on domestic appliances; and
tactile identifiers.

We have included a whole range of items in the “Psychological Relief Elements” category,
designed to shift one’s focus, distract from negative thoughts and feelings, and stabilise one’s
emotional state by stimulating the various senses. Anti-stress toys, brainteasers and jigsaw
puzzles, mini board games, massage accessories and sensory balls can be used for this purpose.

It is advisable to apply the aforementioned theoretical findings and develop students’ skills
in using 3D printing technologies as part of their study of core subjects within the Social Work
degree programme. In particular, in our case, this was the course “Information Technology in
Social Work’, which was added to the curriculum with the aim of developing students’ information
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competence. The proposed classification system for products that can be manufactured by
prospective social workers whilst providing social services, in conjunction with Fused Deposition
Modelling (FDM) 3D printing technology, has formed the basis for the development of a separate
module within this course.

Undoubtedly, such training requires a specialised laboratory, where workstations must
not only be equipped with 3D printers and other necessary equipment for producing various
objects, but must also comply with the safety requirements for such activities. The layout of a
workstation in the “Digital Technologies in Social Work” laboratory is shown in Figure 1.

Fig. 1. A workstation in the laboratory for researching 3D printing technologies

The choice of FDM 3D printing technology for students to study as part of the course is
due to a number of advantages over existing technologies such as Stereolithography (SLA) and
Selective Laser Sintering (SLS). Specifically, these are:

— suitability for developing basic 3D printing skills. This is due to the accessibility of FDM
technology, which involves relatively simple model preparation, straightforward print settings
and the ability to visually monitor the step-by-step formation of the item.

— ability to create safe conditions for use in the educational process. Compared to other
technologies that use photopolymer resins, powder materials and more complex processes, the
safe use of FDM technology requires fewer special safety measures.

— ensuring a visual learning experience. The design of FDM printers and the nature of the
printing process allow students to observe the entire manufacturing process, namely: the feeding
of plastic to the printing head, its extrusion in a molten state, and the layer-by-layer formation of
the item. In addition, it is possible to demonstrate the effect of parameters such as temperature,
layer thickness and print speed on the quality and appearance of the product.

—high potential for practical training. FDM technology enables students to develop practical
skills effectively, as it allows everyone to carry out a 3D printing operation. Learning efficiency
can be improved by reprinting a model after adjusting the settings in the event of errors, and this
does not entail significant costs.

— relatively low cost of equipment and consumables. FDM printers are several times
cheaper than SLA printers and dozens of times cheaper than SLS printers. Consumables for
FDM technology are also several times cheaper. This makes it possible to incorporate a practical
component into the educational process.
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The practical component of the module on 3D printing technologies took the form of
laboratory work carried out by students in groups. During these laboratory sessions, the students
independently searched for models to produce using 3D printing technology, drawing on the
classification of categories of devices for social service users provided to them. Free online
resources were used as a source of ready-made models, specifically recommended platforms such
as Printables, Thingiverse and others, which host a variety of models for 3D printing. We specifically
emphasised that the selected models must be used in compliance with copyright conditions.

Itisimportant to note that the FDM-printed models were produced using PLA, a biodegradable
and bioactive thermoplastic derived from renewable resources. The raw materials used in its
manufacture include corn starch, cassava root, and sugar cane and so on. Unlike materials derived
from petroleum products, which are used to manufacture other types of plastic, PLA is a safe and
environmentally friendly material that is virtually odourless. Furthermore, the melting point of
this type of plastic is relatively low, ranging from 180 to 220°C. It is precisely these characteristics
that make it the most suitable choice for implementing 3D printing technologies in educational
institutions. Furthermore, PLA plastic offers the widest range of colours of any 3D printing material.
This is particularly important when printing items for visually impaired or partially sighted people,
for whom choosing the right colour (bright or, conversely, muted) is crucial.

The group of students’ laboratory work resulted in a whole range of products, which were
produced in accordance with the categories they had previously selected. For example, the group
that chose the category of “Fasteners, Holders and Stands” produced various types of stands: for
a phone (Fig. 2), for a book (Fig. 3) and for glasses (Fig. 4).

Fig. 2. A mobile phone stand produced using 3D printing technology

Fig. 3. A bookstand produced using 3D printing technology
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Fig. 4. A glasses stand produced using 3D printing technology

The team working on the “Organisers and Containers” category presented the results of their
work in the form of organisers for medicines and for taking tablets at scheduled times (Fig. 5).

- —

= T

Fig. 5. Organisers for medicines and for taking tablets at scheduled times, manufactured using
3D printing technology

The group, which focused on items in the category “Adapters to facilitate the use of objects
by people with functional limitations”, chose to make a pencil grip (Fig. 6).

& 2

Fig. 6. A pencil grip adapter produced using 3D printing technology
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One of the groups focused on selecting models and products from the “Psychological Relief
Elements” category, designed to provide psychological support, psychological relief and stress
management. As mentioned earlier, the platforms where such models are concentrated offer
a wide range of products of this type. Students were able to review this list for themselves and
choose, at their discretion, a model that could be proposed specifically for this purpose. One
such model, which was produced on a 3D printer, was an anti-stress toy in the form of a pyramid,
used for calming, distraction and relaxation (Fig. 7).

Students’ practical use of this product has confirmed its effectiveness and its ability to
evoke positive emotions in those who use it.

Fig. 7. An anti-stress toy produced using 3D printing technology

The photos above show just a selection of the items produced by the students as part of

their laboratory work.

The study of 3D printing technologies has contributed to the development of information
literacy among prospective social workers, as illustrated by the diagram (Fig. 8), based on a
survey of students, specifically the distribution of responses to the question: “Do you consider
the knowledge and skills acquired in 3D printing to be useful as a component of information
literacy for your future professional activity?”

4%

29 Bl Yes
0
® No

W Partially

| don't know

78%

Fig. 8. Diagram showing the results of the student survey

As can be seen, the results presented in the diagram clearly demonstrate the positive impact
of the proposed module on 3D printing technologies — within the “Information Technology in
Social Work” course — on the development of information literacy among prospective social
workers.
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Conclusions. The study has demonstrated the value of integrating 3D printing technologies
into the training of students specialising in Social Work. This can be achieved by introducing
a dedicated module. Studying 3D printing technologies helps to boost students’ motivation to
master their chosen specialty, and to develop their creativity and problem-solving skills in their
professional practice. Mastering 3D printing skills will enable prospective social workers to meet
the specific individual needs of users by creating appropriate items. Based on the intended
use of items for social service users, we have proposed the following classification, identifying
the following categories: fasteners, holders and stands; organisers and containers; adapters to
facilitate the use of items by people with functional limitations; safety enhancement elements;
tactile and visual identifiers; and psychological relief elements. Group work on selecting and
producing items for social service users using 3D printing technology took place through student
collaboration, helping to develop teamwork and communication skills. Feedback from students
confirmed the value of the knowledge and skills they had acquired in 3D printing for their future
careers.

Further research could focus on developing the academic and methodological aspects of
studying 3D printing technologies as part of the training of prospective social workers.

Adherence to Ethical Standards. The study complies with the ethical standards of the
Declaration of Helsinki of 1964 and its subsequent amendments. The study was reviewed and
approved by the Academic Council of the Faculty of Humanities and Pedagogy of the National
University of Life and Environmental Sciences of Ukraine, Kyiv. Each student gave consent to
participate in the experiment. They were guaranteed that all information and results directly
concerning the students would remain confidential and would be used exclusively for research
purposes.
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The paper deals with the use of 3D printing technologies in the professional training of prospective
social workers at higher education institutions. It is noted that 3D printing could become an important
tool in the professional practice of social workers. The use of such technologies will improve the efficiency
and customisation of the production of a wide range of items to meet the needs of social service users. It
is emphasised that items, which can be produced using 3D printing technology in the course of a social
worker’s duties, are in no way intended to replace professional medical or engineering solutions, but serve
only as aids to facilitate the performance of basic tasks in everyday life.

The purpose of the article is to identify opportunities for studying 3D printing technologies as part
of the training of prospective social workers, with a view to developing their information literacy. A range
of methods was employed to achieve the set purpose. Using the method of analysis and synthesis, a
review of academic publications on the research topic was conducted. The potential for incorporating 3D
printing technologies into the training of prospective social workers to develop their information literacy
was explored through the use of the pedagogical experiment method. The method of generalisation was
employed to formulate the conclusions of the study.

To facilitate practical use by students, a classification of items for users of social services has been
proposed, based on their intended purpose. The following categories have been identified: fasteners, holders
and stands; organisers and containers; adapters to facilitate the use of items by people with functional
limitations; safety enhancement elements; tactile-informational and visual identifiers; and psychological
relief elements. The proposed classification system for products that can be manufactured by prospective
social workers whilst providing social services, in conjunction with Fused Deposition Modelling (FDM)
3D printing technology, formed the basis for the development of a separate module within the course
“Information Technology in Social Work”.

An experimental study was conducted on the development of 3D printing skills among prospective
social workers whilst they were studying the subject. The practical component of the module on 3D printing
technologies took the form of laboratory exercises carried out by students through group work. The study
confirmed the value of incorporating 3D printing technologies into the curriculum for students studying
for a degree in Social Work. The study suggests that mastering 3D printing skills will enable future social
workers to meet users’ specific individual needs by creating appropriate products.

Conclusions. As a result of the study, a list of categories of such items for users of social services was
identified, based on their intended purpose. They were classified as follows: fasteners, holders and stands;
organisers and containers; adapters to facilitate the use of items by people with functional limitations;
safety devices; tactile and visual identifiers; and stress-relief aids. It was found that learning about 3D
printing technologies helps to boost students’ motivation to master their chosen profession, develop their
creativity, and enhance their problem-solving skills in their professional practice. Group work on selecting
and producing items for social service users using 3D printing technology helped to develop teamwork and
communication skills.

Lama Hadxo0xceHHA 0o pedakuii / Submitted: 11.03.26

Jama nputiHammas 0o nybnikauyii / Accepted: 21.04.26
Jama ny6aixkauii / Published: 15.06.26

192



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

UDC 378.147:371.3
DOI: https://doi.org/10.32342/3041-2196-2026-1-31-17

A.V. TOKARIEVA,
PhD of Pedagogical Sciences, Associate Professor, Guest Lecturer,
University of Siegen (Siegen, Germany)
https://orcid.org/0000-0001-8980-9559

I.V. CHYZHYKOVA,
MA in Philology, Senior Lecturer,
Department of Foreign Philology, Translation and Professional Training,
University of Customs and Finance (Dnipro, Ukraine)
https://orcid.orqg/0000-0003-2722-3258

THE TRANSFORMATIVE POTENTIAL OF SYSTEMIC GAMIFICATION:
COMPARATIVE ANALYSIS OF GAMIFIED LEARNING PLATFORMS
(LEGENDS OF LEARNING, KAHOOT!, MINECRAFT EDUCATION,
AND GRADECRAFT)

B enoxy iHTeHcMBHOI undpoBisauii Ta rnobasbHOi CUCTEMHOI CKAaAHOCTI, Cy4yacHa OCBiTa
TpaHchOpPMYETbCA Yy 6HaraToBMMIPHMI NPOCTiP, WO XapaKTePU3YETbCA KOHLLENTOM «neparoriyHoi
ribpugHocTi». Y ubOMy [OCNIAMKEHHI pO3rnAfaeTbca TpaHchOpMaLiMHMIA noTeHuian reimidikayii -
CTpaTeriyHoi imnnemeHTaL,ii eneMeHTIB irpoBoro AmsalHy B HeirpoBi KOHTEKCTU - 3 MEeTO MNiABULLEHHA
PiBHA KOTHITMBHOI 3a/1y4eHOCTi 3400yBayiB OCBITM Ta ONTMMI3aLi IXHIX aKageMiyHUX pesynbTaTie. Monpu
Te, WO irpoBi MeToauKM Aefani vyacTie 3acTOCOBYHOTHCA Y AUCUMNAIHAX, AKi TPAAMUIMHO CNpUIAMAOTLCA
AK CKNaAHi abo abCTpaKTHI (30Kpema, y MatemaTuLi Ta MPUPOAHUYMX HAyKaX), 3a/IMLIAETLCA aKTya/IbHO
HayKkoBa noTpeba y cMCTEMATMYHOMY MOPIBHAHHI MeXaHi3aMiB, 3a A4OMOMOro AKMX CyyacHi uMbposi
naaTdopmm onepaLioHanisyoTb Ta CTUMY/IOKTb MOTMBALLIMHI Npouecw.

MeToto cTaTTi € onuc 0bpaHmx irpoBmx HaB4YanbHUX Nnatdopm («Legends of Learning», «Kahoot!»,
«Minecraft Education» Ta «GradeCraft») 3a wWicTbma aHaNITUYHMMM KOAaMW; NPEACTaBNEeHHS onucy
y BUMAAAI NiacymKoBoi Tabauui; NOPIBHAHHA OCHOBHWMX 0cCo6aMBOCTEM 0BpaHux irposux naathopm 3
KNHOYOBUMW MPUHLMNAMU CTBOPEHHA BHYTPILWHBO MOTMBOBAHWUX HaBYa/lbHUX CepefoBULL, OMUCAHUX
Tomacom B. ManoyHom Ta Mapkom P. Jlennepom.

BcTaHoBneHo, wo nnatpopmum «Kahoot!» Ta «Legends of Learning» epeKTMBHO aKTMBI3YOTb 30BHILLHIO
MOTMBALLIO Ta 3a6e3MeyytoTb iIHTEHCMBHY KOPOTKOCTPOKOBY 3a/ly4eHiCTb Yepe3 MeXxaHi3M1 3MarasbHOCTi
Ta mutTeBoro ¢inbekry. Hatomicte «Minecraft Education» Ta «GradeCraft» doKkycytoTbcs Ha dopmyBaHHi
rIMBOKOT «eHAOreHHOI» MOTUBaL,i. Lle AocAraeTbea WAAXOM po3LWMPEHHA cyb’eKTHOCTI 3400yBadiB OCBITH,
NiATPUMKM IXHbOI aBTOHOMIT Ta 3a/ly4EHHS 4,0 BUPIIEHHA KOMMNEKCHUX NPOB6AEMHMX 3aBAaHb.

Y BWCHOBKax [O0OBEAEHO, WO BMNPOBAAMKEHHS «CUMCTEMHOI rerimidikauii» 34aTHe NigBULLMTM piBEeHb
3anyyeHocTi 80 40%. Takui Niaxifa CTUMYIOE THYYKe MUCIEHHSA Ta CNPUAE GOPMYBaHHIO YCTAaHOBKM HA PO3BUTOK
(growth mindset) yepes pedpelimiHr NTOMMNOK K KOHCTPYKTUBHUX €TaniB iTepaLiimHOro npouecy nisHaHHA.

JocnigreHHs nigTeepaxye, Wwo edeKTUBHA CydacHa neaarorika notpebye cTpaTeriyHol y3roaKeHocTi
MiXK TEXHIYHMMW MOMKNMBOCTAMM relimipikoBaHMX HaBYaIbHUX NAATGOPM Ta KOHKPETHUMM HaBYAIbHUMM
uinamu. MNepexig A0 NOANHOLEHTPOBAHOI, KOHTEKCTYa/lbHO afanTUBHOI MOZeNi [03BOJIAE negaroram
CTBOPIOBATM CTani iHKNKO3MBHI OCBITHI eKocucTeMu, AKi roTytoTb 3400yBadiB OCBITM 40 GOPMYBaHHSA
HAaBUYOK, HEOOXiAHWX ANA GYHKLIOHYBAaHHA B YMOBAaX EKOHOMIKM 3HaHb.

Knwuoei cnoea: eelimigpikayia, nedazoziyHa eibpudHicms, 6HympiwHa mMomusauis, 0c8imHi
mexHonoeii, cucmemHa eelimigikayia

© A.V. Tokarieva, I.V. Chyzhykova, 2026.
Creative Commons Attribution license (CC BY 4.0)
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driven by digitalization and automation of all life spheres, new technologies, human-
centricity and knowledge creation.

Therefore, the contemporary education is gradually changing into a multidimensional
space that can offer diversity of learning opportunities suitable for different types of individual
or collective learners. This new “pedagogical hybridity” is focused on the integration of physical,
digital, and social learning dimensions. In other words, this new educational paradigm recognizes
that effective contemporary pedagogy cannot separate technological and traditional elements
but must view them synergistically. Rather than viewing traditional and digital pedagogies
as oppositional, their effective implementation is based on their complementary strengths.
Technology excels at visualization, simulation, personalization, and immediate feedback, while
educators’ instruction provides motivation, contextualization, ethical reasoning, and relationship
building that remain irreplaceably human.

Within this transformative educational trend, gamification that combines the elements
of gaming with traditional learning approaches emerged with the aim to enhance students’
engagement and motivation. Particularly strong the impact of gamification - the use of game
elements, such as points, badges, leaderboards, competition, quests, achievements in a non-
game context - has been reported in subjects like mathematics and science that are often
perceived as difficult or abstract by students. By leveraging students’ intrinsic motivation to play
and compete, gamification has proven to be an effective way to enhance understanding and
enjoyment of study material.

Analysis of the latest research and publications. Over the past years, the concept of
gamification has increasingly been integrated into educational settings, offering a fresh approach
to traditional teaching methods. By embedding gaming elements such as points, levels, and
competition into the learning process, gamified platforms have shown to increase students’
engagement, motivation, and overall academic performance [Hamari, Koivisto, & Sarsa, 2014].

Game-based learning core characteristics could be summarized as follows: a) multimodality
(it combines images, sounds, texts, kinesthetic manipulation); b) interdisciplinarity; c) principle
of “5 Rs” - a rapid pace of a game (via different timers, by getting the most correct answers in
a space of time, etc.), a random selection (by shuffling cards, rolling dice, deciphering a maze),
different roles (e.g. thematic identities or knowledge distribution: “You play a scientist who
verifies the reliability of...”), rivals (another student, another team of students, game itself, a
teacher), rewards (in the form of game points, candy, extra-credit, etc.); d) learning by doing
(experiential learning); e) authenticity (when students are engaged in the tasks that replicate
real-life challenges, the tasks are investigated from different perspectives that reflect real-world
assessment, there are opportunities to connect the tasks to the real-life contexts); f) motivation
(when challenging experiences spark students’ curiosity and imagination that keep them
engaged and thus promote intrinsic motivation); g) independence and autonomy (when a game
requires reflection and decision-making on the part of students, gives students personalized
feedback, thus making them aware of what their knowledge is and what they must improve);
h) team-working and/or competition (when a game requires team collaboration and open social
networks, when mentoring and peer learning take place); i) “playfulness” (when in entertaining
environment the learning process is fun, there is “positive” failure, space for imagination and
creativity) [Marklund, 2014].

The increased interest in CMC (Computer Mediated Communication) and gamification
as an educational means is backed up by ever-growing research involvement. For example,
E.H. Fedorenko et al. [2019] analyses the questions of informatization in higher educational
institutions (HEIs). W.J. Bramble and S. Panda [2008] present the various distance and online
learning models. B.S. Horvitz, N. Dabbagh and B. Bannan-Ritland [2007] focus on online learning
concepts, strategies, and application. R.M. Palloff and K. Pratt [1999] describe effective strategies
for an online classroom. We can also mention here the scholarly works about educational
gamification and educational video games. For example, the definition and the structural
characteristics of the gamification phenomenon are discussed by S. Deterding [2012]. Education
via gamification is analysed by K. Huotari and J. Hamari [2012]. Professional corporate training
based on gamified applications is presented by R.J. Baxter et al. [2017]. More recent studies,

Problem statement. We are living in the time of accelerated global complex changes,
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including works of S. Arnab et al. [2015], K. Becker [2017], discuss the formal design paradigm for
serious games. P. Wouters et al. [2013] present the analysis of motivational and cognitive effects
of video games. Questions related to the game-based curriculum are presented in theses of A.-
S. Alkind Taylor [2014] and B.B. Marklund [2015].

Recent comprehensive analysis of CMC and gamification in higher education reveals
their emergence as principal characteristics of sustainable educational systems. According
to systematic reviews covering 2010-2024, the synergistic integration of these technologies
enhances student engagement by up to 40% while reducing the carbon footprint of traditional
education through decreased physical infrastructure requirements [Coelho, & Abreu, 2025].
Accordingly, the convergence of CMC and gamification represents a paradigm shift toward
environmentally responsible, socially inclusive, and economically viable educational practices
that prepare learners for rapidly evolving global challenges [Marengo, et al., 2025; Mushtaq et
al., 2025].

The novelty of the study. As gamified learning platforms have gained significant attention
in recent years for their ability to engage students and enhance learning experiences, their
analysis has become the focal point of our present theoretical work. We have chosen four
gamified learning platforms Legends of Learning, Kahoot!, Minecraft, GradeCraft and reviewed
them along the following guiding lines: 1) platform’s aim; 2) target group (groups), 3) materials it
offers; 4) accessibility and user-friendliness; 5) learning contexts; 6) opportunities and challenges.
The results of our analysis are presented in a summative table and are compared with the key
principles of designing intrinsically motivating learning environments as described by Thomas
W. Malone and Mark R. Lepper [Malone & Lepper, 1987].

By grounding the analysis in T.W. Malone and M.R. Lepper’s Taxonomy, it offers a replicable
model for future researchers to evaluate emerging Al-driven educational tools.

The purpose of the article is to describe the selected gamified learning platforms along
the six guiding lines (analytical codes); to present the description in the form of a summative
table; to compare the principal features of the selected gamified platforms with the key
principles of creating intrinsically motivated learning environments as described in the seminal
work of Thomas W. Malone and Mark R. Lepper “Making Learning Fun: A Taxonomy of Intrinsic
Motivations for Learning”.

Methodology. In order to achieve our aims, a qualitative research design centred on
thematic analysis and comparative generalization was employed. The methodology was
structured into three distinct phases to ensure a rigorous evaluation of the selected gamified
learning platforms (Legends of Learning, Kahoot!, Minecraft Education, and GradeCraft).

Phase 1: Interactive Thematic Review: the primary data collection involved direct
interaction with each platform, supplemented by an extensive review of official documentation,
user manuals, and existing literature (2018-2024). A deductive thematic analysis was applied,
utilizing six pre-defined guiding lines (analytical codes) to categorize the data:

1) Platform Aim: the pedagogical intent.

2) Target Demographics: user groups and inclusivity.

3) Key Gamified Elements: avatars, XP, coins, etc.

4) Materiality/Accessibility: language support, licensing, and “learning curves”.

5) Critical Affordances: specific opportunities.

6) Critical Affordances: inherent challenges.

Phase 2: Cross-Platform Comparison. Following the initial coding, a comparative
generalization was performed. This involved identifying patterns of “pedagogical hybridity”. The
results were synthesized into a summative table (Table 1) to facilitate a side-by-side assessment
of how different game elements (e.g., “5 Rs”: Rapid pace, Random selection, Roles, Rivals,
Rewards) are operationalized across varying software architectures.

Phase 3: Theoretical Alignment. In the final stage, the generalized characteristics were
mapped against the T.W. Malone and M.R. Lepper [1987] Taxonomy of Intrinsic Motivation. This
step served as the “theoretical lens” through which the platforms’ effectiveness was validated.
We analysed how specific platform features act as catalysts for individual motivations (Challenge,
Curiosity, Control, and Fantasy), and interpersonal motivations (Cooperation, Competition, and
Recognition).

195



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

Data Selection and Sampling Logic. The selection of Legends of Learning, Kahoot!, Minecraft
Education, and GradeCraft was based on a purposive sampling strategy designed to represent
the full spectrum of the current gamification landscape. Rather than focusing on similar tools, we
selected these four platforms to provide a “maximum variation” sample. Legends of Learning was
chosen to represent curriculum-centric gamification, specifically within the STEM fields. Kahoot!
represents synchronous, social-interactive gamification used for immediate classroom feedback.
Minecraft Education represents open-world sandbox environments focusing on experiential and
collaborative learning. GradeCraft represents systemic gamification, targeting the structural
grading architecture of an entire course rather than individual activities. By selecting platforms
that operate at different levels of the educational experience - from a single quiz to an entire
degree-level grading system - this methodology ensures that the resulting generalizations are
applicable across a wide range of pedagogical contexts.

Presentation of the main research material. Legends of Learning is an educational platform
specializing in mathematics and science content for students in kindergarten through middle
school (grade nine).

1. It utilizes elements of play, such as competition, rewards, and personalization. It offers
interactive and immersive learning environments in order to enhance students’ engagement,
comprehension, and retention.

2. The platform supports three user groups: teachers, students, and parents. It allows
teachers to customize lessons, assign games, and monitor student progress through a
performance-tracking system. The tasks are aligned with the curriculum standards. The platform
allows students to create avatars and is adaptable to particular student’s abilities. Parents
can access their child’s progress reports and unlock additional learning opportunities. School
or district administrators can oversee teacher accounts, manage licenses, and monitor overall
platform usage.

3. There is a diverse range of educational materials for mathematics and science subjects.
Visually attractive and highly interactive material such as games, puzzle-solving, simulation-
based games, and interactive quizzes. The platform provides motivational feedback throughout
the games. After each successful challenge, students are greeted with positive phrases as “Well
done!” and “I didn’t know you were that strong!”. Students earn coins and experience points
(XP).

4. The platform is available only in the English and Spanish languages. It can be used outside
of school, which provides a high degree of flexibility. This is particularly helpful for students who
need to reinforce and practice what they have learned in class. Though a basic free version is
available, schools and teachers can purchase premium subscriptions for additional features such
as advanced analytics, full game libraries, and integration with external Learning Management
Systems (LMS) platforms like Google Classroom. It has a short “learning curve” period.

5. The platform is well-suited for school setting. It can be used by teachers across different
subjects, by students learning alone or with friends at home, as a fun educational activity for the
whole family.

6. The key strength of the platform is its library of over 2,000 curriculum-aligned games.
Interactive features transform learning into a fun and competitive experience. Games adjust
to individual student levels, fostering a personalized learning experience. The platform makes
use of leaderboards and rankings to promote exogenous competition. This motivates students
to try harder and do better. While it can initially motivate students, it is not guaranteed that
the motivation will stay this way. It is important for educators to shift from the outcome to the
content [McKinney, Strother, & Schneider, 2023; Legends of Learning, 2023].

Minecraft Education is a sandbox type interactive learning platform that aims to develop
critical thinking, collaboration, communication, creativity as well as mathematics, science, history
and culture, coding, and languages.

1. The core gameplay involves using blocks to build three-dimensional constructions using
pixel-picture analogies as well as blocks to create complex machines or environments.

2. The platform supports primary and secondary school students, educators, school
leaders, IT admins, parents, camps, clubs, researchers, and other potential partners. Educators
use Minecraft to create immersive lesson plans tailored to specific educational goals, promoting
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project-based learning, and active engagement. They also have the option to create and upload
their own materials. Assessment and reporting tools assist teachers in evaluating students’
learning progress.

3. The platform can be used to simulate a wide range of situations and circumstances,
such as science, maths, computer science, language arts, history and culture, etc. It also offers
pre-made lesson plans. Chalkboards display instructions or objectives, while NPCs (non-player
characters) provide guidance, quizzes, or information. The in-game camera lets students
document their work, and portfolios organize these records for assessment. Resource packs
with custom textures and items add further customization to lessons. The platform also includes
activities and challenges for developing collaboration and social-emotional learning (SEL) skills.

4. Certain features are free to use and try. The full accessibility to all features requires
a Microsoft 365 account, a technical device and an annual fee. The educational edition of
Minecraft is not available for private individuals, it is only purchasable for schools, universities
or other public educational institutions. Inclusivity is a key focus, with accessibility features such
as text-to-speech, adjustable colour contrast, subtitles, and simplified controls for students with
disabilities. The platform’s combination of visual, auditory, and kinesthetic elements makes it
effective for diverse learning styles.

5. The platform supports learning in various contexts. It can be effectively utilized in schools,
extracurricular activities, informal learning, and research.

6. Opportunities and challenges: Minecraft’s sandbox nature and flexibility allows it to
adapt to diverse educational needs. Its open-ended nature fosters creativity, problem-solving,
and critical thinking. The platform supports collaboration and other social skills’ development,
beyond subject-specific learning. At the same time, teachers unfamiliar with Minecraft or gaming
may require significant time and effort to master its tools and create effective lesson plans. It
may not be the best choice for schools with limited budgets or technology infrastructure [Nebel,
Schneider, & Rey, 2016; Callaghan, 2016].

“Kahoot!” is a leading tool for interactive learning experiences with the aim to make
learning engaging and enjoyable for users of all ages and backgrounds.

1. The platform revolves around two main processes: quiz creation and gameplay. The quiz
format is combined with a dynamic visual and audio experience.

2. Target group (groups): from kindergarten to 12'" grade students, and university learners.
Companies and organizations use the platform for employee training, onboarding, and corporate
learning. Individual learners can use Kahoot for self-study, test preparation, and general
knowledge quizzes. Families and friends use Kahoot for entertainment purposes, such as quiz
nights and social events.

3. Materials it offers: mathematics, science, history, languages, skill-based topics such as
coding, teamwork. The platform provides an extensive library of pre-made quizzes, which are
created by educators, organizations and the Kahoot! team. The material supports memorization,
summarization and fun due to the elements of gamification.

4. Accessibility and user-friendliness: easy to set up and use, with no extensive technical
knowledge required. Kahoot! does not require participants to create accounts. Kahoot!
offers both a free version and several premium plans to suit different needs. The free version
includes essential features such as quiz creation, access to a library of public “Kahoots” and
basic performance analytics. Premium plans unlock more advanced features: detailed analytics,
customization options, shared workspaces for collaborative quiz creation. The platform can be
accessed from any internet-connected device.

5. It can be effectively used in various learning contexts. Its flexibility and adaptability
make it a valuable tool in formal educational settings such as schools and universities, as well as
informal environments. In primary schools, Kahoot! can be used to introduce gamified learning
to younger students. Teachers can use the platform to make foundational subjects like maths,
reading, and science more engaging and accessible. At the middle school level, Kahoot! is an
effective tool for reinforcing concepts and encouraging collaboration. High school students also
benefit from Kahoot!’s ability to revise and to prepare for a test or exams. Professors can use it
to break up traditional lecture formats by incorporating quizzes, polls, and real-time feedback
sessions. Kahoot! supports remote and hybrid learning environments. The platform works well
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with virtual meeting tools like Zoom and Microsoft Teams. One of the most valuable applications
of Kahoot! in higher education is in flipped classroom models, where students engage with
quizzes before attending lectures.

6. One of the standout features of Kahoot! is its ability to foster active participation and
collaboration among learners. Its flexibility allows educators to tailor content to specific learning
objectives, from reviewing lessons to introducing new topics. It can be used across devices,
requires minimal setup. The variety of question types and the ability to incorporate multimedia
elements ensure that Kahoot! includes all learner types. The fast-paced and competitive format
may be viewed as a challenge. Another potential drawback is dependency on technology and
internet access. Also, Kahoot’s multiple-choice format may limit deeper learning as it focuses on
memorization. It is less effective for essay writing, debate, or detailed analysis [Wang & Tahir,
2020; Plump & LaRosa, 2017].

GradeCraft is the platform that helps educators create more engaging and effective
learning, i. e., courses that increase students’ intrinsic motivation, engagement, and autonomy
by restructuring traditional grading systems and incorporating game elements.

1. GradeCraft encourages students to take ownership of their learning by earning points
from zero, making meaningful choices, and receiving immediate feedback while maintaining a
transparent and fair grading system.

2. Target group (groups): K-12 teachers, university instructors, and other learning
environments, e.g., corporate training programs and informal education spaces, where game-
based elements can enhance learning outcomes.

3. Materials it offers: detailed information about gameful pedagogies and gameful learning.
There is a guide on how to implement a gameful learning approach, and a guide on grading
and assessment structures. GradeCraft provides example syllabi for a range of subjects, such as
Astronomy 106: Aliens, Honors 240: The Games We Play, Honors 242: Deep Time: The Science
of Origins, Linguistics 370: Language and Discrimination, and Education 333: Video Games and
Learning.

4. Accessibility and user-friendliness: well-managed and well-organized platform. To get
started, users must purchase a license through the University of Michigan’s licensing platform.
While users can explore some content for free, full access requires payment.

5. Itiswell-suited for K-12 education, where it can be used to engage students, promote intrinsic
motivation, and foster a growth mindset. Teachers can incorporate game elements like points,
feedback, and choices to create an interactive, student-driven learning environment. Instructors
use this platform to prepare, evaluate, and come up with new ideas to improve their lessons.
GradeCraft is specifically designed for higher education. Beyond formal education, GradeCraft
can be applied in extracurricular learning settings, such as workshops, training programs, or non-
traditional learning environments. Its adaptability to different types of learning makes it suitable
for all kind of educational contexts that focus on skill-building and personal growth.

6. Opportunities and challenges: the ability to enhance student motivation and autonomy
through game-like elements, platform’s adaptability across K-12 education, higher education,
and extracurricular settings. Access to full features requires purchasing a license. The platform’s
setup and activation process reliance on the University of Michigan’s licensing system may be
an obstacle for some educators [Holman, Aguilar, & Fishman, 2013; Fishman & Hayward, 2022].

Back in 1987, in their seminal article “Making Learning Fun: A Taxonomy of Intrinsic
Motivations for Learning” Thomas W. Malone and Mark R. Lepper tried to analyse how educators
can design intrinsically motivating learning environments and make learning more interesting for
students. They drew the parallels between intrinsic motivation and instructional effectiveness.
The authors define an activity as intrinsically motivating if people engage in it “for its own sake”,
rather than in order to receive some external rewards or to avoid some external punishment.
Thomas W. Malone and Mark R. Lepper [1987] hypothesize that the use of intrinsic, rather than
extrinsic appeals and the use of endogenous, rather than exogenous motivational stimuli will
produce higher levels of sustained interest in an activity. They distinguish between individual
and interpersonal motivations. Individual motivations consist of challenge, curiosity, control and
fantasy and interpersonal motivations contain cooperation, competition and recognition, which
depends on other people.
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Table 1
Summative Table “Gamified Learning Platforms”
Platform Aim & Core Pedagogy Target Audience Key Gamified Elements

Legends of STEM mastery (Math/ K-9 students, Avatars, XP, coins,

Learning Sciences) via curriculum- teachers, performance tracking, and
aligned play. and parents. competition.

Minecraft Development of 4Cs K-12, Higher Ed, Interactive building blocks,

Education (Creativity, Collab, etc.) via |researchers, and clubs. NPCs, in-game camera, and
sand-box simulation. portfolio assessment.

Kahoot! Real-time engagement All ages (K-Higher Ed, Speed-based points,
and social learning via Corporation). leaderboards, and immediate
competitive quizzes. feedback loops.

GradeCraft Systemic gamification of Higher Ed, K-12, and Levelling systems, badges,
grading to boost student corporate training. unlockable achievements, and
autonomy. choice-based paths.

Legends of | English/Spanish; 2,000+ Strong boost to extrinsic | Needs a stronger shift toward

Learning games; LMS integration motivation through “endogenous” content to
(Google Classroom). “exogenous” competition. | sustain long-term interest.

Minecraft Requires Microsoft 365; Highly adaptable to Steep “learning curve” for

Education high inclusivity features diverse needs and fosters |teachers and high technical
(text-to-speech); fee- deep creative problem- infrastructure requirements.
based. solving.

Kahoot! Minimal setup; free/ Zero entry barrier and Risk of cognitive “shallowing”
premium versions; cloud- | excellent for fostering a by focusing on memorization
based (any device). positive social classroom | rather than deep analysis.

atmosphere.

GradeCraft University of Michigan Effectively converts Administrative barrier due to
license required; includes | extrinsic rewards into the specific Michigan licensing
gameful pedagogy guides. |intrinsic motivation system.

through student agency.

“Challenge” means that an activity should provide an intermediate level of difficulty for a

learner as activities that are too easy or impossibly difficult will be of little intrinsic interest. The
activity must provide goals (either clear and fixed or goals that students choose for themselves
- short- and long-term). Frequent, clear and constructive feedback on students’ performance
is required to provide the necessary information for the reformulation of the goals in order to
make them more motivating, to engage students and to enhance self-esteem and the feeling of
competence.

“Curiosity” means that an activity should have a moderate level of informational complexity
different from the learner’s current state of knowledge/information. It can be sensory (via sound,
visual effects, illustrations, camera movement) or cognitive (to learn and understand a topic due
to incomplete or inconsistent information).

“Control” means that an activity should promote a feeling of self-determination via
different possible outcomes and options that depend on the choice or response of an individual,
responsive learning environment and personalization of an activity.

“Fantasy” means that an activity should promote intrinsic motivation through the use of
fantasy elements. A fantasy which is connected with a skill and provides constructive feedback is
considered to appeal to the emotional needs of learners and to be advantageous.

Interpersonal motivations, i. e., “cooperation” and “competition” both can be used to
engage students. For example, an activity may be enhanced by segmenting a single task into
dependent parts (e.g., a jigsaw procedure) or via a combined scoring to bring students to
cooperation. In the same way, the appeal of an activity may be enhanced by promoting the
motivation to compete with others and creating an activity in which the competitors’ actions
affect each other or unintentionally help their competitor (e.g., via comparing scoring to that of
others, or ranking).
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“Recognition” means that the appeal of an activity may be increased if the learner’s efforts
and accomplishment are recognized and appreciated by others.

If we compare the conditions that stimulate students’ individual and interpersonal
motivations by Thomas W. Malone and Mark R. Lepper with our analysis of the selected gamified
learning platforms, we may conclude that individual motivators, i.e., “challenge” is supported
by gamified learning platforms in the form of a) different levels of difficulty; b) adjustability to
a particular student’s level; c) scoring, performance-tracking systems, progress reports, and
chalkboards that provide constant feedback. “Curiosity” is supported by gamified learning
platforms in the form of appealing design (visual/audio/kinesthetic); resource libraries and
resource packs; unlockable achievements. “Control” is supported by gamified learning platforms
in the form of goal-driven decision making; avatars, playable characters’ choice; responsive
learning environment. “Cooperation”, “competition” and “recognition” - interpersonal
motivations - are supported in the form of leaderboards; points and badges; “Hall of Fame”
rankings that encourage looking at other people’s results.

Table 2
Connections Between the Platforms and Psychological Motivators
Platform Primary Motivators
Legends of Learning Fantasy (Avatars), Curiosity (STEM Exploration), Competition.
Minecraft Education Control (Sandbox), Curiosity (Exploration), Cooperation (Building).
Kahoot! Competition, Recognition, Challenge (Rapid Feedback).
GradeCraft Control (Student Agency), Challenge (Levelling), Recognition (Badges).
ADAPTIVE
INDIVIDUAL i
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memg
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Fig. 1 Gamified learning platforms: based on Malone & Lepper’s intrinsic motivation taxonomy

200



ISSN 3041-2196 (print)
ISSN 3041-220X (online)

ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
2026. Ne 1 (31)

In summary, the results demonstrate that gamification elements may convert extrinsic
rewards into intrinsic motivation, reduce physical resource use while enhancing learning -
the conclusion backed-up by recent meta-analyses of gamification in higher education (2020-
2024) that revealed that personalized gamification significantly outperforms one-size-fits-
all approaches. Studies show that tailoring game elements to individual preferences results in
35-40% higher engagement rates and 25-30% better learning outcomes compared to generic
gamification [Xiao & Hew, 2024; Li, Hew, & Du, 2024]. Furthermore, the integration of Al-driven
adaptive gamification systems demonstrates the potential to dynamically adjust difficulty levels
and reward mechanisms based on real-time learner performance data, creating more sustainable
and effective learning experiences [Marengo et al., 2025].

Table 3
Key Gamification Elements and Their Impact on Learning Outcomes (2019-2024)

Gamification element Motivation type Learning impact Behaviour change
Points and badges Extrinsic +10% retention Moderate (28% increase)
Group quests Intrinsic +39% engagement High (45% increase)
Personalized challenges | Both +35% performance High (52% increase)
Leaderboards Extrinsic +15% participation Low (12% increase)
Role-playing Intrinsic +42% critical thinking Very high (64% increase)

Conclusions. The shift toward a “pedagogical hybridity” marks a turning point in
contemporary education, where the synergy between human instruction and digital innovation
creates a sustainable, inclusive, and highly engaging learning environment. The comprehensive
analysis of research from 2018-2024 reveals that institutions implementing integrated CMC-
gamification frameworks achieve 45-60% higher sustainability metrics compared to traditional
approaches [Mushtaq et al., 2025; Zhang, 2024]. Particularly noteworthy is the emergence of
Systemic Gamification Theory (SGT), which provides a human-centred, contextually adaptive
framework for inclusive gamified learning [Coelho & Abreu, 2025].

Present research has demonstrated that gamification is not merely a superficial layer of
entertainment but a robust structural framework capable of fostering intrinsic motivation and
deep cognitive engagement.

By evaluating Legends of Learning, Kahoot!, Minecraft Education, and GradeCraft against
the Malone and Lepper Taxonomy, we conclude that these platforms successfully operationalize
the core pillars of intrinsic motivation. Individual motivators are involved through adaptive
difficulty levels and progress tracking, which provides the necessary challenge and curiosity to
sustain effort. Interpersonal motivators come into play by utilizing leaderboards and collaborative
quests, which satisfies the human need for recognition, cooperation, and competition.

The comparative analysis reveals that while all four platforms enhance engagement, they
serve distinct strategic roles within the “5 Rs” of game-based learning:

a) Content mastery: Legends of Learning and Kahoot! excel in curriculum alighment
and rapid-response feedback, making them ideal for STEM literacy and immediate formative
assessment.

b) Skill development: Minecraft Education provides a sandbox for “learning by doing”,
fostering high-level critical thinking and 21% century social-emotional skills.

c) Systemic autonomy: GradeCraft represents a paradigm shift in “systemic gamification”,
moving beyond the task level to restructure the entire grading architecture, thereby promoting
student agency and a “growth mindset”.

Across all the platforms, a key implication is the shift in the role of “failure”. In traditional
grading, failure is a penalty. In these gamified environments, failure is a data point for
improvement. Educators are encouraged to use these tools to foster a “fail-forward” culture
where students feel safe to iterate and refine their understanding without the immediate threat
of a low final grade.

The effective implementation of these platforms requires a move from “one-size-fits-al
approaches toward Systemic Gamification Theory (SGT) - where digital equity, cultural anchoring,
and human-centric design converge. When educators balance the technological strengths

Ill
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of simulation and feedback with the human elements of ethical reasoning and relationship
building, they create a learning ecosystem that is not only effective but truly transformative for
the modern learner.

Adherence to Ethical Standards. As this study utilized a qualitative research design based
on the thematic analysis of publicly available educational platforms and existing academic
literature, it did not involve direct intervention, experimentation, or the collection of personally
identifiable information (PIl) from human subjects. Consequently, formal approval from an
Institutional Review Board (IRB) was not required. All platform interactions were conducted
using researcher-created accounts for the sole purpose of evaluating pedagogical features and
user interface design.

The authorsdeclare nofinancial or personal relationships with the developers of the analysed
platforms (Legends of Learning, Kahoot!, Microsoft/Minecraft Education, or the University of
Michigan/ GradeCraft). This research received no specific grant from any funding agency in
the public, commercial, or not-for-profit sectors. The analysis was conducted independently to
ensure an objective evaluation of the pedagogical affordance of the tools.

Every effort has been made to represent the features and research findings associated with
the selected platforms accurately. The comparative generalizations are based on the state of
the platforms at the time of the study (2025) and the body of peer-reviewed literature cited in
the references. The theoretical mapping against Malone and Lepper’s taxonomy is a result of
independent scholarly synthesis.
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The article investigates the shift toward integrated pedagogy, focusing on the synergy between
technological advancement and traditional instruction. The study focuses on the transformative potential
of systemic gamification - the strategic integration of game design elements into non-game contexts.
Specifically, the article seeks to move beyond the superficial discourse of “points, badges, and leaderboards”
(PBL) to examine how deep structural mechanics influence learner performance.

The authors perform a comparative analysis of four diverse gamified learning platforms - Legends of
Learning, Kahoot!, Minecraft Education, and GradeCraft - to evaluate how they operationalize motivation and
engagement. The authors also aim to present these platforms through six analytical codes and validate their
effectiveness by mapping their features against the Malone and Lepper Taxonomy of Intrinsic Motivation.

To fulfil this aim, the following research tasks were undertaken: 1) to describe selected platforms using
six analytical codes: pedagogical aim, target demographics, materials, accessibility, learning contexts, and
critical affordances; 2) to synthesize these descriptions into a summative comparative table to facilitate a
side-by-side assessment of software architectures; 3) to compare the specific features of each platform with
established psychological principles of intrinsic motivation, specifically challenge, curiosity, control, and
fantasy, and extrinsic - cooperation, competition, and recognition; 4) to analyse the impact of “systemic
gamification” on academic outcomes and the development of a growth mindset.

The study employs a qualitative methodology centered on a three-phase thematic analysis. Phase
1: Interactive Thematic Review: direct interaction with platforms was supplemented by a review of official
documentation and academic literature from 2018—-2024. Phase 2: Cross-Platform Comparison: utilizing
a purposive sampling strategy, the researchers selected platforms that represent a “maximum variation”
sample, ranging from task-specific quizzes (Kahoot!) to entire grading architectures (GradeCraft). Phase
3: Theoretical Alignment: the platforms were evaluated through the lens of the Malone and Lepper (1987)
Taxonomy, distinguishing between individual and interpersonal motivators.

The analysis yielded several critical insights regarding the effectiveness of educational technology: a)
while Kahoot! and Legends of Learning excel at fostering extrinsic motivation and short-term engagement
through competition, Minecraft Education and GradeCraft facilitate deeper intrinsic endogenous motivation by
promoting autonomy and student agency; b) systemic gamification was found to increase student engagement
by up to 40% and improve learning outcomes by 25-30% when personalized to individual learner preferences; c)
gamified environments transform failure from a penalty into a constructive iterative process, allowing students
to “fail-forward” and refine their understanding without the threat of a permanent low grade.

Legends of Learning and Kahoot! are identified as ideal for STEM literacy and immediate formative
assessment. Minecraft Education acts as a sandbox for experiential “learning by doing” and 21st-century skill
development. GradeCraft represents the pinnacle of systemic gamification by restructuring the entire grading
architecture to empower student choice. The research highlights a clear hierarchy of effectiveness; while extrinsic
rewards like points and leaderboards provide modest gains (12-28% behaviour change), intrinsic mechanics such
as role-playing and group quests drive significantly deeper engagement (45-64% behaviour change).

The study concludes that effective contemporary pedagogy requires a strategic alignment between a
platform’s technical affordances and specific learning objectives. By adopting Systemic Gamification Theory
(SGT), educators can move past “edutainment” to create sustainable, inclusive learning ecosystems that
prepare students for the demands of a 21st-century knowledge-driven society.
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KOTHITUBHI CTUNI AK AETEPMIHAHTU NOBEAIHKOBUX
CTPATETIN CMNOXXUBAYIB

Y cTatTi 34iMCHEHO KOMMIEKCHUI TEeOpPEeTUKO-aHaMITUYHUI pPO3riAf, CMOMKMBYOI MOBEAIHKM AK
6araToBMMipHOro coujiasbHO-NCKUX0N0rYHOro GeHomeHy. Bu3HaueHo, WO npouec NPUNHATTA pilleHb
WoAo npuAabaHHA TOBApiB i MOCAYr € Pe3yAbTaTOM B3AEMOAi KOTHITUBHUX, MOTUBALINHUX, eMOLLINHNX
Ta COLOKYNbTYPHUX YMHHUKIB, AKI 3MIHIOIOTbCA Nig BNAMBOM IHAMBIAYANbHOIO A0CBIAY Ta CYyCNiNbHUX
TpaHcdopMmauiii. O6rpyHTOBaHO, LLO CMOXKMBYA NOBEAIHKA BUCTYNAE He NLLE EKOHOMIYHOI aKTUBHICTIO, @
1 iHAMKATOPOM 3MiH Y LiiHHICHO-MOTUBALiMHIM cdepi 0coBUCTOCTI Ta CyCniNbCTBA 3araiom.

[MpoaHani3oBaHO CyyacHi Niaxoam 4,0 BUBYEHHA CMOXKNBYOI NOBEAIHKM B MeXKaX CoL,ia/IbHOI NCMXONOTIi,
MapKeTUHry Ta bixeBiopasbHOT EKOHOMIKK. 3'9C0BaHO, WO NOpAS, i3 PaLioHaIbHUMKU YUHHUKAMM 3HAYHY
PO/Ib Y NPUIAHATTI CMOMKMBYMX PilLEHb BiZirpatoTb KOFHITUBHI BUKPUBAEHHSA, EBPUCTUKM Ta EMOLLIMHI peaku;i.
Po3rnaHyTo KnacnyHi Ta cyvacHi mogeni TMNO/orisaLii CnoXKuBayis, 30Kpema niaxoam, 3aCHOBaHi Ha pPiBHiI
3a/ly4EHOCTi, MOTUBALLIMHMX OPIEHTALLIAX TA CTUNAX NPUNHATTA pilleHb.

Ocob6vBYy yBary nNpuaineHo aHanisy COLIOKY/AbTYPHWUX i NMCUXONOTMYHUX AETEePMIHAHT CMOXKMBYOI
NnoBeiHKM, BKIOYAOUMN BNANB pedepeHTHUX rpyn, PeKaamm, CoLiaibHUX HOPM, iHAMBIAYaNbHUX NOTpeb
i UiHHOCTel. BM3HAyeHo, L0 KAHYOBMM UMHHMKOM BMUCTYMAE MOTMBALiMHA cdepa ocobucTocTi, fKa
onocepesKOBYE CMPUIMHATTA TOBapy Ta $OpMyBaHHA KyniBesIbHOro Hamipy.

Y npoueci focnigeHHs obrpyHTOBAHO AOLINBbHICTb iHTerpaLii KOrHiTMBHO-NCUXONOTYHMX NiAXOAiB
[0 aHanisy CrnoXMBYOi MNOBEAiHKM, 30Kpema 3acToCyBaHHA Teopii eKcnepuMeHTaNbHOro HaBYaHHA
ANA iHTepnpeTauil iHAMBIAyanbHUX BigMiHHOCTeM y cnocobax o06pobku iHdopmauii. BuasneHo, wWwo
CTUNT CNPUNHATTA Ta nepepobaeHHA iHpopmaLii KopentowTb i3 NOBEAIHKOBUMM CTUIAMM CMOXKMBAYIB i
BM3Ha4atoTb cneumdiky ix pearyBaHHA Ha MapKETUHIOBI CTUMYAN.

3anponoHOBaHO pPO3rNASATM MNOBEAIHKOBI CTUAI CNOXMBAYIB AK IHTErpaTMBHY XapaKTepPUCTUKY,
LLLO MOEAHYE KOTHITUBHI, EMOLLiMHI Ta MOTUBALLIMHI KOMMOHEHTU. [loBeAEeHO, WO BPaxXyBaHHA LUUX CTUNIB
[03BONSE 3M4iMCHIOBAaTU bifbll TOYHY MCUXO/IONYHY CErmMeHTaLilo PWMHKY, NPOrHO3yBaTWM MOBEAiHKOBI
peakLii Ta NiaBuULLYBaTN ePEKTUBHICTb PEKNAMHUX KOMYHIKaL,ii.

MpaKTUYHe 3HaYeHHA AO0CNIAXKEHHA NONATAE Y MOXK/IMBOCTI BUKOPUCTAHHA OTPUMAHMX Pe3ynbTaTiB y
chepi MapKeTUHry, peknamu Ta coLiaNbHO-NCUXONOTNIYHOIO NPOrHO3yBaHHA NOBEAIHKM CMOMXKMBAYIB.

Kniouosi cnoBa: nosediHka cnoxcusayie; KoeHIiMugHi cmusi; npuliHAMMA piweHs,; Mcuxono2ivyHi
demepMiHGHMU, MOMUBAUIS;, MCUX0/02i9 CMNOXUBAHHSA, 08ediHKosi cmpamezii; MapKemuHao8i
KOMYHiKayii

© 1. B. Fapkywa, C. B. Ay6iHcobrull, 2026.

Creative Commons Attribution license (CC BY 4.0)
205



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

OCTAaHOBKA npobnemu. Y CcyyacHMX YyMOBaAx PO3BUTKY CyCMinbCTBa, LWO

XapaKTepusyTbeA iHTEHCMBHOIO umoposizauieto, rnobanisauinHumm

TpaHchopmauiaMn Ta 3POCTAaHHAM iHOOPMALLIAHOIO HaBaHTAXKEHHS, CMOXMBYA
noseAiHKa HabyBa€ HOBMX 3MICTOBMX XapPaKTEPUCTUK i CTa€ CKAaAHWM, bGaraTopiBHEBUM
COL,ia/IbHO-NCUXONOTIYHUM ABULLEM. BOHa BUXOAMUTb 32 MeXi CyTO €EKOHOMIYHOI aKTMBHOCTI Ta
Bif0OpaXKae rNMMOMHHI 3MiHM Y LIHHICHO-MOTMBALIMHI cdepi 0cOBUCTOCTI, a TAaKOXK TpaHCPopMaLii
couianbHoro cepeaosuuia [BacunbueHko, 2019].

TpaauuirHi nigxoam [0 aHani3y CNoXKMBYOI MOBEAiHKM, fAKi 6a3yloTbCA Ha paLioHaNbHO-
€KOHOMIYHMX Moaensx, Aefani yacTile BUABAAKOTLCA HeAOCTaTHIMWU ANA NOACHEHHA peanbHUX
MeXaHi3mMiB NPUNHATTA pilweHb. CyyacHi AOCNiAKEHHA 40BOAATb, WO MOBEAIHKA CroXKMBaya €
pe3ynbTaTOM B3aEMOJ,i K paLLiOHaNbHUX, TaK i ippaLioOHANbHUX YUHHMKIB, BK/TKOYAKOUM KOTHITUBHI
BMKPUWB/IEHHS, eMOLiHI peaKLii Ta cuTyatmsHi Bnavem [BapTtaHosa & Lanko, 2023]. MNpu ubomy
CNoXuBunin BUBIp GOpMYyeETbCA Nif, BMNIMBOM TaK 3BaHOTO «4YOPHOrO AWMKa» CBIAOMOCTI, AKUN
iHTErpye BHYTPILIHI NCMUXOOrYHI XapaKTePUCTUKN OCOBUCTOCTI Ta 30BHILLHI CTUMyAKU [BapTaHoBa
& Llanko, 2023].

OcobnmBOT aKTyanbHOCTI HabyBae npobnema BUABNEHHA MCUXONOTNYHUX AeTepMiHaHT
CNOXXMBYOI NOBEAIHKK, cepes AKMX KAOYOBY PO/b BifgirpatoTb MOTMBALLA, CIPUIAHATTA, eMoLii,
nonepeaHin foceig, i couianbHi Bnamem [Ryabovolyk & Lypchanskyi, 2025]. B ymoBax cy4acHoro
iHpopmaujinHoro cepefoBMLLA 3HAYHO 3POCTAE POAb MAPKETUHIOBMX KOMYHiKauih, PR-
TeXHoNori Ta unubpoBux NAaTPopm, AKi aKTMBHO GOPMYIOTb CMOMKMBYI YCTAaHOBKM, AOBIpY Ta
noseaiHKoBi natepHu [Ryabovolyk & Lypchanskyi, 2025].

BogHouac y HayKoBOMY AMCKYypCi crniocTepiraetbcsa dparmeHTapHIicTb NigxoA4iB A0 aHanisy
CNOXMBYOI MOBEAiHKM, WO YCKNaaHOE (POpMyBaHHS LiAICHOI TeopeTMYHOI moAeni uboro
deHomeHy. 30Kpema, HegoCTaTHbO AOCAIAMKEHO B3aEMO3B'A30K MiXK KOTHITUBHUMW CTUASIMU
06p0bKN iHPOpMaLii Ta NOBEAIHKOBMMM CTPATEriAMM CMOXKMBAYIB, LLLO 0OMENKYE MOMKIUBOCTI
NPOrHO3yBaHHA IXHiX pileHb y cUTyaLii Bubopy.

AKTyaNbHICTb AOCNIAXKEHHA 3yMOB/eHa HeobXiAHICTIO KOMNAEKCHOTo aHanisy CnoXusyoi
NnoBeAiHKM fAK iHTerpatMBHoro d¢eHomeHy, WO GOPMYETbCA Mif BMJMBOM  KOTHITUBHMX,
MOTMBALLIHMX, EMOLAHMX Ta COLIOKY/IbTYPHUX YMHHMKIB, @ TaKOX MOTpebolo po3pobKM
MIXANCUUNAIHAPHUX NiAX0AiB A0 i NOACHEHHA.

AHanis octaHHiX gocnigeHb i ny6nikaui. MpobnemaTnKa CNOMKMBYOI MOBEAIHKM €
npeameToMm MiKAUCLUNAIHAPHOIO aHaNi3y i WMPOKO NpeacTaBaeHa Yy npauax AK BITYUSHAHUX,
TaK i 3apybiKHUX AOCNIAHUKIB. Y MeKax eKOHOMIYHOTO Ta MapPKETMHIOBOrO MNiAX0AiB CNOXKMBYA
noBeAiHKa po3rnafaeTbCa AK CUCTEMA Ail, CNPAMOBAHUX Ha 3a40BOIEHHS NOTPeb yepes BUbIp,
npuAbaHHA Ta BMKOPUCTAHHA TOBApPIB i MOCAYr, WO AETEPMIHYETbCA CYKYMHICTIO 30BHILLHIX i
BHYTPILWHIX YNHHUKIB [BacunbyeHKko, 2019].

Y Ccy4yaCcHMX HAYKOBUX AOCAIONKEHHAX MiAKPECNIOETbCA, WO CMAOXMBYA MOBEAIHKA MAE
MiKANCUMNAIHAPHUI XapaKTep i GOPMYETLCA HA NepeTMHi NCUXOoOorii, coLionorii, eKOHOMIKM Ta
MapKeTuHry [KaneHunueHko, 2023]. Takui Niaxia 403B0ONAE PO3rAaaaTHii He MLe AK EKOHOMIYHUIA
npouec, a Ak Gopmy couianbHOi NOBeAiHKM, WO Bigobparkae peanisaLito MOTMBALLM, YCTaHOBOK
i LiHHOCTE ocobucTocTi.

3HayHa yBara nNPUAINAETbCA TMNCUXONOMIYHMM MeXaHi3MaM MPUNHATTA  CMOMKUBYMX
piweHb. 30Kpema, OOCAIAXEHHA A0BOAATb, WO KAYOBMMM AeTepMiHaHTaMW BUCTYNaloTb
MOTMBALLIA, CNPUMUHATTA, eMOLilHI peakuii Ta couianbHi BNAMBKM, AKi dopmytoTbca nig
aieto  iHbopmauiliHOro cepegoBMllla Ta MaAPKETUHTOBMX KOMYHikauin [Ryabovolyk &
Lypchanskyi, 2025]. Y ubOMy KOHTEKCTi Ba)KAMBY posb BigirpatoTb PR-TexHonorii, peknama
Ta umdposi nnatdopmmn, AKi BNAMBAIOTb HA GOPMYBAHHA A0BIPKU, NOANBHOCTI Ta CMOXUBYMX
3BMYOK.

OKpemuin Hanpam A0CNigKeHb NpeacTaBAeHU y MexKax bixeBiopasbHOI €KOHOMIKM,
Oe [0BefEeHO, WO CrOXMBYMIM BMOIp YacTo Ma€E ippalioHaNbHUI XapaKTep i 3yMOBAEHWUM
KOTHITUBHUMMW BUKPUBNIEHHAMW Ta €BPUCTMKaMW. Lle cyTTeBO po3WMpPOE TpaauuinHe
YAB/IEHHA NPO CMOXKMBaya AK palioHanbHoro cyb’ekTa i nigKpecatoe HeobXiAHICTb BPaxyBaHHS
NCUXONOTIYHUX YNHHUKIB Y MOAeNtoBaHHI NoBeiHKM [BapTaHosa, Lanko, 2023].

OKpim TOro, cyyacHi nigxoam akUEeHTYHOTb yYBary Ha posi iHdopmauiiHoi 06pobkmM y npoueci
NPUAHATTA pileHb. CNoXKMBaY PO3rNALAETLCA SIK aKTUBHUI CyB’€KT, AKUIA aHaNI3YE, iIHTepRpeTye

206



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

M ouiHioe iHpopmaLito, WO HaAXOAMUTb i3 30BHILUHLOIO cepenoBuwa, Gopmytoum Ha ii OCHOBI
noseaiHKOBI cTpaTerii [IBaHeHKO, CmepiyeBcbKa, CmepiyeBcbkuin, 2024].

Monpu 3Ha4YHY KiNbKIiCTb HAayKOBMX Mpalb, MUTAHHA iHTErpauii KOrHiTMBHO-MCUXONOTIYHUX
TEOPi Y [OCNIOMKEHHA CMOXMBYOI MOBEAIHKM 3a/IMLIAETbCA HEAOCTAaTHbO PO3POob6AEHMM.
30Kpema, 0bMeXeHO AOCNIAKEHO POJb iHAMBIAYaNbHUX CTUNIB 0B6POBKM iHbOopmaLii Yy
dopmyBaHHiI NoBeAiHKOBMUX CTPaTErii CNOXKMBaUYiB.

dopmyntoBaHHA Uinei pocnigkeHHA. MeTa [0CNiAKEHHA MONATAE y TEOpPeTUYHOoMY
06rpyHTYBaHHI CNOXMBYOI NOBEAIHKM AK COLia/IbHO-NCUXO/IOTIYHOro GeHOMEHY Ta BU3HAUYEHHI
PONi KOTHITUBHUX CTUANIB Y GOPMYBaHHI NOBEAIHKOBMX CTpaTerii CMOMXMBA4iB, a TaAKOX Yy
po3pobLi iHTEerpaTMBHOrO NigxoAy A0 aHa/Mi3y MNCUMXONOTNIYHUX AeTePMiHAHT CMOXKWUBYOro
BuboOpYy.

Y CcTaTTi BUKOPMUCTAHO METOAM TEOPETUUYHOIO aHaNi3y, CUHTE3Y, NOPIBHAHHA Ta y3araJbHEHHA
CYYaCHUX NCUXOJIOTIYHUX, COLLIaNIbHO-NCUXOIOTIYHMX | MAPKETUHIOBUX A0CAIAXKEHb, MPUCBAYEHNX
npobaemi CnoKMBYOi MOBEAIHKM, NpoLecam MPUAHATTA pilleHb, BMJMBY KOTHITUBHUX i
MOTMBALLIMHUX UYMHHWUKIB. [pOaHanNi3oBaHO MiXKAMUCUMNAIHAPHI nigxoau, WO AatoTb 3MOry
pO3rnAaaaT CNOXKMBYY NOBEAIHKY B KOHTEKCTI KOTHITUBHMUX NPOLLECiB, NOBEAIHKOBOI EKOHOMIKW,
COLiaNIbHOTO BMN/IMBY Ta MAPKETUHIOBUX KOMYHiKaL,ii.

Buknap OoCHOBHOro martepiany AOCAiAXEHHA. Y Cy4aCHOMY CyCMinbCTBi iHAMBIL, Mae
LUMPOKUI CMEKTP MOMK/IMBOCTEN ANA 33[0BOJIEHHA BAACHWX MoTpeb, obupatoum HanbinbL
3PYYHi Ta AOCTYMHi cnocobu ix peanizauii. O4HUM i3 HalNOWMpPEHILKX i BogHOYAC ePEeKTUBHUX
LWAAXIB BUCTYNAE NpuAbaHHA ToBapiB i nocayr, siKi npamo abo onocepeKoBaHO 3abe3neyyoTb
BMKOHaHHA HeobxiaHnx OyHKLUiN. MNpouec yxBaneHHs pilleHb WOAO0 34IMCHEHHA MOKYMNKK
abo BiAMOBM Bif, Hei € WOAEHHUM ABULLEM Y KUTTI NHOAUHU Ta AETEPMIHYETbCA CYKYMHICTIO
coLuiaIbHUX, NMCUXONOTIYHUX, EKOHOMIYHUX, Gi3I0NOTIYHUX i KYNbTYPHUX YMHHUKIB. Bname umx
YMHHWKIB HE € CTA/IMM, @ 3MIHIOETbCA 3aN1EXKHO Bif BHYTPiILLHbOOCOBUCTICHMX TpaHCchopMaLLil i
CyCniNbHUX NpoLLecis.

Y 3B’A3KY 3 UMM CMOXKMBYa NOBeJiHKa NepebyBae y LEHTPi yBarM AOCNiAHUKIB coLiaNnbHOT
MCUXONOFiT, OCKINIbKM He € i30/1boOBaHUM ¢GEeHOMEHOM, a Big0Oparkae 3arafbHi TeHAeHUil
COLiaNbHOMO PO3BUTKY Ta BUCTYMNAE CBOEPIAHMM iHAMKATOPOM 3MiH Y LLIHHICHO-MOTUBALLIAHIN
coepi cycninbcTBa. AHanis ocobiMBOCTEN CNOXMBYOI MOBEAIHKM [03BOMIAE HAYKOBLAM
NPOrHo3yBaTW MacOoBi peakLii, OuiHIOBaTM couianbHi TpaHchopmaLii Ta BUABAATU MeXaHi3MMU
perynAaii noBeAiHKM B yMOBaX COLLiaibHOro BM/NBY.

CnoskmBayi CTaHOBAATb BE/IMKY W COLLa/NbHO penpe3eHTaTUBHY rpymny, O OXOME OcCib
pi3HOro BiKy, cOLiaNbHOro CTaTycy Ta PiBHA mMaTepiasibHOro 3abesneyeHHA. PaKTUYHO KOXKEH
YJI€H CYYACHOrO CYCMiNbCTBA TIEK YM iHLIOK MiPOIO € CNOXKMBAYEM TOBAPIB i Nocayr. Y gutadomy
Billi CNOXMBaAHHA Ma€ onocepesKOBaHUI XapaKTep i 34iMCHIOETLCA 3@ YyYacTi 4OPOCANX, OAHAK
y npoueci coujianisauii iHAMBIA NOCTYNOBO CTAa€E CAaMOCTIMHUM Cy6’EKTOM CMOXMBYOI AiANbHOCTI.
KynbTypa cnoKmBaHHA GOPMYETLCS MapanesibHO 3 iHLWMMKU OCOBUCTICHUMM XapaKTePUCTUKAMMU
Ta MOXE€ MaTW eTHIYHY, peniriiHy N COLOKYNbTYPHY cneundiky, Aka nepenaceTbes Bif, CTaplumx
NOKOAiIHb 40 MOIOALLNX.

Cno)kmBya noBeAiHKa AK  COLia/NbHO-MCUXONOFIYHUIA  PEeHOMEH €  CKNagHUM i
6araToBUMIpPHUM YTBOPEHHSAM, LLLO NepebyBae Ha NepeTuHi iHTepecis PisHUX HAaYKOBUX ranysen,
30Kpema eKOHOMIiYHOiI Teopii, mapkeTuHry, ¢inocodii, couionorii, ncuxonorii Ta couianbHOI
ncuxosorii. HesBayKatoum Ha 3HaYHY KifibKiCTb 40CNIAKEHb, MUTAHHA T BAHUKHEHHS, nepebiry Ta
NMCUXONOFIYHOT AeTepMiHaLLii 3anMLWa0TbCA AUCKYCIMHUMMU.

Y Me)Kax aHanisy CcouioeKOHOMIYHOI MoBeAiHKM OCOBUCTOCTI CnoXMBYA MoBeAiHKa
po3rnagaeTbea y cBoix npausax |. KosannHcbKa [2014], B. MuanneHko, €. FaHcosa i B. Kasakos
[2002], O. Lanok [2018] Ta iH. CoLioKyNbTYPHi XapaKTEPUCTUKM CMOKUBAHHA A40CNIAKYBaANCA
I'. CopokiHoto [CopokiHa, 2009]. Y ubOMy KOHTEKCTi coLliaNibHa NOBeAiHKa TPaKTYETbCA IK CUCTEMA
30BHILUHbO CMOCTEPEKYBAHUX AiN, Y AKMX PeanisytoTbCs BHYTPIWHI CNOHYKAHHSA ocobucTocTi Ta
NPOABAAKTLCA il ANCMO3ULIi.

Y coujianbHO-NCUXOIOFNYHOMY acMeKTi CMOXKMBYA NOBeAiHKa PO3rAL4AETbCA AK CKAALHUMN
6araToBMMipHUIA GEeHOMEH, WO OXOMtoE npouecn Bubopy, NpuadaHHA, BUKOPWUCTAHHA Ta
OLLiIHKM TOBApIB i NOCAYT, @ TAKOX NPUNHATTA pilleHb, AKi CynpoBOAKYOTb Ui 4il. Cy4yacHi HayKoBI
niAXo4M aKLUEHTYITb yBary Ha TOMY, WO CMOXMBYA MnoBefiHKa POpMYeETbCA Nig BMAAMBOM
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CYKYMHOCTi KY/IbTYPHUX, COLia/IbHO-NCUXONOTIYHMX, NMCUXONOTIYHMUX, EKOHOMIYHUX | CUTYaTUBHUX
UYMHHMKIB. BogHOYAC BM3HAYaibHY POJb BiZirpatoTb iHAMBIAYaNbHI 0cobaMBOCTI ocobucTocTi, Ti
LiHHICHI opieHTaLil, MOTMBaLiMHa cdepa, nonepeaHii AocBig, coliasibHe OTOYEHHSA Ta XapaKkTep
B3aemogiji 3 iHpopmauinHum cepegosuiiem [CntocapeBcbkuii, Xaspatosa, 2019; TutapeHkKo,
[BopHUK, 2022].

CyyacHi pgocnigkeHHa gepani  binblwe yBarM MpUAINAOTb  ippauioHanbHUM  Ta
HeycBi4OMAEHMM YMHHUKAM CMOXKMBYOT NoBeaiHKK. MpeacTaBHUKM BixeBiopaibHOI EKOHOMIKY,
30Kpema [. Apieni [Ariely, 2008], LoBOAATb, LLLO CMOXKMBYMI BUBIP 3HAYHOIO MiPOO 3yMOBAEHW
KOTHITUBHUMW BUKPUBAEHHAMM, EBPUCTUKAMM Ta EMOLIMHUMM peaKkuiaMmu.

Y Mexax COLLOeKONOoryHOro nigxoay CnoXuBya MNOBeAiHKA PO3rNAJAETbCA AK ABMLLE,
AeTepMmiHoBaHe 0cob/IMBOCTAMM COLia/ibHOro cepeaoBuiLa. Meranosic noctae Ak cneunpivyHuin
COLLIOKYNbTYPHUIM MPOCTip, WO He AnLLe BM/IMBAE HA iIHTEHCUBHICTb CMOXMUBAHHA, @ N aKTUBHO
CTUMYNIOE MOro 4Yepe3 pPO3BUHEHY IHOPACTPYKTYPY, BUCOKWUI piBeHb iHdOpmaLiliHoro Ta
PEeKNaMHOro BMNNBY, 3POCTAHHA POAi A03BiNNA Ta TpaHCPOpPMaLLito colianbHMX 38’ A3KiB [OBYap,
2016]. 3a TakMx ymoB npouec GopmMyBaHHSA Ta 3340BOJIEHHA NOTPED CTAE BaXK/IMBOIO CKIa[0BOIO
NOBCAKAEHHOTO XUTTA NOAMHU, A CMOMMUBYI NPAKTUKM BUCTYNAOTb OAHMM i3 MexXaHi3miB ii
B3aEMOJi i3 COLIOKYNbTYPHUM CEPELOBULLEM.

Y pocnigxeHHax HO. MaykoBcbkoro Ta A. MakcumeHKa [2014] cnoxuBya noBediHKa
PO3rNS4AETLCA K COLiaNibHO 3yMOB/IEHUI GEHOMEH, Ha KM BNIMBAOTb 0CO6MBOCTI cCnocoby
YKUTTA, COLja/lbHe OTOYEHHS, LiHHICHI OpieHTaLil Ta CTaTyCHi nNparHeHHa ocobuctocTi. ABTOpK
NiAKPEeCNoTb PONb COLiaNbHUX B3AaEMOAIN i rpynoBmMx BNAMBIB Y GOPMYBAHHI CMOMXUBYMX
ynoaobaHb Ta Mogenel Bubopy ToBapis i nocayr

3 no3uLii couiaNibHO-KOHCTPYKTUBICTCbKOro niaxoay M. MactuHeub [2009] posrnsaae
CMOXKMBYY MOBEAIHKY AK pe3y/bTaT iHTepiopmu3aLii couiaibHUX HOPM, LiHHOCTEN i KyNbTYPHUX
CTuUniB. ABTOpPKa MNPOMOHYE MNOAIA YMHHUKIB CMOXKMBYOI MOBEAIHKM Ha iHAMBIAyanbHI Ta
HaZiHAMBIAYaNbHI, NIAKPECAIOYM NPOBIAHY POJb COLLIOKYALTYPHOrO NOAA Ta MAPKETUHIOBUX
KOMYHiKaLili, 30Kpema peknamu i bpeHanHry, y opmyBaHHi CnoXunBYOro Bubopy.

KnacnuHoto B Teopii mapkeTuHry € mogenb ®. Kotnepa, AKa BMOKPEMAIOE Ky/AbTypHi,
couianbHi, NCUXOMOriYHI Ta 0COBUCTICHI YMHHUKKM cnoxmBUoi noseaiHKK [Kotler, Keller, Chernev,
2022]. BogHou4ac 3 No3uLii NCUXOOTYHOT HayKM AaHa MOAENb 3a3HAE KPUTUKM Yepes HeYiTKICTb
pPO3MeXKyBaHHA MCUXOJIONYHUX i OCOBUCTICHUX AeTepmiHaHT. Monpu ue, BinbWicTb cy4acHUX
nNiaXoAiB CXO4ATbCA Ha AYMLL, O CMOXMBYA NOBEAIHKA € CKNAAHO AeTEPMIHOBAaHUM ABULLEM, Y
AKOMY NPOBIAHY PO/b BifirPa€ COLIOKYNbTYPHMUIN KOHTEKCT.

COLiOKYNbTYpPHY 3YMOBJIEHICTb CMOXMBAHHA B YyMOBaX MNOCTMOAEPHOro CyCcniibCTBa
aHanisye |. Habpycko [Habpycko, 2013], 3a3Hayatoun, L0 B MeKax OAHOro CoLia/ibHOro Kaacy
MOMYTb CMiBICHYBATM Pi3Hi CTUAI XUTTA Ta MOAENT CNOXKUBYOI NOBEAIHKN.

CnokmBya noseaiHKa QOpPMYyeTbCA Mid BMNAMBOM KOMMJIEKCY B3aEMOMNOB’A3aHMUX
YMHHUKIB, cepen SKMX ocobamBe Micue nocifatoTb NCMXONOTiIYHI 0co06aMBOCTI ocobucTocTi,
COLia/IbHO-eKOHOMIYHI YMOBMW i KUTTEAIANBHOCTI Ta cneuundika cnocoby Kutra. Mpouec
CNOXMBYOrO BMOOPY OMNOCEPEeAKOBYETbCA CUCTEMOK  LiHHOCTEW, MOTMBALIMHUMM
OpieHTaUiAMKM, piBHEM MaTepianbHOro 3abesneyeHHs, Cy6’'€EKTUBHUM CMPUNHATTAM AKOCTI
TOBApIiB i NOCAYr Ta iX CUMBONIYHUM 3HAYEHHAM. Y LLbOMY KOHTEKCTi CMOXUBAHHA Hepiako
BUKOHYe YHKLUiO couianbHOI iaeHTUdIKaLii, Bigobpaxkaroum nparHeHHa ocobuctocTi Ao
camonpeseHTalii Ta HaneXHOCTi 4,0 NeBHUX colianbHux rpyn [Habpycko, 2013; NMaykoBCbKUM,
MakcumeHko, 2014].

AmepuKaHcbKuii ncuxonor K. Panali [Rapaille, 2006] 3BepTae yBary Ha QyHKLiO peknamm
AIK 3ac00y BUMNpPaBAaHHSA CMOXMUBAHHA, 0c06/MBO Y BUNAaZAKax NpuabaHHA NpeaMeTiB pO3KOLLi.

Monpw BigCYTHICTb EAMHOI YHiIBEPCaNbHOI KNnacudikaLii 4eTepMiHaHT CNOXKMBYOI NOBEIHKH,
y HayKOBII niTepaTypi WMPOKO NpeacTaBAeHi Mogeni Ta TUNONOTii CNOXKKBaYiB, L0 NOACHIOTb
BIAMIHHOCTI Y NPUIAHATTI pilleHb, PiBHi 3a/1y4eHOCTi Ta KOTHITMBHIN 06pobui iHpopmau,ii. OaHieto
3 HanbiNbll BU3HAHMX € ModeNb TUMIB KyniBe/sbHOI NoBeAiHKKU, 3anponoHoBaHa ®. KoTaep Ta
. ApmcTpoHr y npaui Principles of Marketing [Kotler, Keller, Chernev, 2022], sika FpyHTY€eTbCA Ha
piBHi 3a/1y4€HOCTI CNOXKMBAYa Ta CTyMNeHi BiAMIHHOCTEN MiX BpeHaamu.

LA mozenb BUMOKPEMJIOE YOTUPW TUMWU MOBELIHKM CMOXMBAYIB, LLO MalOTb BarK/IMBE
3HAYeHHA ANs Po3pobAEHHA PeKNAaMHUX cTpaTeril (Taba. 1).
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Tabnuys 1
OCHOBHi TMNU cNoXKUBYOI NoseaiHKu (3a ®. Kotnepom Ta I. ApMmcTpoHrom)

Tun noBepgiHKK XapakTepucTuKa noBeAiHKu Crparerie B3aemogii
CknagHa KynisesbHa BrcoKa 3anyyeHicTb cnoumBaya, CyTTEBI HagaHHA geTtanbHoI
nosegiHka (Complex BiAMiIHHOCTI Mixk 6peHzamu. MNMoKyneub akTUBHO | iIHpopMaU,ii, TopiBHANbHA
buying behavior) WyKae iHbopMaLLito, MOPIBHIOE XapaKTEPUCTUKK | peknama, aprymeHTaLis

(aBTOMOBINI, TEXHIKA, HEPYXOMICTb). nepesar, eKCnepTHi ornagu.
MoBeAjiHKa, WO 3MeHLWYE | BUcoKa 3a/1yyeHicTb, afie He3HauHi BigMiHHOCTI | MigKpinaeHHA NpaBUAbHOCTI
amncoHaHc (Dissonance- | mixk 6peHgamu. Micns NOKYNKM MOXKAMBI BMbOpY, rapaHTii, cepsicHa
reducing buying CYMHIBU WOA0 NpaBUIbHOCTI BUGOpY. niaATPMMKA, NO3UTUBHI
behavior) BiATyKM.
3BMYHa KyniBenbHa Hun3bKa 3anyyeHicTb, MiHIManbHi BIiAMIHHOCTI YacTe noBTOpPEHHA
nosegiHka (Habitual MiX 6peHAamu (ToBapy NOBCAKAEHHOTO peKknamu, CTUMyNtOBaHHA
buying behavior) nonuty). 36yTy, GOpMyBaHHSA

BMi3HaBaHOCTI bpeHay.

MowykoBa Hun3bKa 3a1yyeHicTb, ane cyTTeBI BiAMIHHOCTI AKUiViHi npono3uuii,
(pisHOMaHiTHa) MiXK 6peHaammn. CnoXKmBay 4acTo 3MiHIOE npo6Hi 3pasku, BisyasbHa
nosegiHka (Variety- 6peHs 3apagm pisHOMaHITTA. npvBabaMBICTb,
seeking buying behavior) CTUMYNHOBAHHSA

iMMNY/IbCUBHUX MOKYMOK.

Bisomoto € Takox ncuxorpadiyHa mogenb VALS (Values and Lifestyles), po3pobneHa
y mexax CrteHdbopacbKoro gocnigHuubkoro iHcTuTyTy (SRI International). BoHa knacuoikye
CMOXKMBaYiB 3a/MeXHO Big iXHiX UiHHOCTeM, MoTMBaLji Ta pecypciB (iHHOBaTOpM, mMUCAUTENI,
[ocaratopu, ekcnepumeHTaTtopu Towo) [Mostafa, 2014].

La mogenb WMPOKO BMKOPUCTOBYETLCA Yy CTPATerivHOMY MApPKETUHTy Ta peknami ana
cermeHTaLii ayanTopii.

3anponoHoBaHi B HayKOBIl NiTepaTypi TUMONOTIT CNOXKMBYOI NOBEAIHKM 33 CBOIM 3MiCTOM
MaloTb MeBHY KOHLENTyanbHy nogibHictb A0 moaeni gianbHocTi [. Konba [Kolb, 1984], akui
BMOKPEMMB YOTMPU TUNW AiANbHOCTI 3a71€XKHO Bif, PiBHA aKTUBHOCTI Cy6’€KTa Ta MOro CXMAbHOCTI
[0 WBMAKOro abo BiAKNaAEHOro NPUNHATTS pilleHb. JocAigKyroum KOrHITUBHI CTUAT CNPUAHATTA
1 onpautoBaHHA iHpopmaLii, . Konb 3anponoHyBaB YOTMPU CTUANI HaBYaHHSA, WO BifobpaxkaoTb
0C06/IMBOCTI CNPUIAMaHHSA, aHani3y, CMHTe3y Ta TpaHchopmauii iHpopmaLii.

Ha Hawy AymKy, posrnagysaHa Knacudikauia He NoBMHHA OOMENKYBATUCA BUK/IOYHO
chepoto HaBYaNbHOI AiANbHOCTI. BoHa moXe byTM BMKOPUCTaHa A1A XapaKTepPUCTUKU Binblu
LUMPOKOrO CMEeKTPYy MNi3HaBa/ibHOI aKTUBHOCTI, 30Kpema MpoLeciB CNpUAHATTA, 0bpobKkM Ta
iHTepnpeTauii iHbopmaLil y noBcAKAEHHOMY XUTTi. OcobaMBOi aKkTyanbHOCTI Ue HabyBae y
KOHTEKCTi aHani3y CNpUMHATTA TEKCTOBUX PEKNAMHUX 3BEPHEHb, AKi BUMAaratTb Bif, CNoXu1Baya
AK KOFHITUBHOT, TaK i EMOL,iNHOI 3a/1y4eHOCTi.

BianosigHo Ao KoHuenuii . Konba cmuab npucmocy8aHHA FPYHTYETbCA NepeBaXKHO Ha
iHTYITUBHOMY CMPUMHATTI CTUMYAIB, TOAI AK /IOFiYHE OCMMUCIEHHSA Bigirpae opyropaaHy posb.
MpeacTaBHUKM LbOrO TUMY CXW/bHI OPIEHTYBATUCA HA AYMKM OTOYEHHA MNPU NepBUHHOMY
OTPMMaHHI iHbopmaLii, nicna Yoro 34iMCHIOTL il BAACHMI aHanis. BoHW 3aLiKkaBieHi y HOBMUX
CUTYaUiAX i 3aBAAHHAX, afie BOAHOYAC NParHyTb PeTe/IbHOro NiaHyBaHHA CBOIX Ail.

Cmunb 8iOCMOPOHEHHA XapPAKTEPU3YETbCA OpPIEHTALLED Ha CMNOCTEPENKEHHA, a He
Ta YABHOMY MO/AE/IIOBAHHIO CUTYaLi. BOHW 34aTHI po3rnsgati npobsiemy 3 pisHUX TOUOK 30pyY,
NPoABAAIOTb BMCOKY KPeaTUBHICTb i HalKpalle peanisytoTb cebe B ymoBax reHepadii igen,
30KpeMma nifZ, 4ac MO3KOBOTro WTYpMYy. [11A HUX XapaKTepHUI NiABULLEHWNI PiBEHb CEH3UTUBHOCTI,
eMOLIMHOCTI Ta BIgKPUTOCTi 4,0 3BOPOTHOrO 3B'A3KY.

KoHgsepeeHmHuli cmuns nepenbayvyae CNpsAMOBaHICTb Ha pPO3B’A3aHHA MPAKTUYHUX i
TEXHIYHMX 3aBAaHb, @ He MiXKocobucTticHux Nnpobaem. NMpeAcTaBHUKN LbOro TUMY OpiEHTOBAHI Ha
MOLUYK KOHKPETHUX BiAMnoBigein Ha YiTKo cOpMyNbOBaHi MUTAHHSA, OXOYEe EKCNEPUMEHTYIOTb i3
HOBMMMU i4€AMM Ta BUKOPUCTOBYHOTb CMeLiani3oBaHi iHCTPYMEHTU ANA AOCATHEHHA pe3yabTaTy.

Cmunb acuminayii FPYHTYETbCA HA JIOTIMHOMY aHani3i abCcTpaKkTHUX igen Ta KoHLUenuin.

o

[na ocib yboro TMNY BaXKAUBILLMMK € TEOPETUYHI MOZeNi M cuctemaTmsauis iHGopmaLii, HixK
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MirKocobucTicHa B3aemogia abo nNpaKTUuHi Aji. BoHM 34aTHI onpauboByBaTU 3Ha4yHi obcArn
iHpopmau,ii, cTPYKTypyroum ii y YiTKi oriYHi cxemu, Wo pobuTtb Lein cTab 0coba1MBO ePeKTUBHUM
Yy HaYKOBOMY Ta @aHaNiTUMHOMY CepefoBULL.

Y BITYMBHAHIN NCUXONOTIYHIM Ta MapPKETUHIOBIM Hayui TuMMosorisauis cnouBauis
3[iMCHIOETLCA 3 YPaxyBaHHAM NOEAHAHHA MOTUBALIMHMX, KOTHITUBHUX | NOBEAIHKOBMX YUHHUKIB.
Y npauax M. TKkanmy Ta H. 3aKkawaHcbKoi [TKanuy, 3akawaHcbka, 2022] akueHT 3pobaeHo Ha
NCUXONIOTIYHUX AeTepMiHaHTax BMOOPY, PiBHI paLiOHaNbHOCTI NPUNHATTA pilleHb, €MOLiliHIN
3a/ly4€HOCTi Ta CTYMeHi CamMOCTiMHOCTI cnouBaya. ABTOPKM BUOKPEM/IIOOTb TUMK CMOXKMBAYIB,
WO Pi3HATBCSA 338 AOMIHYOUMMM MOTUBALIMHUMKM OPIEHTALLIAMW, CTUEM MPUNAHATTA pilleHb
Ta peaKuieto Ha MapKeTUHroBi cTUMyaKn. Takui Nigxin, 403BONIAE HE NULLIE ONUCATU NOBEAIHKY
NoKynuA, a M BMU3HAUYMTU edEeKTMBHI KOMYHiKaUiliHi cTpaTerii B3aeEMOAjii 3 KOXHMM TUMOM
(tabn. 2).

Tabauuys 2
Tunu cnoXKuBadis Ta NoBeaiHKOBI cTpaTterii (3a M. Tkanuu i H. 3aKawwaHcbkKa)

Tun cnoXkusaua XapakTepuctuka noBeaiHKku Crparteria MapKeTUHroBoi B3aemogpii

PauioHanbHwii
cnoKueau

Opi€HTYETbCA Ha NOTIYHWUI aHani3,
CNiBBiAHOLEHHA LLiHM Ta AKOCTI,
bYHKLUiOHabHI XapaKTepUCTUKK
TOBapy. MPUIAHATTA pilleHHA
BifbyBaeTbea nicna 36opy iHbopmaLii.
Mpwiimae pileHHA Nig ynaMsom
emMouil, imigxy bpeHay,
CMMBOJIIYHOTO 3HAYEHHSA TOBApY.

HapaHHA YiTKMX aprymeHTis,
}aKTiB, TEXHIYHUX XaPAKTEPUCTUK,
nopiBHANbHA peknama.

BuKopucTaHHA emoLiiHOT
peKknamm, CTopiTeniHry, BisyanbHoi
npuBabaneocTi, GpeHAUHTY.

EmouiiiHui1 cnoxkusay

IMnNyNbCUBHUIA CXMNbHWUI L0 CMIOHTAHHMUX NOKYMOK, AKLiMHI npono3uu,ii, obmeKeHi B yaci

CNoXuBay pearye Ha 30BHiLWHi cTUMyAu (aKLii, 3HUKKKM, POS-maTtepianu, Bi3yanbHi
3HWKKM, HOBU3HY). Tpurepu.

KoHcepBaTuBHUIA Opi€HTYETbCA Ha 3BMYKY, CTabiNbHICTb, | MiAKpecneHHA HagiMHOCTI,

(TpaamuiitHnif) nepesipeHi bpeHaN. YHUKAE pU3UKY | TPAAMLLIAHOCTI, rapaHTili AKoCTi,

CnoXxuBay Ta HOBOBBEAEHb. COLLia/IbHOTO CXBaNIEHHS.

CouianbHo YpaxoBye AyMKY 3HauyLL0ro BuKopMCTaHHA coLjiaNbHOro A0Kasy,

OpiEHTOBaHMI OTOYEHHA, COLianbHi HOpMM Ta pekomeHAaLin, Biarykis, nigepis

CnoXuBay CTaTYCHi XapaKTepPUCTUKM TOBAPY. OYMOK.

Tunonoria M. Tkanuy Ta H. 3aKalwaHCbKOI A03BOAE PO3rNALATU CNOXMBYY NOBEAIHKY AK
6araToBUMipHUIA PeHOMEH, Y AKOMY NOEAHYHOTLCA KOFHITUBHI, €MOLNHI Ta couianbHi CKNaaoB.i.
Ha BiAMiHY BiZ K/MIaCMYHMX MAPKETUHTOBUX MoZenen, Wwo 6asyloTbCA MepeBarkHO Ha PiBHI
3a71y4eHocCTi, uen niaxia GoKycyeTbCa Ha MCUXONOTIYHIA NPUPOAI NPUNHATTA pilleHHs. MpaKkTUYHa
LiHHICTb MOAEeNi NONAra€ y MOMAMBOCTI aganTauii peKnamHol KOMYHiKauii 40 AOMIHYH4YOro
TMNY CNOXWBaYa, WO NigBuLLye ePeKTUBHICTb MAaPKETMHIOBUX BM/IMBIB Ta CNPUAE GOPMYBaAHHIO
NOANBLHOCTI.

Y KOHTEKCTi AOCNiAKEHHA NOBEAHKM COLaIbHUX TPYMN CMOXKMBAYiB 0COBAMBOrO 3Ha4YEHHA
HabyBa€e aHani3 UYMHHMKIB, WO BM3HA4alOTb 0COBAMBOCTI cnoxuByoro Bmbopy. Cepepn, HUX
BMOKPEM/IIOIOTb  COLLIa/IbHO-NCUXOJIOTIYHI  YUMHHWUKKN, 30KpPEeMa HaNIeXHiCTb A0 couia/ibHOro
KNacy, BMMB BEJIMKUX | MannX coLiaibHUX rpyn, pepepeHTHOro OTOYEHHS, POAMHU, COLiabHUX
posel i cTaTyciB, @ TAaKOX BM/IMB MOAM, PEKIAMU Ta MiXKOCOBUCTICHOTO CniNKyBaHHA. He meHwWw
BaXK/IMBMMM € MCUXOJIOTIYHI YMHHUKK, OO0 AKUX HasexkaTb 0COBAMBOCTI MCUXIYHUX MPOLECIB,
iHOMBIAYaNbHO-NCUXONOTIYHI BN1ACTUBOCTI 0COBMCTOCTI, MOTMBALMHA chepa Ta NPoBiAHI BUAM
OiANbHOCTI, LLLO B CYKYMHOCTi BU3HAYaAlOTb XapaKTep CroKMBYOi NOBeAiHKMN [TUTapeHKo, [IBOPHUK,
2022]. 3a3HavyeHi YMHHUKM YMOBHO NOAINATLCA Ha 308HIiWHI (coLjianbHe cepenoBuLe, KyabTypa,
LiHHOCTI, aemorpadiyHi XapaKTePUCTUKK, COLiaNbHUI CTaTyc) Ta 8HYMPpIiWHi (CNpURHATTA,
nam’sTb, MOTMBALLifi, eMOLLii, PUCM 0COBMCTOCTI), LLLO B CYyKYMHOCTI BU3HAYatoTb KyniBe ibHi Hamipu
CMoOXKK1BayiB.

YNANB BHYTPILWHIX | 30BHILHIX YMHHUKIB HA pOpMYyBaHHA KyniBeNbHUX HaMipiB noTpebye
OKpPEemMOro posrnagy, OCKiIbKM Came BHYTPILIHI MNCUXONOTiYHI AeTepMiHaHTM YacTo BiAirpatotb
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BMPILLANbHY PObY NPOLLECI TPUNHATTS CNOXKUBUYMX pilleHb. Cy4acHi NCMXOOTIYHI Ta MaPKETUHTOBI
niaxoau po3rnsAatoTb CMNOXMBYY NOBEIHKY K pe3ynbTaT y3aeMOoAil iHAMBIAyanbHMX NoTpeo,
MOTMBALLM, LiHHOCTEN Ta KOTHITUBHUX OLIHOK i3 XapaKTepUCTUKamM ToBapy M CUTyaLiMHUMMK
ymoBamu Bubopy.

Y LbOMY KOHTEKCTi A0LiNIbHO 3BEPHYTUCA A0 KOHLENL,ji cCnoXKmnB4oro sBubopy, npeacrasieHol
y npayax ®. Kotnepa T1a K. Kennepa [Kotler, Keller, Chernev, 2022], BignoBiaHo A0 sKoi
iHAMBIAYaNbHI YMHHMKKM (NOTpebu, MoTUBaLf, CNPUAHATTA, YCTaHOBKKM, NonepeaHii Aocsia)
onocepeaKoBYOTb BMJIMB MAapPKETUHTOBUX CTMMYAIB Ta BM3HAYaloTb CY6’E€KTMBHY 3HAYYLLICTb
i 4OCTYNHICTb TOBapy AN KOHKPETHOro crnoxkmsada. MNoaibHy nosuuito noainae i M. ConomoH
[Solomon, 2019], Ak nigKpecntoe, Wo came 0CoObUCTICHa 3a/1y4YeHICTb, iHTepec Ta iHTepnpeTau,is
LiHHOCTi ToBapy ¢opMYytoTb KyniBe/IbHUI HamMip, a He 06’EKTUBHI XapaKTePUCTUKKN NPOAYKTY cami
no cobi.

Y3arafibHUMO, L0 OCOBUCTICHI CXMNbHOCTI, iHAMBIAYyaNbHA 3aLiKaBAEHICTb Ta Cyb’eKTUBHA
OULHKa LiHM BUCTYNalOTb KAKOYOBUMMU NCUXONOFIYHUMWU YNHHUKAMWN CNOXKUBYOI MOBEAIHKN, LLO
BM3HAYatoTb FOTOBHICTb iHAWBIAA A0 NPUNHATTA PiLLEHHA NPO NOKYMKY: BHYMPIiWHIi Ncuxonoz2ivyHi
YUHHUKU — rnompebu, momusauyis, ocobucmicHi yiHHocmi, 0oceid ma ycmaHos8Ku, ocobucmi
CXUbHOCMI Ma CMAKU; KO2HIMUBHA OyiHKa moeapy — crnpuliHAmMms 3HaYyuw,ocmi, cy6’ekmusHa
OUIHKQ YiHu, 8i04ymmsa docmyrnHocmi, 04iKy8aHa KOPUCHICMb,; KynieeabHuli Hamip Ta piwieHHA
npo MoKynky.

MoBeaiHKa CnoXMBaya € CKAALHUM NCUXONOTIYHUM ABULLEM, LLO GOPMYETHCS HA NEPETUHI
KOFHITUBHUX, MOTMBALIMHUX, €MOLIMHUX Ta COLOKYNbTYPHUX YMHHMKIB. BoHa Bigobparkae
iHOMBIAYaNbHI BigMIHHOCTI y cnocobax CnpUNHATTA, 06pobKM iHDOpMaLLi, yXBaneHHs pilleHb
Ta pearyBaHHA Ha 30BHIiWHI ctumyan. Ui iHAMBIAyanbHi BiAMIHHOCTI y3araibHIOTb AK
noBeAiHKOBI CTU/I CMOXKMBAYIB — CTiMKi cTpaTerii 4il y cuTyauisx BM6opy NPoAyKTY YM NOCAYru,
Lo BigobpaxkatoTb cnocib iHTerpauii BHYTPiWHiIX NoTpeb i3 cMrHanamm pUHKOBOTO CepeioBuLLa.

MoBeaiHKa cnoxunBava GOPMYETLCA B YMOBAX B3aEMOLIT MCUXONOTIYHUX NPOLLECIB:

— KOTHITUBHUX (CMPUIAHATTA, MUCIEHHSA, NaM’ATb, yBara);

— MOTMBALiMHMX (NOTPebu, LiHHOCTI, iHTepecu);

— eMOLiHMX (HacTpoi, adpeKTn, NouyTTa);

— COL,iaNbHO-KYNbTYPHUX (HOpMU, poni, BNAuB pedepeHTHUX rpyn) [KoBanmHcbKa, 2014].

Lle He nuLwe peakKLuia Ha 3MiCT peKNaMHKUX NOBIAOM/IEHDb, @ pe3y/1bTaT BHYTPILWHIX cTpaTerii
06p0obKM iHPopmaUii, Lo GopMyHOTbCSA BIPOAOBHK KUTTSA NiJ, BNJIMBOM COLLia/IbHOroO CepeoBMLLa,
0CBIiTH, A0CBiAY Ta KyabTypHUX [CopokiHa, 2009].

MOBOAMKEHHA CMOMKMBAYa BM3HAYa€e crocib iHTerpauii BHYTPiWHIX noTpeb i 30BHIiWHIX
CUTFHa/IB PUHKY Ta Bif0bOparKae KOMNAEKCHY B3aEMOAiH0 MOTUBALLIMHOT, KOrHITUBHOI Ta eMOLLIMHOT
chep ocobucrocti. Came Tomy A0CNIAKEHHS iHAMBIAYAIbHUX CTPATEriA CNOXMBYOI MOBEAIHKM
noTpebye 3any4yeHHA MCUXOOTIYHMX TEOPiN, WO NOACHIOTbL MeXaHi3mMu 0bpobKK iHpopMallii,
NPUNHATTA pilleHb i peanisauii moTuBsiB.

OAHWM i3 KOHLLENTYaNbHO BaXKANBUX NiAXOAIB A0 PO3YMiHHA iHAMBIAYaNbHUX BiAMIHHOCTEN
y ncuxonorii € ekcnepumeHTanbHa Teopis HaByaHHs [. Konba [Kolb, 1984], aka possonse
3PO3YMITU iHAUBIAYaNbHI BiAMIHHOCTI y cnocobax cnpunHATTA Ta 06po6bKM iHdopmauii. 3rigHo 3
Lii€to TEOPi€D, HABYAHHA NPOXOAMUTL Y LIMKAI, LLLO BK/OYAE YOTMPU eTanu [Mostafa, 2014]:

1. KoHkpemHuli 0oceid — 6e3nocepeHE CIPUMHATTA CUTyaL,ii.

2. PechnieKcusHe crnocmepexeHHsA — aHani3 OTPMMaHOoro 4ocBigy.

3. AbcmpakmHa KoHyenmyasnizayia — GopmMyBaHHA y3araibHeHb Ta NPaBu.

4. AKmusHe eKcriepumMeHmy8aHHA — 3aCTOCYBaHHA 3HaHb Ha NPaKTULL.

Lle umMKANiYHUI NpoLuec NepeTBOPEHHSA A0CBIAY, AKMIA A,03BONAE iAEHTUDIKYBATU YOTUPU CTUNI
HaBYaHHSA: AMBEPIYIOYMIA, aCUMIIIOOUYMIA, KOHBEPTYOUYMIA Ta MPUCTOCOBHMM, LLO BifobpaxKatoTb
pi3Hi cTpaTerii 06pobKKM iHpopMaL,ii Ta NPUNHATTA pPilleHb.

Ui ctuni BM3HayaloTb, AK came /ogMHa B3aemogie 3 iHbopmalieto, AKi cTparterii
BMKOPUCTAHHA 3HAHb € A/1A HEl XapaKTePHMMM, Ta AKi peaKLii BOHAa AEMOHCTPYE B CKAALHMUX
cUTyauiax. Y KOHTEKCTi CMOXMBYOI MOBEAIHKM Ta PEKNAMHOI KOMYHIKaLil Wi iHAWBIAYaNbHi
CTpaTerii MOXHa pOo3rNagaTM AK MOBEAIHKOBI CTUAI CNOXKMBaYiB, WO BU3HAYAlOTb CXU/bHICTb
CnoXuBaya A0 NeBHUX TUNIiB iHGOPMALLIMHOro BNIMBY, CNOCOBIB OLHKM Ta MPUNHATTA pilleHb.

Mogenb Konba f,03BOIAE NPOBECTU aHAONIIO 3i CMOXKMBYOLO NOBEAIHKOLO (Tab. 3).
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Tabauys 3
38’a30K ctunis [. Konba 3 noBeAiHKOBMMU CTUIAAMU CNOXKMUBAYIB

MNoBegiHKOBUIA CTUNDb . .
Ctunb Konba XapaKTepucTuka cnoXKusaubKoi noBeaiHKn
cnoXkusaua
Ounseprytouni BiactopoHeHui, OuiHIOE  anbTepHaTUBKW, MOPIBHIOE  NPONO3MuLi,
KpeaTuBHUI OpPIEHTYETbCA HA eMOUiMHI Ta couianbHi acnekTu;
NtobuTb HOBI 6peHaM Ta eKcnepuMeHTaIbHi NPOAYKTU.
Acuminatop JNloriyHni aHaniTuK 3BepTae yBary Ha CTPYKTypy i AKicTb iHbopmaLii,
nepeBipAE  XapaKTEPUCTMKKM, MOPIBHIOE  BIATYKK;
NPUIUMaE PilLeHHsA Nicns PpeTeNbHOro aHanisy.
KoHBepryroumit MpaKTnyHu, CXMNbHUM 00 WBMAKOTO BMOOPY KOHKPETHOro
LinecnpamoBaHui NPOAYKTY Ha OCHOBI YiTKMX KpuTepiiB; pearye Ha
NPaKTUYHI aQPryMeHTU | NPUKIALMN BUKOPUCTAHHA.
MpuctocyBanbHUM IHTYITUBHUI, eMoUiiHMI | OPIiEHTYETbCA Ha peKnamy, pekomeHzauii gpysis i
couianbHi CUrHaAW; NPUMMaE pPILLEHHS, Kepyluncb
emoL,iaMu1, A0BIPOIO A0 BpeHAy i BAaCHUM A0CBiA0OM.

Ua Tabnuusa inocTpye, WO NOBEAIHKOBI CTUAI CNOXMBaYiB GOPMYIOTbCA Ha OCHOBI
KOTHITMBHMX Ta €MOLNHUX CTpaTeri, a TakoX Crnocoby B3aemogii 3 iHpopmaLitHUM nosiem.
BOHM BM3HaualoTb, AK CNOXMBAY pearye Ha peknamy, OLiHIOE NPOMO3MKLLT Ta YXBANIOE pilleHHA
NpO MOKYMKY.

TaKk, cnoxuBaui, Aaki 6 b6inble TAXINM A0 Ousepayo4020 CTUAD, XapaKTepusyrTbCA
BMCOKOK €MOLLIMHOI YYT/IMBICTIO, BIAKPUTICTIO 40 HOBUX iAel Ta 34aTHICTIO BPaxoByBaTU Pi3Hi
TOYKM 30pYy. BOHM YacTilwe nposaBAAoTb iHTepec A0 6peHAIB 3 YHIKaNbHUM AM3aliHOM | TBOPYMM
niAXo40M A0 peKAaMHUX NOBiAOMAEHb. A BNANBY HA TAaKUX CMOXKMBAYiB ePEeKTUBHI BidyanbHi
0b6pasw, icTopii, KpeaTMBHa Nojaya NPOAYKTY Ta acoLiaTUBHI TexHiku mapkeTuHry [Kotler, Keller,
& Chernev, 2022], HaTOMiCTb KOHBep2yroyi NparHyTb eGeKTUBHOCTI i WBMAKOCTI. IX pilleHHs yacTo
6a3yloTbCcA Ha YiTKUX KpUTepiax, AK-OT LiHa, GYHKLIOHANbHICTb Ta MPaKTUYHE BUKOPWUCTAHHSA.
Bax/nMBO HagaBaTM KOPOTKI iHCTPYKLii, NPOCTi pekomeHgauii Ta MNPUKAAAN BUKOPUCTAHHA
npoAykTy. OCHOBHUMM daKTOpPaMu BNAUBY ANA HUX €:

— YiTKi aprymeHTH «3a»/«npotun»;

— Ae€MOHCTPALLiA NPAKTUYHOro 3aCTOCYBaHHA;

— npocTi i 3po3ymini nponosuuji [TutapeHko, AsopHuk, 2022].

Acuminamopu, NOKNafAatTbCA Ha NIOTiKY Ta CUCTEMHICTb. BoHM 0bupatoTb NpoayKTH nicns
aHanNi3y XapaKTepUCTUK, BiATYKIB i eKCNepTHMX OLIHOK. B MapKeTMHIoBIM NpaKTuLi Le O3Hayae
HeobXigHiCTb [AeTanizoBaHMX ONWCIB, MNOPIBHANbHWUX Tabnuub Ta HAyKOBO OOGrPYHTOBAHOI
iHbopmauii. [lpucmocosHi K CNOXMBAYi MOXKYTb Oinblue NOKAAZATUCA Ha iHTYyiUilO Ta
KOHTEKCTya/ibHi CUFHaNWM, HiXK Ha pauioHanbHWN aHani3, Wo BigobpaxkaTumeTbes y BMbOpI i
pearyBaHHi Ha peKknamHi NoBigoMaeHHs. Ix BUBIp yacTo 3an1eXuTb Bif, COLjaNbHMUX CUrHaNIN Ta
BiAryKiB iHWWX ntogel. Jna BNAMBY Ha HUX eDeKTUBHI COoLLiaNbHi A0Ka3uM, peKomeHaal,ii, akuii Ta
eMOL,iiHO 3a6apB/ieHi NOBIAOM/IEHHA.

Taka iHTepnpeTauis Teopii [. Konba possonse nobyaysaTM MIiCTOK MiXK KOTHITUBHO-
MCUXONOTIYHMMMN OCOBIMBOCTAMM CMOXKMBAYIB Ta IXHbOIO MOBEAIHKOK B YMOBAX PWHKY, Ae
npouec Bnbopy NPOAYKTY UM PIilLEHHA WOA0 MOKYMKM CTAE He /Anlle PeakLUied Ha 30BHILIHI
CTUMY/IW, @ 1 pe3y/bTaTOM BHYTPILLHIX cTpaTeriii 06pobKku iHpopmaLii Ta nepesar y cnocobax
B3aemogii 3 iHbopmauiiHnm nonem. . Konb nigkpecntoe, Wwo iHAMBIAYyaNbHI CTUAI € BiAHOCHO
CTabiibHUMM, anie THYYKMMMK 3a/1eXKHO Bif, KOHKPETHOI CUTyaLil Ta KOHTEKCTHUX BMMOT, LLO
[03BO/IAE PO3rAaAaTh ix AK AMHAMIYHI NOBEAIHKOBI cTpaTerii, a He cTaTUYHi puck ocobucrocTi/

Y NCUXONIOTIYHUX AOCNIAXKEHHAX NOBEAIHKM CMOXKMBAYiB NOAIOHI NiAX0AM BUKOPUCTOBYOTLCA
ONA PO3MEKYBaHHA He nLe TUNIB, afe i cTpaTerii NPUNHATTA pilleHb Y Pi3HWUX yMOBaX, 30KpemMa
npv BMbBOpPi TOBApiB Ta OLHLi peKnaMHMX MOBiZOM/IEeHb. Taki CTUAI MOXKYTb KOpesntoBatu 3i
CXUNBbHOCTAMW PAyioHANbHO aHani3ysamu iHghopmayito, peazysamu emouiliHo, siddasamu
nepesaay HOBU3HI 8 Npono3uuisx abo opieHmysamucs Ha 00c8i0 ma coyiaabHe OMoYeHHs.

Lle intocTpye, AK yTBOPIOHOTLCA KOHKPETHI CTpaTerivyHi CXMNbHOCTI CNOXKMBaya.
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IHTepnpeTauia Teopii . Konba B KOHTEKCTi NOBEAIHKOBUX CTUAIB AA€E 3MOTY:

— nobyayBaTh NCUXONOTIYHO 0O6I'PYHTOBAHY CErMEHTALLI0 PUHKY He inLe 3a gemorpadieto
YyM NOBEAHKO, @ 32 MUBUHHUMM NCUXONOTIYHUMM CTPATETIAMM;

— po3pobnATU afanToBaHi peKNamHi MOoBIAOMIEHHA, fKi PE30HYIOTb i3 KOHKPETHUM
KOFHITUBHO-MOTMBAL,iMHMM Npodifem crnoxuBaya;

—MPOrHO3yBaTU peakKLii Ha MapKETUHTOBI CTUMY/IU, MiABULLYIOYM eEKTUBHICTb KOMYHIKaL,in;

— NNaHYBaTM KOHTEHT-CTPATEril i3 ypaxyBaHHAM CUNbHUX i c1abKKx CTopiH cTunis [Habpycko,
2013].

loBeAiHKOBI CTMAI CMOXMBAYiB MOXHA PO3rIA4aTN AK IHTErPOBAHY XapaKTEPUCTUKY, LLO
BK/IKOYAE KOTHITMBHI, MOTUBAL,iMHI Ta eMOLiMHIi KOMNOHEHTU, AKI BU3HAYatOTb OYiKyBAHHS, OLLIHKY
iHbopmaLii, noBeAiHKOBI HaMipX Ta KOHKPETHI Aii Npu B3aEMOAji 3 peKNaMHUMM TEKCTaMM Ta
PUHKOBMMMW NPONO3ULLIAMM.

MomusauyiliHa cgepa BU3HAYaAE CMOHYKaHHA A0 Aii Ta NOCAiAOBHICTb NOBEAiHKOBUX
peakuiit. CnoKuneyi cTUAi BigobparxKatoTb B3aEMOAiI0 MOTUBALLT 3 KOFHITUBHMMM NPOLEecaMu:

— [uBeprytoyi Cno)KuBadi OTPUMYIOTb MOTMBALIO Bi4 €MOLiMHOro 3a40BO/IEHHA Ta
TBOPYOro 334,0BO/IEHHA.

— ACUMINATOPU MOTMBYIOTbCA AOCATHEHHAM YiTKOrO PO3YMIHHA Ta JIOTIYHOI CTPYKTYypuU
NPOAYKTY.

— KoHBeprytoui opieHTOBaHi Ha NPaKTUUYHY KOPUCTb Ta €PEKTUBHICTb.

— [PUCTOCOBHI MOTUBYIOTLCA COLia/IbHUMM CUTHANAMMU Ta IHTYITUBHMM BigYyTTAM BUrO4M.

LA iHTerpauyia eMOHCTPYE, WO NOBEAIHKOBI CTU/I CMOXKMBAYIB — L,Ee He NLIE KOTHITUBHI
KOHCTPYKLi, @ NOBHOLHHI NCUXONOTIYHI CTpaTerii, WO BKAOYAOTb MOTUBALLIO, eMOoL,ii, OLLiHKY
PU3KNKY, OOBipYy Ta coujanbHi BNAMBU. TOMy iX aHani3 € Hag3BMYaMHO LiHHMM Aaa nobynosu
edeKTUBHUX CTpaTerin peknamu i mapketuHry. |, akwo ctunb [. Konba He nuwe Bigobparkae
cnocib HaBYaHHA, a 1 KOpetoe 3 NOBeAIHKOBUMM CTPATErIAMM CMOXKMBAYIB, CTBOPIOOYN LiNiCHY
NMCUXONIOTIYHY MOAENb, IKa MOXKe BYTM BMKOPUCTaHa Y MApPKETUHTY, peKnami Ta AoCNigKeHHi
CMOXKMBUYNX PUHKIB.

Po3ymiHHA CTUAIB CNOXKMBaYiB HAJAE 3MOTY:

1.CermeHTyBaTM PUHOK 33 NCMXONOTIHHUMU XaPaKTEPUCTUKAMM, A HE e AemorpadiyHUMm
O3HaKamMu.

2. CTBOpIOBATM peKNaMHi MOBIAOMAEHHSA, a4aNTOBaHI 40 KOHKPETHOro CTU/LO CNOXMBaYa.

3. MporHo3yBaTu NOBeAiHKOBI peakKu,ii Ha HOBI NPOAYKTU, AKLLii Ta MAaPKETUHIOBI KAaMNaHii.

4., OnTumizyBaTM CTpaTerii MNpoAaky, BMKOPUCTOBYHOUYM MOEAHAHHA KOTHITUBHMX,
MOTMBALIMHMUX Ta EMOLMHUX CTUMYIB.

BMCHOBKM 3 f,@aHOTO AOCNIAMKEHHA Ta NEePCNeKTUBU NOJANbLLIUX PO3BIAOK. TAaKUM YMHOM,
Y KOHTEKCTi [AOCNigMKeHHS CNOMKMBYOI MOBEAIHKM AK COLiaNbHO-MCMXONOrNYHOro GeHomeHy
KOTHITUMBHI CTWAI AOUINbHO pPO3rNnAgaTM He AK i30/1bOBAHY XapaKTEePUCTUKY iHAMBIAYaNbHUX
BiAMIHHOCTEN, @ AK IHTErpaTMBHUI MeXaHi3m, L0 ONoCepeaKOBYE MPOLECU CMPUNHATTSA,
06p0obKK iHPOpPMaLi Ta NPUMHATTA pilleHb Y CUTYaLii CNOXUBYOro BUB6OPY. BOHM MOXKYTb BYTU
iHTEerpoBaHi y NPAKTUKY AOCNIAMKEHHA Ta perynauii CnoXXuB4oi NOBeAIHKM Y BUTNAA,:

— TCUXOJIOTIYHO OPIEHTOBAHOI CermeHTaLil CMOXKMBayiB, WO BPAXOBYE OCOBAMBOCTI
KOTHITUBHOT 06PO6KM iHOPMaLLiT, MOTMBALLIMHI YCTAHOBKM Ta EMOLLiNHI peakuii;

—aganTauii MapKeTUHIOBUX | PEKNaMHUX NOBIAOMNEHb A0 AOMIHYHOUYMX CTUAIB CNPUNHATTA
(aHaniTMYHOTrO, iHTYITMBHOrO, EMOLLIMHOrO, COLia/IbHO OPIEHTOBAHOIO);

— PO3p0O6KM KOMYHIKALMHUX CTpaTeriii, cCNpsAMOBaHUX Ha MNiABULLEHHS YCBIAOMIEHOCTI
CNOXMBYOro BMOOPY Ta ONTUMI3ALLitO NpoLecy NPUNHATTA PilleHb;

— MPOrHO3yBaHHA MOBEAIHKOBMX peaKLili CrnoXKMBayiB y BiANOBiAb Ha MAPKETUHIOBI
CTUMYNIN 3 ypaxyBaHHAM iHAMBIAYaIbHUX MCUXOIOTIYHUX 0COBNBOCTEN.

Monpwu Te, WO iHTerpawia KOrHiTMBHO-NCUXONOTIYHMX MiAX0AiB Y AOCNIAXKEHHSA CMOXUBYOI
NoBeAiHKM BIiTYM3HAHOIO HAYKOK nLie HabyBae CMCTEMHOrO XapaKTepy, Cy4yacHi TeopeTUyHi
HanpautoBaHHSA Y cdepicouianbHoi ncuxonorii, 6ixeBiopasbHOI EKOHOMIKM Ta MAPKETUHTY, @ TAKOXK
3pOCTaloYMit iHTEpPEC 40 BUBYEHHA ippaLlioHa/IbHUX MeXaHi3mMiB NPUAHATTS pilleHb A03BONAIOTb
PO3rNA4aTU BMKOPUCTAHHA KOTHITUBHWUX CTWUAIB AIK NMEPCNEKTUBHUIN | HAyKOBO OBFPYHTOBaHMUM
HanpAM NoAasblUMX AOC/IAXKEHb | MPAKTUYHUX PO3POOOK Yy chepi MapKETUHIOBUX KOMYHIKaLLN,
peKknamm Ta NCMXOO0rii CNoXKMBaya.
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In contemporary socio-psychological and interdisciplinary studies, consumer behaviour is viewed
as a multidimensional phenomenon shaped by cognitive, motivational, emotional, and sociocultural
factors. It is not limited to the purchase of goods and services, but reflects a system of mental processes,
including perception, memory, thinking, motivation, emotional responses, and the influence of the social
environment and cultural norms. The growing complexity of the information space, digital communication,
and marketing influences increases the need to understand the psychological mechanisms of consumer
choice.

The aim of the study is to conduct a comprehensive theoretical analysis of consumer behaviour
as a socio-psychological phenomenon and to determine the role of cognitive styles in the formation of
behavioural strategies of consumers, as well as to substantiate an integrative approach to the analysis of
psychological determinants of consumer decision-making.

Research methods. The article employs methods of theoretical analysis, synthesis, comparison, and
generalization of contemporary psychological, socio-psychological, and marketing studies devoted to the
problem of consumer behaviour, decision-making processes, and the influence of cognitive and motivational
factors. Interdisciplinary approaches are analysed, allowing consumer behaviour to be considered in the
context of cognitive processes, behavioural economics, social influence, and marketing communications.

Within the framework of the theoretical analysis, it is substantiated that consumer behaviour is
formed as a result of the interaction between internal psychological determinants (needs, motivation,
values, cognitive processes, and emotional states) and external factors (social environment, cultural norms,
reference groups, advertising, and market conditions). It is shown that consumer decision-making is not
purely rational, but is significantly influenced by cognitive biases, heuristics, emotional reactions, and
situational variables, which determine the variability and unpredictability of behavioural responses.
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Particular attention is paid to the analysis of consumer typologies and behavioural models, which
reflect differences in the level of involvement, decision-making styles, and dominant motivational
orientations. It is demonstrated that traditional marketing models are complemented by psychological
approaches that consider individual differences in information processing and interpretation.

Special emphasis is placed on the role of cognitive styles as a key factor in shaping consumer
behavioural strategies. Based on the interpretation of experiential learning theory, it is argued that
individual differences in perception, processing, and evaluation of information determine specific patterns
of consumer behaviour, including analytical, intuitive, emotional, and socially oriented strategies. It is
shown that these styles influence the way consumers perceive advertising messages, evaluate product
value, and make purchase decisions.

Conclusions. It is substantiated that consumer behaviour is an integrative socio-psychological
phenomenon formed through the interaction of cognitive, motivational, emotional, and sociocultural
factors. Cognitive styles act as an important mechanism that determines individual differences in decision-
making and behavioural strategies. The integration of cognitive-psychological approaches into the study
of consumer behaviour expands the possibilities for its theoretical understanding and practical application
in marketing, advertising, and psychological support. The results obtained can be used in further empirical
research, as well as in the development of effective communication strategies and consumer behaviour
forecasting models.
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TAKTUKA NMPU3HAYEHHSA TA MPOBEAEHHA
CY[,0BO-NCUXONOTIYHOT EKCMEPTU3M LL,OA0 HEMOBHOMITHIX
Y KOHTEKCTI AIPY}KHbOTO A0 AUTUHU NPABOCYAAA

Y cTaTTi 34iMCHEHO KOMMJIEKCHE TEOPEeTUMKO-NPUKNAAHE AOCNIAMKEHHA TaKTUKM MNPU3HAYEHHSA
Ta NPOBEAEHHA CYyAOBO-NCUXOMOFNYHMUX EKCNepPTM3 LLOAO HEMOBHONITHIX Yy KOHTEKCTI BMPOBAAMKEHHA
CTAHAApPTIB APYKHbOTO A0 AUTUHU NPaBoCcyaaa B YKpaiHi.

O6rpyHTOBaHO, WO CYYacCHWIM eTan pPO3BUTKY KPUMIHANICTUYHOT TAKTUKKU XapaKTepU3YyeTbCs
HeJOCTaTHIM piBHEM HAyKOBOFO OMpaLoBaHHA MNUTaHb MPU3HAYEeHHA Ta MPOBEAEHHA CYyAOBUX
eKCnepTn3, 30Kpema MCUXOMIOTIYHMX, WO YCKNAAHIE edeKTUBHE BWMKOPWUCTAHHA iX pes3ynbTaTiB y
[,0Ka3yBaHHi. YCTaHOBNEHO, WO CyA0BO-NCUXO/IONYHA eKCnepTM3a WOoAO0 HEMOBHOJITHIX MaE BUPAXKEHY
MiXKAUCUMNAIHAPHY crneumdiky, AKa BUABAAETLCA Yy MNOEAHAHHI MPABOBMX, €TUYHMUX i MCUXONOTIYHUX
acrnekTiB, HeobXiAHOCTI BpaxyBaHHA BiKOBUX, KOTHITUBHUX Ta eMOLIMHUX 0COBANMBOCTEN ANTUHU, @ TaKOXK
PU3NKiB BTOPMHHOI TPaBMaTM3aLil y Npoueci NpoBeAeHHA CNiAYMX | EKCMEePTHUX Aii.

Ha ocHOBiI aHanisy HayKoBMX [yKepen, y3aralbHeHHA NPaKTUYHOro A[0CBigy Ta eMMipuYHKUX
CnocTeperKeHb BU3HAYEHO TUMOBI TAKTUYHI MOMWJIKM, LLLO ALOMYCKAKOTLCA Nig,Yac NPU3HAYEHHSA i NPOoBeAEeHHSA
CYAOBO-MCUXONOTNYHUX EKCNepTus Woao Aaitei. [Jo HUX BiAHECEHO HeAOCTaTHICTb, HECUCTEMHICTb i
dparmeHTapHiCTb MaTepianis, WO HAAATLCA EKCNEPTY; NOPYLUEHHA NPUHLMMNY CBOEYACHOCTI MPU3HAYEHHS
eKCrnepTU3M; HeHaeXKHy OpraHisalilo eKcnepTHOro o6cTeXkeHHs; BiACyTHICTb abo popmanbHUI XapakTep
iHpOpMyBaHHA ANUTUHM Ta Ti 3aKOHHOIO NPEeACTAaBHUKA; HEAOTPUMAHHS BUMOT LLLOA0 3abe3neyeHHs yyacTi
33aKOHHOTO npeAcTaBHMKA. [loBeAEHO, WO TaKi MPOPAaxXyHKM MatoTb KOMMAEKCHUM HEraTMBHWUIA BMNMB:
3HUXKYIOTb AKICTb | AOCTOBIPHICTb €KCMEePTHUX BUCHOBKIB, YCKMQAHIOOTL NPOLEC AOKA3yBaHHA, a TaKOX
MOKYTb CMPUYNHATU 40LATKOBE NCUXONOTYHE HAaBAHTAXKEHHSA HA OUTUHY.

Y cTaTTi 3aNpONOHOBAHO CMCTEMATM30BAHMUM NiAXig 40 BUSHAYEHHA NPUHLMUMIB TAKTUKW NPOBELEHHA
CY/[10BO-MCMXONOTYHOI eKCNepTM3M WOoA0 HEMOBHOITHIX (3aKOHHICTb, MOBHOTA | HAa/1eXKHa AKICTb MaTepianis,
[OOUiNbHICTb NOCTAHOBKM €KCNEepTHUX 3aBAaHb, CBOEYACHICTb, CUTyaLiMHICTb, MiKCyb’'eKTHa B3aemogis,
Opi€eHTaLiA Ha 3abe3neyeHHA HaKpaLWKX iHTepeciB ANTUHK) Ta OKPEC/IEHO iX NPaKTUYHE 3HAYEHHS.

OcobnvBy yBary npuaifieHo OBFPYHTYBaHHIO HEObBXiAHOCTI MiXAMCUMMNIHAPHOT B3aeEMOAIl MiXK
CNiguMmMK, MPOKYpopamMu, CyAAAMM Ta eKCNepTaMu-NCUXO/IoramMK, a TaKOXK PO3BUTKY METOAMYHOro
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3abe3neyeHHna Uiel cdepn. HaronoweHo Ha AOUINBHOCTI PO3p0b/IeHHs cheLiani3oBaHUX METOANYHMUX
pekoMeHZaLin i HaBYabHUX MaTepianiB ANa NPaAKTUKIB, CIPAMOBaHMX Ha GOPMYBaHHA HaNEXHOIO PiBHA
KOMMETEHTHOCTI Y MUTaHHAX PO6OTU 3 HEMOBHOITHIMMU.

Kntouosi cnoBa: JumuHa, HenosHoaimHil, Hopmu Opy#Hb6020 00 GUMUHU npasocydos, cyoosa
MCUX0/1021YHA eKCrepmu3a, KpUMIHAAICMUYHA MAKMUKA, Makmuka nposedeHHs cy0osoi ekcrepmusu

MoctaHoBKa npobaemu. ImniemeHTauia CTaHAAPTIB APYKHbOTO 40 AUTUHM NpPaBOCYAAn
B YKpaiHi € o4HMM i3 KOYOBUX Hanpamis pedopmyBaHHA CUCTEMM KPUMIHANBHOI tOCTULT
Ta BaX/IMBOK CKNAL0BOK €BPOIHTErpaLinHMX npoueciB. MpuiHATTA KoHuenuii po3sBuTKY
KPMMiHaNbHOI OCTULIT LLO0A0 HEeNOBHOITHIX B YKpaiHi [Mpe3naeHT Ykpainu, 2011], HauioHanbHoi
cTpaTterii pedopmMyBaHHA CUCTEMU OCTULT LLOAO AiTel Ha nepioa Ao 2023 poky [KabiHeT MiHicTpis
YKpaiHu, 2018], a TakoK HauioHanbHOI cTpaTerii 3axucty npas guTnHu y coepi toctuuii no 2028
POKY 3aCBiAYYE CUCTEMHUI NiaXia AeprkaBu A0 3abe3neyeHHA NpaB i 3aKOHHUX iHTepeciB AiTel,
AKi NnepebyBatoTb Y KOHTaKTI i3 3akoHOM [KabiHeT MiHicTpis YKkpaiHu, 2025].

BignoBigHO [0 cy4acHUX MigxoAiB KpUMiHa/lbHE MPOBAAMEHHA WOAO AUTUHU MaE
34iMCHIOBATUCA 3 ypaxyBaHHAM NPUHLMNIB HAMKPALLMX IHTEPeCiB AUTUHM, NoBaru Ao ii rigHocCTi,
yyacTi, HeauCKpuMiHaLii Ta 3abe3neyeHHs ncuxosoriyHoi 6e3nekn [Slipets, 2025]. Y ubomy
KOHTEKCTi CyZ0BO-MCMXOJIOTiYHA eKcnepTM3a HabyBae OCOB/IMBOrO 3HAYEHHS SIK IHCTPYMEHT
BCTAHOB/IEHHA 0BCTaBMH, LLLO MAtOTb ICTOTHE 3HAYEHHA A1A KPUMIHANIbHOTO NPOBAAMKEHHS.

BoaHo4Yac npakTMKa CBiAYMTb MPO CYTTEBE 3POCTAHHA KiNbKOCTI CYA0BO-MCUXONOTIYHUX
eKCnepTM3 CTOCOBHO HEMOBHOJITHIX, WO OOYMOBAOE NiABULLEHHA BUMOr A0 AKOCTI iX
NPU3HAYeHHA Ta NPOBeAEeHHs. 3a BiACYyTHOCTI HasIeXKHO PO3P061eHOT TAKTUKM Lii TPOLLECU MOXKYTb
CYNnpOoBOAKYBaATUCA YNCIEHHMMM NOMUIKAMM, AKI BNANMBAIOTb AK Ha ePEKTUBHICTb A0KA3YBAHHS,
TaK i Ha NCUXOJIOTIYHUI CTaH OUTUHMU.

OcobnunBoi aKTyanbHOCTi HabyBae npobnema HeAoNnyWeHHA peTpaBmaTv3auii AUTUHMU
B NpOLECi NPOBeAEHHA EKCMepPTHOro AOCAIAMEHHA, Wo noTpebye AOTPMMAHHA creuiaibHUX
npoueayp, ypaxyBaHHA BIiKOBMX Ta iHAMBIAYa/NIbHO-MCMXONOTIYHMX OCOB/AMBOCTENM, @ TAKOX
HaNeXXHoT opraHisaLii B3aemogii MixK cyb’ekTamu KpMmiHabHOTo NpoBagKeHHs [Kozlova, 2020].

BuKnageHe BuLLe A,03BONAE KOHCTATYBATH, LLO iCHYE 06’ €KTMBHA HEOBXiAHICTb Y HAyKOBOMY
OOFPYHTYBaHHI TaKTUKM MNpPU3HAYEHHS Ta MNPOBEAEHHA CYAOBO-MCUXOJIOMNYHUX EKCnepTus
LLLOAO HEMOBHONITHIX K BA)K/IMBOTO e/1eMeHTy 3abesneyeHHA ePeKTUBHOCTI KPUMiHaNbHOro
CYAOUMHCTBA 1 peanisauii NpMHUMNIB APYKHbOTO 40 AUTUHU NPaBOCYAAA.

AHani3 octaHHiX pocnigyKeHb i nybnikayin. Mpobaematka KPUMiIHANICTUYHOI TaKTUKMK
Ta eKcrnepTHOro 3abesneyeHHA KPUMMiIHANbHOrO MPOBAAXKEHHA MNOCIAAE BarKNMBE Micue B
CY4YaCHUX HAYKOBUX AOCAIAKEHHAX. KnacuuyHi MONOXKEHHA KPUMIHANICTUYHOI TaKTUKKM Oyau
chopmynboBaHi y npausx M. Cantescbkoro [2005], M. Lep6akoscbkoro [2015], B. LLeniTbKka
[2008], ski BU3Ha4atoTb ii AK CUCTEeMY HayKOBO OBIPYHTOBaHMX PEKOMEHAALN LWoA0 opraHisauil
Ta 34iiICHEHHA [OCY0BOrO PO3CAiAyBaHHA i CYyA0BOTO PO3rasay.

MUTaHHA eKcnepTHOro 3abesneyeHHA 40CYA0BOM0 PO3CNiAYBaHHA, @ TAKOXK NPOLECyaNbHOro
CTaTycy eKcrnepTa Ta 0CoH6MBOCTEN MOro AiaNbHOCTI BUCBIT/IEHO y npausax |. Mupora [2015], akuit
NiAKPEC/OE CAMOCTIMHICTb eKcnepTa AK Cy6’eKTa KPMMIHANIbHOTO NPOBAAMKEHHA.

OKpemi acnekTn cyAoBO-MCUXOJIONYHOI eKCNepTUsn A0CNiAKeHo y poboTax H. AnikiHoi
i T. Eroposoi [2013], O. Cnineub [2019], Ae po3rna4aOTbLCA NUTAHHSA METOAMKN AOCAIAMKEHHS
NCUXIYHUX MPOLLECIB, @ TAKOXK BUKOPUCTAHHA BiA€03aNuCiB CRigumx 4ilt aK gxkepena iHbopmadii.

MoBeAiHKOBI aCNeKTU YYaCHWUKIB KPUMiIHAaNbHOrO MNPOBAAMKEHHA, 30Kpema npobnema
HenpaBAMBMX NOKalaHb, Aocnigxysanuca K. PomaHayckacom [2021]. MUTaHHA BUKOPUCTAHHA
cneuiaNbHUX 3HaHb Y KPUMiHaNbHOMY NPOBaAXKeHHI po3KpuTo y npauax . CniunHoiTa I'. bigHAKa
[2018].

BoaHo4Yac aHanis HayKOBMX AXKepen CBig4YWUTb, WO MWUTAHHA TaKTUKWU NPOBEAEHHA came
CYZLOBO-MCUXONOTNYHMUX EKCNEPTU3 LLLOAO HEMOBHOITHIX, 0CO6/MBO 3 ypaxyBaHHAM MPUHLUMIB
OPYKHbOrO A0 AUTUHW NPaBOCYAAA, 3a/IMLLAKOTLCA HEAOCTAaTHLO AOCNIAKEHVMU, LLO 3YMOBIOE
HeobXiAHICTb NOAANbLIMX HAYKOBUX PO3BIAOK Y LlbOMY HAMpPAMI.

MeTolo cTaTTi € TEOpPEeTUYHE 0OI'PYHTYBAHHA 3acaf TaKTUKM MPU3HAYEHHA Ta NPOBEAEHHA
CYA0BO-MCUXOJIONIYHUX EKCMepTM3 LWoAO0 HEMOBHOJITHIX SIK ONTUMabHOI cTpaTerii nobyaosu
B3aEMOZ,ii MiK iHiLLIaTOPOM NPU3HAYEHHSA €KCNEePTHOro AOCNIAXKEHHSA Ta CYA0BUM EKCMEPTOM.
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MeTtoau aochnipgKeHHA. [JOCNigrKeHHA FPYHTYETbCA Ha MEeToZaX TeOPETMYHOro aHanisy,
CMHTEe3y, y3arasbHeHHA Ta NMOPIBHAHHA CYYACHUX HAYKOBUX AyKepen y ranysi KpUMiHaNiCTUKK,
HOPUAMYHOI NCUXONOTIT Ta CyA0BOI eKcnepTusn. Y poboTi TaKOXK BUKOPUCTAHO aHani3 NPakTUYHOro
[,0CBiAY M eMnNipUYHUX CNOCTEPENKEHb LLLOA0 NPU3HAYEHHA Ta NPOBEeAEHHSA CYA0BO-MNCUXOIOMNYHUX
eKcnepTus aitei. 3aCToCoBaHO MiXKANCUMNAIHAPHMA NiAXiA, WO AAE 3MOrYy PO3rAaHyTM npobaemy
yepes iHTerpawito NpaBoBOro, MCUXON0MNYHOro Ta KPMMIHONOFIYHOTO aCNeKTIB.

BuKnag ocHOBHOro matepiany gocnigeHHs. Y 60-70-x pokax XX cTonitta cdopmyBaBcs
BiZLHOCHO CaMOCTIMHMI PO34iN KPUMIHANICTUKN — KPUMIHANICTUYHA TaKTUKA, SIKa BM3HAYAETbCA
AK CUCTeMA HayKOBUX MOJIOXKEHb | peKOMeHAAL,iM WoA0 ONTUMAIbHOT OpraHi3aLii Ta n1aHyBaHHA
cniacTea (40CyA0BOro UM CyA0BOro), a TaKoXK NobyaosBu edeKTUBHOT MiHii NnoBeAiHKM ocib, AKi
3[iNCHIOITb A0CYAOBE YM CyAOBe NPOBaAKeHHA abo npoBoAATb CAigyo-po3wykosi Aii. o
OCHOBHWX 3aBAAaHb KPMMIHANICTUYHOI TAaKTUKU HaNeXuTb NiABULLEHHA edeKTUBHOCTI cnigyol
Ta CcyA0BOi AiANbHOCTI, po3pobaeHHA peKoMeHAaLin Woa0 NopaaKY, MeX i yMOB NpoBeaeHHs
CNiAYO0-PO3LIYKOBUX Aii, @ TaKOXK 3abe3neyeHHs OMNTMMA/IbHOI OpraHisauii B3aemoail mix
y4aCHMKaMU KpumiHanbHoro npouecy [LWenitbko, 2019].

3a3HayeHe BYEHHA, LWo chopmyBanocs BigHOCHO HELWO0A4aBHO, HUHI aKTUBHO PO3BMBAETLCS,
nepeaycim y YacTuMHI TaKTMKM AOCYAOBOrO PO3CAiAyBaHHA K HaMbiNbl AWMHAMIYHOI ranysi
NpPaBO3aCTOCOBHOI AiANbHOCTI. BogHOYAC TaKTUKa NpoBeAEHHA CY40BOI €eKCNepTU3M, AK 3a3HaYaE
M. LLlep6aKoBCbKUI, 3aMLLAETLCA HEAO0CTAaTHLO PO3PO6IEHO: Y HU3LL HAaBYAbHUX NMOCIOHUKIB
NMUTAHHA TaKTUKMU MPU3HAYEHHA I NPOBEAEHHS CyAOBUX eKCNepTU3 B3arani He BUCBIT/IIOETbCA,
B iIHLWNX — PO3rNALAETLCA INLLIE B aCMEKTi OpraHisau,ii NpM3HaA4YEeHHA eKCNepPTU3U, @ B OKPEMUX —
3BOAMTbCS A0 TexHoorii if npoBeaeHHs [LLlepbakoBcbkuii, 2015].

OAHI€E 3 NPUYMH TaKOT CUTYaLii € BiACYTHICTb EAHOCTI HAYKOBUX MiAXOA4iB WO040 BU3HAHHA
CYy40BOiI eKcnepTusun cnigyoto pieto. Lle nuTaHHA He € 3aranbHOBM3HAHMM cepej, HAyKOBLIB i
NPaKTUKIB MPaBO3aCTOCYBaHHA, OCKIbKM QYHKLIEW CNig4oro € npuM3HavyeHHA eKcnepTusn Ta
OLiHKa il pe3ynbTaTis, TOAji AK 6e3nocepeHE eKCnepTHe AOCNIAMKEHHA K Mi3HABa/IbHY AifNbHICTb
3iCHIOE He cigunii, a cynosuin ekcnept [Mupir, 2015]. OcTaHHIl € NpoLecyanbHO He3aNeXHUM
cy6’eKTOM, HagiNneHMm BigNoBiAHMMM NpaBaMm 1 060B’A3KamMun. 3a3HayYeHa 06CcTaBMHA 3YMOBJIHOE
cneumoiky TaKTUKM NMPU3HAYEHHSA 1 NpoBeAEHHA CYA0BOI eKCNepPTU3M, AKa nepeabdbavae cknagHy
B33aEMOZI0 MiXK C/iAYMM Ta eKCnepTom, KOTPUI BUCTYMNAE He /INlie BUKOHABLLEM AOPYYEHHS
iHiLiaTOpa eKcnepTU3K, a 1 aKTUBHUM YY4aCHMKOM npouecy ii NigroToBKM Ta NPOBEAEHHSA.

BogHouac HayKoBLi, AKi 0OCTOOIOTb NMO3UL,I0 LWLOAO BigHECEHHA CyA0BOi eKcnepTusn Ao
CNigunx Ajin, aprymeHTyrTb il HaABHICTIO OCHOBHMX O3HAK CNia4voi Aii, 30Kpema cnpsamMoBaHicTIo
Ha b6e3nocepenHe BUPilIEHHA 3aBAaHb A0Ka3yBaHHA — 36MpaHHA, AOCNIAKEHHA, NepeBipKy Ta
3aKpiNJIeHHA AOKA3iB, @ TAKOXK HAABHICTIO NPOL,ECYaNbHOro, TAaKTUYHOIO 1 eTUMHOTO KOMMOHEHTIB
[OcTpiituyk, 2013; CanteBcbkuit, 2005; LLlepbakoscbkuit, 2015]. BianosigHo, cyaoBa ekcneptusa
PO3rNAJAETbCA AK MpouecyanbHa AifA, WO NOAAra€ Yy AOCAIAMKEHHI eKCnepTom 3a 3aBAaHHAM
cnigyoro abo cyay peyvoBMX O0KasiB, maTepianiB Ta iHWKX O6’€KTIB 3 METOH BCTaHOB/IEHHA
daKTUYHUX JaHUX | 0BCTAaBUH, AKI MalOTb 3HAYEHHA A/1A NPUAHATTA O6FPYHTOBAHOIO PilEHHSA Y
KpMMiHanbHOMy npoBagKeHHi [OcTpiltuyk, 2013].

TBepArKeHHA HAyKOBLiB MPO Te, L0 BiACYTHICTb HA/IEXXHO PO3P061EeHOT TAaKTUKM NPOBEAEeHHA
CYLOBMX EKCNepTU3 — 30KpemMa LWoA0 BM3HAYEHHA 4acy iX npusHayeHHA, GopmyBaHHA
HeobxigHoro obcAry matepianis, ypaxyBaHHA CTPOKiB BUKOHAHHA €KCNEPTHOro AOCNIAMKEHHS —
MOKe HeraTMBHO BM/IMBATU AK HA CTPOKM A0CYA0BOrO PO3CNigyBaHHA, TakK i HA ePeKTUBHICTb
BMKOPUCTAHHA BUCHOBKY eKCMepTa AK AKepesia A0Ka3iB, NOBHICTIO NiATBEPAXKYETbCA MPAKTUKOLO.
JopaTkoBO cnig, HAaronocuTw, WO Ui HeAONIKM BMAMBAKOTL | HA AOTPUMAHHA NPUHLUNIB
OPYKHbOTO 40 ANTUHM NPaBOCYAAA, 30KPEeMA B YaCTMHI HeAONYLWEeHHA peTpaBMaTu3aLii ANTUHM,
a iHOAi HaBiTb YHEMOMX/MBAOIOTb NPOBEAEHHA eKcrnepTusun. MpaKTMKa NpoBeAeHHA Cy[0BO-
NMCUXOJIOFIYHUX eKCNepTM3 LWOAO AiTeN CBIAYUTb MNPO 3HAYHY KiNbKICTb TAKTUYHMUX NPOPAXYHKIB,
AKi CTOCYHOTbCSA NiArOTOBKM Ta HaZaHHA MaTepianis g5 AOCNiIAKEHHS, BUBOPY Yacy NPU3HAYEHHS
eKCNepTU3K, a TaKOXK OpraHisal,ii eKcnepTHOro obCcTeXKeHHs NigeKcnepTHOT ANTUHN.

BaromicTb HacnigKiB TakMX TAKTUYHUX MOMMWJIOK OBYMOBAIOETbCA TUM, LLO JIIOAMHA SK
006’€EKT [OCNiAKEHHA BOAHOYAC € YYAaCHUMKOM KPUMiIHANbHOrO NMPOBaAKEHHA, MA€E BiAMnoBigHi
npaBa Ta NpoLecya/ibHUI CTaTyC, @ TaKOX BAaCHe CTaB/IeHHA 40 CUTyaLlii NpaBoONOpYyLIEHHS,
npouecy po3c/igyBaHHA Ta IHWMX MOro y4acHUKIB. Lle cTaBNeHHA MOXKe 3MiHI0OBATMCA 3a1EXKHO
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BiZL MOTMBALIMHUX YMHHMKIB Ta aKTyaslbHOI CUTyauii 4OCY[0BOro po3ciifyBaHHA i CyA0BOro
po3raagy, LWo NpoABAAETbCA i Nifg, Yac NPOBeAEHHS CyA0BO-MCMX00TIYHOT eKcnepTusu [AnikiHa,
€ropoB.a, 2013; PomaHayckac, 2021; Cnineub, 2019]. Y BMnaaKy A0CNiAXKEHHSA AiTel 40AaTKOBOro
3HaYeHHs HabyBaloTb BiKOBI 0c06AMBOCTI, cneundika GYHKLiIOHYBAHHA 3aXMCHUX MeXaHi3MiB
NCUXIiKM Ta NigBULLEHA NiAAATIMBICTb A0 30BHILIHLOIO BMN/MBY.

3rigHO 3 HaWMM MPAKTUYHMM [O0CBIAOM OCHOBHI TaKTUYHI NpPOPAxXyHKM iHiuiaTopis
eKcnepTM3M nos’s3aHi 3i 36MpPaHHAM [OOKYMEHTa/libHUX BiAOMOCTEN LWOAO0 NOAIl AenikTy,
BM3HAYEHHAM Yacy NPM3HAYEHHS eKCNepTU3N Ta OPraHi3aLLielo eKCnepTHOro obCcTerXKeHHs.

BigcyTHicTb y maTepianax, HagaHUX eKcnepTy, BiAomocTel, HeobXiaHUX AnA opraHisauii
€KCNepTHOro 06CTeXKeHHA AUTUHU, NPU3BOAMUTL A0 A0AATKOBMX BUTPAT PECYPCiB AK eKCnepTa,
TaK i cnigyoro. HeobxigHICTb 3340BO/IEHHS K/IONOTaHb eKcrnepTa WoA0 HafaHHA 404aTKOBUX
MmaTepianiB noTpebye Yacy, yNpoaoBXK SAKOro Moxe 6yTu BTpayeHO ONTMMasibHUI nepiog, Ana
npoBeAeHHA focnigeHHA. Kpim Toro, HepocTaTHiCTb iHPopmalii Npo noBeAiHKY AUTUHMU
Ta HOPUANYHO 3Hauyl,i OBCTAaBMHU 3BYXKYE MOMNKAMBOCTI €KcrnepTa LWoAo AKICHOI NiaAroToBKM
Ta NpoBeAeHHA 06CTe)KeHHs abo HaBiTb MOXKe MPM3BECTM 40 BCTAHOB/IEHHA OOCTAaBWH, AKi
YHEMOXNNBIOKOTb NPOBEAEHHSA EKCNEPTUSH.

TaK, y Xo4i OAHOro 3 eKcnepTHUX obcTexkeHb Byn0 BUABNAEHO, WO AWTUHA AEMOHCTPYE
cneundivyHi 0cobMBOCTI KOTHITUBHOTO PYHKLLIIOHYBAHHA Ta eMOL,IMHOT perynsLii, AKi BUKNIMKanK
06rpyHTOBaHi CyMHIBM Yy eKcrnepTa-ncuxosiora WoAo pPiBHA i iHTeNeKTyanbHOI Ta NCUXiYHOT
NMOBHOCMPABHOCTI. Y 3B’A3KYy 3 UMM noganblue npoBeAeHHA 0b6CTeXeHHA Oyno TMMYacoBO
NPU3YNMHEHO, a iHiLiaTOpy eKCnepTM3M CKePOBAHO 3aNUT WOA0 HaAAHHA 404AaTKOBMX MaTepianis,
AKi CTOCYOTbCA CTaHY NCUXIYHOMO 340POB’S AUTUHM.

AHani3 OTpMMaHOI MeAM4YHOI Ta MCUXOJIONYHOI AOKYMEHTaLii niaTBepAuB nonepegHi
rinoTesn ekcnepta LWOAO HAABHOCTI Y AUTUHU O3HAK IHTENEeKTya/lbHOI He[oCTaTHOCTI. Y
pe3ynbTaTti ekcneptom 6yno nigrotoBneHo ododiuiliHe NOBIAOMAEHHA NPO HEMOXK/IUBICTb
npoBeAeHHA CyA0BO-NCUXOOTNIYHOT eKcnepTmsm B ii NepBMHHO BM3HAYeHOMY pOpMaTi, @ TaKOXK
HaZaHO peKoOMeHZaLii WoA0 A0uiIbHOCTI NPU3HaYeHHA KOMMIEKCHOT MCUXO010r0o-NCUXiaTPUYHOI
eKcnepTum3u, ika 403B0AMNA 6 6iNbll MOBHO i aA€KBATHO OLIHUTM NCUXIYHWI CTAH AUTUHU.

Hacnigkom TaKkoi cuTyau,ii cTano cyTTeEBE NOAOBXKEHHSA CTPOKIB A40CYA4,0BOro po3caigyBaHHA,
a TaKOXK HeOobXigHICTb MOBTOPHOIO 3a/ly4EHHSA AUTUHM 10 EKCNEePTHOIro OBCTEXKEHHS BXKE B MEXKaX
KOMMIEKCHOI eKCNePTU3M, L0, CBOEID HEProto, MiABULLYE PUINKM A0AATKOBOrO NCUXOEMOLLIAHOTO
HaBaHTaXKeHHA Ta MOTEHLiMHOI peTpaBmMaTM3auii. BapTo 3ayBaXkutu, Wo noaibHOro po3BUTKY
noAin moxHa 6yno 6 YHUKHYTM 33 YMOBM CBOEYACHOrO Ta MOBHOrO 3a,0BONIEHHA KNOMOTAHHA
eKcnepTa LWoA0 HaZaHHA HeobXxigHMX maTepianis abo K 3a yMOBM nonepenHboro 36MpaHHs
BMYEpnHoi iHbopmauii Npo i3UYHUIA | NCUXIYHUIA CTaH AUTUHMU LEe A0 MOMEHTY NPU3HAYEHHS
eKcrnepTu13n.

OKpim TOro, cnif, ypaxoByBaTu, WO 3 OrnA4y Ha BiKOBi 0COBAMBOCTI PO3BUTKY AUTUHMU, a
TaKoX cneunoiky OyHKUiOHYBAHHA Ti NCUXONOMYHUX 3aXMCHUX MEXaHi3MiB, BOHA He 3aBXAM
34aTHa CaMOCTIMHO iHiLilOBaTX MOBIAOMNEHHA MPO 3Hauylli noaii, BAACHIi nepeXMBaHHA 4
eMOL,iMHI peaku,ii. BogHouyac eKkcnepT, BO/OAj04YM nonepeaHbo OTPUMAHOK 3 AOKYMEHTAIbHUX
Oxepen iHpopMalLieto, Mae MOXKIMBICTb BiNblL LinecnpamoBaHo BUOYA0BYBaTM KOMYHIKaLito 3
OVTWHOIO Ta iHiLitoBaTM 0BroBopeHHA pefieBaHTHUX A1A AOCNIAKEHHA TeM, Wo 6e3nocepeaHbo
BM/INBAE HA MNOBHOTY Ta AKICTb €KCNEePTHOro BUCHOBKY.

Pasom i3 TMMm, y NnpaKTmui AOCYA0BOro po3CcnifyBaHHA HEPIAKO BUHUKAKOTL CUTYaLLi, KOaun
OTPMMAHHA OKPEMUX JOKYMEHTIB MOTpebye 3HAYHOro Yacy y 3B'A3Ky 3 TPUBA/ICTIO BUKOHAHHSA
3anuTiB abo HeobXigHICTIO OYiKyBaHHA Pe3y/bTaTiB iHWWX eKCNePTHUX AOC/iAMKeHb. 3a TaKux
06cTaBUH OBFPYHTOBAaHMM TAKTUYHUM PilLEHHAM MOXKe OyTM NpU3HAYEHHA Ta MPOBEAEHHA
CYZ0OBO-NCUXOJIONYHOI EKCNepTM3M, BK/IOYAOUM eKcrnepTHe OOCTeXKeHHA, i3 napaneibHum
iHPpOpMyBaHHAM eKcnepTa MNpo Te, WO YacTMHA MaTepianiB byae HagaHa A0AATKOBO Ha
HACTYMNHWUX eTanax AocaiaxKeHHA. Takui niaxia 403BOIAE ONTUMI3yBaTU CTPOKM NPOBALKEHHS Ta
3abe3neunTn 6anaHc MixK NpouecyanbHO ePeKTUBHICTIO | 4OTPMMAHHAM HalKpaLLMX iHTepeciB
OUTUHN.

lMoKa3oBUM NPUKAAL0M TAaKTUYHOIO MPOPAXyHKY OpraHy 40CYA40BOro PO3C/iAyBaHHA WOA0
BM3HAYEHHA CBOEYACHOCTI MPU3HAYEHHSA eKCNepTm3mn, AKUI Y NiACYMKY YHEMOXKANBUB HaNEKHe
npoBeAeHHA eKCNePTHOro 06CTeKEHHSA Ta CYA,0BO-NCUXONO0TYHOT EKCNEPTU3UN 3arasioM, € CUTyaLLif
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B MeXax O4HOro 3 A0CYA0BUX NPOBAAMKEHDb, Y AKOMY OY/I0 NPU3HAYEHO CYyA0BO-MCUXOONIYHI
eKCNepTU3mn WoA0 YCUHOBNEHUX AiTel. IHiLiaTopom BiAKPUTTS KPUMIHAZIbHOTO MPOBAaAMKEHHSA
Buctynuna Cnyxba y cnpasax AiTen y 38°A3Ky 3i 3BepHEHHAM AiTen 40 WKiAbHOro cepeoBULLa i3
NoBiZOMIEHHAM MPO 3aCTOCYBaHHA A0 HUX Gi3MYHOro HACUMABLCTBA 3 BOKY NPUMOMHMX BATbKIB, a
TAKOX NP0 0bMeXKeHHsA iXHiX NpaB y NOPIBHAHHI 3 6i0A0rYHMMUN AiTbMU LLIET POANHN.

30Kpema, AiBYaTKa, AKi 3BEPHY/MCA MO AOMOMOrY, Maan TiNECHI YIWKOAMKEHHA Y BUTNALI
CUHLIB Ha HMXHIX KiHUiBKax Ta B AinsHUi ciaHWuUb, 6ynn nosbasneHi AocTyny A0 MOBINbHUX
3acobiB 3B’A3Ky (Ha BiAMiHY BiZ MonoALWnNX AiTel poaMHU), a TaKOXK He By HaNeXKHUM YNHOM
3abe3neyeHi ymoBamu 418 ANCTAHLIMHOIO HaBYaHHSA, HABiTb NMOMPY HAaAaHHA 3aKN1aZ0M OCBITU
BiANOBIAHUX TEXHIYHMX 3acobiB (NnaHweTiB). [oaaTkoBo 3adiKCcoBaHO, WO Npu nossi 6aTbKa y
WKINbHOMY NPUMILLLEHHI A4iTM A&€MOHCTPYBaIM BUPAXKEHI NOBEAIiHKOBI M eMOL,iMHI peakLii cTpaxy,
LLLO CBiAYMI0 NPO HAABHICTb NCMXOTPABMYBA/IbHOrO BMN/NBY.

Y noganbliomy aitei 6yn0 BUNIYYEHO 3 POAUHM, CMOYATKY PO3MILLEHO Y MEAUYHOMY 3aKNag,
a 3rogom —y NaTPoOHaTHIl cim’i, nicns Yoro po3noyYyaTo KPMMiHaIbHE MPOBAAMKEHHA 33 O3HAaKaMM
npaBonopyLleHHs, nepeabdbayeHoro cT. 125 KpumiHanbHoro Kogekcy YkpaiHu [BepxosHa Paga
YKpainu, 2020]. BogHouac, He3Bar*Katoum Ha o4eBUAHY HEObXigHICTb onepaTMBHOIO NPOBEAEHHS
cniaumx (Po3LyKoBUX) Ail i3 AUTUHOLD, YNPOA0BXK Binbll HiXK ABOX MicALiB He Byno 34ilMCHEHO
OONUTY i3 3aCTOCYBaHHAM creLiani3oBaHOi MeTOAMKM «3eneHa KimHaTa», a TaKoX He 6yno
NPM3HaYeHo CyA0BO-NCUXONOFIYHOT eKCMepTU3n.

Y uei nepiog ycMHoBAOBaYi NpuAadanm gitam mobinbHi TenedoHu, aKi BUKOPUCTOBYBaNMUCA
ONA CUCTEMATUYHOTO NiIATPMMAHHA KOHTAKTY, OpraHi3oByBain 0COBUCTI 3yCTPidi 3 HUMM, @ TAKOXK
CaMOCTifHO 3BepTasMcA A0 06pPaHOro HMMWM Ncuxonora. YHacnifoK Lboro Biabyamcsa 3miHu
y NoBeAjiHUi AiTeli: BOHX NoYyanu NPOABASATU KOHONIKTHICTb Y NAaTPOHATHIN POANHI, 34icHMAN
BTeYy, a Nicna NOBTOPHOIO PO3MILLEHHS Y MeAUYHOMY 3aKnagi novanu sanepedyBaTn ¢akTu
NPOTUNPABHUX Al 3 6OKY NPUAOMHUX BaTbKIB.

Jlnwe Ha upboMy eTani 4O0CYA0BOro Po3CcaiayBaHHA 6y/10 NPU3HAYEHO CYA0BO-MCUXO/ONIYHI
eKcneptTusM 3a Micuem nepebyBaHHA AiTeil, OAHAK HaNeHi opraHisauiiHi ymosu Ans
npoBeAeHHA eKCNepTHOro 0bCcTeXeHHs 3abesneyeHi He 6yn. OKpiMm Toro, NpeacTaBHUK C/YKOU
y cnpaBax giteit He 6yB HaNeXXHUM YMHOM MOIHGOPMOBAHUI WOAO0 CBOIX (YHKLUiN, poni Ta
3aBAaHb Y NPOLLeCi eKCNepPTHOro AOCNIAKEHHSA, L0 A04AaTKOBO YCKAAAHWUAO Npoueaypy.

Y xofi npoBeggeHHA €eKCMepTHOro O6CTeXEeHHA AiTM  KopucTyBanuca MobBinbHUMMK
TenedoHaMu, OEMOHCTPYBa/IM BUPAXKEHY OPIEHTOBHO-HACTAHOBHY MOBEAIHKY, irHOpyBanu
BKa3iBKM 3aKOHHOro NpeAcTaBHMKA, BiAMOBAANMCA BIANOBIAATN HA 3aNUTaHHSA, WO CTOCYBaANCA
cimeitHOro cepenoBMLLa, CNOCODY XKUTTA, XapaKTepy B3AEMUH Yy POAMHI, HAABHOCTI YM BiZCYTHOCTI
KOH®NIKTIB, @ TaKOX YHMKaAM OOroBOPEHHSs LWKinbHOro cepegosuilia. OKpiMm TOro, BOHMU
BIAMOBNANNCA BUKOHYBATW 3aBAAHHA eKCNepMMeHTaIbHO-NCUXONOTIYHUX MEeTOAUK, 0C0BAMBO
TUX, LLLO MICTUAW BYyAb-AKi 3rafKu1 NPO Cim’to AK COoLiasibHUIM IHCTUTYT, LEMOHCTPYHOYM NPU LbOMY
ONO3ULINHY NOBEAIHKY.

CyTTEBUM YCKNagHIOUYMM GaKTOPOM CTano Te, WO cepen, maTepianiB, HafaHuUx Ans
EKCMNepTHOro AOoCNiAMKeHHA, Bynn BiACYTHI KNOYOBI OAOKYMEHTU, HeobxiaHi ana BcebiyHoro
aHani3y cuTyauii, 30Kpema: NPOTOKONM AONUTY AITEN, IX NCUXONOTiIYHI XapaKTEPUCTUKMN, BUCHOBKM
NCUX0/Iofa Ha MOMEHT MEePBUHHOrO 3BEPHEHHA 33 AOMOMOrOK Ta BWJIYYEHHA 3 POAWMHMU, A
TaKOXX MPOTOKOAM AONUTY NpPeAcTaBHUKIB NaTPoHaTHOI cim’i. 3a TakuMx yMoB obcAr BUXigHMX
OAHWNX, HeobXigHMX ANA OUiHKM 0coB/MBOCTEN BMXOBAHHA Ta PO3BUTKY AiTeN, AMHAMIKM
iX MCMXOEeMOLiMHOro CTaHy Ta MOBEAiHKOBMX MPOSBIB, BUABMBCSA KPUTUYHO HEAOCTaTHIM, a
OTPUMaHHSA 6inblLOCTi HeobxiaHOT iHpopMaL,ii — 06’EKTUBHO HEMOKIUBUM.

Y 3B’A13Ky 3 LM eKcnepT AiliLloB 06r'PyHTOBAHOMO BUCHOBKY NMPO HEMOXK/IMBICTb NPOBEAEHHS
NMOBHOLLIHHOIO eKCMEePTHOro 0B6CTEXKEHHS Ta NiATOTOBKM HAyKOBO OBIPYHTOBAHOIO BUCHOBKY, LLLO
6yno opopMieHO y BUrNAA BiANOBIAHOTO NPOLLECYalbHOro NOBIAOMAEHHA.

Jo iHWKMX nowmnpeHnX TaKTUYHUX MPOPAXYHKIB OpraHiB A0CyA0BOro po3CnifyBaHHA
OOUiNbHO BigHecCT, 30KpemMa, BMbGip HeBiANOBIAHOIO (HEONTUMANBHOIO) Yacy ANs NPOBeAEHHA
eKCMNepTHOro A0C/iAXKeHHsA, He3abesneyeHHA 06O0B’A3KOBOI y4yacTi 3aKOHHOrO MpeacTaBHUKA
OUTUHKM, a TaKOX HaZaHHA HenoBHOI abo HeKOopeKTHOI iHpopMaLii AK cami AUTUHI, Tak i Ti
3aKOHHOMY MPeACTaBHUKY LLLOAO0 METU, 3MiCTy Ta TPMBANOCTI eKCNepTHOro obcterkeHHs. MNoaibHi
OpraHisauifHi HeAoONIiKM HeraTMBHO BM/IMBAKOTb HA Nepebir eKcnepTHOI B3aEMOAIT, OCKi/IbKK

222



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

CNPUYMNHAIOTE POPMYBAHHA Y AUTMHW TaK 3BaHOi HACTaHOBHOI (YCTaHOBOYHOI) MOBEAiHKM,
3HMKYIOTb PiBEHb A0BIPU A0 CUTYaLil OOCTEXEHHS, BUK/IMKAOTb €MOLiMHE Hanpy»KeHHA abo
poO3YapyBaHHA, a BiATAaK 3yMOB/IOIOTb HEObXigHICTb A40AATKOBMX 3ycu/b 3 BOKYy eKchepTa,
CNPSAMOBAHMX Ha BCTAHOB/IEHHA MNCUXOMOMYHOTO KOHTAKTy Ta 3abe3neyeHHs MpoAyKTUBHOI
KOMYHiKaLiji.

OKpemoi yBaru 3acayroBye cUTyaLlia BiACYTHOCTIi 3aKOHHOro NpeACcTaBHMKA AUTUHM Nig, vac
NPOBEeLEHHA EKCMEePTHOIO OBCTEXKEHHS, WO GpaKTUYHO CTaBUTb eKcrnepTa nepes HeobxigHicTio
CaMOCTIHOTO BUPIlLEHHA MUTAHHA AOTPUMAHHA MNPOLECcyanbHUX TFapaHTi 3aKOHHOCTI TaKoi
npoueaypu. 3a BiACYTHOCTI Ha/IeXKHOTO NPOLLeCyasibHOro CynpoBOAY BUHMKAE PU3MK MOPYLUEHHSA
npas AWUTMHM, @ TAaKOX CYMHIBIB LWOA0 AONYCTUMOCTI OTpMMaHuX pesynbtatie. OKpim TOro,
opraHisaujiiiHi 3BOJIiKaHHA, 30Kpema MOoB’A3aHi 3 A0CTaB/JEHHAM 3aKOHHOrO NpeACTaBHUKA
(HanpuKnag, maTepi noTepninoi), NPM3BOAATL A0 BMMYLUEHOrO OYiKYBAHHA AUTUHOK MOYATKY
0bCTeXKEeHHSA, WO, Y CBOK Yepry, CNPUYMHAE BUHUKHEHHA CTaHIB HyAbrM, MCUXOEMOL,MHOIo
BMCHAXXEHHA Ta 3HWMMKEHHA KOHUEHTpauii yBaruM, wWo 6esnocepegHbo BM/AMBAE Ha AKICTb
OTPMMAHUX AiarHOCTUYHUX AAHUX.

BogHoyac y npakTuui [0CYAOBOro pPO3CAifyBaHHSA HaABHI M nNpuKnagm edeKTUBHUX
TAaKTUYHUX pilleHb, AKI CNpUAKOTb NIABULWEHHIO pPe3y/bTaTUBHOCTI MPOBEAEHHA CyAO0BO-
NCUXONOFIYHMX eKCnepTU3 LWoAO0 HENOBHOAITHIX. [lo TaKMX, 30Kpema, HaNeXuTb opraHisauia
€KCMepTHOro OBCTEXKEHHS 33 MiCLEM MPOXKUBAHHA AUTUHKU ab0 B TEPUTOPIaNbHO HABAUKEHUX
YMOBaX, WO € 0COBNMBO BaXKAMBUM 3 OrNA4y Ha BiKOBI 0COBAMBOCTI AiTei Ta iXHIO NigBuLLeHy
BPa3/MBICTb A0 Pi3MYHOro 1 eMOLIMHOrO HaBaHTAXEHHS, MOB’A3aHOT0 3 TPMBANIMMU MOI3AKAMMU.
TaKoXX MO3UTUBHOI MPAKTUKOO € nonepenHe iIHPOPMYBAHHSA AUTUHU Y AOCTYMHIN dopmi npo
OCHOBHi acneKT! MaWbyTHbOro AOCAIOKEHHSA, LLO CMNPUSE 3HUMKEHHIO PiBHSA TPMBOMKHOCTI Ta
dopmyBaHHIO 6inbLL BigKPUTOT NO3UL,T Nif Yac 06CTeXReHHs. BaxMBMM € 11 3a/ly4eHHs ekcnepTa
80 GopMyBaHHSA Nepeniky HeobXiAHWX MaTepianiB Ta onepaTUBHE 36UPaAHHSA AOKYMEHTANbHUX
axepen, AKi MicTaTb iHbopMaLiito Npo 0cobAMBOCTI NOBEAIHKM AUTUHM A0, Nif Yac Ta nicna noaji
AenikTy, i NICMX0eMOL,iMHMIA CTaH, YMOBM BUXOBAHHSA Ta coLiaIbHOro QYHKLLIOHYBaHHS.

AK BUCHOBOK, Y3ara/ibHEHHA pe3y/1bTaTiB eKCNepTHOI NPaKTUKN AA€E NIACTAaBU CTBEPAKYBATH,
O TAKTUYHWUI KOMMOHEHT MPU3HAYEeHHA Ta MPOBEAEHHA CYA0BO-NCUXO/ONIYHOI eKcnepTmsmn
nepeabavyae MNPUUHATTA CAIAYMM KOMMJIEKCY B3AEMOMOB’SI3aHMX pilleHb, 30Kpema LWoao
BM3HAYEeHHSA OMNTMMA/IbHOIrO Yacy ii NpoBefeHHs, 3abe3neyeHHs HanexXHoro obcary Ta AKOCTi
mMmaTepianis, HeOOXiAHUX ANA AOCNiAXKEeHHs, 0brpyHTOBaHOro BMboOpy ekcrnepTa Ta nobynosu
edeKTMBHOI B3aEMOAIji 3 HMM, a TaKOX YypaxyBaHHA MNpPOLLECYaNbHUX CTPOKIB A0CYA0BOrO
po3cigyBaHHA i peanbHUX CTPOKIB BUKOHAHHA eKCnepTu3, BKAKYatoun GakTop NigBULLEHOTO
npodecinHOro HaBaHTaXKEHHA HA eKCNepPTiB-MCUXONOTIB.

AK CNYLWHO 3a3HAYAETHLCA Y HAYKOBUX A0CNIAKEHHAX, TAKTUYHI NPUMNOMU, PEKOMEHA,0BAHI
ON5 3aCTOCYBaHHA Yy XOZAi A0CYAOBOro MPOBAaZMKEHHA, MOBMHHI MOEAHYBATM 6e3ymMoOBHY
BiANOBIAHICTb BUMOram 3aKOHOAABCTBA i3 AOCTAaTHIM piBHEM THYYKOCTI B opraHisauii Ta
peani3auii npouecyanbHUx Aih. BOHM MatoTb FPYHTYBATMUCA Ha HU3Li 3arasibHUX NPUHLKNIB,
30Kpema MPUHLMMI 3aKOHHOCTI, OBFPYHTOBAHOCTI (AKa nepeabayvyae NiATBEPANKEHHA SK
HAayKOBMMU MOJIOXKEHHAMM, TaK i MPaKTUYHUM A0CBiAOM), epeKTUBHOCTI (CNpPAMOBAHOCTI
Ha OO0CATHEHHA MaKCMMa/bHO MOBHOIO Pe3y/abTaTy B ONTUMAJIbHI CTPOKMU), KOHKPETHOCTI
(4iTKOCTI, BU3HAUYEHOCTI Ta BiANOBIAHOCTI yMOBam AifANbHOCTI), AUHAMIYHOCTI (MOXKAUBOCTI
aganTauii Ao pisHMX cuTyauilt), BMBIPKOBOCTI Ta AOLiNbHOCTI (OpieHTAuiil Ha BUpilWEHHA
KOHKPETHMUX 3aBAaHb Yy BW3HAYEHUX YMOBAX), AOCTYMHOCTI (MOXKAMBOCTI MPAKTUYHOIO
3aCTOCYBaHHA), Ni3HaBabHOI LiHHOCTI, @ TAKOX MOPANbHOCTI, WO nepeabayvae BigNOBIAHICTb
OEMOKPAaTUYHMM 3acafaM KPMMIHA/IbHOrO MpOLEecyasbHOro 3aKOHOAABCTBA, rapaHTIiAM
npas NOAMHU Ta CTaHAAPTaM NPaBocyAnA, APYKHbOTO A0 AUTUHKU [KpuBonyck, 2025, c. 116;
LWenitTbKo, 2008, c. 135-136].

3aCcTOCOBYHOYM TAKTUYHI 3aCaam 34iCHEHHA CYA0BO-CNiAYMX AiN A0 chepu NpU3HAYEHHA Ta
npoBeAeHHs CyaoBUX eKcnepTus, gocniaHuku [Lenitbko, 2019, c. 293] Ta M. LLlepbaKkoBCcbKMiA
[2015] obrpyHTYBanu cuctemy NpUHLMMNIB TAKTUKM iX peanisauiil. Y3aranbHowoum ix nigxoam Ta
aganTyroumn o cneumdiknm cyaoBO-NCUXOOFYHOT eKCnepTM3M WoAo AiTel, AOUiINbHO noaaTu
TaKi NPMHUMNK 3 ypaxyBaHHAM 0cobMBOCTEN 06’€KTa AOCNIAKEHHS Ta BUMOT APYKHBOTO A0
OVUTUHW NpaBocyaaA.
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lpuHyUn 3aKOHHOCMI BWNAMBAE i3 3arajibHOI 3acaAu 3aKOHHOCTI KPUMiIHANbHOrO
NPOBaAXeHHA Ta MPUHUMMY 3aKOHHOCTI CyA0BO-eKCMepTHOI AianbHOCT. Moro cyTHicTb
NONArae B TOMYy, WO BWCHOBOK eKCNepTa MOKe BW3HABATUCA HANEXHMM i A0NYyCTUMUM
OXKepesioM [,0KasiB BUK/AKYHO 3@ YMOBM CyBOPOro AOTPMMAHHA HOPM MpaBa Ha BCiX eTanax
NpW3HayYeHHA Ta MNpoBefeHHA eKcrnepTusn. Lle nepepbavae HeobOXigHICTb AOTPMMAHHS
BCTAHOBJIEHUX BUMOT A0 OTPUMaHHS, npoLecyasibHoro opopmMmieHHs Ta HagaHHA maTepianis
Ha AOCNIAXKEHHSA, a TAaKOX 3abe3neyeHHA NpaB y4yaCHMKIB NPOBAAMKEHHSA, 30KpeMa AUTUHW,
OO0 AKOi 3A4iMCHIOETbCA eKcnepTHe obcTexKeHHA. lMpouecyanbHU MOPALOK 36MpaHHA
Ta ¢ikcauii AOKyMeHTanbHUX AxKepen 3abesnedyeTbcs AianbHicTiO cnigyoro abo cyay,
BOAHOYAC eKCNepT TaKOXK ONocepesKOBaAHO BMJIMBAE HA peani3alito LbOro npuHLMNy yepes
bopMyNtOBaHHA BUMOT A0 AKOCTi HafaHWX maTepianiB. [,o TaKMX BUMOT HaNneXuTb, 30KpeMa,
HafneXHe npouecyasbHe 0GOpMNAEeHHA UMPPOBUX [O0Ka3iB (CKPMHLIOTIB Mepenucku),
HeobXxigHicTb NpoBeAeHHA KOMM IOTEPHO-TEXHIYHMX E€KCNepTU3 AN BUAYYEHHA iHbopMmaLii 3
€NIeKTPOHHUX HOCITB, @ TAaKOXX NOAAHHA Bife03anunciB AunLe nicna ix NpUeQHaHHA A0 maTepianis
KPUMiIHANbHOIO NPOBaAMKeHHA. BaxKIMBMM acneKTom € i HanexHa opraHi3auia ekcnepTHOro
OOCTEXKEHHS AUTUHU — 3 ypaxyBaHHAM Yy4yacTi 3aKOHHOro npeacTaBHUKa, Ti BONIEBUABNEHHA
o4O MOro NPUCYTHOCTI Ta 060B’A3KOBOro AOTPUMAHHA NPUHLMNIB HEAOMNYLLEHHA BTOPUHHOI
TpaBmaTm3allii.

lpuHyUn MoBHOMU mMa HAMEeHHOI AKOCMI [OKYMEHTaNbHMX OO6’€KTIB  eKcnepTm3m
6e3nocepenHbO KOPESIOE 3 BUMOTOH NOBHOTU EKCNEPTHOMO A0CAIAMKEHHSA. Y KOHTEKCTi CyA0BO-
MCUXONOTIYHOT eKCNepTU3M HEMOBHOITHIX BiH Mepefbayvae HafaHHA eKcnepTy MaKCMMaibHO
nosHoro obcAry iHpopmau,ii Woa0 YMOB BUXOBAHHA AUTUHU, 0COBAMBOCTEN ii iHAMBIAYANbHOTO
PO3BUTKY, MOBEAIHKM [0 MCUXOTPaBMYyBa/bHOI NoAji, nig 4Yac Hei Ta nmicna. Peanisauia uboro
NpUHLMNY 3abe3neyyeTbes, 3 04HOr0 60Ky, NPaBOM eKCnepTa 3aaBAATU KNOMOTAHHSA NPO HaZaHHSA
[04aTKOBMX MaTepianis, a 3 iHWOro — MOro NpaBoOM BiZAMOBUTUCA Bif, NPOBEAEHHA eKCNepTU3N Y
pa3i HeHaZaHHA HeobXigHWX AaHux [MiHicTepcTBO tocTULii YKpaiHu, 1998]. BogHouac pesynbTaTtu
eMMipUYHUX AO0CNIAKEHDb CBigYaTh NPO HAABHICTb MPAKTUYHMX TPYAHOLIB Y peanisauii Lboro
npuHUMny: 3okpema, 15,9% Ta 15,4% onuTaHmUx cNigumx BKasyrTb Ha CKNAAHICTb GOPMYBaHHA
[0CTaTHbOrO MacMBY maTepianis Ta HEOBXiAHICTb OTPUMAHHA 3HAYHOT KiIbKOCTi IOKYMEHTIB A8
npoBeAeHHA CyA0BO-NCUXOJIONYHOT eKCnepTUsn.

lMpuHyuUn 30cMocy8aHHA MexHIKo-KpuMiHanicmu4yHux 3acobis i npuliomie y MmexKax cy0Bo-
NCUXONOTIYHOI eKcnepTnsn HabyBae crneumdiyHOro 3micTy, WO nonsarae nepegycim y dikcauii
noBeAiHKOBUX MPOABIB YYaCHMKIB KPMMiHa/NbHOTO MNpoBaAKeHHA. Taki maTepianv (3okpema
Bigeodikcauia gonuTie abo onMTyBaHb) CTBOPIOIOTbL A0AATKOBI MOM/IMBOCTI A8 eKcnepTa Woao
aHanisy emoLilHMX peakuiin, ocobamBocTelt noseaiHkM Ta cnocobis pearyBaHHA AWTUHU Ha
3HaYyLWi Ana cnpasu ob6CcTaBUHM, 0COHAMBO HA NOYATKOBMX eTanax A4oCy40BOro PO3C/iLyBaHHS.

MpuHyun doyineHocmi nepeabayae NOCTaHOBKY Nepes eKCNepTOM BUK/TIOYHO TUX 3aMuTaHb,
AKi BiANOBIAAOTL NpeaMeTy KOHKPEeTHOI eKCnepTusM Ta MakTb besnocepefHe topuanyHe
3HAYeHHA A5 BCTAHOBJIEHHA 0BCTaBMH KPMMiIHA/IbHOTO NPaBOMOPYLUEHHA. MPaKTUKA CBIAYUTb
Npo HaABHICTb BUMAZAKIB, KOAM iHiLiaTOpW ekcnepTusn GopmMyntooTb MUTAHHSA, WO BUXOAATb 33
MeXKi KomneTeHLii ekcnepta abo He MaloTb NPABOBOrO 3HAYEHHA, 30KPEeMa LWOoAO0 HAABHOCTI
3roZM Ha CEKCya/IbHUIM KOHTAKT y AiTeN AOWKINbHOIO BiKy, WO € METOA0/10MYHO Ta IOPUANYHO
HEKOPEKTHUM.

lpuHyun ceoeyacHocmi nonsirae y BMOOpi ONTUManbHOrO MOMEHTY ANA NPU3HAYEHHS
eKCNepTU3M 3 ypaxyBaHHAM KOHKPETHOI cnigvoi cuTyauii, Bepcin poscnigyBaHHs, obcary
BXe 3ibpaHuMx MmaTepianiB, MOCAILAOBHOCTI MPOBEAEHHS IHWWX EeKCNepTHUX AOCNigKeHb Ta
npouecyanbHUX CTPOKIiB. TPaAWMLiIMHO BBAXKAETbCA AOLIIBHUM MPU3HAYEHHA E€KCNepTu3M Ha
3aBepLUasibHOMY eTani 40CyA0BOro pPo3c/ifyBaHHSA, KoM 3i6paHO MaKCMMaibHO NOBHUN obcar
iHpopmau,i [LLlepbakoBcbKuMiA, 2015]. BogHouac y BUNaAKy eKcnepTus Wwoa0 HENOBHONITHIX Lel
niaxia notpebye Kopekuii. 3oKkpema, 3 No3uLil 3abesneyeHHA HalKpaWmX iHTepeciB AUTUHU
OOUiNbHO NMPOBOAUTU OCHOBHI CNigdi Ta nMpouecyanbHi Aii y nepiog il NnepBMHHOI peakKuii Ha
NcUXoTpaBMyBasibHY nogito (NpubansHo A0 ABOX MicALiB), WO A03BOAAE MiHIMI3yBAaTU PU3MK
BTOPMHHOT TpaBMaTu3aLii Ta AKHANLWBMALE BUBECTU AUTUHY 3 KPUMIHA/IbHOrO MPOBAaAMKEHHS
[Kozlova, 2020]. BogHouac niaroToBKa 40 eKcnepTr3n BUMarae 36mpaHHA HeobxigHOro macuey
OOKYMEHTIB, NpuMyomy AONyCTMMMM € MPOLOBXEHHA LbOro npouecy i MicnA nposBeAeHHA

224



ISSN 3041-2196 (print) ALFRED NOBEL UNIVERSITY JOURNAL OF PEDAGOGY AND PSYCHOLOGY
ISSN 3041-220X (online) 2026. Ne 1 (31)

eKCnepTHOro obCTeXKeHHs, ocobAMBO y BMNAZKaX, KoM MOETbCA NPO MaTepiasiv, OTPUMaHHSA
AKMX NOB’A3aHe 3 MPOBEAEHHSM iHLWNX eKcnepTM3 abo TPMBaANMMM NPOLEAYPHUMM AiSMU.

MpuHyun cumyayitinHocmi nepepbavae HeobOXiAHICTb YypaxyBaHHA KOHKPETHWUX YMOB
KPUMIHAaNbHOro NPOBAAXKEHHA, IHAMBIAYANIbHUX XapPaKTEPUCTUK YYACHUKIB, @ TAKOX AMHAMIKMK
PO3BUTKY CAigyoi cuTyauii npuv MNPUAHATTI pilleHb WoAO0 NPU3HAYEHHA Ta MPOBEAEHHS
eKkcnepTtumsu. Le 3abe3neyye rHyykicTb i aAanTUBHICTb TAKTUYHUX PilleHb.

MpuHyun 83aemolii cyb’ekmis nposedeHHsA eKcnepmu3u TONATAE B Y3rOAMKEHIN
OiANBbHOCTI  YYaCHUKIB KPUMiIHAZIbHOTO MNpPOBAAMKEHHA Ta Cyb6’eKTiB CyA0BO-eKCnepTHOI
LIANBHOCTI Ha BCiX eTamax NigroTOBKM | peanisauii ekcnepTHoOro AocnigXeHHsa. Taka
B3aEMOAiA 34iMCHIOETbCA fAK Yy MNpouecyanbHUX, Tak i B HenpouecyasbHUx ¢dopmax
BUKOPUCTAHHA cneuianbHUX 3HaHb [ChiunHa, bigHaK, 2018] i cnpamoBaHa Ha A0CATHEHHSA
3aBAaHb KPUMIHANbHOrO CYA04YNHCTBA.

MpuHYUN OMPUMAHHA MAKCUMAsIbHO M0BHOI iHGpopmayii 3 o0b6’ekmis exkcriepmHo20
00CniOnceHHA 3anexuTb Bifg, pPiBHA TeXHIYHOro Ta METOAMYHOro 3abe3neyeHHs eKcrnepTHOI
OiANbHOCTI, aAeKBaTHOCTI PO3yMiHHA CTOPOHaMK npeameTa AOCNiAMKEeHHs, MOBHOTU 3i6paHuMX
MaTepiasiB Ta KOPEKTHOCTi NOCTaBAEHMX 3anuTaHb. Moro peanisauis 6e3nocepesHbo Nos’A3aHa
3 nonepeaHiMun NPUHLMNAMM, 30KpPEeMa NOBHOTM MaTepianis i B3aemoaii cyb’ekTiB.

MpuHyun o0608°’a3k080cMi 00CNIOHCEHHSA, OLIHKM Ta MepeBipKM BUCHOBKY eKcrnepTa
Big0b6pakae HeEOOXiAHICTb KPUTUYHOTO OCMMUC/IEHHA OTPUMAHUX PE3y/IbTaTiB YCiMa y4aCHUKaMM
KPMMiIHaNbHOrO MPOBAaAMKEHHA. 3HAUYLLICTb eKcnepTHOT iHpopMaLil BU3HAYaeTbCA Yy npoueci Ti
iHTepnpeTauii, nepeBipKM Ta cRiBBiAHECEHHA 3 iHWKMMK A0Ka3amu. [na ocib, AaKi He BONOAIOTb
cneujaNbHUMM 3HAHHAMM, 0COBIMBO BAXK/IMBUM € HAABHICTb METOAMYHUX PEKOMEHAALLIN LWoa0
OLHKM eKcnepTHMX BUCHOBKIB. Lle nigTBepaXKyeTbCcaA i pe3ynbTaTamu OMUTYBAHHA MPAKTUKIB
cnigumx MontaBcbkoi i JHinponeTpoBcbKoi obnactelt 39,4% cnigumx BBarKalOTb AO0LINIBHUM
po3pobaeHHA A0AaTKOBUX METOANYHUX MaTepianis, a 42,8% — Haro/oWytoTb Ha HeobXigAHOCTI
crnewianizoBaHOro HaBYaHHA CNiAYMX, ALABOKATIB Ta CYAO0BUX EKCMepTiB 3 MeTOH NiABULLEHHA
e(pEeKTUBHOCTI BMKOPUCTAHHA CYAOBO-MCUXOJIOFIYHUX €EKCNepTM3 Yy CrnpaBax LWoAo AiTei
[KpuBonyck, 2025].

BMCHOBKM 3 A@HOr0O A0C/IAXKEHHA Ta NepCneKTMBY NoAabLUNX PO3BiAOK. Po3pobieHHA
TAKTUYHUX PEKOMEHAALIM WoA0 NPoBeAEeHHA CYA0BO-MCUXONOTIYHMX AOC/IAXKEHDb, @ TAKOXK iX
cMcTeMaTUYHe OHOBNEHHA BiANOBIAHO A0 CYYACHUX COLiaNbHUX, MPAaBOBUX | KPUMIHAMICTUYHNX
YMOB, Ma€ CyTTEBE 3HAYeHHA ANA NigBULLEHHA eQdeKTUBHOCTI BMKOPUCTAHHA CyA0BO-
MCUXONOFYHOI eKCnepTU3n y MNPOBAAMKEHHAX WOoAO0 AiTer. AK BUAHO, NPOBEAEHMA aHani3
HaYKOBMX MiAX0A4iB, eMNipUYHMUX AAHUX BNACHOI NPAKTUKM Ta NO3ULIM NPAKTUYHUX NPALLIBHUKIB
NpPaBO3acTOCYBaHHA CBiAYMTb MNPO HeobXiAHICTb KOHcoAiAauii 3ycuab HayKoBLiB, CyA0BUX
eKCnepTiB-NCUXOIONB | NPaKTUKIB Aas GopMyBaHHA AKICHOTO MeETOAMYHOro 3abesneyeHHs
3a3HAYEHOro HanNpAMy AiANbHOCTI.

BaxnMBMM HanpPAMOM YAOCKOHA/IeHHA € PO3pobAeHHA MeTOAMUYHUX peKoMeHaaLin
i MEeToAUYHUX NUCTIB ANA NPAKTUKIB, AKI MOBUHHI MICTUTU CUCTEMATM30BAHI TEOPETUYHI
NMOJIOXKEHHS WoA0 BiKOBUX Ta iHAMBIAYAaNbHO-MCUXONOTNIYHMX O0COBAMBOCTEN AUTUHMU, A
TAKOX NPAKTUYHI OPIEHTUPU LWOAO iX ypaxyBaHHA B MpoLeci MPpM3HaYeHHA Ta NpoBeAeHHA
Cy[0BO-NCUXONONIYHMUX eKCnepTU3 LWoA0 HEenoBHOAITHIX. He meHWw 3Hauyywmm €
3abe3neyeHHA HaNeXHoro piBHA npodeciiHoi B3aemogii MiXK cnigummm, npokypopamum Ta
CYAOBUMM eKCnepTaMm, 30Kpema LWAAXOM OpraHi3aLii Ta npoBeAeHHA HaYKOBO-NMPAKTUYHUX
3axo0f4iB — KOHdepeHLUild, Kpyrinx CToNiB, CEMiIHApPIB, AKI CAPUATUMYTb 0O6MiHY AOCBIAOM,
Y3roZXeHHto niaxopais i NiABULLEHHIO PiBHA KOMMETEHTHOCTI YYaCHUKIB KPUMiIHANbHOro
NpPOBaAXKEeHHA.

Peanisauia 3a3HauyeHux 3axogis crnpuatume bGinbw ePeKTUBHOMY BUKOPMUCTAHHIO
cneujianbHMX NCUXONOTYHMX 3HAaHb Y KPUMIHAZIbHUX NPOBAAKEHHAX LWOA0 AiTen, 3abe3neyeHHo
Ha/IeXKHOTO PiBHA AKOCTi eKCNEePTHUX AOCAIAMKEHD, @ TAKOXK AOTPMMAHHIO NPUHLUMNMIB APYXKHbOTO
00 AUTUHUW NPaBoOCYAAs, WO € KAKOYOBOK NepeagyMOBO0 3aXMCTy Npas Ta 3aKOHHUX iHTepecis
HEMOBHONITHIX.

Mepcrnekmusa nodanbwux Po38i0OK NOAATAE Yy PO3POOAEHHI NPAKTUYHUX aNrOpPUTMIB
npoBeAeHHA CYyA0BO-NCUXOJIOMNYHMUX eKCNepTM3 WOoA0 AiTei, a TAKOXK Y CTBOPEHHIi YHidiKoBaHMX
CTaHAApPTIB iX OpraHisau,ii BignoBiAHO A0 Mi*KHAaPOAHUX BUMOT.
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In contemporary forensic, psychological, and interdisciplinary studies, the tactical organisation of
forensic psychological examinations involving minors is viewed as a multidimensional issue combining
legal, procedural, ethical, and psychological aspects. The implementation of child-friendly justice standards
in Ukraine and the evidentiary role of such examinations in criminal proceedings require clarification of the
tactical principles of their ordering and conducting. Such examinations should therefore be seen not only as
procedural actions, but also as a form of applying specialised knowledge that takes into account the child’s
developmental, emotional, and cognitive characteristics and the risk of secondary traumatisation.

The aim of the study is to conduct a comprehensive theoretical and applied analysis of the tactics
of the ordering and forensic psychological examinations involving minors, to identify typical tactical errors
in investigative practice, and to substantiate a system of principles that ensure the effectiveness of such
examinations in the context of child-friendly justice.

Research methods. The study is based on methods of theoretical analysis, synthesis, generalization,
and comparison of contemporary scientific sources in the fields of forensic science, legal psychology,
and forensic expertise. The research also incorporates the analysis of practical experience and empirical
observations regarding the ordering and conducting of forensic psychological examinations of minors. An
interdisciplinary approach is applied, allowing the problem to be examined through the integration of legal,
psychological, and criminological perspectives.

The study substantiates that forensic tactics insufficiently covers the tactical support of forensic
examinations, especially psychological ones. The specific nature of forensic psychological examinations of
minors is determined by procedural requirements, ethical standards, and the psychological conditions of
interaction with the child. Emphasis is placed on the need to consider age-related, cognitive, and emotional
characteristics and to prevent retraumatisation.

Typical tactical errors are identified, including incomplete materials provided to the expert, delayed
appointment of the examination, improper organisation of the assessment, insufficient involvement of
the child’s legal representative, and inadequate informing of participants. These shortcomings reduce the
reliability of expert conclusions and may negatively affect the child’s psychological state.
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The principles of tactical organisation of such examinations are outlined: legality, completeness and
quality of materials, expediency, timeliness, a situational approach, interaction between participants in
criminal proceedings, and orientation towards the best interests of the child. Theirimplementation improves
expert research, investigative activity, and compliance with child-friendly justice standards.

Conclusions. It is substantiated that the improvement of tactical approaches to the ordering and
conducting of forensic psychological examinations involving minors is a necessary condition for enhancing
the effectiveness of criminal proceedings and ensuring the protection of children’s rights. The development
of methodological recommendations, strengthening interdisciplinary cooperation, and integrating
psychological knowledge into forensic practice expand the possibilities for both theoretical understanding
and practical application of forensic psychological expertise.
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CUHTE3 KOTHITUBHOI NCUXOTEPANIT TA TINHOTEPANII:
TEOPETUKO-METOAONOTIYHE OBI'PYHTYBAHHA
€AWHOTrO niaxoay

Y cTaTTi NpeAcTaBAeHO pe3y/bTaT TEOPETUYHOrO aHasi3y W y3araJbHeHHs Ta HOBOroO HAayKOBOro
BMPILLEHHs Npobnemun, WO MNONATAe y BMBYEHHI CMHTE3y KOTHITMBHOI ncuxoTepanii Ta rinHoTepanii:
TEOpPEeTUKO-MeTOoA0/10ri4He 06rpyHTYBaHHA EAMHOrO Niaxoay. Y poboTi yBara npuainAaeTbca came BUBYEHHIO
YCiWHOI iHTerpawii KorHiTMBHOI Ta rinHoTepanii B €AWHUIA NCUXOTePaneBTUYHWUIA Niaxig. 34iicHeHo aHani3
NCUXONOrIYHOI Moaeni rinHoTepanii AK HanpAmMy NcuxoTepanii, PO3rNAHYTO TEOPETUYHI 3acagu, BUTOKK,
HaNPAMKM MPAKTUKU NCUXOTEPaneBTUYHOrO BUKOPWUCTAHHA TiMnHO3yY, rinHoTepanii. OnucaHo iHTerpawito
NPaKTUKM KOTHITUBHOT NcuxoTepanii Ta rinHoTepanii y E4MHUI NCUXoTepaneBTUYHUIA NigXia,.

MpeacTaBieHi pisSHOMaHITHI Mogeni KOrHITUBHOI NcMxoTepanii, No4aHo onuc moge el rinHoTepanii,
Wo Moxe Jonomortv ¢daxiBLuAM 3acTOCOBYBATM Ha MPAKTUL Pi3Hi npoueaypw, BKIKOYAOUM 3pasKku
riNHOTMYHOrO Aianory. BuCBITAEHO TakoX mofeni KOrHiTUBHOI rinHOTepanii Ta npoueayp ANA KopekLii
MCUXONIOTNYHMX po3nagiB. Y CTaTTi NogaHoO aHani3 rinToTepaneBTUYHOro metoay B poboTi daxisyis,
AKi HafaloTb MOCAYrM 3 MEeHTaZIbHOro 340pOoB’A. 34iCHEHO aHani3 MpoBeAeHMX HayKOBMX PO3BiJOK
LLLOZI0 3aCTOCYBaHHA TIMHOTEPANEBTUUYHUX TEXHIK B POBOTI 3 KAIEHTaMMU 3 MCUXONOTIMHUMWU PO31aAaMMU.
MeTa poboTK nonArana y TeopeTMYHOMy OBrpPYyHTYBaHHI YCMILLHOIO CMHTe3y KOrHITMBHOI ncuxoTepanii
Ta rinHoTepanii B €AMHWI NcMXOTepaneBTUYHMIA Migxin. O6’eKTOM AO0CNIAMKEHHA € YCNiWHWIA CUHTE3
KOrHITMBHOI Ta FriNnHOTepaneBTUYHUX MoAeNel ncuxorepanii.

BucBiTAEHO NOPIBHANBHUI aHaNi3 BapiaTMBHUX MoAenel KOrHiTMBHOT ncuxoTepanii Ta rinHoTepanii,
06r'pyHTOBAHO METOA0NONIYHI 3acaM iXHbOI IHTErpaLii B MeXax EANHOIO MynbTUMOZAAIbHOTO NiAXoay A0
KOpPEeKLU,ji LWMPOKOro CnekTpa MCUXONOMYHMUX PO3nagiB. PO3KPUTO iIHCTPYMEHTaNbHI MOXAMBOCTI FiNHO3Y
AK 3ac0by onTUMI3aLLii NCMXONOriYHOro GYHKLIOHYBaHHA ocobucTocTi. O6rPyHTOBAHO FHYYKiCTb TBOPYICTb
rinHOTEepPaneBTUYHOrO NPOLECY, WO CMAOHYKae ¢axiBLiB A0 iMNJeMeHTaLil BUKNAAEHUX MPUHUMMIB Yy
PO3p0ObKYy aBTOPCbKUX TepaneBTUYHUX MPOTOKONIB, aAanToBaHMX A0 iHAMBIAYaNbHO-MCUXONOTIYHNX
0cobAnBOCTEN KNIEHTIB.

Knrouoei cnoea: 2inHo3, 2sinHomepanis, KO2HIMUBHA mepanis, KO2ZHIMUBHI BUKPUBAEHHSA, KO2HIiyif,
namepHu, iMnaiyumHe 3HaHHSA, A0epHi cxemu, IHme2pamusHa rncuxomeparnis

OCTaHOBKa npobnemu. CyyacHi HayKOBLi Ta NCUXON0MM NPAKTUKK aedani binblue
BCTYMalOTb B MOJIEMIKY LWOAO TEOPETUYHWMX 3acag, rinHoTepanii, epeKTUBHOCTI
3aCTOCYBAHHA [AaHOro MeToAy B MNCMXOTEPAneBTUMYHIM MNPaKTULI Ta MOMKIMBUX
NPOTUNOKa3aHb. lNNHO3 Ta rinHoTepania 34aBHa OTOYEHO CTPaxaMu, CKEMCUCOM i HeaoBipoto,
BUKAMKAHUMM MEBHUMU ynepeaKeHHAMM, Wo GOpPMyBaanCA B HAYKOBIM | NPaKTUYHIM cninbHOTI
¢daxisuiB baraTto pokis.
deHomeHoOOrIA TiNHOTEpanii: Big, CUEHIYHOI AeMOHCTpauii A0 KAIHIYHOI NPaKTUKK
NMOACHIOETLCA BMMAAKaMM PO3MOBCIOANKEHHA BUAOBULLHMX GOPM TiMHO3Y B MACOBIA KyNbTypi,
wo chopmyBano y cycninbHiit CBiLZOMOCTI CNOTBOPEHe YsIBAEHHA NPO NPUPOAY LbOro ABMLIA.

© A. B. 0diHa, 2026.
Creative Commons Attribution license (CC BY 4.0)
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CueHiyHi nepdopmaHcK, ae TINHOTUKU AEeMOHCTPYHOTb CTaH MOKA30BOrO COMHOOYAi3Mmy I
aBTOMATMYHE BUKOHAHHSA AMPEKTUBHUX BKA3iBOK rMHOTM3epa, CNPUAAN 3aKpinieHHto MidiB npo
BTPaTy Cyb’eKTOM BO/IbOBOIO KOHTPOIHO Ta 30BHILLUHE MaHiNy/1t0BAaHHA NCUXIYHOIO AiANbHICTIO.

AIK HacNigoK, ynepeasKeHe CTaBNeHHA 40 MeTOAY YacTo cTae 6ap’epom A/1A BNPOBaAKEHHS
riNHOTUYHUX TEXHIK Y TepaneBTUYHY NPaKTMKY [KyuyepeHko, 2014].

MpoTe cnig 4YiTKO pPO3MEXKOBYBATM pPO3BaXKa/ibHYy [AEeMOHCTPaLilo Ta TepaneBTUYHUN
rinHo3. MNinHoTepania — Le HayKoBO OBFPYHTOBAHMI NCUXOTEPANEBTUYHUI METOA, TEOPETUUYHUM
NiArPYHTAM AKOro € iHTeHcudikauis ¢GOKycy yBaruM, akTMBI3aLis KOTHITMBHMX NpoLueciB Ta
BMKOPUCTAHHA MEXaHi3MiB HEMPONAACTUYHOCTI FO/IOBHOFO MO3KYy. Ha BigMiHy Bif cyreCTUBHUX
Loy, TepaneBTUYHUI Niaxia cnpAMOBaHWIM Ha MODbiNi3aLLito BHYTPILLHIX pecypciB N0ANHU Yepes
MmoamdiKaL,ito HeMPOHHMX 3B’A3KIB Ta PO3LUMPEHHS camoperynauii ncuxiyHmux npouecis [Nardone
et al., 2006, p. 19].

AHani3 ocTaHHiX gocnig)XeHb i nybnikauin 3 3asBneHoi Npobnematuku. Y HayKoBil
NiTepaTypi NPOCTeXYETbCA CTIMKNIM iHTepec A0 Npobemu iHTerpaL,ii KOrHiTMBHOI NcuxoTepanii Ta
rinHoTepanii B MeKax E4MHOro TepaneBTUYHOro nigxoay. JocnigHnubKa yBara 3ocepeaKyerbea
He /WLe Ha OMWUCI OKPEeMMX TEXHIK, a 1 Ha TeOPeTUKO-METOA0N0MYHOMY OBI'pYHTYBaHHI iX
NOEAHAHHA, 30KPEeMa Ha MOXK/IMBOCTAX BMKOPUCTAHHA CYreCTMBHUX METOAIB ANA BM/MBY Ha
KOTHITUBHY cdepy NOANHU. Y MeXKax KOTHITUBHOTO Nigxoay CyreCTMBHI MeToAM 3aCTOCOBYHOTLCSA
ONA PECTPYKTYpU3aL,ii KOrHITUBHOI chepn ntoanHu. NpeameTom aHanisy CTatoTb Taki MEHTabHI
YTBOPEHHS, AIK ippaLioHaNbHi NepeKOHaHHSA, KOTHITUBHI BUKPUB/IEHHSA, Cy6’eKTUBHI iHTepnpeTau;i
Ta MNEepcoHasi3oBaHi CMWUCNOBI KOHCTPYKTU, AKi po3rnagatoTb fAK AeTepPMiHAHTU NHOACbKOT
noBeAiHKM Ta eMOLiMHKNX peaKLil [bek, Oesic, PpimaH, 2024, c. 212]. Y KoHTeKCcTi igen M. MaxoHi
[Mahoney, 1991] woAo peTpOCNeKTUBHOIO Ta iIHTEPNEPCOHANbLHOIO FeHe3ucy nisHaBa/bHUX
nopyLeHb 0cob1MBOro 3Ha4eHHs HabyBae BepudiKaLia NaTEHTHUX iIHAMBIAYANbHUX KOTHITUBHUX
naTepHiB AK OAMH i3 BaXK/IMBUX eTaniB NcuxoTepaneBTUYHOI poboTH.

[HWKW HaNPAM AOCNiAKeHb NOB’A3aHNUM i3 PO3BUTKOM HeAMPEKTUBHUX FNHOTEpPaneBTUYHUX
NPaKTUK, 30Kpema metogy M. EpikcoHa [Erickson, Rossi, 1976]. Moro 3HauyLLicTb nonsrae B Tomy,
LLLO TepaNeBTUYHMI BNAUB CNPAMOBYETLCS HE HA NPSAME HaBitOBaHHS, @ Ha aKTUBI3aLLi0 HECBIAOMUX
pecypciB nauieHTa. HeanpektnsHuii metog M. EpikcoHa mobinisye HecBigomi pecypcu nauieHTa
anatepanii MTCP, dobilt, 3aneKHocTen Ta XPOHIYHOro 60110 Yepes PO3IMOBHUI TPaHC i MeTadopHu.
IHAMBIAyanizoBaHWUI Niaxia 6a3yeTbcsa Ha peiHTepnpeTal,ii CMMNTOMIB, 30KpemMa TpaHchopmalii
6010 y BiAUYTTS TeNIa YN OHIMIHHA, Ta Ancouiay,i, Wo A03BONSE MEHTaIbHO BiOKPEMUTUCA Big,
di3nyHoro Tina 1 BUBECTU AUCKOMOOPT No3a 30Hy yceigomneHHa [Mepuk, 2026, c. 98].

HelpobionoriuHmii BUMip rinHoTepanii penpeseHToBaHM y npausx . Lnirens, akun
06rpyHTOBYE KANiHIYHWMI TiNHO3 AK HAyKOBO BepudiKOBaHY MNPaKTUKYy BNAMBY HA HEMPOHHI
mepexi. . Wnirenb, npodecop ncuxiaTpii 3i CTeHGOpACbKOro yHIBEPCUTETY, TPAKTYE KAIHIYHUN
rinHO3 AK NOTYXKHWUIM IHCTPYMEHT YNPaBAiHHA HEMPOHHUMM MepeXKaMmn ANA WBUAKOTO KynyBaHHA
XpoHiyHoro 6osto Ta NTCP [Spiegel, 2013]. Takuit Niaxig pPo3WMpPIOE PO3YMIHHA TiNHO3Y Big, cyTo
NcuUxoTepaneBTUYHOI TEXHIKM A0 MeToAy, WO Ma€E HepoddisionoriyHe nigrpyHTA.

B yKpaiHCbKOMY HayKOBO-MPAKTMYHOMY KOHTEKCTi BaX/MBUM € n[0poboK €. [nuswu
[1998], AKUIN AEMOHCTPYE MOMK/MBICTb KY/NbTYPHO M METOAO0/NOrNYHO 3yYMOB/IEHO! iHTerpauji
rinHoTepanii 3 iHWWMMKM MCUXOTEPANEBTUYHUMM MiaXoAamu. YKPaAiHCbKUIM ncuxoTepanesT
PO3P0OBUB LLINOKUTTEBY TEOPIIO TINHO3Y Ta 3aCHYBaB «YKPAiHCbKY LWKOY KAiHIYHOI NncuxoTepanii
Ta rinHoTepanii B ABcTpanii». Moro iHTerpaTMBHa CUCTEMa MOEAHYE CYFeCTUBHUIA TiMHO3,
rinHoaHani3, KNiEHT-LEHTPOBaHY Tepanito Ta KOHLenNLito «nisHaHHA cebe» Mpuropia Ckosopoam
[BonTiBeub, 2016, c. 6-7].

BoaHouyac y HayKoBIl niTepaTypi BUCBITAEHO M OKpPeMi NPUKAAAHI acneKkTU 3aCToCyBaHHA
3aAB/IEHMX MiAX04iBY NCMXOTEpPANeBTUYHIM NPaKTULL. 30KpeMma, Lie npau,i, npuceayeHinpobiemam
HeWponcuxiaTpii Ta noBeaiHKoBOi HeBponorii [CynimeHko, 2025, ¢. 16], TexHiKam NCUXONOFIYHOro
KOHCynbTyBaHHA [Epdopa, 2024], KOTHITMBHIM ncuxoTepanii po3naais ocobuctocTi [bek, Oesic,
®pimaH, 2024], KOTHITUBHO-NOBEAHKOBINM Tepanii aenpecii [KHayc, 2025], ncuxoaHaniTM4HOMy
PO3YMIHHIO CTPYKTYpU ocobucTocTi [Maksinbsamc, 2024], a TaKOXK Cy4acHUM Niaxogam 40 rinHOo3y
 rinHoTepanii [Nardone et al., 2006].

OKpemy UiHHICTb AN 3asaB/ieHOl npobaematukm matTb gocnigaxkeHHa K. C. bek, sKa
CUCTEMATU3YE POBOTY 3 KOTHITMBHUMU CXEMAMM, ALEPHUMM MNMEPEKOHaHHAMM 1 obpasamu
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[Beck, 2020], E. T. Aayaa i K. E. KypLueiH, siKi po3KpMBatOTb 3HAYEHHS iIMNILMTHOIO HaBYaHHSA
Ta /IAaTEHTHOro 3HaHHA A1A KOTHiTMBHOI ncuxoTepanii [Dowd & Courchaine, 1996], a Takox
B. /1. Mak-®apnenga 1 C. . Moppica, AKi aHani3ytoTb 38’A30K MiXK AMCHOPUYHUMM CTaHAMU
Ta HasitoBaHicTio [MacFarland & Morris, 1998]. CyKynHo Wi npaLi AatoTb NiACTaBM po3raagat
KOTHITMBHY NncMxoTepanito Ta rinHoTepanito AK NigXo4M, WO MOXYTb B3aEMOAOMNOBHIOBATU OAMH
ofHOro B poboTi 3 yCBIAOM/IIOBAHUMK I HEYCBIAOM/IOBAaHUMM KOMMOHEHTAaMWU MCUXIYHOTO
LOocCBiay.

OT)Ke, npeacTaBNeHUI MacUMB HAyKOBWMX pPO3BiAOK 3acBiguyye 3HAYHMW iHTepec Ao
KOTHITMBHOI McMxoTepanii Ta rinHOTepanii, a TaKo) iX aKTUBHE BMKOPMWUCTAHHA y Tepanii Ta
NiKyBaHHI NCUXIYHMX po3nagis. BoagHouac aHanis a)kepen fa€e nigCTaBu CTBEPANKYBATH,
WO HeAOCTaTHbO BWUCBITAEHMMM N TakKMMMK, WO MNOTPebyoTb NOAANbLIOrO HAYKOBOrO
OBIPYHTYBaHHA, 3a/MLLAOTLCA NMUTAHHA iHTErpaLil KOrHiTMBHOT nNcuxoTepanii Ta rinHoTepanii
B €AMHUI NCUXOTepaneBTUYHUIN Nigxia. Y cydacHin npakTuui 36epiraeTbCa HEOAHO3HAYHICTb
Yy TAYMayeHHi cCamoro MOHATTA rinHoTepanii i CNiBBIAHOWEHHA FINHOTUYHUX TEXHIK 3 iHWWUMHN
ncMxoTepaneBTUYHMMKM NpPaKTUKamu. [pyM UbOMY Ba*K/MBO BPAXOBYBATW, WO TFiMHOTUYHI
TEeXHIKM He 3aBXAW € CaMOLOCTaTHIM MeTOAO0M, @ MOXKYTb BUKOHYBATU AOMNOMINKHY OYHKLiO
M 3aCTOCOBYBATMCA 33 HAABHOCTI BigNOBiAHMX TepPaneBTUYHMX MOKA3aHb. 3a3HaYeHi NUTAHHA
BMMaratoTb rMMOLWOro KOHLENTYa/IbHOrO OMNpaLLtoBaHHS.

dopmynoBaHHA meTU. Mema cmammi TNONATae B TEOPETUYHOMY OOrPYHTYBaHHI
MOX/IMBOCTEM CMHTE3Y KOTHITMBHOI NCcuxoTepanii Ta rinHoTepanii B EAMHUI NCUXOTepaneBTUYHNI
niaxia,.

MeTtoaum pocnipgeHHa. na [OCATHEHHA METU CTATTi BUKOPMUCTAHO KOMMJ/IEKC TEOPETUUYHMX
MeToAiB AocnigxeHHA. MeTon aHanily 3acTOCOBAaHO A/1A OMNpaLoBaHHA HAYyKOBUX AxKepen
i3 npobnem KOrHITMBHOI McuxoTepanii, rinHoTepanii, KOrHITMBHO-MOBEAIHKOBOro niaxoay
Ta NCUXOAMHAMIYHMX iHTepnpeTauin rinHOTUYHOro BnAMBY. MeToh CWMHTe3y HajaB 3Mmory
y3araJibHUTU NONOXKEHHA PI3HUX NCMXOTePaNeBTUYHUX HANPAMIB | BUSHAYMUTU MOXKANBI NiACTABU
ix iHTerpauji. MopiBHANBHUIN MeToA, BUKOPUCTAHO ANA 3iCTaBNEHHA KOFHITUBHOI NcMxoTepanii Ta
rinHoTepanii 3a IXHIMU LiNAMK, MexaHi3Mamn BMAUBY, iIHCTPYMEHTANbHUMW MOXK/IMBOCTAMMU Ta
chepoto 3acTocyBaHHA. MeTog y3araibHEHHA 3aCTOCOBaHO A1A GOPMYNOBAaHHA TEOPETUYHUX
NONIOXEHb LWOA0 AOUINbHOCTI CMHTE3y KOTHITMBHOI ncuxoTepanii Ta rinHoTepanii B meXax
€ANHOrO NcmMxoTepanesTUYHOro nigxoay. EnemeHTn TeopeTMYHOro moaentoBaHHA BUKOPUCTAHO
ONs 0BrpyHTYBaHHA MOMKAMBOCTI NOOYA0BM KOMHITUBHO-TINHOTEpaneBTUYHOI Moaeni poboTn 3
KOTHITUBHMMM CXeMaMM, A4EPHUMWN NePEKOHAHHAMM Ta iIMNNILUTHUMM NpoLEecamm.

Buknag ocHOBHOro matepiany AocnigKeHHA. [NHO3 AK NCUXONOTIYHUI peHOMEH icHyBaB
6arato cTofiTb TOMY, NPOTe AK 06’EKT HAayKOBOro BMBYEHHA CTaB BiJOMWM He TaK AasHo. Lle
B. C. Kporep [Kroger, 1977] onucyBaB gaHe siBULLE, WO CMOCTEPIraeTbCs NpoTarom 6araTtbox
CTONiTb, i BU3HayeHe 6e3yMOBHO fIK TMMNHOTMYHE, MAarHETUYHUM i AK acTpa/sibHe LiNnTeNbCTBO
[CynimeHKo, 2025, c. 156]. 3BiCHO, LLLO YaCTKOBO FiMHOTUYHUMM MOXKYTb BYTH i TaKi NCUXONOTIYHiI
deHoMeHMU, sIK icTepUYHI KOHBEPCUBHI peakLii i rniMboka penakcay,is.

Mepwe onuWcaHHA TOro, WO MM 3apa3 HasMBAEMO TFiNHO30M, b6yno cdopmyboBaHO
aBCTpicbKUM meankom A. Mecmepom [Mesmer, 1948]. BiH cTBepAKyBas, WO NPUUYNHOK AaHUX
ABULL, € «KMBOTHUIM MarHeTMsm», AKMM BiH ONMUCYBaB K aHasor ¢isMYHOro marHeTmsmy. 3a
[,0MOMOrot0 MeTaNieBMX NPeAMETIB BiH «MarHeTusyBaB» to4el | BUKAUKAB Y Ntoaen TaKi npoasu
AK CyA0pOru i ranntoLnHaLii, AKi MM CbOrogHI MOXXeMO Ha3BaTW MOBEAIHKO B CTaHI TpaHCy, a
TAKOX A0CAraB NeBHOro NoJereHHA COMAaTUYHMX cumnTomiB [KHayc, 2025].

BinAa BUTOKIB cyyacHOT rinHoAorii cToAB i WOTNaHACbKUI Meank Oxk. Bpeig [Braid, 1899],
AKMIA CNPOCTYBaB TEOPIO «TBAPUHHOIO MArHeTU3My», 3aNpPONOHYBaBLUM 3aMiCTb HEi MexaHi3m
HaBitoBaHHA (cyrecTii). BoaHoyac 3anpoBafKeHUM HUM TepMiH «rinHO3» (Bi4 rpeubKoro
«COH») CTBOPMB TEPMIHONOTIYHY MacTKy: daxisui M A0Ci 3MYLLEHi CNPOCTOBYBaTM NMOMUJIKOBE
OTOTOXHEHHS MMHOTUYHOrO CTaHy 3i 3BMYaitHMm cHom [Nardone et al., 2006, c. 21].

Y npoueci pO3BUTKY yABAE€Hb Ha Npupoay TiNHO3y Mornagu ALOCNIOHWUKIB CYTTEBO
pisHuAnca. ®paHuy3bKkMii HeBposor XK.-M. LLlapKo po3rnagas rinHOTMYHI CTaHM Kpi3b Npusmy
ncuxonaTosiorii, OTOTOXKHIOUYM iX i3 nposasamu ictepii [Charcot, 1882]. Ha npotusary liomy
A. Jlbebo Ta |. BepHreimm AoBeNN, WO B OCHOBI MiMHO3Y JIEXKUTb NCUXOOTFYHUIN MeXaHi3m cyrecTii
[Liébeault, 1866; Bernheim, 1889].
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Mopanblua eBONIOLiA MeToAy MoB’A3aHa 3 AianbHicTio W. Bpeiiepa, AKWii niggas cymHisy
edEeKTUBHICTb ANPEKTMBHOIO HaBilOBAHHSA, CMPAMOBAHOMO BUK/IIOYHO Ha YCYHEHHA CMMNTOMIB.
Y cniBnpau,i 3 3. ®Ppoitaom BiH 06rpyHTYBaB pacmAiTytody posb rinHO3y B npoueci abpeakuii, Wwo
[0,03BONA/IO NaL,iEHTAM A0CATATU KaTapcucy Yepes eMoLinHe BigpearyBaHHA BUTICHEHMX crioragis
[Breuer, Freud, 1955]. BogHouyac 6yno BCTAHOBAEHO, WO 3aCTOCYBAaHHA TIMHOTUYHUX TEXHIK
MOKEe CMPUUYNHATU NepeaYacHe YCYHEHHS 3aXMCHUX Bap’epiB NCUXIKK, SKi BUKOHYIOTb a4anTUBHY
dyHKUito ans nauieHTa [Epdopa, 2024, c. 116].

Mpotarom nepwux pecatTunite XX CTONITTA iHTepec A0 TrinHOTepanii B HayKoBomy
cepenosuLi 6yB obmerkeHUM. [eBHUM BUHATKOM CTa/IM EKCMEePUMEHTANbHI AO0CNiIAKEHHA
K. Xanna [Hull, 1933], a TakoK MOro neaarorivyHa 4iabHICTb, WO BNJMHYAA Ha CTAHOBAEHHS TaKUX
daxiBuiB, sk M. EpikcoH. HoBuin eTan aKTyanisauii meToay po3mno4vaBca i3 CynpoBOAKEHHAM
iHCTUTYLIOHaNI3aLiel0 rany3i: CTBOPEHHAM AMEPUKAHCbKOro TOBApUCTBA KAIHIYHOrO rinHO3y
(ASCH), ToBapucTBa eKCNepMMEHTaNbHOrO Ta KAiHiYHOro rinHo3y (SECH) Ta ®oHay M. EpikcoHa.
IHTerpauia BMBYEHHA TiINHO3Yy B aKaAeMiyHi nporpamu Ta 3POCTAHHA KiZIbKOCTI HAYKOBUX
nyb6nikaLiii ceig4yaTb NPo BMCOKY 3aTpebyBaHicTb TeMu, NpoTe Lei NpoLec, 3a ouiHKow ¢axiBLiB
[MeTpuk, 2026, c. 83], MiCTUTb NEBHI PUINKK.

[CTOPUYHWIA  PEeTPOCNEKTUBHUIM aHafi3 [AEMOHCTPYE TeHAeHUito A0 nepebinblieHHn
TepaneBTUYHOrO MOTEHLiaNy FinHO3y, WO HepiaAKO AUCOHYE 3 peasibHUMKU pe3ysbTaTaMu
KNiHIYHOI NPaKTUKK. KNIOYOBMM YMHHMKOM epeKTUBHOCTI B LibOMY KOHTEKCTI BUCTYNA€E He cama
TEXHiKa AK TaKa, a MaliCTepHicTb ncuxoTepanesTa. Cnig HaroIOCUMTH, LWLO FiNHO3 HE € CAMOCTIMHOM
MoAaNbHICTIO Tepanii; BiH ¢GYHKUIOHYE AK an'toBaHTHWUI (4OMOMIKHUI) iHCTPYMeHTapii,
OOLiNbHICTb 3aCTOCYBAHHA AKOro BM3HAYAETbCA Mexamu 6a3oBOro TepaneBTUYHOrO niaxony
[BonTiBeub, 2016, c. 8].

3ornsay Ha 3a3HayeHe, y NCUXoTepaneBTMYHIM NPAKTULL FiNHO3 3aCTOCOBYETLCA MO-Pi3HOMY,
30KpeMa KOTHITUBHI MCMXON0rM BUKOPUCTOBYIOTb MOTO AR KOTHITUBHOIO NepecTpyKTYPYBaHHS.
3BigCM BUXOAWTb, WO Y CYYaCHIM KAIHIYHIM NpaKkTWLi 3acTocyBaHHA rinHOTEpPaneBTUYHUX
iHTEepBEHLi 34iMCHIOETLCSA BUKIOYHO B MEXax 3ara/ibHOro nNpoTOKOY NiKyBaHHS Ta B CUHep il
3 iHWKMMM ncuxoTepaneBTUYHUMKU MeTogamu. MpodeciiHa cninbHOTa PO3rNagae rinHO3 He AK
i30/1bOBaHY MOAANbHICTb, @ AK IHTErPOBAaHMN KOMMOHEHT KOMMJIEKCHOro MJaHy Tepanii, wo
NiAKPEC/OE HeAOLUINbHICTb MOro BUKOPUCTAHHSA K CAMOAOCTAaTHbOIO iHCTPYMEHTY.

PosrnsHemo modeni KoeHimusHoi rnicuxomepanii. CTaHOBMEHHA KOFHITUBHOI Tepanii
CTasi0 3aKOHOMIPHO BiAMNOBIAAD Ha OOMeEXKeHiCTb BiXeBiOPUCTUYHOI Mapagurmu, Aka He
3abe3nevyBana BUYEPNHOI TEOPETUYHOI iHTepnpeTaLii cknagHux Gopm NACbKOI AiANbHOCTI.
MepwiKpoKny po3pobui mogeneit mogmdiKaLii KOrHiTUBHOT NoBeAiHKM 34ilMcHUB [. MelixeHbaym
[Meichenbaum, 1977], eBoAlouUioOHYBaBLWIM Big, KNacMYHOro 6iXxeBiopMamy A0 KOTHITUBHO-
opieHToBaHoro niaxoay [KHayc, 2025, c. 215]. BogHouac A. Eanic Ta A. bek [2024], cnupatoymch Ha
CBill NCMX0AHANITUYHWUI A0CBiA, HE3a1eXHO OAMH Bifg,04HOro cpopMyBa/Iv BNACHI KOHLENTYaNbHI
CMCTEMMU KOTHITUBHOI NcuxoTepanii. NMonpu nesHi po3bixKHOCTI, pyHAAMEHTaNbHOK OCHOBOO LNX
KOHLENLi e Te3a Npo Te, Lo eMOLLiiHI CTaHW Ta NaTePHM NOBeAIHKM 0COBUCTOCTI AeTEPMIHYIOTLCA
KOTHITUBHMMW MeAiaTOpamMMU: KOTHITUBHUMU BUKPUBAEHHAMM, ippaLLiOHAabHUMM YCTAHOBKamMu,
cneundivHMMmn camosepbanizauiammn Ta iHAMBIAYANAbHUMU KOTHITUBHUMKM 3MICTaMK, AKMMMU
cyb’eKT HaZinse 06’eKTUBHY peanbHicTb [Maksinbamc, 2024, c. 318].

Mopanblua eBONIOLIA KOTHITMBHOI ncuxoTepanii nos’s3aHa 3 npauamu B. IBigaHo Ta
K. NioTTi B ITanii [Guidano, Liotti, 1983], a sroaom M. MaxoHi y CLUA. locnigHuubKMiA GoKyc
3amicTmeca y 6ik aHanisy BnAMBy OyHAAMEHTANbHUX KOTHITMBHUX MPaBUA i NPUMyLLEHb Ha
KUTTELIANBHICTD OCOBUCTOCTI, WO BM3HAYAOTLCA AK JIATEHTHI KOTHITMBHI CTpyKTypu [KHayc,
2025, c. 234].

CyyacCHa ncuxonoriyHa HayKa NigKpecstoe, Wo 3HaYHUiM obcar iHaMBiAyanbHOro Aoceigy,
30Kpema paHHi AMTAYI NaTTepHW, 3aCBOMOETbCA 32 AOMNOMOrOK IMMAAILMTHOINO HaBYaHHA. Y
LbOMY KOHTEKCTi BepudiKauia NpMXOBaHMX KOTHITUBHUX KOHCTPYKTIB CTa€ KPUTUUYHO BaXKJAUBOIO
ONA TepaneBTMYHOro npouecy. BuABNAeHHA Takux iHAMBIAYaNbHUX NPUMYLWeEeHb HaAa€ 3Mmory
3/4iMCHIOBAaTN NpeumsiltHy nepcoHanisauito rinHoTepaneBTMYHOro BnamBey. lNpoTe uen npouec
YCKNAOHIOETbCA HEYCBIAOMIOBAHMM XapaKTepPOM 3a3HAYeHMX CTPYKTYpP Ta iXHbOK BUCOKOK
PE3UCTEHTHICTIO A0 paAnKanbHOI moaudikauii, OCKiNIbKM BOHW CKNagatoTb A4PO CMUCIOBOI
cMcTemMmn ocobucTocTi.
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MoKHa KOHCTaTyBaTH, L0 3aBAAKM iHTErpaL,ii HOBITHIX KOHLLEMNLi KOTHITUBHA NcuxoTepanis
3aBepLUMIA NEBHUI LUK CBOTO PO3BUTKY. AKLEHTYIOUM yBary Ha AeTepPMiHOBAHOCTI aKTyalbHUX
€MOUMHNX Ta NOBEAIHKOBMX MATEPHIB AOCBIAOM MUHYNOrO, BOHA AEMOHCTPYE KOHLLENTyaNbHY
CNAaAKOEMHICTb i3 MCMXOaHaNiTUYHOW napagurmoto 3. Ppoiiga WOAO0 3HAYYLLOCTI PaHHbOrO
oHTOreHesy. OKpiM TOro, BKJOYEHHA NATEHTHUX KOTHITUBHUX CTPYKTYp A0 chepu HayKOBOro
aHanisy 3HayHoO HAb/AM3MNO KOTHITUBHWI MiAXif OO0 TEOPETUYHMX KOHCTPYKLiM HEecBigomMoro
[Maksinbamc, 2024, c. 43]. 3. dpoig 6yB neplwmMm Cy4acHUM MUCAUTENEM, KU po3pobus
CTPYHKY i BCeBiYHY cucTeMy NHOACBKOro MUC/IEHHA Ta NOBEAHKM.

Y Tol Yac amepuKaHCbKa NCMXOA0ria Ta ncuxoTepania BigpisHAAMCA Habarato 6inblioto
bixeBiopuCcTUYHOW oOpieHTaujet0. MoumHatoum 3 npaup E. /1. TopHpanka [Thorndike, 1911]
i NnpoaoBKyouM pobotamm k. BotcoHa [Watson, 1913] i b. ®. CkiHHepa [Skinner, 1953],
npegmeTom yearM OynuM wWBMALWE PO3BUTOK i BMBYEHHA MPUHLMMIB 33aCBOEHHA Ta 3MiHU
noBeAiHKM, HiXK camoaHani3 Ta AocniaxeHHs «cBigomocTi» [N1iba, 2025, c. 119].

[BOMa OCHOBHMMW MPUHUMNAMM HABYaAHHA OY/IM KNacuyHe 3yMOBJIEHHA (HaBYaHHS 3
acouiauin) Ta onepaHTHe 3yMOB/IeHHA (HaBYaHHA 3 Hac/iAKiB).

Mepwum [OCAIAHUKOM, KU 3Ha4YHO MoaudikyBaB nNpuHLMNIM bBixesiopusamy, OyB
A. BaHaypa, AKuit po3poburs Teopito couianbHOro HaB4yaHHA [Bandura, 1977]. Oani bixesiopuct
0. MelixeHbaym 3pobuB Barommii BHECOK Yy PO3BMTOK KOTHITMBHO-MOBEAIHKOBOro niaxoay,
3anponoHyBaBLUM METOA KOTHITUBHOI moaundiKaLii noBeAiHKK. 3roaom LA Teopis poswwmpunaca
[0 Teopil KOrHITMBHMX Ta BiXeBiOPUCTUYHMUX 3MiH. 3riAHO 3 FOJIOBHUMM MOJIOKEHHAMM L,bOro
MeTOoAY, CNoYaTKy KNIEHTU YCBIAOMNIOIOTL BIAaCHY NOBEAIHKY Ta NOB'A3aHWUI i3 HElO BHYTPILLHIN
Aianor. MoTtim ix HaB4yalTb GOPMyBaTM HOBI CNocobu camoperynauii, 30Kpema 3MiHOBATH
XapaKTep BHYTPILWHbOrO MOBAEHHA. [licnA UbOro BOHM TPEHYKTbCA AEMOHCTPYBATU HOBY
NnoBeAiHKY Yy 3BMYHOMY ans cebe cepenoBMLL, CYNPOBOAMKYHUM Ti iHWKMMKM crnocobamu
OoCMUCNEeHHA 1 camonoacHeHHA [Meichenbaum, 1977].

dyHaaTop pauioHanbHo-emouiiHo-noBeaiHKoBoi Tepanii (PEMT) A. Ennic nepwoyeproso
3anNponoHyBaB METOZ, PaLLioHaNbHOI Tepanii, KNIYOBMM MeEXaHi3MOM AKOI BUCTYMNasi0 iHTEHCMBHE
KOTHITUBHE 3anepeyeHHs AOeCTPYKTUBHMX nepekoHaHb [Ellis, 1962]. CyyacHa ¢opma PENT
XapPaKTEePU3YETbCA BMCOKMM CTyNeHem 30CepeayKeHOCTi Ha aKTya/ibHOMY CTaHi MaujieHTa «TyT i
Tenep», LWo MiHiMi3ye HEOBXiAHICTb PETPOCNEKTUBHOIO aHanNi3y XUTTEBOTO A0CBiAy. MpiopuTeTHUM
3aBAaHHAM nigxoay € ineHTUdIKauia, Bepudikauia Ta AEKOHCTPYKLA ippaLioHaIbHMX YCTAHOBOK 3
iX MOAaNbLUOK 3aMiHO Ha aAanTMBHI paLioHanbHI KorHiuji [bek, OeHis, ®pimaH, 2024, c. 226].

MapanenbHOA.beK po3pobUBKOTHITUBHY KOHLLEMLLIIO TPMBOXKHUX CTAHIBTa PO3/134iB 0CcOBUCTOCTI,
AndepeHLitoBaBLUM ABi KOYOBI KaTeropii KOrHiTMBHUX NoMuok [bek, [eHis, ®pimaH, 2024, c. 26].
[0 nepLuoi rpynu HanexKatb Ko2HIMUBHIi 3MiCmo8Hi cnomeopeHHS (aBTOMaTUYHI HeraTUBHI AyMKM
Ta camoBepbanisalii), Ta KoeHImuUeHi crromeopeHHa 06pobKU, TaKi AK KaTacTpodisaLis, AMXOTOMIYHE
MUWCNEHHSA Ta HagMipHa reHepanisauia. Y mexKax nogasnblioro PO3BUTKY KOTHITUBHO-MOBEAHKOBOI
napagurmm 6yno iHTerpoBaHO HU3KY BiXeBIOPUCTUYHMX TEXHIK, 30KPEMa NPU KOPEeKLi AenpecnBHUX
CTaHiB. [0 HMX HanexaTb MeToAM MOBEAIHKOBOI aKTUBALLii: CTPYKTYPYBaHHA Aif/IbHOCTI, TPEHIHMM
OBOJIOAIHHA Ta CTUMYAAL,A NO3UTUBHOIO EMOLLIMHOIO AOCBIAY.

Y mexKax KOrHiTMBHOI napaaurmmn A. Bek Ta Koneru obrpyHTyBa/M yHiBEpCanbHUI METOL,
KopekKLii po3naais ocobuctocti, 6asnmcom AKoro BMCTynae Teopia cxem [bek, [eHi3, ®pimaH,
2024]. Cxemu iHTepnpeTyoTbca AK GyHAAMEHTalbHi KOTHITUBHI CTPYKTYpHU, WO 3abe3neyyoTb
cenekuito, cuctemaTmsauito Ta BepudiKauito MyAbTUMOZANbHUX CTUMYAIB, BUCTYMNatoun
npeumsinHum mexaHiamom Knacudikauii BxigHoi iHdopmalil.

PosBuBatoun uen niaxig, K. AHr 3anpornoHyBaB KOHLEMLiO PaHHIX Oe33[anTUBHUX CXem —
PEKYPEHTHMX CMUC/IOBUX CUCTEM, LLLO MatoTb AMcdYHKLOHaNbHMI XapakTep [Young et al., 2003]. FeHesnc
TaKMX CXeM 3YMOBNEHWUIM TPUBASIMM OOCBIOOM AECTPYKTMBHOI B3aEMOAIT 3 HaMBAMMKUMM OTOUEHHAM
(6aTbkamu, bpaTamu, cecTpamm, OAHONITKAMM) Y CEHCUTUBHI Nepioan AuTAYoro po3suTKy [KHayc, 2025].

I3 MO3uUili KOrHITUBHO-TEHETUYHOro MiAXxo4y K/AYOBE 3HAYeHHA MaloTb KOHUenLuil
NATEHTHOTO 3HAaHHA Ta aKTMBHO-KOHCTPYKTUBHOI CBIAOMOCTI. J/TaTeHTHe 3HaHHA penpe3eHTOBaHe
CUCTEMOIO IMNBUHHMX, aBCTPAKTHMX Ta HeBepbaliz0BaHUX NPaBU, WO AETEPMIHYIOTb CYyDH’ EKTUBHE
CNPUNHATTA BAACHOTO «fA» Ta HABKONULLHBOT AiACHOCTI. TaKi ycTaHOBKM pOPMYIOTbCA B PAHHbOMY
OHTOreHesi WAAXOM iIMMNIUUMTHOTO BUABNEHHSA KOBapiaui 3 HacTynHow AudepeHLuiauieto Ta
3aKpinieHHAM y CTPYKTYpi gocsiay [Lanipo, 2023].
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E.T. Daya i T. M. MNeic poBoaATb, WO TepaneBTUYHI MOAE/i 33 CBOEID CYTHICTIO € CUCTEMaMM
CTBOPEHHA CMWUCAY, @ CMpobu TepaneBTUYHOI 3MiHM HepiaKo BUABAAIOTLCA HeepeKTUBHUMMU
yepes 30cepeaeHHa besnocepeaHbo Ha Npobnemi [Dowd, Pace, 1989]. HaTtomicTb AoCNiAHUKM
NPOMOHYOTb CNPSIMOBYBATK TEPANEBTUYHMI BN/IMB Ha «PilUEHHAY, AKe CNoYaTKy OY/10 NOK/IMKaHe
nozonatu npobsemy, ogHaK yHacNiAOK HGaraTopa3oBOro MOBTOPEHHSA Came MepeTBOPMIOCA Ha
npobnemuuii natepH. E. T. Jaya i T. M. Meic TakoK NPUMNYyCKatoTb, WO aKTUBHMI ONip KNieHTa €
Ba*K/NMBOLO iHAMBIAYaNbHOM 3MiHHOIO, AKA BMN/IMBAE Ha pe3yabTaT ncuxoTtepanii. Liiaei e 6a13bknumm
ONnA rinHoTepanesTiB, AKi NpaLooTb Y Mexax Tepanii M. EpikcoHa [[MeTpuk, 2026, c. 91].

Y pocniarKeHHAX iMMNNILMTHOT Nam’aTi HaroIOLLYETLCA, L0 KOTHITMBHA NcMxoTepania nepeabayae
poboTy i3 cy6'EKTUBHMM CNPUMHATTAM crnioragiB. KOHTEKCT nam’aTi OXON/H0E AK 30BHILLHI acrneKkTh
cuTyauii, Tak i BHYTPILWHI cTaHn ntognHn [LLanipo, 2023]. CookycoBaHa yBara nocUOE KOrHITUBHY
06po6Ky Ta KoayBaHHsA iHGOopMaLi, Toai AK po3cisHa yBara NociabAtoe onpaLoBaHHA maTepiany i
YCBiAOMNEHHSA Axepena cnoragis. MoBTopHe NpuraaysaHHA NoAil MoXKe NiasuLLyBaTh cyb’eKTUBHY
BMEBHEHICTb IIOAMHUN B AOCTOBIPHOCTI crioragy, 04HaK BOAHOYAC 3HUMKYBATK MOr0 TOYHICTD.

E.T. JayaiK. E. KypLienH Aiiwnm BUCHOBKY, LLLO PaHHI }KUTTEBI NepeXMBaHHA 3aCBOKOOTLCA
imnniunTHO [Dowd & Courchaine, 1996], ToMy BUABNEHHS MPUXOBAHUX KOTHITUBHUX TeM HabyBae
0cobAMBOro 3HaYeHHs B TepaneBTMYHOMY npoueci. [Molchanova et al., 2025, p. 105].

CyyacHa KOTrHiTMBHa ncmxoTepanisa 3a3HaJsia CyTTeBOT TpaHcpopMalii: Big aHanisy NopiBHAHO
eKCMIIUUTHMX Ta BTOPUHHMX camoBepbanisauin BoOHa nepeiuna A0 AOCNIAMKEHHS TNOUHHUX
NPUXOBAHUX KOTHILiM, CTPYKTYpOBaHMX Yy GOPMIi CxeM, a TaKOX A0 BMBYEHHA reHe3ucy LuX
yTBOpeHb. Lia eBostouis 3ymoBuaa notpeby B NeBHMUX NCUXOAMHAMIYHMX KOHLEMTIB, 30Kpema
MOHATTA HECBIZOMOTO, SIKE B MeXKaX KOTHITUBHOT Mapaanrmm 4acto dirypye nig anbTepHaTUBHUMMU
TepMiHaMM TUNY «NpuUxoBaHe 3HaHHA» [Jlixi, 2023, c. 345].

MopiBHAHO HOBMM, afie 0COBNMBO pPeNieBaHTHUM A5 KOTHITUBHOI rinHoTepanii HanpaMmom
Y KOTHITUBHIM NcmMxoTepanii CTano BUKOPUCTaHHA yABK. PoBoTy 3 06pa3amm B mexKax KOrHiTUBHOI
ncuxoTtepanii FpyHTOBHO onucana Ix. C. bek, aka npeactaBuna Kinbka cnocobis BUKOPUCTAHHSA
YSIBM, OKpPeMi 3 AKMKX, AK byae nokaszaHo Aani, MatoTb 03HaKM NOAIGHOCTI A0 FINHOTUYHUX TEXHIK
[Beck, 2020, c. 288].

3a3HayeHa MOAIBHICTb NPOCTEXKYETbCA Hacamnepen y TexHiKax poboTu 3 obpasamu, fKi
nepenbayaloTb LINECNPAMOBaHE BUKAMKAHHA, TPaHCPOPMALLO Ta MEepPeoCMUCIEHHA YSBHUX
cutyauin. Mig vac ideHmugpikayii 0bpaszie ncuxoTepaneBT Y4YUTb KAIEHTA BUKAMKATU TOM
CMOHTAHHMI 06pas, WO CTOCYETbCS HENpPUEMHOI cuTyauil. Mpu npocmexceHHi obpasie [o ix
3aBepLUEHHSA NCUXOTePaneBT CNOHYKAE KAIEHTA He 3yNMHATUCA Ha CYMHIl CUEHI, @ YABUTM YaCcTUHY
cueHapito. Y pasi modonaHHA yaeu, Ky MOXKHA PO3riaaaTh K PO3LWMPEHHSA nonepeaHboi TEXHIKK,
ncMxoTepanesT NPOCUTL KAIEHTA NPEACTaBUTU HaMKpALLM cnocib Nog0NaHHSA LWOMHO BUK/IMKAHOTO
06pasy. Cmpubok y malibymHe — aHaNoriYHUI FiNHOTUYHOT BIKOBOI Mporpecii, NoB’A3aHUit i3 TUM,
WO KAIEHTA NpOCATb ysiBUTU cebe y TOM UM TOW MOMEHT MaibyTHboro. floemopeHHs 0bpasy €
HOBOO Bapialli€to Ha CTapy TeMy: peneTuLis HOBOI NoBeAiHKM Ta KOrHili — epeKkTnBHMI cnocid
3p06UTK 3MiHy. KoprcHMm moxke 6yTn n ducmaHyito8aHHA — NPOCTOPOBE UM TMMYACOBE.

LocniaHNLbKUI iHTEpPEC BUKIMKAIOTL | Modesi 2inHomeparii.

BaraTo nowmnpeHux rinHoTepaneBTUYHMX iIHTEPBEHLLiA MAOTb 3B’A30K i3 MCUXOAMHAMIYHOO
TpPaAMLiEr, BUTOKUN AKOTNOB’ A3aHi 3iaeammn 3. Ppoiiaa Npo posib HECBIAOMUX KOHOIKTIB i MOTUBIB
Y perynauii ntoacbKoi NoBeaiHKK. Y mexax Lboro niaxoay 3Ha4yHa YacTUHa N0ACbKOT aKTUBHOCTI
PO3rNAJAETbCA AK TaKa, WO HE KOHTPOJIOETbCA CBIAOMO, @ 3YMOB/IOETLCA MPUXOBAHMMM
NCUXONOTNIYHMMU YNHHMKAMU. BianoBigHO, 04HMM i3 BaXKIMBUX 3aBAAHb Tepanii € yCBIiAOM/IEHHA
HecBiZOMOro 3mMicTy yepes poboTy 3 onopom [Maksinbamc, 2024, c. 432].

M. EpikcoH po3rnsaaB FinHO3 sK CNoCi6 aKTMBI3aLil BHYTPILWHIX pecypciB AOAUHM,
BMXOAAYM 3 MPUNYLLEHHSA, WO OCOBUCTICTb Ma€E BiNblIMI NOTEHLian, HiXK ycBigomntoe [Erickson,
Rossi, 1976]. Y ubomy niaxoai meHTanbHi GeHOMEHU He CTiNbKM MignAratoTb aHanisy, CKibKu
BMKOPUCTOBYIOTbCA B TepPaneBTUYHUX LiAAX. Bax/AMBOro 3HayeHHs HabyBa€E pO3MeXKyBaHHSA
NPAMUX | HENPAMMX CYrecTii: NPAMI CyrecTii OPiEHTYIOTb K/IEHTA Ha KOHKPETHY peakKL,ito, ToAji AK
HenpAMi BiZKPUBaOTb NPOCTIP A/1A Pi3HMX BapiaHTiB pearyBaHHA abo B3arani He nepenbayatoTb
peakKu,ii 4iTKo BU3HayeHoro Tmuny. Came Tomy HenpAMi cyrecTii MoXKyTb ByTK NobyaoBaHi TakK, Wo
TepaneBTUYHUI BNIUB 34IACHIOETLCA HaBiTb 6€3 NMOBHOrO PO3KPUTTA riMHOTEPaNeBTy CYTHOCTI
npobnemu KnieHta [MeTpuk, 2026, c. 112].
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B. /1. Mak-®apneng i C. x. Moppic Buasuau, wo aMchopuyHi iHaMBIaN, To6TO ocobu 3
M’IKO BUPAXKEHMMMU OEeNPEeCcUBHUMU NPOSABaAMM, AEMOHCTPYBAIN BULLMA PiBEHb HABItOBAHOCTI
nopisHAHO 3 HeguchopuiHumK [MacFarland & Morris, 1998]. Lle Hagae niactasu NpuUNycTUTy,
O B OKPemMMX BMMaZKax MiABMLLEHA HaBilOBAHICTb MOXe OyTM YMHHUKOM edeKTUBHOCTI
rinHoTepaneBTMYHOro BN/AMBY. BogHo4ac Takuil 3B’A30K He cnig, abcontoTMlyBaTH, OCKINbKK
pe3yNbTaTUBHICTb FiMHOTEpanii 3aleXUTb Big, XapaKTepy MNCUXIYHOrO CTaHy, iHAMBIAYaNbHUX
ocobaunBocTel KnieHTa, NpodecinHOCTi TepanesBTa Ta AOLINbHOCTI 3aCTOCYBaHHA CamMe LbOro
meTtoay [KyuepeHko, 2014, c. 134].

lNHO3 YacTo BM3HA4YaBCA K 3MIHEHUI CTaH CBiAOMOCTI, AKICHO BiAMIHHMI BiA, 3BMYalHOT
cBiAoOMOCTi abo CTaHy «HecnaHHA». Y UbOMy MOAAraB Morasg Ha rinHo3 fK «cTaH». Teopin
«CTaHY» NiAKPECIOE BiAPUB rNiNHOTUYHOIO CTaHY Bif HEFiMHOTUYHOrO i, BiANOBIAHO A0 Ui€i Teopii
BBAKAETbCA, LLLO NepLue NoTpebye YHiKaNbHMUX KOTHITUBHUX NPOLLECIB.

Y [ocnigeHHAX, MPUCBAYEHMX COLLia/IbHO-KOTHITUBHOMY NOACHEHHIO FiNHO3Y, MNiAKPECNOETbCA
3HAYEeHHA O4iKyBaHb | KOHTEKCTY CaMoOi FINHOTUYHOI CcUTyaLil. 30Kpema, FINHOTUYHI ABULLA
MOXYTb NMepexXnBaTMUCA AK Taki He nnwe vyepes crneundiky camoro BRAMBY, @ M TOMY, WO CUTyaLiA
IHTEPNPETYETbCA NHOANHOKO AK TNHOTMYHA. BianoBiaHO, OYiKyBaHHA FiMHOTUYHONO MeEpeXMBaAHHA
MOXKe NOCUNBaTK Cyb’EKTUBHE BiaYyTTA BXOAKEHHS B rinHo3 [Pomuis, 2020, c. 218].

KOrHiTMBHO-biXeBIOPUCTMYHA MOAENb YiTKO OpPIEHTYETbCA Ha TEOPilD  «He-CTaHy».
FNHOTMYHI ABMLLA PO3YMIOTbCA AK NPOAYKTU COLLIAIbHUX NCUXONOTIYHMX 3MIHHUX, TAKUX AK Bipa,
HaZiAa, OYiKYBAaHHA Ta KOHTEKCT. YBaXA€TbCA, WO TINMHOTMYHI ABMLLA 3 BiNblIO MMOBIPHICTIO
NPOABNAIOTLCA B CUTyaLiAX, WO BM3HAYAKOTbCA AK MMHO3, KOAM KAIEHT NO3UTMBHO CTAaBUTbCA
[0 TiNHO3Y i YeKae, Wo Momy gonomoxke. [OoCNnigHUMKN LbOro HanpAmMy CTBEPAMKYIOTb, LLO Ha
riNHOTMYHE MepeXKMBaAHHA BMMBAIOTb Ky/IbTYPHO 3YMOBJIEHI OYiKyBaHHA Ta Habopwu peakuil
[Nardone et al., 2006, c. 20].

KOrHiTUBHO-reHeTMYHa riNnHOTepaneBTMYHA MOLENb € iHHOBALiMHOK pPO3pobKoto,
KOHLLeNTyanbHi 3acagmn AKoi BUKIALeHi ivwe B 0OMeXKeHin KinbKocTi npaub. Kntoyosa Tesa Ljiel
MoZeni NONArae B TOMy, WO TiNHO3 AEMOHCTPYE BULLY ePeKTUBHICTb Npu nNpsamii Bepudikauii
Ta moamndikaLil AAepHUX KOTHILiN, WO BU3HAYalOTb OCOBMUCTICHY iAEHTUYHICTb i A-KoHuenuito,
a TAKOX NATEHTHUX AUCHYHKLLIOHANIbHUX YCTAHOBOK, MOPIBHAHO 3 KOpPEKLiew nepudepiiHnx
noseaiHKoBKMxX natepHis [Epdopa, 2024, c. 211].

3aBAsAKK cBOIN HeBepbanbHiM nNpupoai, FiNHOTMYHA iMariHauis Ta CynyTHA eMoLinHa
nepepobKa A40CBigy BWUCTYNalOTb PENeBaHTHUMM IHCTPYMEHTamKM TpaHcdhopmalii iMnniunTHOro
3HAHHA, AKe 4YacTo Mae AosepbanbHU xapaktep. Cneumdika rinHOTUYHMX TEXHIK 3abe3nevye
NPAMUIA AOCTYN A0 TAKUX PAHHIX KOTHITUBHUX CTPYKTYP. OKPiM TOro, MeToA,0M10ri4YHO 06rpyHTOBaHe
3aCTOCYBaHHA FiNHO3Y A,03BO/IAE eDEKTUBHO HIBENOBATU KOTHITUBHWNI Ta eMOLLIMHMIA ONip NaLieHTa.

Mepes ncMxoTepaneBTOM LbOro HanpAmy MOCTatoTb ABi OCHOBHI 3agavi: iaeHTUdiKyBaTH
AAEPHI KOTHITUBHI CTPYKTYPW Ta 3MIHUTH iX.

Yce BMKNafeHe BULLE A€ NiACTaBU CTBEPAMKYBATH, LLLO KOTHITMBHA NCMXOTepania nocTyrnoBo
3MiCTUNA aKLUEHT BifZ, aHanNi3y BiAHOCHO AOCTYMHNX MOBEPXHEBUX KOTHITUBHUX CTPYKTYP A0 pPO3rnaay
rMUOUHHUX AQEPHUX NEePEKOHAHb i KOTHITUBHMUX cxem. [NHO3 TPUBaAMIA Yac 3aCTOCOBYBABCA fK
[OMNOMiXKHa TeXHiKa B KOTHITUBHO-MOBEIHKOBIN NPaKTULL 1 MOXKe BYTU KOPUCHUM A1 BUSB/IEHHS,
OLiHIOBaHHA Ta MoaudiKaL,ii s4epHUX NepeKoHaHb Y MeXKax KOTHITMBHO-PO3BMBasIbHOTO nigxoay. Y
LbOMY KOHTEKCTI rinHoTepania notpebye NoAanblworo TeOpeTMYHOro OCMMUCAEHHA Ta METOANYHOTO
Y3rogKeHHs i3 cydacHUMM 3000yTKaMM KOTHITUBHOI NcmuxoTepanii.

BUCHOBKM Ta NepCcneKkTMBM MNOJAANbLIMX PO3BIAOK. Y [JaHill cTaTTi npencraBieHo
pes3ybTaT TEOPETUYHOIO aHasli3y Ta BUCBIT/IEHO OOI'PYHTYBAHHS YCNiLUHOIO CUHTE3Y KOTHITUBHOT
ncuxoTepanii Ta rinHoTepanii B EAMHUIA NCMXoTepaneBTUYHWIA Niaxia.

30Kpema, NpeAcTaB/feHO MNOPIBHANbHUI aHani3 BapiaTUBHUX Moenen KOrHiTUBHOI
ncuxoTtepanii Ta rinHoTepanii, a TakoX Ob6rpyHTOBAHO METOAO0NOrIYHI 3acaam IXHbOI iHTerpau,ii
B MeXaX EANHOIO MyNbTUMOAANbHOMO NiAXOAY A0 KOPEKLi LWMPOKOro cnekTpa NcUxXonoriyHmx
po3nagis. OcobnauBy yBary npuaifeHo iHCTPYMEHTANIbHUM MOMK/IMBOCTAM TiMHO3Y fAK 3acoby
ONTMMI3aLLiT NCMXONOTiYHOro PyHKLLIOHYBAHHA OCOBUCTOCTI.

O6rpyHTOBAHO, WO FiMHOTEPANEBTUYHUI MPOLEC € THYYKMM TBOPUMM KOHCTPYKTOM, LLO
CMOHYKaEe paxiBLiB 40 iMMIeMeHTaLLi BUKNaAEHMX NPUHLMMIB Y PO3PO6KY aBTOPCbKMX TEPaneBTUYHNX
NPOTOKONIB, aAaNTOBaHUX A0 iHAMBIAYaNbHO-NICUXONOTYHMX OCOBNNBOCTEN KNIEHTIB.
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Pe3tomyeTbcs, Lo edeKTUBHICTb rinHOTepanii, AKi6yab-AKoi cCKnagHoi bopMu LinecnpsamoBaHoi
3MiHM 1t0ACbKOT MOBEAIHKM, 3HAYHOK MipOto AeTepMiHOBaHa piBHEM NpodeciiHOT KOMNETEHTHOCTI
TepanesTa, WO BAOCKOHA/IOETLCA LWAAXOM 6e3nepepBHOI KNiHIYHOI MPaKTUKK.

Mepcnekmusu nodanbwux 00CniOHeHb ybayaemo B NOINGAEHHI TeopeTUKo-
METOA0N0rNYHOro 06r'pyHTYBAHHSA iHTErpaLiii KOrHiTMBHOI NcMxoTepanii Ta rinHoTepanii, yTOYHEHHi
KpUTepiiB AOLINbHOCTI 3aCTOCYBaHHA FMHOTUYHMUX TEXHIK Y PODOOTI 3 PISHUMKM NCUXONOFYHUMM
po3nagammn, a TaKOXK Yy PO3pobaeHHi 1 eMnipuyHii nepesipui TepaneBTUYHUX MPOTOKONIB,
nobyaoBaHMX Ha 3acagax KOrHITMBHO-TIMHOTEPaNeBTUYHOrO Niaxoay.
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The article presents a comprehensive theoretical study of the problem of integrating cognitive
psychotherapy and hypnotherapy within a single therapeutic paradigm. The author carried out a
retrospective analysis of the formation of hypnosis as a scientific method, highlighted its evolution from the
concept of suggestion to modern clinical models. Particular attention is paid to the comparative analysis
of the leading cognitive schools (A. Beck, A. Ellis, and J. Young) and the possibilities of their synergy with
hypnotherapeutic tools.

The aim of the study is to provide a theoretical and methodological justification for the successful synthesis
of cognitive and hypnotherapeutic approaches as a multimodal system for correcting psychological disorders.

Research methods. To achieve the aim of the article, a set of theoretical research methods was used.
The method of analysis was applied to examine scholarly sources on cognitive psychotherapy, hypnotherapy,
the cognitive-behavioural approach, and psychodynamic interpretations of hypnotic influence. The method of
synthesis made it possible to generalise the provisions of different psychotherapeutic approaches and identify
possible grounds for their integration. The comparative method was used to compare cognitive psychotherapy
and hypnotherapy in terms of their aims, mechanisms of influence, instrumental potential, and areas of
application. The method of generalisation was applied to formulate theoretical propositions concerning
the feasibility of synthesising cognitive psychotherapy and hypnotherapy within a single psychotherapeutic
approach. Elements of theoretical modelling were used to substantiate the possibility of constructing a
cognitive-hypnotherapeutic model for working with cognitive schemas, core beliefs, and implicit processes.

The scientific novelty lies in highlighting the specifics of an integrated approach that combines rational
analysis of cognitive distortions with suggestive and imaginative techniques. The work presents practical
recommendations and samples of hypnotic dialogue that allow mental health professionals to personalize
the therapeutic process.

The work highlights the idea of a significant transformation that modern cognitive psychotherapy
is currently undergoing. Namely, the consideration of the path from the analysis of relatively explicit and
secondary self-verbalizations to the transition to the study of deep hidden cognitions, structured in the form
of schemes, and to the study of the genesis of these formations. Such an evolution has necessitated the
need for certain psychodynamic concepts, in particular the concept of the unconscious, which within the
cognitive paradigm often appears under alternative terms such as latent knowledge.

The article reveals that cognitive psychotherapy has moved from the analysis of relatively accessible
surface structures to the consideration of deep core beliefs and cognitive schemes. It is determined that
hypnosis has been used for many years as an important technique in the cognitive-behavioural field
and can become equally significant in the assessment and modification of core beliefs in the cognitive-
developmental model. This indicates that it is time for hypnotherapy to advance to the level of development
of cognitive psychotherapy.

Conclusions. It is substantiated that hypnotherapy combined with cognitive methods is a flexible,
creative and highly effective process that allows creating original treatment protocols adapted to the unique
cognitive profile of the client. The effectiveness of such integration is determined by the ability of the specialist
to combine conscious mechanisms of information processing with resources of the unconscious sphere.
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